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KAPAKTEPUCTUKE BPIIIbAYKOI HACUJbA
Y BEOT'PAJICKVM CPEOIBVIM HIKOJTAMA?

CakeTak: Y pajiy Cy M3/I0)KE€HN Pe3yNTaTU MCTPaXNBamba PacIPOCTPAmLEHOCTU
BPIIHAYKOT HACK/bA U IeTOBa IIOBE3aHOCT Ca MOJIOM M Y3PacTOM YUeHUKa, AUCTPU-
dymuje ynora yuyeHuKa, Kao ¥ KapaKTepICTUKa HaCMIHNUKA (IOJ, y3pacT U OpojHOCT).
VcTpaknBame je peann3oBaHo aHKeTupameM 1.526 ydennka II-IV paspena 19 cpepmux
mkosna y beorpany, a mokasaro je fa je TokoM mxosncke 2019/2020. roguHe y BpIIEBHadKO
Hacwube OMJI0 YK/bYUeHO HEIITO BuUIle off jefHe TpehuHe yueHuKa. Y mormeny nsmoxe-
HOCTH BPIIHAYKOM HacUIbY, deorpajicke Cpefiibe IKOIe e Haase Majo MCIOf, CBETCKOT
mpoceka. OcTane KapaKTepyUCTUKe Ce YITTaBHOM He Pas/InKYjy off OHNX Koje Cy yTBpheHe
Y OPpETXOAHVM UCTPAKNBABIIMa, a IJIABHY Cl'[eIH/I(l)I/I‘{HOCT IIpencTaB/ba YMbEHNIA fa CY
crapuju yqeHUnu y sehoj Mepu 8y n3noskeHn BpITHaYKoM HaCUbY, TOK Y3pacHe pasymke
y McTIo/baBarby HUCY yTBpheHe.

KTby‘IHC peun: BpiIbhadiKo HaCl/be, N3JIOKEHOCT U MICIIO/baBathe€ BPIIbAYKOI HACN/ba,
ynore ydeHuKa y BpIlibad4KOM HAaCl/bY, BPIIHbAa4KO HACU/bE Y CpEAHbIIM IIKO/IaMa

VBOJI

Bpurmayko Hacu/be IpefcTaB/ba 0ONIMK MIKOJICKOT HACK/ba KOjU OCTaB/ba MIMPOK
CIIeKTap HEeraTMBHUX MOC/IEMUIIA, KAKO Ha yYeHUKe KOjU Cy MY M3JI0XKEHU, TaKO U Ha
ydeHUKe KOjl ra MCII0/baBajy. BpImbauko HacK/be HETaTMBHO yTIUYe Ha aKaJeMCKa IIOCTUT-
Hyha yuennka (Al-Raqqad et al., 2017; Samara et al., 2021; Silva et al., 2020), ko yueHnKa
npoyspokyje ocehaj ma mkona Huje desdenna (Bowser et al., 2018; Yang et al., 2021), xao
u Hyoku ocehaj npunagnoctu mikomu (Davis et al., 2019; Waasdorp et al., 2017), a nosesa-
HO je u ca nHTepHanu3oBanuM (Rigby, 2000; Serafini et al., 2023; Wolke & Lereya, 2015)
U eKCTepHANMM30BaHUM IpodieMuMa y moHamamy (Armitage, 2021; Arslan et al.,, 2021;
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Moore et al., 2017). lyropo4yHe HeraTMBHe IIOC/IEANIIE U3/I0KEHOCTY BPIIHAYKOM HACUBY
HepPeTKO JOBOJie /10 MICKYCTBA IOHOB/beHe BUKTUMI3alje KacHuje TokoM xuBoTa (Inchley
etal, 2016). C gpyre cTpaHe, HACWTHUIY 13 OCHOBHE IIKOJIe 4eCTO HACTaB/bajy HACUIHO Ja
ce IIOHALIAjy 1 Y cpenmoj mkomu (Farrington, 1993), a BpImbadKo Hacu/be OCTaje 3HAYajaH
IPeIVIKTOP aHTUCOLMjaIHOT U Je/IMHKBEHTHOT IIOHalIama y ogpacioM nody (Farrington,
1993; Nansel et al., 2001; Rigby, 2007).

Maxo ce peHOMEH BpLIEBHAYKOT HACK/bA CUCTEMATCKU MCTPAXYje yXKe Of 4eTUpU
JieLieHuje, jOII YBeK He IIOCTOjI HheroBa jeAnHcTBeHa gepununnja. Mebytum, Ha ocHOBY
MHOTOOPOjHIX TTOKYIIIaja fedpuHmcamba Moryhe je M3BOjUTH TpM K/bYIHe Of/IMKe 380T KOjiX
Ce BPIIHAYKO HACKbe PA3/INKYje Off PYTMX 0OIMKa IIKOICKOT Hacyba. IIpBa ofmka je Ha-
Mepa Jia ce ipyra ocoda NOBpey WM Y3HeMMPH MM fa joj ce HaHece miTeTa (Olweus, 1993,
p. 9; Pearce, 2002, p. 74; Thomas et al., 2017, p. 354), opyra ce OFHOCY Ha PEIIETUTUBHOCT, Tj.
IIOHAaB/balbe HACW/IHOT ITOHaIlIama IpeMa 1ctoj ocodu (Hazler et al., 2001, p. 134; Nansel et
al,, 2001, p. 2095; Olweus, 1993, p. 9; Rigby, 2000, p. 57; Salmivalli, 2010, p. 112), fox Tpehy
4MHM HepaBHOTeXa Mohu usMeby ocode koja ncrnobaBa Hacusbe 1 0code Koja je 13/I0KeHa
Hacuwpy (Cornell & Bandyopadhyay, 2010, p. 269; Hazler et al., 2001, p. 134; Olweus, 1993,
p. 9; Pearce, 2002, p. 74; Rigby, 2000, p. 57; Salmivalli, 2010, p. 112). Y HOpMaTUBHUM OKBU-
puMa odpasoBHO-BacITHOT cucteMa Cpduje Huje AedyHICaH M0jaM BPIIHAYKOT HACUIbA,
Beh ce kopucTu oty nojam Hacume (LEES, 2017, Art. 111; Rulebook, 2019, 71).

