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Caxerax

Paji je HacTao ca Xe/bOM JIa Ce CTPYUHhallM M3 CBETa CIIOPTa YIO3HAjy ca GeHOMeHOM ITyBohe I KyNITypoM Koja ce y OKBIPY UCTOT Pa3BIJIa.
Criopt 3aysyuma NMoce6HO MeCTO Y 3ajeJHUINL M KYITYpU ITyBUX ocoba. VI3 TOr pasyora, MCTAaKHYT je 3Ha4aj CIIOPTCKUX aKTMBHOCTI
3a I7TlyBe U YCMepeHa je Ma)kiba Ha JOIPMHOC ITYBMX Y CBETY CIIOPTa, KOjU Ce pasBuo y OKBUPY (eHOMeHa, KakBa je rmysoha. IToce6uHo
je HaralleHa pyIITBEeHa y/lora CHOPTa 1 heH 3Hayaj y MMIIeMEeHTAlyju couujante nukmysuje. LIwb paja je fa aHanmsom 0CTyIIHe
nuTepaType us nepuopa o 2000-2022. rogyHe YTBPAY KOMNUKO je padpaheHa MHK/TY3MBHA MEPCIEKTIBA CIIOPTA Y KOHTEKCTY JIPYIITBEHE
IpOMeHe, KaKBa je aKy/lITypaluja U fja ce TIOHY/le KOHKpeTHe CMepHMIIe Koje 6U o/akiuajie yIIO3HaBambe, a CAMVM TUM ¥ IIPUXBaTambe
0COOEHOCTV M BPEJHOCTH KYIAType ITyBUX. 3a IpeTpakMBame JuTepaType, Kopuimhenu cy cmemehu mperpaxusaun: Ebscohost,
ScienceDirect, Wiley Inter Science i SpringerLink, KoBSON, Google Scholar. Pesynrary HacTamu IperniefoM auTepaType ykasyjy Ha
3Hayaj y/Iore CIOPTCKMX TPeHepa y Kpepamy MOfCTHIAjHe KIUMe, Kao 1 J]a CIIOPT IIPYy>Ka BelVKe MOTYNHOCTY Y HUBE/NCAkby pasynKa
KOje ITyBONY U KyNTypy ITyBUX CMEINTajy y KOHTeKCT XeH/juKerna. HaBefleHe Cy U omycaHe KOHKpeTHe CMepHMUIie Koje He CaMo Jla CITyoKe
7ia ce CHOPTCKM CTPYYHhally YIIO3Hajy ca ITyBIUMa, Beh 11 1a ce 060raTyi paji y CBETY CIIOpTa KOjJ Yje[IHO ¥ BOIY Ka CYIITIHCKOM OCTBapeby
colujasHe MHKIy3uje.

Kmyune peun: [J7TYBORA / CIIOPT / UIHKITY3UJA / CMEPHMUIIE

YBO[, TepMuH ,,KynTypa InyBux KOPUCTU Ce Jja UAEH-
TUQUKYje ceT yBepema, IOHAIIAka U 3ajeHUYKN
jesuK Koju KOpMCTHM Tpyma ImyBux ocoba. Kynrypa
IIyBUX jecTe COLMja/liHAa, KOJEKTMBHA M KpeaTHMBHA

cunma 6asypaHa Ha 3HAKOBHOM je3MKy. 3aCHMBA Ce Ha

IlmyBohoM ce cmarpa cBakm CIy4aj TOTaIHE WM
IpaKkTU4He IyBohe KOJ KOjMX OBAaKBO CTame CIIy-
Xa Y3pOKyje OrpaHMuere IepleNiiyje ToBopa Kao 1

KOMYHMKAIIMjCKUX CIOCOOHOCTM doBeKa. ToramHa
rryBoha moppasyMeBa IMOTIYHM TYOUTaK CayXa, Ife
ocoba HM y3 Hajjaye I0jadarbe He MOXe Jla YCIIOCTa-
BU KOHTAKT Ca 3BYKOM, JIOK KOJI IIpaKTU4He ITyBohe
IIOCTOje MUHUMAJIHM OCTallM C/TyXa, a/l) Ce OHM HU Y3
MOMORN C/TyHMIHMX IOMarajna He MOTY MCKOPUCTUTH U
omoryhuty nepuenuujy u passoj rosopa (Becennuo-

Buh u Cnasunh, 2015).

OrpaHnyeHoCT y CTULAkby UCKYCTaBa IIyTeM Bep-
6aHMX TTIOpYKa [JO0Bera je 10 TOra /ia I/TyBe 0cobe Kpo3
HeBepOa/THy KOMYHUKALUjy pasBujy Apyre Qopme
KOMYHMKal[yje: 3HAKOBHU je3MK, a OH/Ia U yHoTpely
npcTHe a3byke (JaKTUIONOIMje), 3aTMM MMUMUKE U
4YyUTara TOBOpa ca ycaHa. 3HAKOBHM je3UK IIpeJCTa-
B/ba IPUPOMIHO CPEACTBO M3PaKaBaiba KOje ITyBUM
ocobama omoryhaBa cTuIame KOMYHUKATMBHIUX,
KOTHUTVBHUX ¥ KpeaTuBHMX MckycTaBa (Jummh,
Wcakosuh, 2018).

reCTOBHOM T'OBOPY KOjUM Ce IPUIIAJHULN OBe KyJl-
Type Ciy>Ke y KOMYHUKaLMjI, COLMja/THUM IIPOTOKO-
JIUMa, UTPY, IPYXKewY, yMeTHOCTH, cnopry. Kynrypa
IJIYBUX je MIO3UTVBAH TEPMUH KOjU MCTUYE JUTHUTET
U [PYIITBEHU WJEHTUTET 3a Pas3/MKy Off TepPMUHA
cnyurHo omrreheHn, IyBy, HaITyBU KOju He ymyhyjy
HMKaKaB I10ce6aH MOHOC mmym ocehame 3ajemHMIIT-
Ba (Padden & Ramsey 1993). 3ajemunia InyBux je
PasHOBPCHA MambMHCKA KYATYPHAa M JIMHIBUCTUYKA
3ajelHMIIA KOja 00yXBaTa OIICeXXHY MPEXY APYIITBe-
HUX, HOMUTUYKNUX, PEIUTMO3HNUX, YMETHUYKUX U
coprckux rpymanuja (OKwkuh u Jacmap, 2014).
3ajegHuIle IMyBUX je 00/be CXBATUTM Kao je3NdKe
MamlHe, IIpe Hero Kao rpyre nHBammza. [Tloce gyrux
pacnpaBa, EBporncka yuuja rnysux (EY]I) je ognyun-
Na fa jesmduka obmact rimyBohe MoXKe Jia ce IOBeXe
ca IJIeiUIITeM HBAMAHOCTI, Te Cy 00jaBIIM fia Cy
o6a ozpeherma npuMemBa 1 IyHOBa)KHA: ITTyBU cebe
BUJie Ka0 KY/ITYPHY M je3UUKy MamUHY. AU Ce OHU
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ucroBpeMeHo cycpehy u ca mpemnpekama Koje 1M Ha-
Mmehe apyITBO, TpIE Off HEZOCTATKA JOCTYIIHOCTH, T1a
Ccy cTora, ucro tako, u “muBampan” (EVl 1997:109,
npema Obradovi¢, 2016).

