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Although there is abundant literature on attitudes toward English, much less has so
far been said about the attitudes of minority language speakers toward a foreign lan-
guage, especially in contexts in which the minority language speakers receive formal
education in their L1 and are not immersed in an English environment. The paper
presents the results of a survey conducted among grammar schools pupils in Vojvodi-
na (Serbia) whose L1 is Hungarian and who have been studying English for over 10
years. There were two groups of research participants, based on the area where they
live (compact vs. diffuse language community). The research instrument was a ques-
tionnaire, which contained two parts: the first part investigated the participants' pro-
file and the second part explored the participants' value judgements regarding En-
glish. The results of the study confirm the initial hypothesis that students living in a
diffuse environment will be open to exposure to English and that their attitudes to
EFL will be more positive than the attitudes of students living in a compact environ-
ment. Only some of the more general independent variables included in the study
show an interaction with positive attitudes towards English. The results of the study
lead to pinpointing some determinants of the attitudes Hungarian L1 students in Ser-
bia hold toward English, thereby adding to the scarce literature on minority speakers'
attitudes to a foreign language in a multilingual and multicultural area like Vojvodi-
na.
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Introduction
Owing to the pluricentrality of Hungarian (Lanstyák, 1995), the language use of the Hun-
garian minority in Vojvodina (Serbia) has been found to display effects which can be
traced back to foreign language influence as well as certain dialectal phenomena charac-
teristic of particular geographical regions (Kovács Rácz, 2011b, 2015, p. 117). Previous
research into the language attitudes of the Hungarian minority in Vojvodina has mostly fo-
cused on local dialects and the influence of other languages with which the Vojvodinian va-
riety of Hungarian comes into contact (primarily Serbian and English). It has been shown
(Kovács Rácz, 2011b, p. 331-362) that in addition to Serbian, which is the majority lan-
guage of the country, Hungarian in Vojvodina also shows signs of language contact with
English, which is observed in the subconscious use of English lexemes in the variety of
Hungarian spoken in this region. This finding led us to conduct research into attitudes to-
ward English among Hungarian L1 grammar school pupils in Serbia, part of which we pre-
sent in this paper. As pointed out in Halupka-Rešetar et al. (2018), since Krashen's Affec-
tive Filter Hypothesis proposed in 1985, a number of individual factors of affective nature,
such as anxiety, motivation and attitudes, have been considered as important prerequisites
of successful L2 learning and thus have come into the focus of attention of many applied
linguists and L2 acquisition researchers (Csizér and Dörnyei, 2005; Dörnyei, 1994, 2003;
Horwitz, 1986, 2001; MacIntyre and Gardner, 1994; Skehan, 1991; Ushioda, 2008,
among others). In other words, students' ability to learn a second (but also a foreign) lan-
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guage can be influenced by their attitudes towards the target language, the target language
speakers and their culture, the social value of learning the second language, and also the
students' attitudes towards themselves as members of their own culture (Ellis, 1994; Tó-
dor and Degi, 2016).
The term 'language attitudes' refers to a speaker's subjective opinion held about a particu-
lar language or dialect, which reflects their language preference and their positive or nega-
tive opinions about the language or language variety (Kiss, 1995, p. 135). Language atti-
tudes have also been defined as 'any affective, cognitive or behavioural index of evaluative
reaction toward different language varieties or speakers' (Ryan and Giles, 1982, p. 7),
while for Dewaele and Pena Diaz (2018, p. 35) the term refers to speakers' opinions, ideas
and prejudices about a language. Garrett et al. (2003, p. 12, as cited in Sallabank, 2013)
argue that attitudes to language underpin all manner of sociolinguistic and social psycho-
logical phenomena: for example, the group stereotypes by which we judge other individu-
als, how we position ourselves within social groups, how we relate to individuals and
groups other than our own. Attitudes thus represent 'a mental state of alertness which,