Bpmmauko Hacube ce jaBba y pasnmuanutuM odmmuuma. Hajuemrhe npumemena
Knacudukanmja, Koja ce HaBogu 1 y fomahoj HOpmaTBy, IOAPasyMeBa YeTUPY [OjaBHA
00/1MKa BPIIHAYKOT HACU/ba, @ TO CY: GUSUUIKO, BepOaTHO, PENalliOHO U eJIEKTPOHCKO.
DusnyKo BpIIHAYKO HacU/be oApasyMeBa Kopuirhemwe pusnuke cuie 3a HaHOIIEHE
¢dusuukor dosa, orpaHNYaBame KpeTama, Kao U Offy3uMate 1 omTeheme MMOBIHe
(Olweus, 1993, p. 9; Rigby, 2007, p. 20; Smith & Sharp, 1994, p. 1). Y nomahoj HopmaTusu
(u3MYKO Hacube je CBaKO MOHAIIAlbe KOje MOXKe JIa OBeJe 1O CTBAPHOT WJIU IIOTeHLIU-
janHor tenecHor nospehupama yuenuka (LFES, 2017, Art. 111/6/). BepdanHo Bpumauko
Hacmbe MOApasyMeBa HaCH/be YIMibeHO KopuirhembeM peul, IITo Hajuernhe moppasymesa
Bpebame (Olweus, 1993, p. 9), oroBapame u mmmpeme racuta (Smith & Sharp, 1994, p. 1),
Kao 1 HasyBame MOTPAHNM UMeHNMa 1 TIpeTihe GusndknuM HacumbeM (Rigby, 2007, p. 21).
Y momahoj HopMaryBy, 3a BepOamTHO HacKbe Ce KOPUCTU TePMUH IICUXNYKO HACUIbe Y OHO
Hofjpa3yMeBa [TOHAIIabe KOje JOBOAY JIO TPeHYTHOT W/IM TPajHOT yIPOXKaBamba ICUXIIKOT
U eMOLIVIOHAJTHOT 3[ipaBJba 1 JocTojaHCTBa yueHuKa (LFES, 2017, Art. 111/7/). Penanyono
BPILIBAYKO HaCKbe II0fpasyMeBa HAMEPHO CK/by4MBabe 13 ApyLITBeHuX rpyma (Olweus,
1993, p. 9; Smith & Sharp, 1994, p. 1), mpu demy je mpuMapHu L{U/b UCK/bYUNBabA 1A CE
(dbopMupa rpyIIHI UIEHTUTET Kao CHAKaH MeXaHM3aM KoHTpore. Y gomahoj HopmaTuB, 3a
PeTAIIOHO HaCK/be Ce KOPMCTU TePMMH COLMja/THO HACU/be, 1 OHO NOfIpasyMeBa UCK/bY 4N -
Babe YUeHKa 13 IPyIIe BPIIbaKa U pasmmanTyx odnuka aktusHocTy 1kone (LFES, 2017,
Art. 111/8/). EnekTpOHCKO BpIIBadyKO Hacu/be ce Hajuenrhe pasMarpa Kao BepOaaIHo WK
PeTanyoHO Hacube Koje ce UCIosbaBa KopuirhemeM NHPOPMAIVIOHO-KOMYHUKAIIVIOHNX
texHonoruja (VIKT), mro ykpydyje pasHe BujoBe KOMYHMKAIVje TyTeM PYIITBEHNX
Mpexa, nHTepHeTa 1 MoOuHuX Tenedona (Lee, 2011, p. 1777; Kowalski & Limber, 2007,
p- 22). Baxxuo je nctahu fa je e1eKTPOHCKO BPIIHAYKO HACUIbE IIKOJICKO Y OHOj MepH y
K0jOj CBOj CaapsKaj LpIy 13 MHTepaKije Koja je ycrnocTaBbeHa y ko (Popadié, 2009,
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str. 47). ¥ gomahoj HopMaTuBu, 3a €IeKTPOHCKO HACHU/bE Ce KOPUCTU TEPMUH JUTUTATHO
Hacube, 1 OHO TIofipasyMeBa 3noynoTpedy VKT koja 3a moceaniyy Mo)ke IMaTy HOBPERY
IpyTe IMYHOCTU U YIPO>KaBame HOCTOjaHCTBA, @ OCTBAPYje ce PasINIUTUM OdININMa
murutanHe komyHukanuje (LFES, 2017, Art. 111/10/). 3a cBaku of, IIojaBHUX 0OIMKa
BPIIHAYKOT HACU/ba Y IUTEPATypH ce MO>Ke MpoHahy MHOIITBO TIOjeAVHAYHNX 00/IMKa,
Tj. HACH/THIX TTOCTYTIAKa, a Y ;JoMahoj HOpMaTVBY je HaBefleHa TICTa Ca TAKCATUBHO HaBe-
IeHVM IojenyHayHNM odmiuMa Hacuwba (Rulebook, 2019, 71-72). KomdnHoBameM oBe
JIACTE U TPY K/by4YHE Of/IMKE BPIIHadyKOT HaCK/ba, KOje Cy yOueHe y BUILeIELIeHIjCKOj UCTpa-
JKVMBA4KOj IIpaKcy, Moryhe je pasgBojUTH ClIydajeBe BPLIBHAUYKOT HACK/ba Off IPYTUX OO/INKa
Hacuba Koje je TIPUCYTHO Y IIKOJIaMa y OKBUPY 00pa3oBHO-BacuTHOr cuctema Cpduje.
Y BpIIBAauYKOM HacM/by MOCTOje Pa3IUIUTe YIOre YICHUKA, 2 Y HAjIO3HATH UM
KTacudukanmjamMa ce KopyucTe fia Kputepujyma. IIpBy ce ofHOCH Ha TO 1A /U je yIeHUK
YK/bY4eH y BpLIBAYKo Hacube 1in Huje. IlpeMa 0BOM KpUTepujyMy, y4eHUIIN MOTY Ja
dyny y ynosu HacuITHUKa, )KPTBE ¥ HACM/THNMKA-XPTBe, v ja dyay Heykbydern (Espelage
& Horne, 2008). Ipyry KpuTepyjyM y3suma y 0d31p caMo OHe YUeHUKe KOju Cy YK/by4eHH,
Ipy 4eMy Cy yiore ofpeleHe mpema HauMHY YK/byUMBarba. Y OCHOBY OBOT KpUTepHjyMa
je caryefaBabe BpIIHBauKOr Hacu/ba Kao rpynHor peHoMeHa (Saarento & Salmivalli, 2015;
Salmivalli et al., 1999, 2010) u cTaB fa je OHO MCXOX CrlelMIYHOCTU TPYIHMX OFHOCA, &
He TpajHUX KapakrepucTuka muyHocty (Naito & Gielen, 2005). [Tpema oBoM Kputepujy-
MY, IOCTOjU pa3/yKa u3Mely JMPeKTHO U MHAMPEKTHO YK/bYYEHUX ydeHNKa. [JupeKkTHO
YK/bY4eHU YYSHUIIV MOTY OUTH Y Y/I03U HACU/THMKA, XXPTBe JWIM HaCYIHNMKa->KpTBe (Glew
et al., 2008; Ma et al., 2009; Olweus, 1993), 0K Cy UHAUPEKTHO YK/bYUEHU YUCHULIN Y
ynosu nocMarpada (Banyard, 2015; Meter & Card, 2015; Padgett & Notar, 2013; Saarento
& Salmivalli, 2015; Salmivalli et al., 1999, 2010). ¥ 0de knacuduxarmje, >KpTBoM ce cMaTpa
YUYEHMK KOjJi je M3HOBA U3/I0KEH BPIIHaYKOM HaCUIbY Off CTpaHe MOojefMHIA UV TPyIIe,
TOK CY Y Y1031 HaCW/THUKA OHM YYEeHWI[U KOjU MCII0/baBajy BpIImadyko Hacnmbe (Olweus,
2003, p. 14). HacwmHUIIM-KPTBe Cy YIEHNIIV KOjJ Cy UCTOBPEMEHO M3TI0KEHN HACUIbY 1
ncnosbaBajy ra (Padgett & Notar, 2013, p. 33), a mocTojame oBe IpyIe OCTNMKaBa MCIIpe-
IJIETAHOCT y/IOTa HACH/THMKA 11 XPTaBa KaKO ¥ pea/HOM, TAKO U Y BUPTYEITHOM IIPOCTOPY
(Patchin & Hinduja, 2012, p. 27). C gpyre cTpaHe, IOCMaTpadi Cy yIeHULIN KOjIi ITIEHajy
u cBefoue (Ybarra & Kimberly, 2004, p. 1310), win 4yjy, Tj. HOCPETHO Ca3HAjy O CIydajy
Bpumaykor Hacuba (Polanin, Espelage & Pigott, 2012, p. 49). Heyk/pyueHuM y4eHunmuma ce
CMaTpajy OHM YYEHUIIM KOj! He yUeCTBY]y y BpirmadykoM Hacusby (Espelage & Horne, 2008).
Y mocamantmeM NCTPpaKMBaKbY MIKOZICKOT HaCK/ba U BPIIHAYKOT HACKba, KA0 FeTOBOT
00/1Ka, BUIIIE IaXIbe je T0CBeheHO OCHOBHMM IIIKO/IaMa HEeTO CPebIM, C THM IITO je Ta
pasnuka uspaxennja y Cpduju Hero y mHOCTpaHCTBY. OTIpeie/berbe 3a ICTPaXKMBabE BP-
IIHaYKOT HACKbA Y CPEMlEbIIM LIKOIaMa 3aCHOBAHO je Ha IMOTpPed) f1a ce Te pas/uKe CMarbe
U fia ce oduje MOTITYHMja CIIMKA O OBOM (heHOMEHY, ¢ 003MPOM Ha TO Jia HI LIIKOJIOBAbeE,
Kao HI BPIIHAYKO HACU/be, He TIPecTajy ca 3aBpUIETKOM OCHOBHe InKojte. HampoTus, y
CPebO0j IIKO/M BPIIBHAYKo Hacusbe fodMja HOBM cafipykaj uMajyhu y Buny dypaH nepuogn
afjornecuennyje npaheH MHTeH3UBHNM GU3MYKUM, EMOLVIOHAIHYM U MHTETeKTya/IHUM
IpOMeHaMa IMYHOCTH, IIPY YeMY JOXKMB/beHa MCKYCTBA MOTY OCTaBUTH MOCIE[ULIE KOje
he yrunatu Ha 1jeo xacHuju xnBoT (Robinson et al., 2011). [Jocapauma ncTpaxnpama
y Cpduju cy ce nperexxHo daBnna GpeHOMEHOM IIIKOJICKOT HacK/ba TeHEPATHO, TIPY YeMy
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HIICY pasMaTpajia pasiauKe y TOME Ja JI Cé HaCU/THO IIOHAIIakbe JECUTIO jeTHOM VI Ce
nonasspa (Kosti¢, 2021; Mikanovi¢ & Maran, 2016; Popovi¢ Citi¢, 2009; Tomonjic et al.,
2010). Y mojeqHMM UCTPaKMBambVIMa je Ha OCHOBY M3TIOKEHNX Pe3y/aTaTa aHaIUTUIKA
Moryhe pasgBojuTH cTydajeBe BpIIBHAIKOr HacCu/ba Off IIKOICKor Hacuba (Popadic et al.,
2014). Mebytum, peTka cy NCTpaKVBarba Koja 3a IIpeiMeT VIMajy CaMo BPIIHAYKO HACIbe
(Gojkovi¢ & Vukicevi¢, 2011).

b nctpakuBama

LInp oBOT MCTpaXKMBama je yTBphrBame KapaKTepPUCTUKA BPIIHAYKOT HACU/ba Y
deorpajckmM cpefbiM 1KonaMa. Y CK/IOIy TOTa MCTPaXKMBarbe je POKYCHPaHO Ha Tpu
acriexra oBor ¢peHoMeHa. [IpBY acneKT ofspasyMeBa pacpOCTPabeHOCT (M3JI0KEHOCT 1
UCIIO/baBakbe) BPIIHauyKoT HACK/ba U HeTOBY IIOBE3aHOCT Ca IOJIOM ¥ Y3PAacTOM yYeHMKa,
IpyTM 0dyxBaTa AUCTPUSYINjy YIOra y4eHNKa y BPIIbayKoM HacK/by IIpeMa MOy 1 Y3PacTy,
JIOK ce Tpehu ofHOCY Ha KapaKTepUCTIKe HACH/THMKA Kao IITO CY: IIOJL, Y3PAcT 1 OPOjHOCT.

Vimajyhu y Buny Tpu K/bydHe OJ/IMKe BPIIHAUYKOT HACK/ba, KA0 U HEroBe I0jaBHe
odnuke fedmHMCaHe Y TUTepaTypy 1 foMahoj HOpMaTVBH, y OBOM MCTPaKMBAIbY TT0jaM
BPIIHAYKO HACKH/be OJJHOCUO Ce Ha CBe CTydajeBe Kaja jauy YYeHMK ClIadujeM yIeHUKy
HaMepHO HaHOCK (QU3MYKe IIOBPefie MM SOJI, yrpoykaBa (pUSIYKO M/ MEHTAJTHO 3[]PaBIbe,
usasuBa ocehame cTpaxa WM MOHIDKEHOCTH, WIN IPOY3POKyje rydurak win omreheme
NTUYHNX CTBAPY, @ TaKBe TIOCTYTIKe IIOHAaB/ba YK1BO Wy Kopumrhemem cpepcrasa VIKT.

METOI MCTPAXXVIBAIHA

VicnuTanumm

Y ucTpaxnBary Cy MCIIMTaHM YIeHIIM U3 19 cpelmbyx mKona Ha noppyyjy beorpapgckor
CTaTUCTUYKOT PETMOHA, ¥ TO Y 13 IIKOJIa U3 IPaJICKMX M IECT IKOJ/IA U3 PUTPAJICKUX
OIIIITHMHA, Off Yera ceflaM TMMHasuja 1 12 CTPYYHUX LIKO/A. Y30paK je ogpehen meTomom
BUIIIEETAITHOT CTy4ajHOT Y30PKa, a LUIKOJIE CY CTPaTHU(UKOBAHe IpeMa TUILY OMIITUHA 1
noppydjy paga. Vicmraro je ykymso 1.526 yyenuka. MelyTum, y KoHauHM y30paK HUCY
YLUUIM CBY MCIIUTAH!U YYEHUIY 300T HEMOY3IaHOCTY Y HEKOMIUICTHOT IIOIyHhaBarba aH-
KeTHVX ynuTHMKA. TakByx ynuTHuka je dumo 20 (1,2%). Konaynu ysopax je odyxsaTuo
ykymnHo 1.506 yuyenuka, o Kojux je 43,1% mymkor u 53,8% >xenckor nona. [locmarpano
IpeMa paspefuMa, CTPYKTYpa y30pKa yueHuKa je creneha: yuennnu II paspena - 31,3%,
III paspena — 31% u IV paspena — 37,7% (Grmusa, 2022, str. 78).

Merop 32 IpUKyI/bame MofaTaKa

3a IpuKymbame MofaTaka KopuitheH je MeTOs aHKeTe, a aHKeTHpambe YUeHNUKa je
pean30BaHO TOKOM IIPBOT TpoMecedja IKorncke 2020/2021. roanHe, y yc1oBuMa IIpyMeHe
nocedHNX Mepa 0e30efHOCTH Y LIIKOJIaMa yCyIef enuieMuje KoBua-19. Vicnuranuuu cy ga-
BaJIM OfITOBOPE Y BE3Y Ca CBOjUM MCKYCTBIMa KOja Cy MMa/y TOKOM IpeTxopiHe, 2019/2020,
IIKOJICKe TofiHe. VicruTaHuy cy IoIymbaBaiy aHOHMMHY YIIMTHUK TOKOM HIKOJICKOT Yaca,
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IIpY YeMy je 3a TIoIybaBambe Ouo npegsubeno Bpeme o 30 MUHYTA, IITO je OATOBAPAIO
Tpajarby jeHOT LIKOJICKOT Yaca y BpeMe peansanije MCTPpaKMBama. Y CBMM HIKO/IaMa je
U30erHyTO aHKETHPahe TOKOM IIPBOT U IOCTIeIbEr Jaca HacTaBe.