I[Ipernenom nmureparype yBubamo ma CriopT mpep-
CTaB/ba M3Y3€THO BAXXHO CPEACTBO KOMYHMKaIHje.
Crniopt je n3pop nHGOpMaIyja Of jABHOT M HAyYHOT
3HaYaja, Koje JoIpuHoce yHanpebemwy monoxaja oco-
6a ca uuBanupuretroM (Martin, 2013). C 063upom fa
je KOMyHMKanuja usmeby /byau onurerwne, obaBenITa-
Bambe I pa3MeHa MIC/IN, U Jia je YIIpaBO OHA YyTPOXKe-
Ha KOJI IITyBUX 0c00a, CIIOPT ce IojaBjbyje kao fobap
MEIMjyM 3a HEHO IpeBasunaxeme. KomyHmkanuja
o0yxBaTa, OCUM ayJUTVBHE, U BU3YeJIHY M KIHEC-
TeTUYKY KOMYHMKaLMjy, OGHOCHO cdepe y Kojuma
rIyBe 0cobe HICY OMeTeHe 1 KOje MOTY fla KOPHCTe
(Apcuh, 2013).

Cnopr je ¢peHOMEH uuju MOSUTUBHY eeKTU HO0-
IIpYHOCE NOAiM3aby KBaIUTeTa )KMBOTA HE CaMO KO
ocoba 6e3 uHBanugureTa Beh U Koj oHUX ca MHBa-
nupuTeToM. IIpakTuKoBame CIOPTCKUX aKTUBHOCTU
no6ospiraBa GU3NYKO 3[paB/be, NCUXUYKO CTambe,
CTelleH CaMOCTAaTHOCTH, commjanHe opHoce (Emm-
HoBuh, 2020). Te akTMBHOCTM CYy Off HaeKOCEKHOT
3Havaja 3a ICUXOPU3NIKO Ipuiarohasame, 3a Io-
6emy Haj concTBeHuM ocehajeM Hecrmocob6HOCTH, 3a
coLlMja/IHy peMHTerpanyjy, 3a ocehame cHare u cro-
COOHOCTM 3a XVMBOT y3 Ca3Hame Ja MHBAIMJHOCT He
3Hauy u Hecrioco6HocT (Kipajuh u cap., 2013).

Ilopen ncTunama gpyIITBEHE YIOTE CIOPTA U Ibe-
HOI 3Hayaja y VMMIUIEMEHTALMju COLMjaJHEe MHKIIY-
3uje, Wb pajia je la aHa/IM30M JOCTYIIHE IUTeparype
y nepuony on 2000-2022. ropuHe yTBpAyU KONIMKO je
3ampaBo paspal)eHa MHK/Ty3MBHA IIePCIIEKTHBA CIIOP-
Ta y KOHTEKCTY JIPYIUTBEHE NPOMEHEe KaKBa je aKyIl-
Typaluja U fia ce IIOHy/le KOHKPeTHe CMepHUIle Koje
Ou ojaKiaze yIo3HaBame, a CaMMM TUM M IIPUXBa-
Tame 0COOEHOCTM 1 BPEIHOCTY KYITYpe ITTyBUX.

3HAYA]J CITOPTA 3A TTTYBE OCOBE

VicTpaxxuBama Cy IOKasajia Jja T/TyBU U HaIlTyBU
CIIOPTUCTH ,IOAVDKY  ydelrhe y CHOPTCKUM aKTHB-
HOCTMMA Ha jellaH HOBU U IIOTIIYHO JPYradyuji HUBO.
[Tpodecronanuy u peKpeaTMBHM ITTyBM ¥ HAITyBU
CIIOPTUCTY CBOjUM 3ajlaTarbeM 3a CIIOPT M CIIOPTCKE
AKTMOBHOCTM, KaO M IMXOBOM IIPOMOIMjOM, CTBa-
pajy TOBOJBHY ApYIITBEHY arMocdepy y Kojy MOry
fia ce YK/by4e 1 oCTajie ITyBe U HarlyBe 0cobe 1 oCT-
Bape colMjajHe MHTepaKLMje Ha HAuMH U Y OKOJIM-
HU KOja UM je HajupUpOfHuja. Y TAKBOM OKPYXKErbY
MOTY JjJa KOMYHULMPAjy Ha 3HAKOBHOM j€3MKY, [ia [0-
6ujy IICUXOOIIKY TOAPIIKY, Ia TIOCTAHY CIIOPTUCTH,
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CIIOPTCKY AMPEKTOPYU, MeHalepy, y6mKa. AKTUBHO
aHTa)XOBarbe y OBAKBOj 3ajefHULIM IIOJVKE IHbUXOB
HIBO CaMOIIOy3[lalba, CaMOIIOIITOBAlba U jada M-
xoB uaeHTuret. Ilopeyn tora, yyemhe y pasmmantim
CIIOPTCKMM aKTMBHOCTVMA ¥ TAKMUYEIbMMA TIPYKajy
IPWINKY ITyBUM M HAITTyBUM ocobama fa mpesasnby
U IIcuxmuKe u pusndke mpobneMe, Kao U fa MOAUTHY
HMBO CY0jeKTUBHOT JOXXNBJ/baja KBa/JUTeTa >XMBOTA
(Nemcek, 2020).

Kapga roBopuMoO 0 TITyBUM U HAIJTyBUM 0cobama,
nponab)eHo je 1a yuenthe y cHopTcKuM aKTMBHOCTUMA
IOBOJY 10 TOOOJBLIAMA Y CBUM JOMEHMMA KBa/IUTeTa
XKMBOTA U IIOCTVDKY BHIIIE CKOPOBE Yy OJTHOCY Ha 0cobe
ca HeKoM ApyroMm BpcroM mHBammantera (Nemcek,
2020). Kaga cy y nuramy [JOMEeHY KBa/IUTETa )KUBOTA,
IJIYBM VI HAITyBY UCIMTAHUIIM Cy HajOOJbe pe3ynTaTe
OCTBapWIM y JJOMEHY IICUXUYKOT 3[paB/ba, 3aTUM y
TOOMEHY TETIECHOT 3[IpaBjba, 3a[JOBO/BCTBO OKOIMHOM
U Ha Kpajy Hajcmabuje pesynraTe OCTBAPUIN CY Y
JIoMeHy conujanHux ogHoca. Crmabuju pesynaratu y
JIOMeHY COLIMjaTHUX OHOCa 611 ce MOI/IM IIPUIINCATI
6apujepamMa y KOMyHMKALMjJ Ha KOje T/TyBe Y HaITyBe
ocobe Hammaze ycmen HemoryhHoctn kopuihema
OpaJIHOT TOBOpa, aly M HepasyMeBarba 3HAKOBHOT
jesuka op ctpaHe uyjyhux (LlpHkoBuh u PykaBuHa,
2012). Taxobe, pesynTaTu MCTpaXKMBama Cy IOKa3aIn
la CIIOPTCKY aKTMBHE INIyBe VM HaIlTyBe 0cobe MMajy
BJIIYM HMBO CAMOIIOIITOBAMAa Y OIHOCY Ha OHE KOje
HICY aKTMBHe U Jla 0aB/bere CIOPTOM TeHepalHO
HNOSUTUBHO YTHYE€ Ha IbUXOBO CAMOIIOIITOBAME
(Nemcek, 2017; Acak & Kaja, 2016).