based on individual experience, triggers a reaction to the phenomena, objects and situa-
tions which are the object of attitudes' (Kovács Rácz, 2011b, p. 11). Studies of the role of
attitudes in language learning have established that learners who have positive attitudes
learn more and that learners who learn well acquire positive attitudes (Atchade, 2002, p.
45). On the other hand, negative attitudes towards the foreign language, which often come
from stereotypes and superficial contact with the target culture, can impede the learning of
that language. Brown (2000, p. 181) also concludes that 'positive attitudes towards the
self, the native language group, and the target language group enhanced proficiency' and
this reinforces students' positive attitudes, whereas students with negative attitudes may
fail to progress and become even more negative in their language learning attitudes (Ely-
ildirim and Ashton, 2006, p. 3). Since attitudes are subject to modification by experience,
effective language teaching strategies can encourage students to be more positive towards
the language they are learning, which is the main reason for conducting the research de-
scribed in this paper.
In the sociolinguistic literature on the varieties of Hungarian spoken in the Carpathian
Basin, the term 'language attitudes' is used in a wider sense. Kovács Rácz (2011b, p. 11)
claims that language attitudes are opinions about a language or language variety, which
evaluate the given language or language variety either positively or negatively, while
Gréczi-Zsoldos (2011) notes that the term 'language attitudes' refers to a person's subjec-
tive attitude towards language forms, the attitude of (a group of) people toward a particular
language or language variety, a linguistic phenomenon, linguistic elements and language
use, and their evaluation of these. Tódor and Degi (2016, p. 123–124) stress that in a larg-
er socio-political, socio-cultural, and socio-economic context, "multilinguals' languages
are attributed different meanings and values. Language learners' attitudes towards the lan-
guage (including its status and prestige) and its speakers greatly influence the language
learning process and the learning outcomes".
Foreign language education in Serbia starts in grade 1 of elementary school (pupils aged
7). Thus, at the point of starting grammar school, pupils are expected to have attained level
A2 according to the Common European Reference Framework for  Living Languages
(CEFR). The number of weekly classes in EFL varies between grammar schools, depend-
ing on its type: in sciences-oriented grammar schools, less focus is given to languages,
while in humanities-oriented grammar schools FL is one of the key subjects. The levels of
the pupils' general and individual achievements are defined according to the Common Eu-
ropean Reference Framework for Living Languages (CEFR). By the end of the fourth
grade of grammar school, pupils are expected to have mastered English as the first foreign
language at level B2 (although the productive skills are generally one level lower). Howev-
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er, as pointed out above, proficiency in a second or foreign language is largely conditioned 
by the age of onset of acquisition but also by the circumstances of language learning. Th-
ese two factors are claimed to determine our inclination and motivation for learning the for-
eign language, which results in a positive attitude toward it (cf. Laihonen, 2015, p.47).
Therefore, the aim of the present research is to draw the attention of language educators 
and researchers to the prevailing attitudes toward English among Hungarian L1 grammar 
school pupils in Serbia, to identify at least some of the determinants of these attitudes and 
to suggest ways of improving teaching strategies and educational policy in such a way that 
pupils who display negative attitudes also achieve an "understanding and appreciation of 
the foreign culture" (Brown, 2000, p. 181) and consequently, increase their language learn-
ing success. Ultimately, (E)FL learners should attain functional-situational bilingualism 
(multilingualism), which would make their communication in the foreign language much 
easier and more natural. The reason why we chose 3rd and 4th year grammar school pupils 
as participants in this study lies in our belief that their formal education in English and 
their level of proficiency makes these young adolescents appropriate participants for a 
study on language attitudes and also because we deem that their attitudes largely reflect 
the quality of EFL teaching in Vojvodina, Serbia.