Bapujadie ncrpaxnBama 1 UCTPa>KMBAYKY MHCTPYMEHT

3aBlcHa Bapujadyia y OBOM MCTPAXIBAY je PaCIPOCTPAEHOCT BPIIHAYKOTr HAaCba,
a edpuHMCaHa je Kao 30up dpoja yueHMKa KOji Cy OMIM U3T0XKEHU BPIIHAYKOM HACUIBY
u Opoja yueHNKa KOjI CY UCIIO/baBa/IM BPIIBAYKO HAacK/be. 3a IPOLeHY U3I0XEHOCTI
¥ MICIIO/baBakba KOpUIINeH je KpUTepujyM Koju perucTpyje BUIIEKPaTHO 10jaB/blBatbe
[IOjeVIHAaYHOT OO/IMKa BPIIHBavYKOT HacK/ba. 3a MOoTpede UCTpaK/Bamba KpeupaH je aH-
KeTHU YIUTHUK — YIIUTHMK 32 YYEHVKe CPefiibe LIKOJIe O BPIIBauKOM Hacuby (Y JabeM
TEKCTy: YIMTHMK) KOjU IpeACTaB/ba NeMMMIYHY MofuduKanujy OnBeycoBor yIUTHUKA
o BpimaukoM Hacupy (Olweus Bully/Victim Questionnaire - OBVQ) (Solberg & Olweus,
2003). IIpsa MmoanduKanuja ce cacrojaia y npuaarohasamy dpoja u cafpaja murama
[OjeAMHAYHUM OOIMIVIMA BPIIHadKOT HAC/ba KOjI Cy HaBefleH! y foMahoj HopMaTyUBIL.
Jlpyra Monudukaryja ce OFTHOCHIA Ha CKaJle O MPOIIeHN YYeCTaIOCTU BPIIHAauKoT HaCH/ba.
Y OBVQ ce npoljeHa yuecTanocT Jjaje Ha IeTOCTEIIEHOj CKali ca OAToBOpuMa: 1) Husje
ce [lecusIo; 2) caMo jeJHOM VIV ABAIyT; 3) iBa M/IM TPU IyTa MECEYHO; 4) OTIPIUINKe
jeIHOM HeJle/bHO M 5) HEKO/IMKO Iy Ta Hefle/bHO. Y YIMTHUKY Ce y4eCTa/loCT IIpoLembyje
Ha 4eTBOPOCTEIICHOj CKa/Ii ca OATOBOpMMA: 1) HUKa/a; 2) jeflHOM VUM [BAIYT; 3) BUILe
myTa 1 4) CKopo cBaKofHeBHO. [IpuMemeHa cKajla je CTaTUCTUYKY afleKBaTHA jep joj je
OCHOBHa (PYHKIIVja la MepY HeIl0jaB/bJBalbe, jeTHOKPATHO I10jaB/bYBabe 1 BUIIEKPATHO
T0jaB/bUBakbe BPIIHAYKOr HacK/ba. Y 00a MHCTPYMEHTA jeIHOKPATHO I0jaB/bUBambe He
HofpasyMeBa CTPUKTHO [I0jaB/bMBaEbe CaMO jeHOM, Beh je meduHmcaHo fpyrom anTepHa-
TYBOM OATOBOpa — jefHOM m1u fiBairyT. Tpeha Monndukanuja ce ofHOCKHIAa Ha BpeMEHCKI
oxBup. Jox OBVQ 3a BpeMeHCK! OKBMP y3UMa IIOCTIeBIX HeKOIMKO Mecel (HaKOH
JIeTHET/3UMCKOT pacIycTa), BpeMeHCKY OKBUP YHuiliHUKA je TOKOM IIPETXOHE LIIKOJICKe
rofiiHe. YIIUTHUK je 0dyxBaTao 47 3aTBOPEHNUX ITUTaba PasBPCTaHMX y cefiehe KaTeropuje:
counopieMorpadcke KapaKTepUCTUKe yIeHMKa (jBa MUTamba); U3/I0)KEHOCT BPIIHAauKOM
Hacwby (21 mnTame); NCIIO/baBambe BPUIBHAYKOr Hacu/ba (21 muTame) 1 KapaKTepUCTUKe
HaCIIHMKA Y IIOITIeNy y3pacTa, 1mona 1 dpojHocty (Tpy murama) (Grmusa, 2022, str. 81- 82).

BpemHocTy Ha Bapmjadnama, Koje Cy ce OfHOCHIIe Ha U3/I0XKEHOCT 1 MCIO0/baBabe
BPIIHAauKOT HaCH/ba, YTBpheHe Cy Ha OCHOBY OfITOBOPA KOjU CY HOOUjeHM 4eTBOPOCTEIEeHUM
ckanama mpotjeHe. Ha ocHOBY TiX ofiroBopa feduHIcaHe Cy JUXOTOMHe Bapujadie (ga/
He). Y TIOCTYIIKY aHa/u3e, OATrOBOPHU ,HUKAA“ 1 ,,jeTHOM MU JBAIYT  KOJMPAHU Cy Kao
He, IOK Cy OATOBOPHU ,,BUIIIE ITyTa“ U ,,CKOPO CBAaKOIHEBHO * Kopupanu kao ga (Grmusa,
2022, str. 89). HesaBucHe Bapujadie ucTpakuBama Cy dule IO U paspef y4eHMKa.

Odpaja mojaraka

Y odpanu noparaka kopuirheH je Xu kBagpar tect (Chi Square test) 3a yrBphusa-
e CTATUCTUYKe 3HAYajHOCTI Bese usMel)y 1mosa u paspesia yd4eHIKa, ca jeHe CTpaHe, U
U3/I0KEHOCTY BPIIEHAYKOM HACU/bY, MCIIO/baBatbha BPIIHAYKOTr HaCU/ba 1 JUCTpUOyLmje
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yJIore y4eHmKa, ca gpyre. HuBo 3HauajHocTy X1 KBagpar tecta je ogpeben Ha HMBOY Be-
posatHohe op 0,05. Odpana noparaka je peaa3oBaHa IPUMEHOM COPTBEPCKOT MaKeTa
IBM SPSS Statistics 20.0.

PE3VIITATU

Y cxmafy ca mocTaB/beHUM LV/bEBJMA, Y HACTABKY Cy M3JI0’KEHN Pe3y/ITaTu UCTpa-
JKMBamba KOjJi cé OJHOCE Ha PacIPOCTPAabeHOCT BPIIBbAYKOr HACU/ba VI Be3y Ca IIOJIOM I
Y3PacTOM yUeHUKa, AUCTPHUOYIV]y YIOoTa y BPIIHAadKoM HACH/bY U Be3Y ca TI07IOM U y3pa-
CTOM YY€HMKa, Kao U KapaKTepICTVKe HACY/THMKA Y TIOTJIefly TIO7Ia, y3pacTa U SPOjHOCTH.

PacpocTpameHOCT BpIIHBAYKOT Hacu/ba

Y deorpajickuM CpefibyM IHIKOIaMa, TOKOM IKoricke 2019/2020. roayHe, BpIIbayKoM
Hacuby OUIIO je u3nokeHo 31,3% ydeHMmKa, IIpY 4eMy je HajBMILIe yYeHMKa OJIO U3/I0KEHO
BepdalHOM BpIIKaYKoM Hacuby (18,8%), satum penanyonom (16,5%), JOK je HajMarbe
y4eHMKa S0 usoyeHo gpusndkoM (13,3%) 1 eIeKTPOHCKOM BPLIbadKoM Hacuby (13,1%).
C fpyre cTpaHe, BpIIHadKo HacH/be je UCIo/buIo 12,2% y4eHMKa, TPy 4eMy je HajBulle
ydeHIKa MCIIO/BIIO BepOaTHO BPIIbaIKo Hacusbe (8,8%), 3aTum dusmyko (6,9%) u enex-
TPOHCKO (4,1%), TOK je HajMare yUeHMKa UCTIO/BIIIO PeAIOHO BPITHAauKo Hacube (2,3%).

Y norneny Bese n3Mel)y n3/10)keHOCTH BPIIEHAYKOM HACWBY 1 Tona yuennka (Tadena 1),
CTATUCTVYKY 3Ha4YajHA Be3a je yTBpheHa n3Mehy M3/10>KeHOCTH BPIIIbAayKOM HacbY, Kao U
U3/I0)KEHOCTY PE/TAIlMOHOM BPIIHaYKOM HaCU/bY 1 ITOJIa y4eHuKa. [leojuniie cy duse Bule
U3JIO>KEHe BPIIHauKOM HAaCU/bY HETO fledally, a 3HaYajHO BUIIIe Cy OVle M3/I0XKEHe PealjiOHOM
BpIIbadkoM Hacuwby. C Apyre cTpaHe, Hije yTBpheHa cTaTHCTUYKY 3HaYajHA Be3a usMeby
U3JI0KEHOCTY (PY3MYKOM, BepOATHOM M e/1eKTPOHCKOM BPIIHa4KOM HACH/BY 1 [IOJIA YIeHMKA.
Kapa je pea o Be3u n3el)y 13105keHOCTH BPIIEbAaIKOM HACH/BY 1 paspena yuennka (Tadena 2),
CTaTUCTUYKY 3HauajHa Be3a je yrBpheHa usMely 13/10>keHOCTU BPIIHAYKOM HaCUbY U pa-
3pena yaeHuka. Hanume, yaenuny III u IV paspena cy Bulie Oy M3/I0XKEHN BPIIHAYKOM
Hacuby Hero yuenuuu II paspena, ¢ Tum fa cy yaennim III u IV paspena dumn nsnosxeHn
rotoBo mopjefHaxo. C gpyre cTpaHe, Hije yTBpheHa CTaTUCTUYKY 3HAYajHA Be3a usMehy
U3JI0XKEHOCTH [I0jaBHUM OOIMIIMMA BPIIHAYKOT HACK/ba U Paspesia YIeHMKa.

IIIto ce Tiue Bese u3Meby ncno/paBarba BPLIBAYKOr HACK/ba 11 1To71a yueHnka (Tadena 3),
CTATUCTUYKM 3HaYajHa Be3a je yrBpheHa nsmeby ucropaBama BpIImbauyKOr HACW/ba, Kao U
UCIIO/baBamba (HYUSIYKOT, BepOaTHOT U eIeKTPOHCKOT BPIIHAauKOT HacK/ba Y 11071a YUeHNUKa.
Jleyany cy BuIIe MCIO/baBaIM BPUIHAUYKO HACU/be HETO JIeBOjuMIle, TOTOBO IBOCTPYKO
BUIIIE Cy MCIIO/baBaay (GU3UIKO, @ HEIITO BUIIE Cy MCIIO/baBasIy BepOalHO 1 eleKTPOH-
cko. C gpyre cTpaHe, Huje yTBpheHa cTaTHCTUYKY 3HAYajHa Besa usMeby ucnompaBama
PeTannoHOr BPIIHAuKOT HACK/bA I TI0J1A yueHrKa. Takobhe, Hije yTBphena cratucTiaxn
3HavajHa Be3a u3Meby paspea yueHUKa 1 MCIIO/baBamba BPLUIbadkor Hacuba (x*=0,850,
df=2, p=0,654), kao Hu u3Mely paspena yueHnka u ncrnopasarma dusuykor (x*=1,933, df=2,
p=0,380), Bepdanuor (x’=1,132, df=2, p=0,568), peraunonor (x*=1,951, df=2, p=0,377)
U eJIEKTPOHCKOT BpLIbaukor Hacuba (x*=0,710, df=2, p=0,701).
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Jvctpudynuja ynora y BpIImbauKOM HaCUIbY

Y nmorneny aucTpudyuuje ynora y BpurmadykoM Hacupy (Tadena 4), xprse cy un-
HIJIe HELITO BIIIE Off jefiHe IIeTVHe YKYITHOT dpoja yueHMKa U roToBO ABe TpehmHe oHmx
yJIeHMKa KOjU Cy SW/IM YK/bY4eHM Y BpIImbadKo Hacube. IIpuTtoM, sxpTaBa je dumo cegam
IyTa BUIIE HEr0 HACW/THUKA. Y YJI03U HaCHTHUKA-KPTBe OMJIO je TPY ITyTa BUIE YUeHNKa
HETO Y y/I03Y HACW/THMKA, a TOTOBO /IBa I 110 ITyTa Mame Hero y Y1031 KpTBe. Y NOoIefy
mucTpudyIje yaora npema 1oy 1 paspeny yueHnka (Tadena 5) yrepheHa je cratncTiykm
3HayvajHa Be3a n3Meby pucrpudynuje ymora u nona ydennka. Meby nesojunuama je dumo
TOTOBO JBOCTPYKO BHIIIE KPTaBa, a Mely medalnnma 3Ha4ajHO BUIIle HACWTHUKA VM HELIITO
BUIIIe HACUITHMKa-KpTaBa. C ipyre cTpaHe, Huje yTBpheHa CTaTUCTUYKY 3HAYajHa Be3a
usMeby yrora y BpIImaukoM HaCU/bY U paspefia yUeHMKa.