JOIIPMHOCTINTYBUX CBETY CIIOPTA

ITpBa cmoprcka [pyIITBa M TaKMMUYeHa ITyBUX
Ce jaB/bajy Kao pe3ynTaT MHOMBULYAJIHUX MHTEpe-
COBama ITTyBUX 3a IOjefiiHe CIIOPTOBE, a TAKMIYIerha
IIyBUX pa3BUjaja Cy ce Kao CIIOPTCKE UI'Pe MaCOBHOT
KapaKTepa U KBaJIMTeTHA TakMndera. [IpBu kiy6oBu
3a IIyBe mojaBuau cy ce 1888. ronune y bepnuny, a
1922. ocHoBaHa je CBeTcka opraHmsaluja 3a CIOpT
rnyByX. CHOPTCKM caBe3 ITTyBUX OCHOBaH je 1953. ro-
nune (Kacym, 2015).

Omummmjcke urpe 3a ocobe ca omrehemem cryxa
uma fyry tpagunujy. Ilpse Jletme urpe ompxane cy
naBHe 1924. roguHe ¥ OpraHM3OBaHe Cy Of CTpaHe
MelynapomHor cnopTCKOT KOMUTETa 3a ITyBe 0cobe.
Kacuuje, 1949. roguse, ofp>xaHe cy U IpBe 3UMCKe
urpe 3a ocobe ca omrehemeM cmyxa. Busuja opra-
HI30Bama ,MelyHapogHuX THXMX Mrapa’, Kako cy ce
Onummnujcke urpe 3a rmyBe HeKaJja 3Bajie, yCMEPEHa je
Ha OKyIUbakbe CIIOPTHCTA ca omTehemeM cryxa, Kako
O ce Kpo3 CIHOPTCKAa TaKMUYeHa MIMPUO CIIOPTCKU
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IyX M pasMemMBaja UCKyCcTBa. Vrpe ce of ocHuBama
OJipKaBajy CBaKe YeTBPTe FOfIMHE, Ca M3Y3EeIMMa, KaJja
HUCY ofp>KaHe y nepuopy Ipyror ceerckor para. Cam
HasuB rapa sa ocobe ca omrehemeM cryxa ce Membao
HEKONMKO IyTa. Y Mepuojy Ofi OCHMBAMa MCTUX /IO
Jletwux urapa ofp>xanux y beorpamy 1969. ropnne,
Urpe Cy ce ofjp)xaBajie IOJ, Ha3MBOM ,,MehyHapopHe
TiXe urpe”. 3UMCKe Urpe Cy OBaj Ha3MB MMaJle CBe [0
1967. rogune. Y nepuopny of 1969. rogune mo 1997.
roguHe 3a Jletwe, omHocHO of 1971. mo 1999. rogu-
He 3a 3uMcke, Vrpe cy Hocuie Hasus ,,CBeTCKe Urpe
rnyBux . IToueTkom 21. Beka, 2003. rofuHe, Koasu o
IIpOMeHe Ha3)Ba Urapa y TPEHYTHO aKTYe/lIHU Ha3UB
- Omummmujcke urpe rrysux (Emunosuh, 2020).

36o0r npupope omrehemwa, ka0 ¥ HauMHa (PyHK-
LUIOHMCaba ITTyBUX, MOXXEMO DPa3yMeTH DPasjiore U
notpeby 3a opraHusamujom osor MebhyHapomHor,
e/mTHOTr crioprckor porabaja. ImyBm cebe Buae kao
NOoCeOHy KyITYpOJIOUIKY IIONY/IAIVjy M 3ajefHMILY,
KOja je JOBO/bHO MONhHa 1 CrIoco6Ha fa opraHusyje
COIICTBEHE CIIOPTCKe forabaje, y cBUM Kareropmja-
Ma U Ha CBUM HMBOMMA, a y CK/IaJly Ca COIICTBEHUM
KYITYPHUM IIe9aToM - IryBohoM. Of cBOT OCHUBam®A,
MebyHapogHn cOpTCKM KOMUTET 3a ITyBe ocobe,
HACTOj! fla MIpaTy TPM OCHOBHA LM/ba: 1) pasBoj n
KOHTpO/Ia (M3MYKOr BACINUTamba YOIIITEe U CIOPTa
KPO3 IIpaKcy, ocebHoO 3a IIyBe 0cobe; 2) mpoMoLyja
opHoca Meby 3em/pama Koje ce 6aBe yHampehemeMm
criopra ITyBMX 0C00a, a KOje CBOjUM yTUI[ajeM VIHM-
LMPajy U Jlajy CMEPHHIIE 34 Pa3Boj CIIOPTA y 3eM/ba-
Ma y KOjuMa Ce CIOPT Hajla3u Ha HIDKEM HUBOY; 3)
OpraHmsyje 1 HaJI/ea ofip>KaBambe CBeTCKUX (OIIM-
IUjCKMX) Urapa IIyBUX, CBETCKUX U PErMOHATHUX
takMuderba (EMunosuh, 2020).

OmmMmmjaioM 3a TIyBe, CTaB/ba Ce IOCeOHO aK-
IleHaT Ha HauMHe KOMYHMKallMjé M HEeOIXOJHE BU-
IoBe IIOfIpIIKE TOKOM TaKMHMuYema. Takmmuape ca
omrehemeM CTyXa KapaKTepuIille OiCYyCTBO TeTeCHOT
VHBAJIMUTETA, A jefVHO IITO MX Pa3NMKYyje Off TaK-
Mu4apa Oe3 omreherma jecTe HAYMH KOMYHUKALMje U
HeplIieniyje 3BykoBa y okpyxemy (Kacym, 2015). Ono
HITO MOXXEMO 3aK/bY4YNUTH j€ Jia Cé CIOPTOBU Y KOjuMa
y4ecTByjy ocobe ca omrehemeM clyxa He pasimmKyjy
Y 3Ha4ajHOj Mepy Of CIIOPTOBA HAMEHEHNUX TUIINYIHO]
nonynanuju. Afantanyje 1 U3MeHe Cy MUHMMAJIHE,
a OfIHOCE Ce Ha a/ITepHATMBHE METOJie KOoje Cyrepuury
mmoyeTak ¥ TOK urpe. Ha cmopTckuMm TakMm4emMuMa
3BY4HE CUTHaJIe 3aMebyjy CBET/IOCHM U JIPYTU BU3Y-
emHN curHam u cum6om. CIIOPTOBM 3acCTYIUbEHU
Ha JIETHUM TaKMUYeHhIMa CY: aT/IeTHKa, 6aJMIHTOH,
KOIlIapKa, 0700jKa Ha IeCKy, KyIname, Qypda, oumm-
K/IM3aM, PYKOMeT, IIy0, Kapare, rod, MayHTUH-6ajK,
CTPEe/balITBO, IUIMBakbe, TEHNC, CTOHU TEHUC, TeKBO-
HJI0, Of0O0jKa, pBame (CIOOOFHM U TIPUKO-PUMCKU

ctwt). Ha 3MMcKUM OMMMINjCKUM Urpama, CHOpTH-
CTM Ce TaKMMYe Yy a/lICKOM CKHjamby, KPOC-KaHTPU
CKMjamby, Kap/IMHTY, XOKejy Ha JIeffy ¥ CHOYOOP/VHTY.
Tumosu 13 Cpbuje, yaecTBoBanu cy Ha Onmummmjc-
KuM urpama riyBux y Tajmejy 2009. rogune, Codujn
2013. ropune u Camcyny 2017. rofune, ca yKynHO 55
TaKMU4apa y MHAMBUAYaJIHMM M €KUIIHUM TaKMMU-
JemNMa. YKYIIaH 6poj OCBOjeHNX Mefla/ba je TP, Of
TOra jefiHa 371aTHA U iBe 6ponsane (Emunosuh, 2020).