The linguistic landscape of Vojvodina and the Hungarian mi-
nority

In Vojvodina, which was once an autonomous region in the southern part of the Aus-
tro-Hungarian Empire and is today an autonomous province in the north of Serbia, six lan-
guages are used officially: Serbian, the majority language, along with five minority lan-
guages - Hungarian, Slovak, Romanian, Croatian and Ruthenian. According to Raduški 
(2003, p. 264), the "[e]thnic complexity of Vojvodina is apparent not only in the high num-
ber of different nationalities and their proportion in the population, but also in the spatial 
distribution of the nationalities, considering the fact that over 80% of Vojvodina's munici-
palities are ethnically heterogeneous." Hungarians and Slovaks exhibit spatial polarization 
and ethnic domination in certain municipalities, while other national minorities are charac-
terized by spatial dispersion and the absence of ethnic domination.
The rights of the national minorities to the use of their mother tongue are regulated by the 
Bill of Protection of Rights and Freedoms of National Minorities according to which (Arti-
cle 10) "[m]embers of national minorities can use their language and alphabet freely, both 
privately and publicly" (as cited in Belić, 2014, p. 12). This means that in areas where na-
tional minorities traditionally live and their population reaches 15%, the bill allows the offi-
cial use of the minority language and alphabet, along with Serbian and Cyrillic alphabet. 
Various state laws also grant the members of minorities the right to receive education in 
their  mother  tongue.  Consequently,  in  Vojvodina,  there  are  currently  71  elementary 
schools and 35 secondary schools (of which 10 are grammar schools) in which students 
can receive education with Hungarian as the language of instruction. At the same time, in 
spite of the multilingual character of Vojvodina, like in many other Central and East Euro-
pean countries, most L1 speakers of the state language display a monolingual attitude 
(Marácz, 2016, cf. Brubaker et al., 2006).
It is exactly this constellation that is unique to the current research, in which we focus on 
the language attitudes of the Hungarian minority in a truly exceptional multilingual sett-
ing, in which the "hegemonic language, i.e. the official language of the state" (Marácz, 
2016, p. 26) is legally not promoted at the expense of so-called minority languages and in 
which the speakers of minority languages have the right to be educated in their L1. On the 
other hand, Serbian is the state language and it is therefore expected that minority L1 
speakers should generally be bilingual. However, a sharp distinction between people living
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in a diffuse and in a compact environment has already been established in the existing soci-
olinguistic literature on the Hungarian minority in Vojvodina (Andrić, 2002, 2004, 2006,
2007,  2009,  2012;  Bene, 2012;  Čudić,  2003;  Göncz, 1985,  1991,  1995,  1999,  2004;
Grabovac, 2005, 2009, 2010, 2011, 2012, 2013; Grabovac and Pléh, 2014; Láncz, 1996;
Mirnics, 2003; Molnár Csikós, 1974, 1995, 1998, 2000; Papp, 2004; Rajsli, 1995, 1996;
Vukov Raffai, 2009, 2012; as well as our own research, Kovács Rácz, 2011a, 2011b,
2012a, 2012b, 2015). Namely, a large proportion of young Hungarians living in a compact
environment (spatially polarized) in Vojvodina are completely or functionally illiterate in
Serbian (cf. Gábrity Molnár, 2007), since they do not speak the language but merely un-
derstand (some of) it. Such a situation is mostly the result of the fact that in compact envi-
ronments, the Hungarian minority lives in homogenous settlements or settlements where
Hungarians represent the majority population and are therefore rarely exposed to Serbian
except in administrative contexts (Kovács Rácz, 2011b). On the other hand, Hungarians
living in a diffuse environment in Vojvodina are in everyday contact with Serbian in a vari-
ety of situations and many of them are bilingual. Unlike the compact environment, in the
diffuse environment, Hungarian is mostly (or exclusively) used in familial situations. Of
course, the situation described here is not unique to Hungarian in a minority context. As
pointed out in Dewaele and Pena Diaz (2018), Galician is a co-official language in north-
ern Spain, it is used in local and autonomic administrations, and yet "in general, it is in the
rural setting, i.e. in villages and in the coastal areas, that more people use Galician whereas
in cities and inland areas Spanish is generally more widely used."
Leaving aside this issue and the potential facilitative effect of bilingualism on learning a
new language, in this study we primarily concentrate on the determinants of the Hungarian
minority pupils' attitudes towards English, especially on whether these depend on the envi-
ronment they live in.

Research methodology

Participants

The choice of 3rd and 4th grade grammar schools pupils in Vojvodina (Serbia) with Hun-
garian as the language of instruction as participants in this research is justified by a multi-
tude of reasons. Firstly, to the best of our knowledge, there have so far been no similar
studies conducted with grammar school pupils attending Hungarian minority schools in
Vojvodina. It is worth mentioning though that Tódor and Degi (2016) studied the attitudes
of Hungarian-minority primary and secondary school pupils in Romania to different lan-
guages based on their learning experiences. What makes studying the attitudes of the parti-
cipants in this study interesting is that on the one hand, given that these pupils are speakers
of a minority language in Serbia and thus are exposed to the majority language and culture
from a fairly young age, the expectation is that they will be open to exposure to English
and thus that their attitudes to EFL will be positive. On the other hand, however, pupils
who live in a compact environment might show a less positive attitude toward English,
much like the attitude they showed toward the majority language (Kovács Rácz and
Halupka-Rešetar, 2017). Thus, the environment/ community the informants live in is ex-
pected to prove to be an important predictor of their attitudes not only towards their L1
and Serbian, as the majority language, but also towards English. Such an expectation is in
line with Dewaele’s (2005) study on attitudes towards foreign languages among Flemish
high school students, in which a difference was found in attitudes toward French between
participants with a strong regional identity (comparable to our participants from a compact
environment) and participants with a stronger national identity (comparable to our partici-
pants from a diffuse environment), with the former group displaying more negative atti-
tudes.
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A total of 423 pupils took part in the research, of which there were 343 participants from
six schools in a compact environment, as opposed to a mere 80 participants from the four
grammar schools in a diffuse environment (i.e. all 3rd and 4th grade grammar schools
pupils in Vojvodina with Hungarian as the language of instruction were included in the
study). This significant difference in numbers stems from the fact that around 57% of the
Hungarian population in Serbia live in a compact environment (Barlai and Gábrity,
2008, p. 17), therefore the number of grammar school pupils is also larger in these areas.
Additionally, the number of Hungarian L1 pupils who decide to attend secondary school in
their L1 is not negligible and the compact communities certainly provide more opportuni-
ties to do so. Members of the Hungarian minority living in a diffuse environment, on the
other hand, often decide to continue their secondary school studies in Serbian, either be-
cause this provides them with a wider choice of schools they can apply for or because they
believe that attending grammar school in the majority language will prepare them better
for their studies at university.
The second reason for choosing exactly these research participants is that their formal edu-
cation and their expected level of proficiency in English makes them appropriate partici-
pants for a study on language attitudes. Thirdly, the attitudes of these young adolescents
are expected to reflect the quality of EFL teaching in Vojvodina, Serbia, given that our re-
search participants have been exposed to formal education in EFL for over 10 years. Last-
ly, but no less importantly, the selection of participants and the research method were strict-
ly limited by the initial permission secured from officials at the schools in which the re-
search was conducted.