KapakrepucTnke HacuIHIKa

Kapa je peu o monmy HacwaamKa (Tadena 6), roToBO MONIOBYMHA XXPTaBa je M3jaBuIa
Ta Cy mpeMa ’bIiMa HacWbe UCIIO0/baBajIy caMo fiedany, 37% Ja cy Hacusbe MCIo/baBasie
camo meBojunie, a 13,3% ma cy Hacusbe UCIIO/baBAIN 1 edaly 1 fieBojuniie. CTaTUCTUIKI
3HadJajHa Be3a je yTBpheHa nsmelhy nmoma HacumHMKa 1 ona Kprasa. Meby mevarma je
dMI0 IBOCTPYKO BUIIE )KPTaBa BPIIBAYKOT HACK/ba KOje Cy UCIIO/baBa/Iy Aedalyl Hero
Haclba Koje Cy JcIiojbaBarie fiepojuntie. Meby mepojuniiama je 8110 3HaTHO BMIIIe KpTaBa
BPIIBAYKOT HACW/ba KOje Cy MCIIo/baBasle [IeBOjuNIle HEero Hacu/ba Koje CY MCIO/baBaIn
mevany. Takobe, Mmehy meBojuniama je dumo 3HaTHO BuUIIe XKPTaBa BPIIHBHAYKOT HACKU/bA
Koje Cy 3ajeHO VICII0/baBali Jedaly 1 leBojunlie Hero Mehy nevaunma. C gpyre cTpaHe,
HUje yTBpheHa cTaTUCTUYKM 3HaYajHa Besa u3Meby 1oma HacMIHMKA M pa3pesia XpTasa.

Y morneny paspena HacunanKa (Tadena 7), 81,7% pTaBa je M3jaBuiIo fa Cy HaCUI-
HYIM QVJIU U3 MICTOT pa3pena, 19,1% fa cy HacyIHMIY Sy 13 BUIIET paspefia, a 6,8% fa
CY HaCJMJIHUIV OVUIM M3 HIDKeT paspena. CTaTMCTUYKY 3HavYajHa Be3a je yrBpheHa nameby
paspeqia HaCYJIHMKA 1 IT0J1a XpTaBa. Meby neBojunitama je duio Bule >KpTaBa BPILIBHAYKOT
Hacuba KOje Cy MCII0j/baBa/lyl HACVJIHNUIIN U3 UCTOT pa3penia, JOK je Meby nedanyma duto
IIPUOIVDKHO BOCTPYKO BUIIIE KPTaBa BPLIHAYKOL HACK/ba KOje Cy MCIIO/baBalil HACYTHULIN
U3 BUILET paspefa, Kao ¥ IPUOIVHKHO TPOCTPYKO BUIIIE )KPTaBa BPIIBHAYKOT HACK/ba Koje
CY UCIO/baBaIV HACVJIHVIIN 113 HVDKeT pa3pepa Hero Meby neBojunmiama. C gpyre cTpaHe,
HIje yTBpheHa CTaTMCTUYKY 3HadajHa Be3a u3Mehy paspena HaCIIHMKA U paspefa )KpTaBa.

[ITo ce Tye SpojHOCTY HACUIHMKA, 44,3% >KpTaBa je U3jaBWIO Ja je IpeMa buMa
Hacl/be MCIO/baBao jeflaH HaCU/THUK, 35,6% Ja je Hacu/be MCTIOo/baBajia IpyIa of JBa-Tpu
HaCWIHMKA, 10,8% ma je Hacusbe McTIo/baBasia Ipyma off YeTUPH [0 IeBeT HaCU/IHMKa, a 9,3%
Za je HacWbe UCIIO/baBasla IpylIa ca Buie oy, 10 HacwiHyka. Huje yrBphena craructuakn
3HauajHa Be3a usMeby SpojrocTy HacuHuKa u nona (x°=3,417, df=3, p=0,332) u y3pacra
(x*=9,145, df=6, p=0,166) >xpraBa.
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IMCKYCHJA

OBo 1cTpaXXMBame yKasyje Ha TO [ia je BPIIHbadKo Hacusbe 0301/baH mpodieM y deo-
TPafCKUM CPeRbIIM LIKOIaMa, ¢ 003MPOM Ha TO Jia je TOKOM ukorncke 2019/2020. rogune
y Bera Ouo ykbydeHo 34% yueHnka — 22% y Y03y KpTBe, 3% y y1o3u HacunHuka u 9%
Y Y0311 HACH/THUKA-)KPTBE. YKYITHO Y3eBILIN, BPIIBHAYKOM HACU/BY OIJIO je U3/IoKeHo 31%
YUY€HMKa, IOK jeé HaCu/be UCII0/baBasio 12% y4eHnKa.

VI3/105)KEHOCT BPIIHAYKOM HACWBY Y OEOTpafiCKUM CPEbIM LIKO/IAMa je HEIITO
HIDKA Off CBETCKOT ITpoceKa Koju u3Hoch 32%, a ;o KOT ce TOIIIO Y KPOCKY/ITYPHOM
MCTPaXKMBarby peanu3oBaHoM y 144 pKaBe U3 CBUX PETMOHA CBETA, HA Y30PKY YYEHMKa
yspacra 11-15 rogunaa (UNESCO, 2019). ITocMaTpaHo 1o pernonnMma, y beorpany je
U3JI0KEHOCT 3HaYajHO HIDKA Hero y nogcaxapckoj Agpuiu (48,2%), CesepHoj Adpuru
(42,7%) v bnuckom nctoxy (41,1%), Hemto Huvka Hero y CeBepHoj Amepuun (31,7%),
HELITO BuIla Hero y Jy>kHoj AMepunu (30,2%), a 3HayajHO BuIa Hero y EBpomn (25%),
Kapnuduma (25%) u Ientpannoj Amepunn (22,8%). Takobe, yrBphena nsnoxenocr je
HIDKa Y Topebery ca CBeTCKMM ITpOCceKOoM Koju M3HOCK 36%, a 0 KOT e JIOIIJIO Ha OCHOBY
MeTaaHanu3e 80 IIoje T HAYHMX UCTPaKUBakba U3 PA3IMINTUX PETMOHA CBETA, Ha Y30PKY
ydeHnka yspacrta 12-18 roguna (Modecki et al., 2014). C gpyre cTpaHe, U37I0)K€HOCT
yTBpbeHa y 0BOM UCTpaXKBamby je BUIIIA Off IpoceuHe usnoxkeHoctu y CAJl, koja M3HOCK
20%, a o Koje ce JOILUIO MCTPaXKMBatbeM HAal[MOHATHOT y30pKa afonecteHara (Li et al,
2020; U.S. Department of Education [USDE], 2019). Takobe, yrepheHa usmoxenocr je
BIIIA Off IIPOCEYHE M3/I0KEHOCTN y AycTpanuju, Koja nsHocu 25,13%, a o Koje ce JoInIo
Ha OCHOBY MeTaaHa/u3e 46 [ojefNHaYHIX UCTPAXIBabha Koja Cy 0dyXBaTulIa OCHOBHE I
cpenme nikorne (Jadambaa et al., 2019).

Op paHyje je mosHaTo Aa je y ocHoBHMM Hikonama y Cpouju (Popadic et al., 2014),
BPLIBAYKOM HaCby OUIIO U3/I0XKEHO 24,9%, a McrosbuIo ra je 10,7% ydeHuKa, ITO 3Ha4u
fia je y deorpancKuM CpelbyIM IIKoMaMa dVyIo Mabe M3JIOKEHUX YYeHVIKa, ajI) BUILEe OHUX
KOjU CY MICIIO/baBa/IM Hacu/be. YKYIIHO Y3€eBIIM, PACIIPOCTPambeHOCT BPUIHadKoT HACU/ba,
yTBpheHa y 0BOM MCTpaXkMBamby, HEllITO je HIDKA Hero y OCHOBHUM InkonaMa y Cpduju
reHepaHo.

Kapa je ped o paciipocTparmeHOCTH TI0jaBHIX Od/IMKA BPIIHAYKOT HACK/bA, PE3Y/ITaTI
OBOT MCTPaXMBamba IOTBPYyjy pesynrare nperxonuux (Bradshaw et al., 2007; Gojkovi¢ &
Vukiéevi¢, 2011; Popadic¢ et al., 2014; USDE, 2019; Williams & Guerra, 2007; Whitney &
Smith, 1993), na BepdarHO BPIIHAUKO HACK/bE IPECTAB/ba HajpaclpoCTpameH )i 00K,
KaKO Y IIOIVIely M3/I0>KEHOCTH, TaKO 1 Y IOIJIefly MCIIO/baBalba.