VHK/Y3VBHA IIEPCIIEKTVBA
CIIOPTA

Ycnex Koju ¢y ITyBU IIOCTUIIN Y CIIOPTY yiryhyje
Ha TO Jja Tpeba I/efaTy M3BaH KOHTEKCTA VHBA/INI-
HOCTM ¥ XeHJMKella Koje UM ApyimrBo Hamehe 360r
npupope omrehema Koje nMajy. OHO Ha IITa ce Tpe-
6a oxycupaTy jecy HaUMHM CTBaparma NHKITY3MBHOT
OKPY>Kemba, Kao I pa3B0j CMEpHMIIIA 32 paji Ca OBAKBYM
CITIOPTUCTUMA Y KOPYCT CYLITMHCKOT cripoBohema co-
LMjaHe MHKITy3uje.

IIpernemom nuTepaType HaMIUIM CMO Ha BEVKU
6poj ayTopa Koju ce 0aBMO M3y4aBameM ApYIITBe-
He yJ/Iore CIOpTa, HAPOUMTO Y KOHTEKCTYy CTBapamba
VHKTY3MBHOT ~OKpyXema. baB/beme CIoOpTOM
3aCHMBA Ce Ha JOOPOBOJBHOj 6asy 1 y CK/Iafy ca
mmaHNM apuHUTeTNMA. CHOPT Ce KapakTepuiie
KOMIUIEKCHUM KYITYPHUM IIpoIlecuMma, 6asupaHuM
Ha JpPYWITBEHO] CONUIAPHOCTH, pallVIOHANIM3aLIN]j,
UJIEHTUTETY, OKOJIMHM, €CTeTCKMM Ipomnucuma. Har-
JIallaBa ce /Ia je yIpaBo CIIOPT MMAao 3HAYajHUjI YHEO
y 60p6u 3a paBHOMpaBHOCT. Ocobe ca MHBaIUAUTE-
TOM, Ka0 ¥ ocTajie ocobe MMajy pasmnunre norpebe,
XKeJbe M IM/beBe, almi ¥ MoTpeby 3a ydemrheM y 06-
nactu cnopra (Eminovi¢ et al., 2009).

Kako 6u ce o6e3bennno paBHOmpaBHO yuemnrhe
Y CIIOPTY M peKpealyjyu, HEOIXOJHO je CBaKOr II0je-
OMHIJA TPeTUPATU ca MOIITOBambeM, y3[p)KaBaTu ce
off cBMX O0/MMKa KOMYHMKalyje, KOHTaKaTa, aKiuje
VIV TIOHAIIAkha Koje Ce MOYKe CMaTPaTy YBPe/bYBUM
(Fasting, Chroni & Knorre, 2014). YkbyunBameM
ocoba ca MHBA/IMAUTETOM Yy CBET CIIOPTA M peKpea-
nuje, KOCTU3ameM ofpeheHNX MO3UTUBHUX pe3yl-
TaTa, Moryhe je yMamuTI HeraTMBHE CTABOBE OIIIITE
THOMy/Ialyje, Koju ce OHOCe Ha TBPAME Ja ocobe ca
VHBAJIMANTETOM HICY Y MOTYhHOCTH a ocTBape 3Ha-
JajHe ycIlexe 1 IOCTaHy He3aBucHe (Martin, 2013).

[Taprunumnanyja ocoba ca VHBAIMAUTETOM Y
CIOPTCKMM ¥ PpeKpeaTVBHMM aKTMBHOCTUMA Y
Hajehoj Mepy Kopemmpa ca KBaJUTeTOM >KUBOTA,
crora je HeolmxofgHo mosehaty 6poj CIOpPTCKMX U pe-
KpeaTUBHUX YCTyTa Koje 3ajeHUIa Hy[Y OBOj IIOITy-
nanuju. VI cam mHBammManTeT, 6e3 063upa Ha BPCTY 1
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y3pOKe HaCTaHKa, 3Ha4ajHO yTU4Ye Ha KBAJIUTET )KMBO-
Ta KOjU HMje pe3y/ITaT caMo pexabunTalyje, nedermha
u Here Beh u mporec 3agoBobema NOTpeba, OCTBA-
puBama MHTepeca, BIACTUTUX U300pa U TeXHU, Kao
Y YOBEKOBUX CIIOCOOHOCTH Y APYIITBY KOje ce Memba
(Poti¢ i sar., 2014).

Cropr mopicTMde MHTerpanyjy ocoba ca MHBa-
JMANTETOM, KaKO y CBAKOJHEBHOM J>XVMBOTY, TaKO
u y obmactu papa, ¢oxycmpajyhm ce Ha mUXOBe
criocobHocTy 1 MoryhHOCTHM, @ He Ha moTemkohe u
yMamyjyhu cTOIy HeraTMBHUX CTaBOBa y [pYyLITBe-
Hoj 3ajegunuy (Devine et al., 2017).

VMHKknysuja ce Hajuemrhe Tymauy Kao ,,yK/bydn-
Bame", IpUApyXKuBamwe BehuHy, ynme je acummia-
nuja Hemsb6exHa. MehyTum, MHKITysMja CYLITMHCKI
3aIpaBO INpeJCTaB/ba AKTUBHY MapTUMIALN)Y Y CO-
IVja/IHIM TOKOBMMA, a He IIaCMBHO IPUAPYKNBalbe
nojenyHua apymTsy (Romstein, 2010).

CoupjaHa MHK/Ty3Mja CYLITHHCKI TOBOPY O TOME fid
ce MOpajy Ipy>XuTi MoryhHOCTY U latit co6ozia CBUM
HOjefMHIVIMA [l OCTBape CBOjy APYLITBEHY Y/IOTY, Kao
U J]a MMajy NIOBEpEmbe Off CTPaHe APYIUX IOjefyHALA Y
ocTBapemy ucre. [lojenunan Tpeba na uma ocehaj ma je
npyxBaheH, OZHOCHO Jja IpMIIafia ¥ IOIPUHOCH CBOjOj
3ajenHnI. CXOIHO TOMe, Kao /jBa I7IaBHA acIIeKTa OCT-
Bapema COLMja/IHe MHKITy3Mje, HaBOJie Ce MHTepIIepCo-
HaJIHM OJHOCH U yd4elrhe y )KMBOTY APYIUTBEHe 3ajei-
HIIIE, KOjI Ceé KOHCTAaHTHO Mel)ycoOHO mpexsamajy n
Hagomnymyjy (Simplican, et al., 2015).