Instrument

The research method used in this study was a survey and the research instrument was a
questionnaire in Hungarian (the participants' L1). The research was conducted in all the
grammar schools in Vojvodina in which Hungarian is the language of instruction (10 in to-
tal), administered in written form during one regular school class (45 minutes).
The questionnaire was designed specifically for this study, it was first piloted on a group
of first-year university students and was partially modified before being used in this large-
scale study. It contained two parts: the first part investigated the participants' profile and in-
cluded questions which addressed issues such as the age of onset of acquisition of English,
the frequency of its use, the situations in which the participants use English, their self-
-assessed proficiency and the grade they were awarded in English at school at the end of
the previous academic year. The second part of the questionnaire used a dichotomous scale
(yes/no) and it focused on the participants' value judgements regarding English, i.e. on
whether they consider English to be a beautiful, useful, easy to learn, necessary to prosper,
advantageous and recognized language. Based on the participants' answers to these ques-
tions, the study aims to provide a comprehensive picture of the attitudes toward English
held by 3rd and 4th year grammar school students in Vojvodina whose L1 is Hungarian.
Moreover, it is expected to help pinpointing the ways in which the English language com-
petence of Hungarian L1 learners in Vojvodina can be further developed and to enhance
the quality of ELT in Vojvodinian grammar schools with Hungarian as the language of in-
struction, ultimately leading to the pupils attaining functional-situational bilingualism/ mul-
tilingualism, i.e. the ability to use multiple languages for special purposes (mostly study,
cf. Niemeier, 1999) in a manner appropriate to the particular situation.

Research design

The following independent variables were selected in the present design: a) age of onset of
acquisition of English; b) frequency of using English; c) self-assessed proficiency in En-
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glish; d) contexts of English language use; e) grade awarded at the end of the previous aca-
demic year, and f) environment (diffuse or compact).

Hypotheses

1. Attitudes towards English will differ depending on environment.
2. Participants from a diffuse environment will have more positive attitudes

toward English.
3. Independent variables of a more general nature, such as age of onset of

acquisition, frequency of using English, self-assessed proficiency in
English, contexts of English language use and school grade in English
will affect the participants' attitudes toward English.

Results
The data obtained within the research are analysed and presented in the following way: for
the questions in the first part of the questionnaire, we first give a brief description of the da-
ta obtained. Next, the data are analysed using the SPSS Statistics 20 software package to
compare the answers of the two groups of participants. Then, the participants' value judge-
ments are analysed and they are correlated with the independent variables listed above in
an attempt to establish the extent to which inter-group differences exist in attitudes toward
English (variable (f) above) and whether attitude to English correlates with any of the
more general independent variables in (a)-(e) above.
Proficiency in a second or foreign language is largely conditioned by the age of exposure.
However, as Lynch (2017, p. 7) stresses, "the contemporary realities of globalism blur the
dichotomy traditionally drawn between classroom learning (i.e., language as construct)
and social use (i.e., language as practice). This is particularly true in the case of English
use among younger-aged, urban, and upwardly mobile populations the world over". Peo-
ple are exposed to English on a daily basis and they acquire it from various sources, often
more (successfully) than in an institutional setting. The largest proportion of our research
participants (over 42% of them) said that they had started learning English either at kinder-
garten (24% in diffuse and 28% in compact environment) or at school (35% in diffuse and
44% in compact environment). As expected, the percentage of participants who were ex-
posed to English from a very young age is larger among participants from a diffuse envi-
ronment, which could be the result of various factors, including the size of the city and
consequently, the various opportunities it provides. Nonetheless, a comparison of the answ-
ers of the two groups of participants (i.e. taking into account the environment in which the
participants live and study) returns no statistically significant differences in terms of age of
onset of acquisition (p=.167 -.488).
Regarding frequency of using English, over half of the research participants claim to use
English on a weekly basis and an additional nearly 30% said they use it every day, leaving
a mere 15% of those who either use it less frequently or never (or they failed to provide a
response to this question). If we take into account the environment the participants live in,
we do see some differences between the two populations but the chi-square test shows that
overall, and contrary to our expectations, research participants living in a compact environ-
ment use English significantly more frequently than those living in a diffuse environment
(χ2=7.342, p=.007). Possible reasons for this difference are beyond the scope of this re-
search but may well prove to be a fruitful ground for further studies.
Edmondson (1999, p. 143) stresses that "self-assessment is as good an indicator of future
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proficiency as any others we have going" and he also explores the interrelationship of 
attitudes, self-assessment (of proficiency) and length of contact (operationalized as 
age of onset of acquisition in this research). In terms of self-assessment of proficiency 
in English, judging by the distribution of answers in the total sample, our research 
participants are rather confident about their proficiency in English: a mere 14 
respondents out of 423 admitted to having a rather limited knowledge of English, 
while the other participants maintained that they can discuss familiar topics in 
English, with nearly 10% of the respondents declaring that they are highly proficient 
users of this language. A comparison of the data per environment shows no 
significant differences between the two groups of participants with respect to how 
they assessed their proficiency in English.