Y oBoM mcTpakuBamy noTBphenn cy pesyrraru nperxonnux (Craig et al., 2009;
Cook et al., 2010; Gojkovi¢ & Vukicevi¢, 2011; Juan et al., 2018; Sideridis et al., 2023; Smith
et al,, 2019; Wolke et al., 2001) ga cy gevany Bullle CK/IOHI MCIIO/baBatby BPIIHBHAYKOr Ha-
cwpba Hero fieBojuntie. C ipyre cTpaHe, y CKIafy ca IpeTXOfHUM UcTpakuBamuma (Li et
al., 2020; Merrill & Hanson, 2016; Perlus et al., 2014; Pontes, et al., 2018; Seo et al., 2017;
USDE, 2019), y 0BOM UCTpaXMBamby je IOTBpheHo na cy meBojunie y Behoj mepu due
U3/I0’KeHe BPIIHayKOM Hacu/by y mopebemy ca gedanuma. 3HadajHe pasnuke Mehy momo-
BUMa yTBpheHe ¢y 1 y mojaBHMM 0d/IMIIMMa BpIIbadKor Hacuba. epojuniie cy y Behoj
Mepu duie M3/I0KeHe PeTal[IOHOM BPIIBHauKOM HaCUbY, LIITO je Y CKIaJy ca pe3yniTaTuma
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HIpeTXOfHMX UCTpaxknBama (Boel-Studt & Renner, 2013; Nansel et al., 2001; Olweus, 1993;
Popadi¢ et al., 2014; USDE, 2019; Wolke et al., 2001). C gpyre cTpaHe, fiedanu cy y Behoj
MepM MICIIO/baBamu (pU3NYKO BPITHAYKO HACUIbE, IITO je, Takobe, y cKlafy ca pesynra-
TUMa NMPEeTXORHUX ucTpaxuBama (Boel-Studt & Renner, 2013; Gojkovi¢ & Vukicevié,
2011; Nansel et al., 2001; Olweus, 1993; Popadic et al., 2014; Wolke et al., 2001). Pasnuke
Mmeby medanymMa u geBojunIiaMa y y4ecTagoCTy II0jaBHUX O0OJIMKa BPIIHAYKOT Hacu/ba Ce
y MuTeparypy Hajderrhe TymMade pasJIM4MTOM CTPYKTYPOM IpMjaTe/bCKUX TPYTIa, alu U
PasIMYNTIM areHCHMa colyjam3sanyje Kojuma cy usnoxeny (Hellstrom & Beckman, 2019;
Popadi¢ et al., 2014). CrpykTypa IpujaTe/bcKuX rpyma geBojuniia TeMe/by ce Ha Mamboj
OpojHOCTH WIaHOBA U HA BUXOBUM IIPUCHI)IM Be3aMa, IOK Ce IIpHjaTe/bCKe TPYIIe fedaKa
3acHUBajy Ha Behoj dpojHOCTM WIaHOBA 1 YCIIOCTaB/balby JIeKepHUjUX ofHOca (Lagerspetz
et al., 1988; Maccoby, 2003). Crora, ucropaBame UHIVPEKTHE Tj. PeJlallOHe arpecuje y
HpMjaTe/bCKUM IpyHaMa IeBOjuNIla IpefiCTaB/ba CHakaH Buj nospehusama (Underwood,
Galen & Paquette, 2001).

Y oBoM mcrpaxusamy je yrephero na cy yuennum III n IV paspena y Behoj mepu
SuV M37T0KeHN BPIIHayKoM Hacuby Hero yaenuny I paspena, ¢ Tum ma cy yaernm 111
u IV paspena dumm usnosxeHn rotoso nopjenHaxo. C fpyre cTpaHe, y UCTPaKUBAmY ce
HJIje MOIJIO YTBPAMTH Jla /I MCIIO/baBalbe pacTe Wi omajia ca yspactoM. Hacympor Tome,
Ppesy/ITaTy MPeTXONHNUX UCTPAKMBatba KOH3MCTEHTHO ITOKA3Yjy fIa U37I0’KEHOCT BPIIHAYKOM
Hacuby omazia ca yspactoM (Nansel et al., 2001; Olweus, 1993; Perlus et al., 2014; Popadi¢
et al., 2014; Seo et al., 2017; USDE, 2019; Withney & Smith, 1993), nok ucnopaBame
BPLIBAYKOT Hacwba ca y3pactoM pacte (Nansel et al., 2001; Olweus, 1993; Popadi¢ et al.,
2014). CarnacHo npetxofHoM uctpaxusamy (Whitney & Smith, 1993), y deorpanckum
IIKOJIaMa Ce BPIIHbauyKo HacM/be YITIABHOM JIellIaBajIo Y OKBMPY MCTOT paspefia.

Kapa ce pasmoTpe pesyntaru y IOIJIefy IIOJIa, y3pacTa 1 OPOjHOCTH HACUITHUKA,
MO>Ke e KOHCTATOBATH Jja Ce HaCUJIHA BPIIbauka MHTepaKIyja y deorpaficKuM CpebiuM
IIKOJIaMa Hajuyellthe OfiBMja Y OKBMPY MCTOT IIOJIa M pas3pefa Ha IO0jeAMHAYHOM HUBOY
WIM HMBOY Majie IpyIle, Kao IITO I0Kasyjy 1 MpeTXofHa ucTpaxnsama (O'Brien, 2011;
Whitney & Smith, 1993). MebyTtum, kafga cy HaCMTHMI U3 BUILET VI HIDKET paspena,
medaru Cy demhe y yosu XpTBe.

3AK/bYYAK

Cymupajyhm pasmoTpeHe pesynraTe, MO>Ke ce KOHCTATOBATH Jia OBaj paj Ipyska
IBOCTPYKHU HayuHM HONPIMHOC MCTPaXMBamkby (heHOMeHa BpIImbadkor Hacuba. C jefHe
CTpaHe, OIPMHOC Ce OFHOCK Ha POBePY /ia /M Ce, M Y K0joj MepH, ITocTojeha casHama n
3aK/bYYIM Y BE3M Ca BPIIIHAYKIIM HACU/beM, KOjU CY 3aCHOBaHM Ha Pe3y/ITaTMMa UCTPAXKM-
Balba peaNM30BaHUX Y MHOCTPAHCTBY, MOTY IPMMEHMUTH I Ha Cpefiibe IIKOoMIe y beorpany.
Ca HOBVM HOJAIMMAa, IPUKYIUBEHNM Y eMIIVPUjCKOM UCTPAXKUBaIbY, 0Baj paf oMoryhasa
YBIJ Y Cajialliibe CTabe U TeHEeHIIje pa3Boja peHOMEeHa BPIIHauyKOT HACK/ba Y CPEEUM
mkonama y beorpapy. Kommapanujom pesynrara Moryhe je JOHeTH 3aK/bydKe O C/IMYHO-
CTMMa KapaKTepMUCTHKa (heHOMeHa BPIIHAYKOT Hacu/ba y mKomaMa y Cpduju n apyrum
Ip>KaBaMa, aiii M BbUXOBMM CHeIMDUYHOCTUMA, IITO je Off KJbYYHOT 3HaYaja 3a Kpenpame
IeTIOTBOPHMX CTpaTernja mpeseHuyje u cysdujama (Grmusa, 2022, str. 3). Mmax, pesynrate
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KOMIIapalje ca ApyIyM UCTpaKuBamyMa Tpedato Ou y3eTu ca ofipeheHoM j030M ompesa
€ 00311pOM Ha pasyMKe Koje IIPOUCTUIY KAKO 113 HaUVHa Ha KOjM je BPIIHauKo HaCW/be KOH-
LIeNITya/M30BaHO, TAKO 1 u3 usdopa ncrpaxnsadxor nucrpymenra (Collins & Harlacher,
2023; Huang & Cornel, 2015). V mopex Tora, KOMIIapaluja ca pe3y/l1TaTuMa IPeTXOIHUX
UCTPaKMBAba MOXKe SVTV KOPYICHA Y KOHTEKCTY pasMaTparba pPellaTuBHe PacpoCTpame-
HOCTH TI0jaBHNX 0d/IMKa BPITH-aYKOT HACM/ba, KAO U TOBE3aHOCTH Ca TIOJIOM 1 Y3PacToM
y4yenuka. C ipyre cTpaHe, HAyIHMU JOIPUHOC Ce€ OFHOCK Ha yTBphUBarme CIMIHOCTHU 1
pasnyKa y IOITIefy KapaKTepUCTHKa BPIIHAuKOT HACH/ba U3Mel)y OCHOBHUX U CpefmIx
mkona y Cpduju. Vimajyhu y Buny fa je n3 gocagammsux ncrpaxubarma Moryhe godutn
OIICeXXHMje MOJaTKe CaMO O BPIIIHAaYKOM HacU/by Y OCHOBHMM IIKOJIaMa, HEOIIXOJHO je
YCTAaHOBMTHU KOje Cy KapaKTepMCTHKe OBOT (eHOMEHaA 3ajeJHIIKe 32 OCHOBHE U Cpefiibe
IIKOJIe, @ Y KOjJM CY aclleKTHMa Cpefibe IIKose crenuduyHe. Ilopes HayuHOT, 0Baj paj
Ipy>Xa U APYIITBEHN) JOIPUHOC KOjI Ce OITIefia y aKaJleMCKOM ydenrny y OCTaB/bamy
OCHOBe 3a LIVPY JPYIITBEHN OfiTOBOP Ha IIpodieM BpIIBbadKor Hacyba y Cpduju (Grmusa,
2022, str. 4). [lennoTBOpHe cTpaTeruje peBeHLuje U Cy3dujamba Mopajy OUTI 3acCHOBaHe Ha
yTBphEHOM UNEeHNYHOM CTamY, Ipu YeMy Ou Tpedao mohi off OCHOBHIX KapaKTePUCTUKA
TIOTIY T M37I05KEHOCTH 1 MCII0/baBakha BPIIHAIKOT HaCu/ba U HUCTPUSYIIUje YIIoTa Y IheMy.

Orpanuyeme OBOT UCTPaXKMBalba C€ TUYE CTPYKTYPe Y30pKa yueHMKa jep HUCY
odyxBahenn yuennun I paspena. Fbuxosa McKycTBa y Be3! ca BPIIHAYKMM HACUIBEM Y
feMHUCAHOM BPeMEHCKOM OKBMPY MCTPa)KMBaba OJHOCUIIA O)1 Ce Ha OCHOBHY ILKOJTY,
a TO je BaH TpeAMeTa OBOT MCTpaxuBama. C 003MPOM Ha TO fla Cy BPEMEHCKY OKBUD
UCTPaXMBaKa, Ka0 ¥ peannsalija aHKeTNParmba, SWIN YC/IOB/beHN CeNQUIHOM CUTY-
alMjoM II0OBe3aHOM ca MepaMa ycjIefi HaHfieMIije ,KOBIJ-19% nckbydnBame yueHmKa I
paspepa je O1I0 HEOIIXOTHO KaKo d1 ce JodujeHy pe3ynTaTi OGHOCUIN CaMO Ha Cpefiibe
mkone. Vimajyhm 1o y Bupy, ¢ mipeM Bodujama NOTIIYHMje CIMKe O KapaKTepUCTHKaMa
BPIIKAYKOT HACM/ba Y CPENIHYIM IIKO/TAaMa, HEOTIXOHA CY fla/ba MCTPaXXMBamba Koja On
YK/by4M/Ia yUeHMKe CBUX paspena. Takobe, faba McTpakuBarma Cy HEOIXO/IHA Y IOITICRY
HPOIINPerba y30pKa IIKOJIa KaKo OU ce yCTaHOBMIIO Ja /M KapaKTepucTuke yrephene y
deorpaicKuM CpefibyM MIKOTTaMa IIPOUCTUYY 13 CTIelupIIHOCTY KOHKPETHOT Y30PKa,
VTN MIIAK TIPEfICTaBbajy TpajHMje odenexje He camo y beorpany seh u Ha HUBOY Lene
Cpduje. C TMM y Be3u Cy HeOIIXOHA UCTPAXKMBamba Koja Ou 0dyXBaTuIa cpefibe IIKOoIe I
U3 IPYTUX CTATUCTUYKIUX PETMOHA.
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CHARACTERISTICS OF BULLYING
IN BELGRADE HIGH SCHOOLS?