Baur 360r TOL, ILITO Ce CoLMjaiHa MHKITY3Mja OCTBA-
Pyje Kpo3 OfiHOCe C ipYT1Ma, OHa ce He foraha camo Ha
JIMYHOM IUIaHy, Beh ce Mopa ZOrogmti 1 II006aTHOM
H1BOY. MelyTum, Kako 611 ce OHa MOITIa OCTBApUTH Ha
TOM HUBOY, IIpe TOra ce MOpa OfjBVjaTyl Ha H/VIBULY-
QJIHOM, MHTEePIIePCOHATHOM, OPTaHM3ALVjCKOM HIBOY,
Te Ha HMBOY 3ajefHnule. Jako ce gecto forabha ma oco-
6a mpuxBarty camy cebe, IIpBa IpempeKa Koja ce Ipef
Y II0CTaB/ba je OHA CoLjaTHuX ofHoca. Ocoba, mTo
360r MamKa BIACTUTUX CIIOCOOHOCTY YCIOCTaB/barba
OffHOCA C APYTUMa, a IITO 300T CTaBOBA [JPYTIX, YECTO
6uBa opbaveHa, Te He MOXKe HAIIpefiOBaTy IIpeMa Co-
LMja/IHOj MHKITY3WjI, IIPUXBATakbY U UCIY ety CBOjUX
HOTeHIMjaja. YIIpaBo 300r Tora, IOTpeOHO je pagnuTn
Ha ocBelThuBaby OKO/MNHE, IOTOTOBO BPIIHAKa, KAKO
Ou TmojenyHalL] MMAO IITO OO/bU KBATUTET XXUBOTA, Te
MOTao LITO Jja/be HanpenoBaTy. CollnjanHa MHKITY3HUja
He IPMIOHOCK caMo 0cobama ¢ MHBamauTeToM Beh n
CBAKOM y4eCHMKY TOT ITpolieca, jep nosehapa TonepaH-
1I14jy, OTBapa BUMIUKe, Te CTBapa 4uBplrhe 1 KBaluTeT-
Hyje fpymrBo (Paic - Karega, 2019).

Yuenthe fielie ca MHBaIMAUTETOM y CIOPTY MO-
ryhe je moBehaTu, ykonuko ce 4raHOBM pyIITBa, I1O-
ceOHO CIIOpTCKe OpraHmsalyje u KIyooBMu, MKOIe U
POAMTE/BY Jlelle Ca MHBAIMANTETOM, OC/Iambajy Ha CO-
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LMjaTHI MOJIEN U 3ajeJHUYKI YIECTBY]Y Y Kpeupamwy
TaKBOT OKPY’Kema, Koje he 0BOj mery moHyaUTy ITO
LIMPY CIIEKTAP OIINja 33 YK/by4YMBatbe y CIIOPTCKE U
pekpearyBHe akTMBHOCTH. [ToHyza THX omIyja Tpeba
7ia je y cKmajly ca MOryhHOCTIMMA M MHTEpecoBambuMa
Te JIele, a He [ja Ce IIOTUPe OTPaHNYEbIMA INYHE VTN
conujanue npupoge (Darcy, et al., 2020).

COIIMJATHA UHKITY3UJA ITTTYBUX
ITIOCPEICTBOM CIIOPTA

Ha ocHOBY npeTXOHO M3/I0XXEHOT U3 Mperiefane
NmTeparype, 0MA3MMO [0 M3BECHMX TIpeMIIca Koje ou
Tpebaso Ja ycMepaBajy pasBoj COLMjalHe VIHKITy3uje
IJIyBUX IIyTEM CIOPTA, KaO U Ja C€ OPUjeHTUIIYy Ha
KOHKpeTHe CMepHMIie Koje 611 y OBOM IIpOLiecy OMo-
ryhune pap ca rmyBum cnoptuctiuma. ConyjaaHa yH-
KJIy3Hja [IIyBUX ITIOCPEICTBOM CIIOPTa, Y CBOjOj OCHOBH,
HOf[pa3yMeBa CTBapalbe YCI0Ba 11 aTMOCdepe y Kojuma
he rmyBe ocobe mohu fia 3ajoBO/Be CBOja MHTEpeco-
Bama U norpede, 1a ocTBape CBOje CIOPTCKe IOTEH-
1ujajne u Jja IpefcTaBe CBOjy KynTypy. VIHKmysuBHM
IPUCTYI TTyBUMa, Kajia je Y IUTamby CIOPT, Iofipasy-
MeBa OTBapame MOTryhHOCTH ITyBMM ocobaMa Ja Ha
PaBHOIIpaBaH Ha4yH, ca IONylanyjoM 4yjyhux, ysmy
ydenthe y CIOPTCKMM ¥ peKpeaTVBHVUM aKTMBHOCTH-
Ma, forabhajuma, TakMIdemnMa 1 MaHKMpecTanyjaMa.
Jaxse, TOTpe6HO je OpPraHM30BaTH CYCpeT ITYyBUX U
gyjyhmx ciopticra u omoryhutn muxosy Mehyco6ny
capajiiby 6e3 cerperalujcKmx okBypa u 6apujepa, mrTo
Ta/be BOAY MMIIIEMEHTAllMjil HOBe KY/IType Yy IOIly-
manuju 4yjyhnx, kao u 6orahemy copTckmx TMMOBa
U OpraHusalyja HOBUM, jeJHAKO CIIOCOOHUM U IIpK-
IpeM/beHVM CIIOPTUCTMMA (ITyBUM CIIOPTUCTUMA).

HapaBHo, He cMeMO 3a60paBUTM U HaI/IallaBa-
MO 71a Tpeba HOIITOBATY 3ajefHNUILYy ¥ KyITypy I/y-
BIX, OJHOCHO IbVMIXOB MHTEIPUTET U IOCTOjambe, Kao
U BUXOBY OIJIYKY Jla Y CHOPTCKMM ¥ peKpeaTVBHUM
aKTMBHOCTMMaA U forabajima y4ecTByjy y OKBMpY ca-
Be3a, opranmsanuja 1 ONMMINjcKUX Urapa 3a IIyBe.

OHO MmTO XeMMMO Ja MCTAaKHEMO je, fia je Mpeja
yK/by4MBama ITyBUX CHOPTUCTAa Yy CBeT CIOpTa
qyjyhux, sacHoBaHa Ha CycpeTy ABejy KyITypa, BIX0-
BOj KOET3UCTeHIMju, Mel)ycoOHOM yIo3HaBamy, pas-
MEHM BPeJHOCTH, NIpUXBaTamwy, capagmu. Lnmb je ma
colujajHa MHKTy3Uja TIYBUX IMOCPENCTBOM CHOpTa
uje y iBa IpaBla. Jefjad mpasal; 61 Tpebao ga Boau
110 TOTa, fIa Ce ITTyBe 0cobe He MOCMATPajy Kao XeH V-
KenupaHe ocobe, Te [a ce IBIXO0B CEH30PHM HeJl0CTa-
TaK He CTaB/ba y NIPBU IUIaH, Beh [ja ce JoXMBIbaBajy
Kao jefIMHCTBEHE TMYHOCTH, KOje MMajy CBOje CIie-
IUPUYHOCTY U KOje CY jeflHaKO CIIpeTHe M CII0CO0-
HE []a Ha PaBHOIIPABaH HAYMH y4eCTBYjy Yy CIIOPTY ca
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gyjyhom nomynanujom. Iiryse ocobe Tpeba sja ce oce-
Te CUT'YPHO U CTTOOOIHO fja OYAY TO ILITO jecy U a y3My
ydenthe y cropTy, y3 HOTIIYHY IOAPLIKY 1 IIPUXBa-
Tarbe Off CTpaHe [IPYIITBA Y KOMe ce 6aBe n3abpaHuM
CIIOPTCKMM aKTMBHOCTUMA. [Ipyru mpaBaii ycMepeH je
Ka TOMe Jia ce IIoNy/Ianyja 4yjyhux nogcrakse Ha Ipo-
MeHY Ha4JHa ¥ Ky/IType pa3MUIIbamba, y3 aKIleHaT Ha
IpUXBaTalbe OHOTA IITO je CHeIV(UYHO Y Pas/INIuTo.
Hlaxse conujanHa MHKTy3uja Mopa Tehn y ob6a cmepa,
Off TIOTTy/IalMje ITYBYX Ka Ionyianyju 4yjyhux n o6p-
HYTO Off IONy/Ianuje 9yjyhnx ka momymanyju ryBux,
y3 akTuBHO yuenrhe o6ejy crpana. [la 6u ce ciomenyTe
ujieje IOKpeHyJIe 1 3aKMBeJIe, Kao 1 a 61 TOILUIO O
CYLITMHCKMX IIPOMEHa, CMaTpaMo fia Tpeba KpeHyTn
MambMM, aly KPYLMjaTHUM KOpalyMa, of 6asiIHuX
npo6reMa, Kao LITO Cy CTAaBOBM M OFHOC IOIy/Ialyje
qyjyhyx mmpema momynanyju IiyBuX.