Regarding the contexts in which our participants use English, over half of them 
(53,2%) use it in class most frequently. Less than a third of the respondents (27%) 
asserted that it is when they travel abroad that they use English most often, whereas 
the remaining three options available were selected by fewer than 10% of the 
participants each. A comparison of the two populations in terms of the answer to this 
question reveals that the two options mentioned occurred in a larger percentage 
among participants who live and study in a compact environment but the chi-square 
test once again shows no significant differences between the two groups of 
participants.

The fact that school grades in primary and secondary schools in Serbia range from 1 (a 
fail grade) to 5 (excellent) allowed us to run the Mann-Whitney U test in addition to 
the chi-square test but it showed no significant differences between the two groups of 
research participants in terms of the grade awarded at the end of the previous 
academic year (p=.725).

In an attempt to establish whether the participants' self-assessed proficiency 
correlates with their school grade (which might prove to be a relevant piece of 
information below), we applied Spearman's rank correlation coefficient, which 
returned a statistically significant correlation between these two variables only in the 
compact environment, while in the case of participants from a diffuse environment, 
self-assessed proficiency does not correlate with school grade (Table 1).

Table 1. Correlation between self-assessed proficiency and school grade in English

SELF-ASSESSED PROFICIENCY/
SCHOOL GRADE

SPEARMAN’S RHO    P LEVEL        N

Diffuse 0.234 0.036 80

Compact 0.009 0.867 343

Next, we report on the informants' attitudes toward English, based on their yes/no answers 
to the statements that English is a beautiful (B)/ useful (U)/ easy to learn (E)/ necessary to 
prosper (P)/ advantageous (A)/ recognized (R) language. In what follows, we first present 
the answers to these questions (+ or -) in percentages per environment and for the total 
sample (Table 2):
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TOTAL SAMPLE 65.4 27.5 67.1 24.2 45.5 40.3 70.1 23.9 68.5 25.1 72.3 23.7

Based on the descriptive statistics in the above table, research participants attending a 
grammar school in a diffuse environment appear to show a more positive attitude towards 
English. This difference is largest with respect to the categories 'advantageous' and 'recog-
nized', where pupils studying in a compact environment generally appear to be less willing 
to acknowledge the significance of English in the 21st century than their peers living and 
studying in a diffuse environment. This might lead us to the conclusion that there is an in-
teraction between our participants' attitudes toward English (in general) and their environ-
ment, which we explored using the Pearson chi-square test of independence for all six 
statements/value judgements. The results of this analysis confirm a significant interaction 
with environment in the case of the 'beautiful' (χ2 =19,786, p < .000), 'useful' (χ2 =12,846, 
p < .002), 'necessary to prosper' (χ2 =17,913, p< .000), 'advantageous' (χ2 =33,606, p 
< .000) and 'recognized' (χ2 =32,655, p < .000), but not for 'easy to learn' (χ2 =3,866, 
p=.145).

If we explore interactions per environment, we obtain the following results: in the diffuse 
environment, the value judgement 'necessary to prosper' interacts with age of onset of ac-
quisition (χ2 =20,042, p=.029), with self-assessed proficiency (χ2 =22,375, p=.004) and 
with contexts of use (χ2 =27,575, p=.001); 'useful' interacts with self-assessed proficiency 
(χ2 =23,073, p=.003) and with contexts of use (χ2 =17,587, p=.025), whereas 'beautiful' in-
teracts with self-assessed proficiency (χ2 =30,659, p < .000). In other words, the English 
language attitudes of our research participants from a diffuse environment depend mostly 
on their self-assessed proficiency, but also on the contexts of use and (to a lesser degree) 
on age of onset of acquisition also.

In the compact environment, interactions are registered between the value judgment 'use-
ful' with age of onset of acquisition (χ2 = 20,203, p = .027) and with self-assessed 
proficiency (χ2 = 16,863, p= .010); 'advantageous' with age of onset of acquisition (χ2 = 
21,752, p=.016) and self-assessed proficiency (χ2 = 17,899, p = .006); 'necessary to 
prosper' with self-assessed proficiency (χ2 = 19,506, p = .003); 'recognized' with self-
assessed proficiency (χ2 = 15,674, p = .016) and 'beautiful' interacts with contexts of use 
(χ2 = 19,573, p = .012). Thus, in the compact environment, as well as in the diffuse one, 
the way pupils assess their knowledge of English appears to be the strongest indicator of 
their attitude toward this language. However, age of onset of acquisition is also 
identified as a variable that interacts with the participants' value judgements.