(Translation In Extenso)

Abstract: The paper presents the results of the study on the prevalence of bullying and
its relationship with student’s sex and age, distribution of student roles, as well as charac-
teristics of a bully such as sex, age and number. The survey data were obtained from 1,526
high school students in grades 2 through 4, from 19 Belgrade high schools. The findings
of the study show that during the 2019/2020 school year slightly more than one third of
students were involved in bullying. When it comes to bullying victimization, Belgrade high
schools are slightly below the world average. Other characteristics generally do not differ
from those found in previous research, and its main peculiarity is the fact that older students
were more likely to experience bullying victimization, whereas no age-related differences
were found when it comes to bullying perpetration.

Keywords: bullying, bullying victimization and bullying perpetration, roles of students
in bullying, bullying in high schools

INTRODUCTION

Bullying is a form of school violence that can bring a wide range of adverse consequences
that negatively affect both victims and bullies. Bullying negatively impacts academic achieve-
ment and success (Al-Raqqad et al., 2017; Samara et al., 2021; Silva et al., 2020), it can make
students feel unsafe at school (Bowser et al., 2018; Yang et al., 2021), cause a lower sense of
school-belonging (Davis et al., 2019; Waasdorp et al., 2017), and is associated with internal-
izing (Rigby, 2000; Serafini et al., 2023; Wolke & Lereya, 2015) and externalizing behaviour
problems (Armitage, 2021, Arslan et al., 2021; Moore et al., 2017). The long-term negative
effects of bullying victimization often lead to revictimization experiences later in life (Inchley
etal., 2016). On the other hand, bullies from elementary school often continue to be bullies

! adrijana.grmusa@ips.ac.rs
2 The study presented in the paper was conducted for the purpose of the author’s producing her
PhD thesis.
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in high school, too (Farrington, 1993), and bullying becomes a strong predictor of antisocial
and delinquent behaviour in adulthood (Farrington,1993; Nansel et al., 2001; Rigby, 2007).

Although systematic research on the phenomenon of bullying started more than
forty years ago, there is still no universal definition of it. Nevertheless, based on numerous
attempts to define it, it is possible to single out three key features that distinguish bullying
from other forms of school violence. Its first feature is intent to hurt or disturb another
person or to cause him or her harm (Olweus, 1993, p. 9; Pearce, 2002, p. 74; Thomas et al.,
2017, p. 354), the second one refers to repetitiveness, i.e., repetition of violent behaviour
towards the same person (Hazler et al., 2001, p.134; Nansel et al., 2001, p. 2095; Olweus,
1993, p. 9; Rigby, 2000, p. 57; Salmivalli, 2010, p. 112), while the third one refers to power
imbalance between the perpetrator and the victim (Cornell & Bandyopadhyay, 2010,
p- 269; Hazler et al., 2001, p. 134; Olweus, 1993, p. 9; Pearce, 2002, p. 74; Rigby, 2000, p. 57;
Salmivalli, 2010, p. 112). Given the fact that the concept of bullying is not defined within
the normative frameworks of the Serbian education system, the more general term violence
is used (LFES, 2017, Art. 111; Rulebook, 2019, 71).

Bullying comes in different forms. The most commonly applied classification, which
is also recognized by the state laws and policies, includes four types of bullying, physical,
verbal, relational and cyberbullying. Physical bullying involves the use of physical force to
inflict physical harm, restrict movement, and take away or damage property (Olweus, 1993,
p- 9; Rigby, 2007, p. 20; Smith & Sharp, 1994, p. 1). The state laws and policies define physical
bullying as any behaviour that can lead to actual or potential physical injuries to students
(LFES, 2017, Art. 111(6)). Verbal bullying implies verbal violence, which most often includes
insults (Olweus, 1993, p. 9), gossiping and spreading rumours (Smith & Sharp, 1994, p. 1),
as well as name calling and verbal threats of physical violence (Rigby, 2007, p. 21). The term
“verbal bullying” is also referred to as psychological violence in the state laws and policies,
whereas the latter implies behaviour that can negatively impact mental or emotional health
in students and undermine their dignity on a short-term or long-term basis (LFES, 2017,
Art. 111(7)). Relational bullying involves intentionally leaving someone out of social groups
(Olweus, 1993, p. 9; Smith & Sharp, 1994, p. 1), whereby the primary goal of exclusion is
to form a group identity as a powerful mechanism of control. The term relational violence
is referred to as social violence in the state laws and policies, which implies being excluded
from peer groups and various school activities (LFES, 2017, Art. 111(8)). Cyberbullying is
most often considered as verbal or relational violence perpetrated with the use of information
and communications technologies (ICT), to support various types of communication using
social networks, the Internet and mobile phones (Lee, 2011, p. 1777; Kowalski & Limber,
2007, p. 22). Itis important to point out that cyberbullying is school-based inasmuch it results
from the interactions established at school (Popadi¢, 2009, p. 47). The state laws and policies
refer to cyberbullying as digital violence, which implies the misuse of ICT that can result in
personal injury and undermining someone’s dignity, and is carried out through various forms
of digital communication (LFES, 2017, Art. 111(10)). For every type of bullying, one can
find many individual forms in the literature, i.e., acts of violence, whereas the state laws and
policies contain a list with specific forms of violence (Rulebook, 2019, 71-72). By combining
the list and three key features of bullying that have been identified within a decades-long
research practice, it is possible to distinguish cases of bullying from other forms of violence
that occur in schools within the Serbian education system.
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Students may play various roles in bullying, and in the most common classifications,
two criteria are used. The first one refers to whether the student is involved in bullying or
not. According to this criterion, students can play the role of bully, victim and bully-vic-
tim or to be uninvolved (Espelage & Horne, 2008). The other one takes into account only
students that are involved in bullying, whereas their roles are determined in line with the
manner in which they are involved. This criterion is based on the perception of bullying
as a group phenomenon (Saarento & Salmivalli, 2015; Salmivalli et al., 1999, 2010) and
the view that bullying results from the distinctiveness of group relations, rather than from
permanent personality traits (Naito & Gielen, 2005). According to this criterion, there is
a difference between directly and indirectly involved students. Directly involved students
can play the role of a bully, victim or bully-victim (Glew et al., 2008; Ma et al., 2009;
Olweus, 1993), while indirectly involved students play the role of a bystander (Banyard,
2015; Meter & Card, 2015; Padgett & Notar; Saarento & Salmivalli, 2015; Salmivalli et al.,
1999, 2010). In both classifications, a student who is repeatedly subjected to bullying from
an individual or a group is considered a victim, while those students who exhibit bullying
behaviour play the role of bullies (Olweus, 2003, p. 14). Bully-victims are students who are
both exposed to violence and exhibit bullying behaviour (Padgett & Notar, 2013, p. 33), and
the very existence of this group illustrates how the roles of bullies and victims are actually
intertwined in both reality and cyberspace (Patchin & Hinduja, 2012, p. 27). On the other
hand, bystanders are students who see and witness bullying (Ybarra & Kimberly, 2004, p.
1310) or hear about it, that is, they do not witness bullying in person (Polanin, Espelage,
& Pigott, 2012, p. 49). Uninvolved students are students who do not take part in bullying
(Espelage & Horne, 2008).

All previous research on school violence and bullying as its sub-form has mainly
been focused on primary schools rather than high schools, whereby this difference is more
pronounced in Serbia than abroad. The decision to research bullying in high schools is
based on the need to reduce those differences and gain a more complete picture of this
phenomenon, given that neither schooling nor bullying ends after the completion of pri-
mary school. On the contrary, in high school, bullying acquires some new content, bearing
in mind the turbulent period of adolescence followed by intense physical, emotional and
intellectual personality changes, when past experiences can leave consequences that can
affect the entire later life (Robinson et al., 2011). Previous research in Serbia has mainly
dealt with the phenomenon of school violence in general, without considering differences
between cases when violent behaviour occurs once or repeatedly (Kosti¢, 2021; Mikanovi¢
& Maran, 2016; Popovi¢ Citi¢, 2009; Tomonji¢ et al., 2010). Based on the presented find-
ings, in some studies it is analytically possible to make the distinction between the cases
of bullying and school violence (Popadi¢ et al., 2014). However, there are few studies that
focus solely on bullying (Gojkovi¢ & Vukicevi¢, 2011).

Study Aims

The study aims to determine characteristics of bullying in Belgrade high schools. To
that end, the study is focused on three aspects of the phenomenon. The first one implies the
prevalence (victimization and perpetration) of bullying and its association with student’s
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sex and age, the second one includes the bullying roles distribution by student’s sex and age,
while the third aspect refers to the characteristics of bullies such as sex, age and their number.

Bearing in mind three key features of bullying, as well as its forms defined in the
literature and state laws and policies, in this study the term “bullying” refers to all cases
when a stronger student intentionally inflicts physical injuries or pain on a weaker student,
threatens his physical or mental health, causes a feeling of fear or humiliation or causes loss
or damage to personal belongings, and repeats such actions in person or using ICT tools.

METHOD

Participants

The study was carried out in 19 high schools in the Belgrade Statistical Region, namely,
13 central city schools and 6 suburban schools, 7 of which were grammar schools and 12
vocational schools. The researchers employed the multistage random sampling method,
whereas schools were stratified by the municipality type and the area of work. Data were
obtained from 1,526 students in total. However, not all the surveyed students were includ-
ed in the final sample due to unreliability and the fact that they provided incomplete and
partial responses. There were 20 such questionnaires (1.2%). The final sample included a
total of 1,506 students, 43.1% of whom were male and 53.8% female. In terms of grades,
the structure of the student sample was as follows: second grade students — 31.3%, third
grade students — 31% and fourth grade students - 37.7% (Grmusa, 2022, p. 78).

Procedure

The survey method was used to collect data, and the survey of students was carried
out during the first quarter of the 2020/2021 school year, while anti-epidemic measures
against the spread of COVID-19 were in place in schools. The respondents provided an-
swers about their experiences from the previous 2019/2020 school year. They completed the
questionnaire anonymously in class, with a time limit of 30 minutes, which corresponded
to the duration of one school class at the time. In all schools, students were not surveyed
during the first and last class.

Measures

The dependent variable in this study, the prevalence of bullying, was defined as the sum
of students who experienced bullying victimization and students who engaged in bullying
perpetration. The criterion employed for assessing bullying victimization and bullying perpe-
tration registers an individual form of bullying that is repeated several times or almost daily.
To that end, a special questionnaire was developed - Bullying Questionnaire for High School
Students (Questionnaire), which is actually a revised version of the Olweus Bully/Victim
Questionnaire - OBVQ (Solberg & Olweus, 2003). Its first modification implied adjusting
the number and content of questions to bullying types included in the national regulations.
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Its second modification referred to the scales for assessing the frequency of bullying. In the
OBVQ, a five-point scale is used to assess the frequency with the following response options:
1) it did not happen; 2) only once or twice; 3) two or three times a month; 4) approximately
once a week; and 5) several times a week. In the Questionnaire, a four-point scale is used
to assess the frequency with the following response options: 1) never; 2) once or twice; 3)
several times; and 4) almost daily. The applied scale is statistically adequate since its basic
function is to measure non-appearance, one-time occurrence and multiple occurrences
of bullying. In both instruments, one-time occurrence of violence does not mean strictly
occurring only once, and is defined by another response option — once or twice. Its third
modification referred to the time frame. While the OBVQ takes the last few months as the
time frame (after the summer/winter break), the Questionnaire’s time frame is during the
previous school year. The Questionnaire included 47 close-ended questions classified into the
following categories: socio-demographic characteristics of students (2 questions), bullying
victimization (21 questions), bullying perpetration (21 questions) and characteristics of a
bully in terms of age, sex and number (3 questions) (Grmusa, 2022, pp. 81 - 82).