OHO 1ITO KapaKTepullle NCTPAXKIBatba O CTABOBU-
Ma IIpeMa ITTyBUM ocobaMa jecTe MIPUINYHO ClIarame
pesynTara Kojyu roBOpe O ITI0CTOjatby HEY TPAJTHUX U/
YaK IIPeTeXXHO O3UTUBHUX CTaBOBA IIpeMa OBOj IPY-
IV JbYAiY, KAO ¥ TO Jia Cy TU CTAaBOBYU IIO3UTUBHUjU
HEro CTaBOBU IIpeMa ocobaMa ca JpyrMM BUJOBUMA
omerenoctu (Cambra, 2002; Emerton i Rothman,
1977; Furnham i Lane, 1984; Kluwin, et al., 2002;
Nikolaraizi i De Reybekiel, 2001; Radoman, 1995).

Hamnme, Tpeba ncrahm cimanocTn u pasimnke, Kao
U CHare ¥ CTabOCTY YWIAHOBA PAa3/IMYUTIX COLVjaTHNX
rpyna. HajBuium cTerneH reHepanysalyje HO3UTUBHUX
IpOMeHa CTaBOBa Ha JIpyre WIAHOBE fjajbe IpyIe Moryh
je OBaKBMM IIPUCTYIIOM MapryHaNN30BaHNM IpyrnaMa
(Dovidio, et al., 2009; Gaertner & Dovidio, 2005).

VJIOTA TPEHEPA Y CTBAPAILY
MHKIIY3NBHO CIIOPTCKOTI
OKPYJKEIbA

Cmarpamo fia T/1TaBHA CMEPHUIIA 3a paJ] ca IIyBUM
CIIOPTUCTUMA, A Ha KOjy Tpeba Ja ce HaJjoBe3yjy CBe
OCTajie, YIpaBO jecTe CTBaparbe MHKIY3UBHOL, Of-
HOCHO MOTMBAILMHOHOT CIIOPTCKOT OKpYy»Kema. Ilo-
crojeha mcTpaxuBama Jajy HaM YBUJ y TO KOJIUKO
je 3ampaBO OMTHO Ja CIIOPTCKU TPEHEPU Y4eCTBYjy
Y Kpeupamy HOACTHUIIajHe aTtMocdepe, y Kojoj he cBu
cropTucTy, 6e3 0631pa Ha TO [ IV NPUIIAZIAjy HEKOj
MapIryHaIN30BaHOj TPYIV WM He, OCETUTH 060Ny
[la ce pasBMjajy Y CBAKOM acCIEeKTy CBOje TUMYHOCTH.
MoTHBaIIOHO OKpY>KeHmhe KOje CTBapajy CIOPTCKA
TpeHepU jeflaH je o BpIo OuTHMX pakTOpa KOju yTn-
Je Ha TO Aa 7 he Mmajgy yuyecTBOBaTH Y CHOPTCKUM
U peKpeaTMBHMM aKTMBHOCTMMA M f#a nu he mcre
TOXXMBETH KaO MOSUTUBHO MM HETaTUBHO UCKYCTBO
(Schaillée, et al., 2017).

IIpegHOCTM MOTMBALIMOHOT  OKpY)XXema  Koje
CIIOPTCKM TPEHEepU 3ajeflHO ca BpIImbalMMa 13 TUMa
CTBapajy, OINefajy ce y YMIbeHMIU Ja CIOPTUCTU
BUIIE Y>KIBAjy y CIIOPTCKUM AKTUBHOCTMMA, 3aTUM
0CTBapyjy 60/by KOHEKIIMjy ca CHOPTCKMM TpeHepuMa
U TIOCTIDKY 3aBupiHe pesynrare (Cumming et al., 2007;
MacDonald et al., 2011; Weiss et al., 2009). CopTcku
TpeHepu KOju Cy BUIIE OPMjEHTMCAHM Ka CTBapamy
MOTHMBALIMOHOT OKPY>XeHa IIOMaXXy CIIOPTUCTIMA [ja
IIOKPEHY CBOjy YHYTpalllby MOTUBALM)y, Jja Cca BUILE
CaMoOIIOy3/iarba MCII0/baBajy CBOje KOMIIETEHIINj€e, Ha-
POYNTO CIIOPTCKE U TOAICTUYY UX Jja Y/IaXKy BUILE Ha-
nopa u tpyga (Weiss, et al., 2009; Vazou, et al., 2006;
Halliburton & Weiss, 2002). Kao nmpegHocT ce nctude
U TO Jia CIIOPTUCTY jadajy u yHanpebyjy mrdane u co-
IVjajHe BEINTHHE, jacHMje AedMHMIIY CBOje Lu/beBe
u ca BehoM e/boM 1 curypHoluhy npegysnmajy MHm-
nujatuse (MacDonald, et al. 2011).

Ca pgpyre cTpaHe, CIOPTCKM TpeHepu KOju CY
OpPUjeHTUCAaHM Ha CTBapame CIIOPTCKOI OKpY>Kema
I7ile Cy NpPUOPUTET pesylTary M nocturnyha, a He
JIMYHU HaIpefaK CIIOPTUCTA, M3a3MBajy HeraTUBHE
peakiyje y Tumy. Hacrajy kondnuxTu meby ciopTuc-
TVIMA, Te Ce CTBApajy 11 HeraTuBaH OJHOC U OO0jHOCT
IpeMa TpeHepy U IIpeMa CIIOPTCKMUM aKTMBHOCTUMA
(Ommundsen, et al., 2005; Smith, et al., 2005).