Next, we performed a logistic regression test to ascertain the effects of environment, age 
of onset of acquisition, frequency of use, self-assessed proficiency, contexts of use and 
grade on the likelihood that participants showed a positive attitude towards English based 
on their value judgements. Below we give the χ2 value and the significance of the model, 
the  percentage of  variance in  attitudes  the model  explained (based on Nagelkerke R 
square) along with the percentage of cases classified correctly by the model (Table 3):

STATEMENTS/
ENVIRONMENT

B U  E  P A   R

+ - + - + - + - + - + -

DIFFUSE

COMPACT

86.3. 8.8 81.3 8.8 50 31.3 88.8 6.3 95 1.3 97.5 2.5

60.5 31.9 63.7 27.8 44.4 42.4 65.8 28.1 62.3 30.7 66.4 29.2

Table 2. Distribution of answers regarding value judgments of English (total sample)
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Variance explained 9.4% 10.9% 2.4% 11% 19.7% 21.7%

Percentage correct 70.4% 72.2% 56.4% 74,6% 71.6% 73.1%

In the case of the value judgement 'beautiful', the variable of environment was the only 
one that significantly added to the model. Participants from a diffuse environment were 
5.32 times more likely to exhibit a positive attitude than participants from a compact envi-
ronment.  Environment  also  added  significantly  to  the  model  in  the  case  of  
'useful' (p=0.001, with participants from a diffuse environment again being as much as 
3.99 times more likely to exhibit a positive attitude than participants from a compact 
environment), but so did age of onset of acquisition and frequency of use (p=0.02 for 
both). None of the variables proved to have an effect on the valuejudgement 'easy'. 
However, environment and age of onset of acquisition were found to correlate with the 
participants' opinion of English being a language necessary to prosper (p=0.000 and 
p=0.019, respectively) and an advantageous language (p=0.000 and p=0.022, 
respectively). In the case of both of these value judgements, participants from a diffuse 
environment proved to have a more positive attitude toward English. Finally, age of onset 
of acquisition and frequency of use appear to significantly add to the model in the case of 
the value judgement 'recognized' (p=0.013 and p=0.037, respectively), irrespective of the 
environment.

Discussion
The above results suggest that Hungarian L1 grammar school pupils in Vojvodina, Serbia, 
generally share a rather positive attitude toward English. While this is an expected result, 
the analysis of the data gathered also confirms the initial hypothesis of the research, which 
was that environment would be an important predictor of attitudes. We expected that 
pupils from a diffuse environment would show a more positive attitude toward English 
since these participants are mostly bilingual (Hungarian-Serbian) and it has been proven 
that knowledge of previous languages affects attitudes towards subsequent foreign lan-
guages (Lasagabaster, 2001). This expectation was challenged by our participants from a 
compact environment, whose answers suggest not only that they are more confident about 
their proficiency in English but also (probably as a consequence of this) that they use En-
glish more often and in a larger variety of contexts than their peers from a diffuse environ-
ment. In order to establish whether there is an interaction between our participants' atti-
tudes toward English and their environment, we ran a chi-square test of independence for 
all six value judgements (English is a(n) beautiful/ useful/ easy to learn/ necessary to pros-
per/ advantageous/ recognized language). The results confirm a significant interaction with 
environment regarding all but one statement ('easy to learn'). However, given that the two 
groups of participants were not balanced in size and since we wanted to explore inter-
group differences, we also ran the chi-square test per environment and even though some 
differences did occur, the way pupils assess their knowledge of English appeared to be the 
strongest predictor of their attitude toward this language, irrespective of the environment 
(cf. Dörnyei, 1994, 1998, 2010; Dörnyei and Ushioda, 2011; Edmondson, 1999; Noels 
et al., 1996; Tremblay and Gardner, 1995, among others. See also Mikulec and Šamo 
(2017), who report a negative correlation between self-assessed proficiency in English and 
positive attitudes towards this language).

Looking at the data from a different perspective, we next performed a logistic regression 
test to ascertain the effects of the independent variables of age of onset of acquisition, fre-
quency of use, self-assessed proficiency, contexts of use and school grade on the likeli-
hood that participants showed a positive attitude towards English based on their value

VALUE JUDGEMENT B U E P A R

χ2 14,402 29,892 6,520 30,815 57,618 63,955

p 0.012 0.000 .368 .000 .000 .000

Table 3.  Results of binary logistic regression
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judgements. The variable of environment proved to significantly add to the model in the
case of as many as four of the six value judgements (beautiful, useful, necessary to pros-
per, advantageous), and so did the variable of age of onset of acquisition (useful, necessary
to prosper, advantageous, recognized), whereas frequency of use was only significant for
considering English a useful language. These results are in line with previous studies in
which the early introduction of English has been shown to exert a positive influence on stu-
dents' attitudes (see e.g. Cenoz, 2001, 2003; Cenoz and Gorter, 2005, 2017 for Basque
students). The effect of the remaining variables on the likelihood that participants showed
a positive attitude towards English was not confirmed in this study.