The values of the variables on bullying victimization and perpetration were determined
on the basis of four-point scale response options, which described the frequency of bullying
victimization and perpetration. Based on the responses, dichotomous variables (yes/no)
were defined. In the data analysis procedure, the responses “never” and “once or twice”
were coded as no, while the responses “many times” and “almost daily” were coded as yes.
The independent variables of the study were student’s sex and grade (Grmusa, 2022, p. 89).

Analytic Techniques

The Chi-square test was used to determine if there was a statistically significant asso-
ciation 1) between bullying victimization in general, and its specific forms, and student’s sex
and grade; 2) between bullying perpetration in general, and its specific forms, and student’s
sex and grade; and 3) between student’s bullying roles and student’s sex and grade. When
applying the Chi-square test, a significance level of 0.05 was used. The IBM SPSS Statistics
20.0 software package was used for the analysis of statistical data.

RESULTS

In line with the set study aims, below are the study results related to the prevalence
of bullying and its association with student’s sex and age, bullying roles distribution and
its association with student’s sex and age, as well as the characteristics of bullies by sex,
age and number.

Prevalence of bullying

During the 2019/2020 school year, 31.3% of students from Belgrade high schools
reported being exposed to bullying, of which the majority reported being exposed to ver-
bal bullying (18.8%), followed by relational bullying (16.5%), whereas the fewest students
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experienced physical bullying (13.3%) and cyberbullying (13.1%). On the other hand, 12.2%
of students exhibited bullying behaviour, the majority of whom referred to verbal bullying
(8.8%), followed by physical (6.9%) and cyberbullying (4.1%), while the smallest number
of students exhibited relational bullying (2.3%).

The findings suggest that bullying victimization, as well as relational bullying vic-
timization, is statistically significantly associated with sex (Table 1). Namely, girls were
more exposed to bullying than boys, and they were significantly more exposed to re-
lational bullying. On the other hand, no statistically significant association was found
between physical, verbal and cyberbullying victimization and student’s sex. The findings
also suggest that bullying victimization is statistically significantly associated with grades
(Table 2). Namely, 3*and 4™ grade students were more exposed to bullying than 2" grade
students, whereby 3™ and 4™ grade students were almost equally exposed to bullying. On
the other hand, no statistically significant association was found between any particular
type of bullying and grades.

The findings also suggest that bullying perpetration, as well as physical, verbal and
cyberbullying perpetration, is statistically significantly associated with sex (Table 3). Boys
were more involved in bullying perpetration than girls, almost twice as much when it comes
to physical bullying, and slightly more when it comes to verbal and cyberbullying. On the
other hand, no statistically significant association was established between relational bul-
lying perpetration and student’s sex. What is more, no statistically significant association
was found between grades and bullying perpetration (x*=0,850, df=2, p=0,654), or between
grades and physical (x*=1,933, df=2, p=0,380), verbal (x*=1,132, df=2, p=0,568), relational
(x*=1,951, df=2, p=0,377) and cyberbullying perpetration (x’=0,710, df=2, p=0,701).

Bullying roles distribution

When it comes to bullying roles distribution (Table 4), victims accounted for a little
more than one-fifth of the total number of students and almost two-thirds of the students
involved in bullying. At the same time, there were seven times more victims than perpe-
trators. There were three times more students involved in bullying as bully-victims than
bullies, and almost two and a half times fewer students involved in bullying as victims. As
per bullying roles distribution by students’ sex and grades (Table 5), the findings suggest
that bullying roles distribution is statistically significantly associated with sex. There were
almost twice as many victims among girls, whereas there were significantly more perpetrators
among boys and slightly more bully-victims. On the other hand, no statistically significant
association was found between bullying roles distribution and grades.

Characteristics of a bully

When it comes to the sex of the bully (Table 6), almost half of the victims reported
that only boys exhibited violent behaviour, 37% reported that only girls exhibited violent
behaviour, whereas 13.3% reported that both boys and girls exhibited violent behaviour.
The findings suggest that the sex of the bully is statistically significantly associated with the
sex of victims. Among boys, there two times more victims of bullying perpetrated by boys
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than perpetrated by girls. Among girls, there were significantly more victims of bullying
perpetrated by girls than by boys. In addition, among girls, there were significantly more
victims of bullying perpetrated by both boys and girls than among boys. On the other
hand, no statistically significant association was found between the sex of bullies and the
grades of victims.

As far as the grade of the bully is concerned (Table 7), 81.7% of victims reported that
bullies were from the same grade, 19.1% that bullies were from older grades, and 6.8% that
bullies were from younger grades. The findings suggest that bully’s grade is statistically
significantly associated with the sex of victims. Among girls, there were more victims of
bullying perpetrated by bullies from the same grade, while among boys there were approx-
imately twice as many victims of bullying perpetrated by older bullies and approximately
three times more victims of bullying perpetrated by younger bullies when compared with
girls. On the other hand, no statistically significant association was found between the
grade of bullies and the grade of victims.

When it comes to the number of bullies, 44.3% of victims reported being bullied by
a single bully, 35.6% by a group of two to three bullies, 10.8% by a group of four to nine
bullies, and 9.3% by a group of more than ten bullies. No statistically significant association
was found between the number of bullies and victim’s sex (x*=3.417, df=3, p=0.332) and
age (x’=9.145, df=6, p=0.166).

DISCUSSION

This study suggests that bullying in Belgrade high schools is a serious problem, given
that during the 2019/2020 school year 34% of students were involved in it — 22% in the role
of a victim, 3% in the role of a bully and 9% in the role of a bully-victim. In total, 31% of
students were exposed to bullying, whereas 12% of students exhibited violent behaviour.

Bullying victimization in Belgrade high schools is slightly below the global average of
32%, determined in a cross-cultural survey conducted in 144 countries in all regions of the
world, on a sample of students aged 11-15 (UNESCO, 2019). Compared with other regions
in the world, exposure to bullying in Belgrade is significantly lower than in Sub-Saharan
Africa (48.2%), North Africa (42.7%) and the Middle East (41.1%), slightly lower than in
North America (31.7%), slightly higher than in South America (30.2%), and significantly
higher than in Europe (25%), the Caribbean (25%) and Central America (22.8%). In addi-
tion, the determined victimization is lower compared to the world average of 36%, which
was determined through a meta-analysis of 80 individual studies from different regions of
the world, on a sample of students aged 12-18 (Modecki et al., 2014). On the other hand,
bullying victimization found in this study is higher than the average US bullying victimi-
zation (20%), for which the data were obtained from a national sample of adolescents (Li
et al., 2020; U.S. Department of Education [USDE], 2019). In addition, the determined
victimization is higher than the average bullying victimization in Australia (25.13%), for
which the data were obtained from a meta-analysis of 46 individual studies that included
both primary schools and high schools (Jadambaa et al., 2019).

It is already known that in elementary schools in Serbia (Popadi¢ et al., 2014) 24.9% of
students experienced bullying victimization, whereas 10.7% exhibited bullying behaviour,
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which means that in Belgrade high schools there were fewer students exposed to bullying,
but more of those who exhibited bullying behaviour. In total, the prevalence of bullying
determined in this study is somewhat lower than in Serbian primary schools in general.

When it comes to the prevalence of bullying by type, the findings of this study confirm
previous research findings (Bradshaw et al., 2007; Gojkovi¢ & Vukicevi¢, 2011; Popadi¢ et
al,, 2014; USDE, 2019; Williams & Guerra, 2007; Whitney & Smith, 1993) that verbal bully-
ing is the most common type of bullying, both in terms of victimization and perpetration.

This study confirms previous findings (Craig et al., 2009; Cook et al., 2010; Gojkovi¢
& Vukicevié, 2011; Juan et al., 2018; Sideridis et al., 2023; Smith et al., 2019; Wolke et al.,
2001) that boys are more likely to bully others than girls. On the other hand, and in line
with previous studies (Li et al., 2020; Merrill & Hanson, 2016; Perlus et al., 2014; Pontes,
etal, 2018; Seo et al., 2017; USDE, 2019), the findings of this study confirm that girls were
exposed to bullying to a greater extent than boys. There are some significant sex differences
in reference to the types of bullying. Girls were more exposed to relational bullying, which is
in line with the findings of previous studies (Boel-Studt & Renner, 2013; Nansel et al., 2001;
Olweus, 1993; Popadic et al., 2014; USDE, 2019; Wolke et al., 2001). On the other hand,
boys were more likely to engage in physical bullying behaviour, which is also in line with
the findings of previous studies (Boel-Studt & Renner, 2013; Gojkovi¢ & Vukicevi¢, 2011;
Nansel et al., 2001; Olweus, 1993; Popadi¢ et al., 2014; Wolke et al., 2001). Sex differences
in reference to the frequency of different types of bullying are most often explained in
the literature by the different structure of friendship groups and agents of socialization to
which they are exposed (Hellstrom & Beckman, 2019; Popadi¢ et al., 2014). Girls seem to
engage in fewer and closer friendships while boys report friendships that are more casual
and greater in number (Lagerspetz et al., 1988; Maccoby, 2003). As a result of this structure,
girls may choose indirect (relational) aggression as it targets these relations and are seen
as particularly hurtful (Underwood, Galen & Paquette, 2001).

The findings of this study suggest that 3* and 4" grade students were more likely
to be exposed to bullying than 2™ grade students, whereas 3* and 4" grade students were
almost equally exposed to bullying. On the other hand, data from the study do not reveal
whether bullying perpetration tends to increase or decrease with age. Contrary to that, the
findings of previous studies consistently show that bullying victimization tends to decrease
with age (Nansel et al., 2001; Olweus, 1993; Perlus et al., 2014; Popadic¢ et al., 2014; Seo et
al., 2017; USDE, 2019; Withney & Smith, 1993), whereas bullying perpetration tends to
increase with age (Nansel et al., 2001; Olweus, 1993; Popadic¢ et al., 2014). In line with the
previous study (Whitney & Smith, 1993), bullying usually occurred within the same grade
in Belgrade schools.

When one analyses the findings of the study in terms of sex, age and number of
bullies, it can be concluded that bullying behaviours in Belgrade high schools most often
take place within the same sex and grade and are exhibited by an individual or a smaller
group, as shown by previous studies (O’Brien, 2011; Whitney & Smith, 1993). Nevertheless,
when bullies come from either older or younger grades, boys are more likely to be in the
role of victims.
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CONCLUSION

Based on the presented findings, it can be concluded that paper’s scientific contribu-
tions to the research of the phenomenon of bullying are twofold. On the one hand, based on
the study’s findings, one can determine whether and to what extent the existing knowledge
and conclusions on bullying, resulting from research conducted abroad, can be applied to
Belgrade high schools. Providing new data collected during empirical research, this paper
provides an insight into the current state and trends in the development of the phenomenon
of bullying in Belgrade high schools. By comparing the findings, it is possible to draw con-
clusions on the similarities in the characteristics of the phenomenon of bullying in Serbian
schools and in other countries, as well as on their peculiarities, which is of key importance
for the development of effective bullying prevention and intervention strategies (Grmusa,
2022, p. 3). Nevertheless, a certain amount of caution is advisable when comparing own
findings with other studies, given the fact that identified differences arise both from the
manner in which bullying is conceptualized and from the selection of research instrument
(Collins & Harlacher, 2023; Huang & Cornel, 2015). That said, the mentioned comparison
can be useful in the context of the analysis of the relative prevalence of bullying types and
their association with students’ sex and age. On the other hand, the identification of simi-
larities and differences of bullying features in Serbian primary schools and high schools is
also incorporated in its scientific contribution. Given that previous studies provide more
extensive data solely on bullying in primary schools, it is necessary to determine common
characteristics of the phenomenon in primary schools and high schools, as well as their
distinctive features. In addition to its scientific contribution, this paper also provides a so-
cial contribution, which is reflected in the academic participation in setting the basis for a
broader social response to the problem of bullying in Serbia (Grmusa, 2022. p. 4). Effective
prevention and intervention strategies need to be based on the current factual situation,
whereby one should start from some basic characteristics such as bullying victimization
and perpetration and bullying roles distribution.