CMEPHMIE 3A PAJl CA TJTTYBM
CIIOPTUCTMMA

Y mormasby Koje cnemu, Xenmmmo Jia IPeCcTaBuMO 1
pacTyMaunMo KOHKPETHe ITPEIIoTe M CMEPHMIIE 3a pa/]
ca ITyBUM crioptuctuMa. Heke off cMepHuna cMo mmpo-
HAIlUIK y [0 Cajja TPeI/IeflaHOj TUTEPATyPu, a/ HeKe
CMO JIOfia/Iil VI MHOBUPAIN, KaKo OU yKa3aam Ha TO
Zla paj ca IIyBMM 0cobaMa He M3MCKYyje IpeTepaHe Ha-
nope, Beh caMo Apyrauuju u crielupUIHU U IPUCTYTT
y KOMe 01 CIIOPTCKM CTPY4baliyl BPJIO JTAKO MOITIN Jia
ce cHaby. Kako 61 ce ocobama ca omrehemem cmyxa
OCHTYPaJI0 HEPECTPUKTUBHO OKPY>KEIbe, a CAMUM TUM
n mosehanma muxoBa MoryhHOCT mapTunmMmanyje y
CIIOPTCKO-PEKPEATUBHMM aKTMBHOCTVMA, HEOIIXOZHO
je OCMUCIUTY afieKBaTaH MPUCTYI OBOj IOIY/IaLiju,
3aTUM ynoTpe6uTn ofroBapajyhe crparernje KoMmyHm-
Kallyje ¥ TI03HaBaTy OAroBapajyhe MeTofe U TeXHUKe
noy4yaBama U TpeHMpama. Meby npenosHaTbnBum
€/IeMEHTMa KYyNType INYyBUX jeCy 3HAKOBHU je3MK,
Koju ce mpedepupa 1 BpefHyje, 1 KOMYHMKaIMja Koja
ce ofIBMja JIMIIEM Yy JIMIiE, KAaO ¥ BU3YETHU Ha4MH IIpU-
Mama MHpOpMalyja - HOCPEACTBOM CINKa, (PUIMOBA,
pujarpama... (Ipyjuh, 2017).

HajjemHocTaBHMje M HajIpUpOMIHMje CIIOpasyMe-
Bame jecTe CIopasyMeBame IOKpeToM. IloxpeTom
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ce AMPEKTHO M IIPMPONHO MCKA3yjy Halle MUCIIN,
ocehama 1 xTema. CBU MOKpeTH Kajia ce ymorpebde
y Mebybyackoj KOMyHMKaluju, Hoce oaroapajyhy
HOpYKy. BemTnHa npeHomema Imopyka ornega ce y
HA4MHY JIp)Kalba TeJa, TeJIeCHOM CTaBy, MOKpPEeTUMa
PYKY; I7IaBe, FeCTOBMMa 1 M3pasuma mia. Hesepbar-
Ha KOMYHUKaI[/ja YMHY PAaBHOIIPaBaH €0 Ipolieca
KOMYHUKaluje, a moHekap u mnpeosnabyjyhu. He-
Bep6a/Ha KOMYHMKaIMja, KOMYHMKAL[ja IOKPETOM,
4ecTo Ipy>ka BuIIe MHQOpMalMja HEro caM roBop,
Te ra U ynornymyje. [lyBe u Harmyse ocofe y cBoM
CriopasyMeBamy KOPNUCTe MUMMKY, JAKTHUIOIOTHjY
u rect (3Hak). lect je cmenmduyHa /byfCKa aKTUB-
HocT. OH ce jour Ha3uBa ¥ KMHETUYKI TOBOP 1 YBEK
npatu ropop. KuHernuknu ropop obyxsara MUMUKY,
KOja ce M3pakaBa MOKPEeTIMa JIMI[A, IAHTOMUMY KOja
ce UCIo/baBa IOKPeTVMa IIeJIOT Tela U IecT IyTeM
KOTa Ce JM3paXkaBajy IOKpeTH pykKy. Bpmo decto He-
cBeHO mpuberaBamo Kopuiihemwy recra u Hajuerhe
KOPUCTVMMO HPUPOJHE, OFHOCHO IOKa3He U VIMUTHU-
pajyhe rectoBe. OBakBM TeCTOBU HACTajy CIIOHTAHO
u pupekTHO ynyhyjy Ha 6mha, mpenmere, mpocrop,
OUTHe KapaKTepuCTHKe HeKe ocobe wm Imojase. Y
Pas3Bojy IIyBUX U HATJTyBUX 0coba recTa je o moce6-
HOT 3Hadaja. [/ryBa ocoba je BU3yemHy TUII U CBe IITO
casHaje U JJOKMB/baBa 4MHM IyTeM Bupa. OmTudke
CJIMKe Koje ITTyBa 0c06a IpyMa 13 CIIO/balllibeT CBeTa
CYy KOHKpeTHe, IMPeKTHe, CTaTUYHe MU JYHAMUYHE.
OHa pasBuja reCTOBHY rOBOP Ha OCHOBY COIICTBEHOT
CIIOHTAHOI KpeTama IOfpakaBama oKomuHe ([In-
muh, Vicakosuh, 2018).

VI criopT u je3suK INTyBUX 3aCHUBAjy Ce Ha IIOKPETY,
HeBep6aTHOj KOMYHUKALM)Y ¥ YOIIITe KMHETUIKOM
rosopy. IIpeno3HaBame Ha HUBOY IIOKpeTa, OJIAKIIIA-
Ba IIPOHAJIAKebe 3ajeIHIYKOT je3nKa usMely rmyBux
u 9yjyhux. Y3umajyhm y 063up ciomMeHyTo, KOHTaKT
u 6asuyHO cropasyMeBamwe naMmeby cTpyumaka us
CBeTa CIIOpPTa ¥ IMYBUX M HAIMYBUX CIOPTHUCTA He
Hamlase Ha HempeMocTyuse Inpemnpeke. Ha mo6po
IIOCTaB/beHNUM TeMe/bIMa KOMYHUKalMje, HUXOBO
3ajenHnuko ydenthe n Mehyco6HO QyHKIMOHMCamE,
Y CBUM JIe/IOBMMaA CIHOPTCKOT IPOIieca, CBe je OmmKe
CTBapamby MHKIY3MBHOT CIIOPTCKOT OKPYKeba.