Conclusion
The present  study investigated the language attitudes of  423 Hungarian L1 grammar
school pupils in Serbia towards English. The majority of L1 Hungarians in Vojvodina, Ser-
bia, lives in a compact environment and mostly speaks Hungarian, whereas most members
of the Hungarian minority who live in a diffuse environment speak Serbian well or are
bilingual. This is the reason why one of the initial hypotheses in this study was that a there
would be a difference in attitudes towards English between the two groups of participants.
We expected that participants from a diffuse environment, already familiar with more than
one language, will be more open towards English and more likely to have a positive atti-
tude toward it. We also hypothesized that the independent variables of age of onset of ac-
quisition, frequency of using English, self-assessed proficiency in English, contexts of En-
glish language use and school grade in English would also affect the participants' attitudes
toward English to varying degrees.
The research hypotheses were mostly confirmed. Namely, the environment the participants
live in did prove to interact with their attitude to English, with research participants from a
diffuse environment showing a more positive attitude. Of the more general independent
variables, self-perceived proficiency in English proved to be the strongest predictor of atti-
tudes towards English, but age of onset of acquisition also proved to interact with it, espe-
cially in the compact environment, which was a surprising result. The test we ran to ascer-
tain the effects of environment, age of onset of acquisition, frequency of use, self-assessed
proficiency, contexts of use and grade on the likelihood that participants showed a positive
attitude towards English based on their value judgements also confirmed the initial hypoth-
esis to a large extent: environment was found to correlate with four of the six value judge-
ments, with participants from a diffuse environment showing a more positive attitude to-
wards English than their peers from a compact environment.
There are several limitations to this study, such as the possibility of measurement errors
which are beyond the researcher's control (e.g. when participants either do not respond to
specific questions, give insufficient answers or do not follow instructions correctly). Also,
given that the larger research, which the present study is part of, explored attitudes toward
three languages (minority L1, majority L2, EFL), when designing the questionnaire we
had to achieve a trade-off: on the one hand, attitudes are a rather complex construct and
therefore, to achieve reliable results, exploring them requires a rather elaborate measure
i.e. quite a long questionnaire. This becomes an even graver issue when three languages
are involved. On the other hand, however, the practical constraints such as getting permis-
sion to administer the questionnaire, the teachers' approval to disrupt their classes and the
participants' agreement to take part in the research for free impose a significant limitation
on the length of the questionnaire and the time needed to fill it in. We therefore conducted
a pilot study on the basis of which we modified the questionnaire and made it more user-
friendly and less time-consuming.
Regardless of these limitations, the study also has some pedagogical implications. It con-
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firms the finding that early onset of acquisition and having more than one language lead to 
more positive attitudes toward a new language (in this case, English, cf. Cenoz, 2001, 
2003; Cenoz and Gorter, 2005, 2017 for the effect of early introduction of English; also, 
cf. Lasagabaster, 2001 for the claim that knowledge of previous languages affects atti-
tudes towards subsequent foreign languages). Unfortunately, these are issues which can no 
longer be altered at grammar school. However, the English language competence of Hun-
garian L1 learners in Vojvodina can be further developed and improved by insisting on 
their attaining functional-situational bilingualism/ multilingualism. This can be attained by 
ensuring that the curriculum takes into account the wide range of micro- and macrocontex-
tual and geopolitical factors language attitudes are linked to, and well as unique learner-in-
ternal  sociobiographical  variables  and  linguistic  profiles  (cf.  Lasagabaster,  2001; 
Dörnyei et al., 2006; Huguet et al., 2008; Dewaele, 2010; Dewaele and Pena Diaz, 
2018). In the context of the research participants in this study, it appears that the macro-
contextual factor of environment exerts considerable influence on attitudes: the strong eth-
nic identity of participants from a compact environment indeed results in a more negative 
attitude towards English than the more national identity of participants from a diffuse envi-
ronment (cf. Dewaele, 2005). This suggests that more attention should be paid to stimulat-
ing positive attitudes toward language diversity and to fostering plurilingual aspirations in 
young people generally, but especially so in multilingual contexts like Vojvodina (cf. 
Busse, 2017).
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Stavovi prema engleskom jeziku - kontekst mađarske manjine u 
Vojvodini