The study’s limitations lie in the structure of the student sample, since it did not
include 1 graders. Their experiences related to bullying in the defined time frame of the
study would refer to elementary school, and that is outside the scope of this study. Given
that the time frame of the study, as well as the conduction of the survey, were conditioned by
the specific situation related to the introduction of anti-COVID-19 measures, the exclusion
of 1% graders was necessary so that the obtained results would apply only to high schools.
Keeping that in mind, to obtain a more complete picture of the characteristics of bullying
in high schools, further research that would include students from all grades needs to be
carried out. In addition, further research is necessary in terms of expanding the sample of
schools in order to establish whether the characteristics applying to Belgrade high schools
result from the distinctiveness of the sample, or they represent a more permanent feature
that can apply to the entire territory of Serbia, and not only to Belgrade. To that end, further
research that would include high schools from other statistical regions is necessary as well.
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APPENDIX / [TPMJIOT

Tadena 1. M3noxeHocill 6puitbaUKoM HACULY TipeMa Hoy yueHUKAa
/ Table 1. Bullying victimization by students’ sex

Mon/Sex
MyLIKW/ XKeHcKun/ Xu keappar rect
male fernale / Chi-square test

N| % | N[ % (=D
M3noxeHOCT BpltbaukoM Hacusby /| Ba/yes | 182 |28,2% | 269 |33,3% X*=4,396
Bullying victimization He/no | 464 |71,8% | 539 |66,7% p=0,036
13noxeHOCT Gpr3nUKOM BPLWIAYKOM | na/yes | 89 |13,8%| 98 |12,1% \?=0,870
Hacusby / Physical bullying o
victimization He/no | 557 |86,2%| 710 |87,9%  P=0351
M3noxeHocT BepbanHom palyes | 125 119,3%/| 146 |18,1% +?=0,388
BPLUHAaYKOM Hacuby / Verbal L
bullying victimization He/no | 521 180,7% | 662 |81,9% p=0,533
M3noxeHocT penaynoHom palyes | 81 |12,5%/| 158 |19,6% ¥’=12,864
BpLUHAaYKOM Hacusby / Relational '
bullying victimization He/no | 565 |87,5% | 650 |80,4% p<0,001
M3n0XeHOCT eNeKTPOHCKOM na/yes 80 |12,4%| 106 |13,1% 2_0174
BpLUHayYkom Hacuiby / Cyberbullying X )
victimization He/no | 566 |87,6% | 702 |869%|  P=0677

Jleienga: N - dpoj uctiutianuxa; df — 6poj citietienu cnodoge; p — snauajnociti / Key: N — number of
respondents; df - degrees of freedom; p - significance

Tadena 2. V3710eHOCT 8PuitAUKOM HACUTLY TipeMA Pa3peqy yHeHUKa
/ Table 2. Bullying victimization by students’ grade

Paspen/Grade Xun KBagpat
I n v TecT / Chi-
square test
N % N % N % (df=2)
V13noMeHOCT BpLutbaykoM Hacusby | Aad/yes | 126 | 26,9% | 157 |33,7% | 186 |330% | x’=6,147
/ Bullying victimization He/no | 342 | 73,1% | 309 |66,3% | 378 |67,0%| p=0,046
V3noxeHocT dpusnikom palyes | 59 | 126% | 73 |157%| 67 |119% | ya_3446
BpLUHbaukom Hacusby / Physical e
bullying victimization He/no | 409 | 87,4% | 393 |84,3% 497 881% ~ P=0179
M3noxeHocT BepbanHom nalyes | 77 | 16,5% | 101 |21,7% | 104 |18,4% X’=4,253
BpLUHayKoM Hacusby / Verbal _0'1 19
bullying victimization He/no | 391 | 83,5% | 365 |783% | 460 |81,6% p=Y
V3n0xeHoCT penaynoHom nalyes | 72 | 154% | 68 |146% | 107 |19,0% X2=4 157
BpLUHbaYKOM Hacuiby / Relational _0'1 25
bullying victimization He/no | 396 | 84,6% | 398 |854% | 457 |81,0%| P=0.
V/13n0eHOCT enekTpoHCKOM palyes | 60 | 128% | 63 |135% 73 |129%| y2_g196
BPLUHAYKOM HaCusby / Y
Cyberbullying victimization He/no | 408 | 87,2% | 403 |86,5% | 491 |87,1% ~ P=0944

Jleienga: N - 8poj uciiutiianuxa; df — 6poj citietienu cnodoge; p - snauajnociti / Key: N — number of
respondents; df — degrees of freedom; p - significance
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Tadema 3. Vciiomasare spuirbauxol HAcumpa ipema toy yueHuKa
/ Table. 3 Bullying perpetration by students’ sex

Mon/Sex X1 KBagpaT Tect
MyLIKW/ KeHCKu/ / Chi-square
male female test
N % | N | % (df=1)
McnomaBame BpLHaykor Hacusba / Bullying nal/yes| 94 114,6% | 81 |10,0% x’=7.052
4m HA3A] | perpetration He/no | 551 | 85,4% | 728 | 90,0% p=0,008
Mcnomasarbe GpU3NUKOT BPLUHaUKOr Hackba / na/yes| 58 | 9,0% | 37 | 46% X’=11,474
Physical bullying perpetration He/no | 587 |91,0% | 772 | 95,4% p=0,001
@ BACK WcnomaBare BepbanHoOr BpLUHaYKor Hacusba / pa/yes| 69 |10,7% | 58 | 7,2% X°=5,604
Verbal bullying perpetration He/no | 576 | 89,3% | 751 | 92,8% p=0,018
Mcnorpasatrbe penayoHor BplUtbadkor Hacusba /| pa/yes| 16 | 2,5% | 15 | 1,9% X’=0,675
Relational bullying perpetration He/no | 629 | 97,5% | 794 | 98,1% p=0,411
McnormaBatbe eneKTPOHCKOT BpLUHbayukor Hacumba / | pa/yes | 34 | 53% | 23 | 2,8% X’=5,618
Cyberbullying perpetration He/no | 611 | 94,7% | 786 | 97,2% p=0,018

Jleienga: N - dpoj uciuitianuxa; df - 6poj citieiienu cnodoge; p — snauajrociti / Key: N - number of
respondents; df - degrees of freedom; p - significance

Tadena 4. Jucitipudyyuja ynoia y 8pustbaukom Hacumwy
/ Table 4. Bullying roles distribution

% oproBopa y4YeHuKa
% ofroBopa CBMX
YKIbyUYEHUX Y BPLIHbauKo
N | yueHuka / % responses
Hacurbe / % responses of
of all students : . .
students involved in bullying
Kptea/Victim 325 21,8% 64%
@ HA3AL | Hacunnn/Bully 44 3,0% 8,6%
HacunHuk-xptBa/ Bully-victim 139 9,3% 27,4%
aBACK Heykrbyuenn/ Uninvolved in bullying 981 65,9% /
CBU yKIbyueHun yueHnuwm/ Students 100%
. . . 508 /
involved in bullying
Cew/All students 1489 100%
Hema nopataka/No data 17
YkynHo/Total 1506

Jleienga: N - 8poj uciiuitianuxa / Key: N - number of respondents
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Tadena 5. Jucimipudyyuja ynoia y epusreaukom Hacumy tipema Uony u paspegy yueHuxa
/ Table 5. Bullying roles distribution by students’ sex and grades

Ynora/Role
- | XukBappat
Heykmyuenn/ | Xptsa/ HacunHuk/ Hacunruk Tect / Chi-
involved Victim Bully i)
Uninvo Bully-victim | square test
N % N % N % N %
Mon/ | mywkn/male 438 | 45,7% | 110 | 34,9% | 25| 59,5% | 69 | 51,9% X2=d1f9r004/
Sex =3,
xeHcku/female 521 | 54,3% | 205 | 65,1% | 17| 40,5% | 64 | 48,1% | p<0,001
Paspegn/ | Il 325 | 33,1% | 82 | 252% | 15| 341% | 41 | 29,5% X’=8,326,
Grade 1l 294 | 30,0% | 107 | 329% | 14| 31,8% | 48 | 34,5% df =6,
W% 362 | 36,9% | 136 | 41,8% | 15| 34,1% | 50 | 36,0% p=0,215

Jleienga: N - 8poj uciuitianuxa; p - 3nauajuociit / Key: N - number of respondents; p — significance

Tadena 6. Ion nacunnuxa ipema tony xpiiasa | Table 6. Sex of the bully by victims’ sex

lMon HacunHuKa / Sex of the bully

lMon xpTaBa / Sex of the victims

Xun KBagpat Tect

Mywkn/Male | KeHckn/Female Pl ——

N % N %
KeHcku/Female 37 29,4% 75 44,4%
Mywkun/Male 77 | 61,1% | 65 38,5% X*=15,007, df=2, p=0,001
KeHcku n mywwkn / Female and male | 12 9,5% 29 17,2%

Jleienga: N - 6poj uciuitianuxa; df - Spoj citietienu cnodoge; p — snauajrociii / Key: N - number of
respondents; df — degrees of freedom; p - significance

Tadena 7. Paspeg nacunuuxa ipema tiony xpitiasa / Table 7. Grade of the bully by victims’ sex

Mon/Sex Xu KBagpar
Mywkun/Male | XKeHcku/Female Tect / Chi-
N % N % square test
M3 mor paspepa / In my class Ra/ves | 78 | 74,3% | 140 | 87,5% | x'=7,587, df=1,
He/No | 27 | 257% | 20 | 12,5% p=0,006
M3 Buwer paspepa / In a higher grade flalYes | 26 | 24.8% | 24 15,0% | =3,947, df=1,
He/No | 79 | 752% | 136 | 85,0% p=0,047
M3 Huxer paspepa / In a lower grade flofYes | 11 | 10,5% o 8% | xi=4,777, df=1,
He/No | 94 | 89,5% | 154 | 96,3% p=0,029
HuKo ce Hmje HaCMNHO NOHALLA0 NPemMa MeHM Ha/Yes | 531 | 83,5% | 646 | 80,1% X’=2,646, df=1,
/I'haven’t been bullied at school He/No | 105 | 16,5% | 160 | 19,9% p=0,104

respondents; df — degrees of freedom; p - significance

Jleienga: N - dpoj uciiutianuxa; df — 6poj citietienu cnodoge; p - snauajnociti / Key: N — number of
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