Iako postoji obimna literatura o stavovima prema engleskom jeziku, do sada su u 
značajno manjoj meri istraživani stavovi govornika manjinskih jezika prema stranom 
jeziku, posebno u kontekstima u kojima govornici manjinskog jezika stiču 
formalno obrazovanje na svom jeziku i nisu izloženi stranom jeziku u 
neposrednoj okolini. U radu su predstavljeni rezultati ankete sprovedene među 
učenicima gimnazija u Vojvodini (Srbija) čiji je maternji jezik mađarski i koji 
engleski jezik uče više od deset godina. U istraživanju smo imali dva poduzorka 
ispitanika, zavisno od okruženja u kom žive (kompaktna i difuzna jezička zajednica). 
Istraživački instrument bio je upitnik koji je sadržavao dva dela: prvi deo je is-
traživao profil učesnika, a drugi je istraživao vrednosne sudove učesnika o 
engleskom jeziku. Početne hipoteze istraživanja bile su (1) da će okruženje u kome 
ispitanici žive uticati na njihove stavove prema engleskom jeziku, (2) da će ispitanici 
iz difuznog okruženja izraziti pozitivniji stav prema engleskom jeziku od ispitanika 
koji žive u kompaktnom okruženju, te (3) da će varijable opštije prirode, kao što su 
uzrast u kome su počeli da uče engleski jezik, učestalost upotrebe ovog jezika, sa-
moprocena znanja engleskog jezika, konteksti njegove upotrebe i školska ocena iz 
predmeta Engleski jezik takođe uticati na stavove ispitanika porema engleskom 
jeziku kao stranom. Rezultati istraživanja potvrđuju početnu hipotezu da okruženje 
utiče na stavove: ispitanici koji žive u difuznom okruženju pokazali su se otvorenijim 
za izlaganje engleskom jeziku i njihov odnos prema ovom jeziku se takođe pokazao 
pozitivnijim od stavova ispitanika koji žive u kompaktnom okruženju. Samo neke od 
opštijih nezavisnih varijabli uključene u studiju pokazuju interakciju sa pozitivnim 
stavovima prema engleskom jeziku. Naime, samoprocena znanja engleskog jezika 
pokazala se kao najjači prediktor odnosa prema engleskom jeziku, ali se pokazala 
interakcija sa uzrastom u kome su ispitanici počeli da uče engleski jezik, posebno u 
kompaktnom okruženju, što je bilo iznenađujuće. Test koji smo sproveli kako bismo 
utvrdili uticaj ovih varijabli na verovatnoći da su učesnici pokazali pozitivan stav 
prema engleskom na osnovu njihovih vrednosnih sudova takođe je u velikoj meri 
potvrdio početnu hipotezu: okruženje korelira sa četiri od ukupno šest vrednosnih 
sudova, pri čemu su ispitanici iz difuznog okruženja pokazali pozitivniji stav prema 
engleskom jeziku nego njihovi vršnjaci iz kompaktnog okruženja.

Uprkos ograničenjima, pre svega u pogledu obimnog istraživačkog instrumenta, 
broja nedostajućih odgovora na upitnicima, te ograničenog pristupa ispitanicima, 
ovde predstavljena studija takođe ima određene pedagoške implikacije. Pre svega, 
potvrđuje već poznatu činjenicu da učenje/usvajanje jezika na ranom uzrastu i 
bilingvizam/multilingvizam rezultuju pozitivnijim stavovima prema novom jeziku (u 
ovom slučaju, prema engleskom, up. Cenoz, 2001, 2003, Cenoz and Gorter, 2005, 
2017, Lasagabaster, 2001). I mada se na ove faktore ne može uticati u gimnaziji, 
kompetencije učenika engleskog jezika iz Vojvodine, čiji je maternji jezik mađarski 
mogu se dalje razvijati i poboljšavati insistiranjem na njihovom postizanju 
funkcionalno-situacione dvojezičnosti/višejezičnosti. Ovo se može postići ukoliko se 
u nastavni plan i program uključi čitav spektar mikroi makrokontekstualnih i
geopolitičkih faktora koji su povezani sa jezičkim stavovima, kao i jedinstvene
sociobiografske varijable i jezičke profile učenika (up. Lasagabaster, 2001, Dörnyei
et al., 2006, Huguet et al., 2008, Dewaele, 2010, Dewaele and Pena Diaz, 2018). U
kontekstu ispitanika u ovoj studiji, čini se da makrokontekstualni faktor okruženja
ima značajan uticaj na stavove: izražen etnički identitet ispitanika iz kompaktnog
okruženja dovodi do negativnijeg odnosa prema engleskom jeziku od nacionalnog
identiteta karakterističnijeg za ispitanike iz difuznog okruženja (up. Dewaele, 2005).
Ovo navodi na zaključak da mnogo više pažnje treba posvetiti podsticanju
pozitivnog stava prema jezičkoj raznolikosti kod mladih, kao i negovanju
višejezičnih aspiracija, naročito u višejezičnim kontekstima kakva je Vojvodina (up.
Busse, 2017). Rezultati ovog istraživanja trebalo bi da doprinesu oskudnoj literaturi
o stavovima manjinskih govornika prema stranom jeziku u višejezičnim i
multikulturnim oblastima poput Vojvodine.

Ključne reči: manjinski kontekst; kompaktna i difuzna jezička zajednica; stavovi pre-
ma engleskom jeziku; jezički stav