[Tpumkom mpuarohaBama CIIOPTCKUX U peKpe-
aTMBHUX aKTUBHOCTU ITIYBUM ocobama, NOTpeOHO
je hoKyc ycMepuTH Ka aJleKBaTHOM Ofabupy HadMHa
KOMYHUKaluje ca ocoboM omrreheHor cryxa, ofHOC-
HO Ka IIPYIMeH! 3HAaKOBHOT je3MKa VI MeTOJa HeBep-
6ajHe KOMYHMKaluje, OMHOCHO €KCTPaJMHIBUCTUY-
KOT M MApaJMHTBUCTUYKOT CUCTEMa, KOju oOyxBaTa
kopuirhemwe MPOCTOpa, MOKpeTe JINIA, Tela, JOLUP
(Houinato, 2017). 36or HepmocTaTka 3BYYHUX CTHU-
MY/Iyca, Y TOKYy TPEHUHIa y KOMe y4ecTBYjy ITyBe
ocobe, MOTOHO je KOPUCTUTHU pasIN4YUTe BU3YeI-
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He CTUMYJIyce, IONYT 3aCTaBUIA, CIMKA, IOCTepa,
NaMeTHMX Ta0/my, KOHKPeTHMX IpefMeTa, MOJerna,
CBETJIOCHUX CUTHAJIA, KA0 M OC/IamaTU Ce Ha MeTOf
nemoHcTpanuje. IlorpebHo je rmyBum ocobama omo-
ryhuty nepueniyjy feMOHCTpUPAHUX aKTUBHOCTY U
BEIITIHA, KAaKO OV pasyMe/u OHO IITO je IIPUKA3aHo.
JleMOHCTpanyja akTBHOCTY ¥ MOTOPUYKUX 3aflaTaka
ce MOpajy IOHaB/baTU Y KOHTUHYMUTETY, Kako 6u ce
omoryhmnio pasymeBame 3axTeBa TpeHepa U Kako Ou
ce JIaKlIe YCBOjU/IM HAa4MHU peannsanyje ClIOPTCKUX
aktuBHOCTH (Lieberman, 2017). IIpunukoM ycBajama
PeNeTUTUBHUX MOKPeTa, MOCeOHO je Ba)KHO IpMMe-
HUTY OpuHINI noctynHocty (Bympannh, 2015).
ITpema (Reich & Lavay, 2009) HaBozie ce Heke Of
CMepHMIA KOje MOTy OMTM KOPUCHE y IPaKTUIHOM
pany ca rmyBUM ocobama, IpUIMKOM Ipuarol)aBama
CIIOPTCKUX M PeKPeaTUBHMX aKTMBHOCTY U YCBajarmba
HOBUX CaZipkKaja : 1) yCIOCTaBUTM KOHTAKT OYMMa
IPUINKOM pasroBopa, Kako 6u ocoba Moria jja pas-
yMe Hajlore, YiMTa Ca ycaHa, Kao M mepuumupa ¢a-
LVjalTHy eKCIPeCchjy U FeCTUKYIALNjy; 2) IPUINKOM
IEeMOHCTpalyje aKTUBHOCTY, CTajaTy HAaCIIpaM IpyIie
(mpencraBpajyhu ornemano), xako 6m rayBe ocobe
6o/be TepLUIMpane [eMOHCTpUpaHe aKTMBHOCTI;
3) oxpabpmBaTi yuecHMKe; 4) Kako OU ce y4eCHUKY
O/aKIIasa ITeplemnyja CTUMYIyca ¥ JIeMOHCTpUpa-
HUX 3aJaTaka, He KPeTaTy ce OKO TepeHa U y caum
6e3 mpeke moTpebe; 5) JO3BOMUTY ITyBUM Ocobama
ma ce kpehy mo TepeHy wm camu, He 61 M camo-
CTa/IHO IPOHANIUIN afleKBaTHY IO3NINMjy, U3 Koje he
Ce YK/bYUUTH Y TPEHAKHY IIPOIlec; 6) 3axTeBe 1 M-
Tamwa IIOHAB/bATH, YK/bYUMBATY YUeCHNMKE Y aKTUBHO
Tpa)keme pelllerba Ha ITOCTaB/beHe 3aJaTKe, CBE TO Y
CKJIafly ca HBUXOBUM MOryhHOCTMMA; 7) eMMMMUHKCA-
i1 oMeTajyhe pakTope, MOIyT HETOTPEOHNX 3BYYHIX
CTUMYITyca, HealeKBaTHe 1 HeIoTpeOHe onpeMe.
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3AK/bYYAK

YBUIOM y HOCTYIHY JIATEPATYPY, 3aK/bydyjeMO
7la je MHK/Ty3MBHA NepPCIeKTUBA CIOPTa HEOBOHLHO
paspabeHa TemaTuka y OKBMpPY KOje ce MOTy IpoO-
Hahy caMo Heke Off CMepHMIA 3a CTBapame MHKITY-
3MBHOT CIIOPTCKOT OKpPYXXema. YCIIeX KOju Cy ITyBU
HOCTUITIN Y cTIopTy ymyhyje Ha To, la Tpeba rmegaTu
M3BaH KOHTEKCTA MHBA/MMIHOCTY ¥ XeH/IMKeIa, Koje
uM ppymrBo Hamehe, 30or nmpupope oumrrehema koje
uMajy. OHo Ha 1ITa ce Tpeba POKyCUpaTH jecy HaUMHU
CTBapama MHK/ITY3MBHOT OKPY>KeHa, KA0 I KOHTVHY-
MPaHM Pa3Boj CMEPHMIIA 3a PaJ] Ca OBAKBUM CIOPTHC-
TVMa y KOPUCT CYLITHMHCKOT cIpoBobema colyjamse
uHKIysyje. VIHKIy3sUBHY IPUCTYI IIyBUMA, Kajia je
y IUTamy CIOPT, HOfpasyMeBa CTBapambe ycaoBa 1
arMocdepe, OTHOCHO OTBapame MOryhHOCTH ITTyBUM
oco6aMa Jja Ha paBHOIIPaBaH HAYMH, Ca IONy/Ial[ijoM
gyjyhmx, ysmy ydenthe y cmopTcKum u peKpeaTuBHUM
aKTMBHOCTVMA, fjorahajuma, TakMudemhuMa 1 MaHM-
decranujama. YoueHo je ma Boehy ynory y ctBapamy
HOJICTUIIAjHOT, @ CAMUM TVMM M MHKTy3MBHOT CIIOPT-
CKOT OKpY>Keba, MMajy CIIOPTCKM TpeHepu. Cmarpa-
MO Ia je HEOIIXO[HO, 1A Ce Y /la/bVIM UCTPaKMBabIMa
TIOCBETY BHUINE MaXKibe CHOPTCKMM TpeHepyuMa U M-
XOBOM JIOIIPMHOCY Y Pafiy ca ITTyBUM CHOPTMCTVMA.
ITonyhene cy 1 KOHKpeTHe CMepHMILIE 3a paf ca IIy-
BUM CIIOPTUCTUMA. Je[fHa Off K/byYHMX CMEPHUIIA jec-
Te CaBJIaJjaBalbe 3HAKOBHOT je3MKa I yCIIOCTaB/balbe
KoMyHuKanyje usmeby rnysux u uyjyhux. Moryhuoct
Ppa3Boja BUXOBOT OHOCA JIEXKM Y HeBepOaTHOj KOMY-
HuKanuju. Takobe, HEOIXOIHO je KOPUCTUTH pas3/Hn-
YKTe BU3Ye/THE CTUMY/yCe U OCTAIbaTH Ce Ha MeTOf
feMoHcTpanuje. VMako cy y ntuteparypu nponabene n
Y pajy oInmcaHe U3BeCHe CMEpHIIIE, B)KHO je CTaHO
HOJICTUIIATY KOHTAKTe ITTyBMX U 4yjyhux cnoprucra,
jep M3 OBaKBUMX KOHTaKaTa MOTYy MHMLMPATU MHO-
BaTMBHE CMepHUIle Koje 6U Morie KOPUCTUTH CBUM
y4eCHUIIMMA Y CBETY CIIOPTa, @ HAPOUUTO CHOPTCKUM
TpeHepuMa, Te U YIOTHYHUTH Pafi ca ITTyBUM CIIOp-
TrcTMa. Moh conyjanne MHKITy31je JOIpUHena 61
YKIambamby eTUKeTe ,,XeHJVKEIMPAHU CIIOPTUCTU U
YK/bY4MBalby ITTyBUX CIIOPTUCTA, KAO PABHOIPABHMX
4/IaHOBA, y CBET CIIOpTa dyjyhux.
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Abstract

The work was created with the desire to familiarize experts
from the world of sports with the phenomenon of deafness and
the culture that has developed within it. Sports occupy a special
place in the Deaf community and culture. For this reason, the
importance of sports activities for the deaf was emphasized and
attention was focused on the contribution of the deaf in the world
of sports, which developed within the phenomenon of deafness.
The social role of sport and its importance in the implementation
of social inclusion were especially emphasized. The aim of the
work is to analyze the available literature in the period from 2000-
2022 to determine how developed the inclusive perspective of
sports is in the context of social change, such as acculturation,
and to offer concrete guidelines that would facilitate familiarity
and, therefore, acceptance of the peculiarities and values of Deaf
culture. The following search engines were used for the literature
search: Ebscohost, ScienceDirect, Wiley Inter Science and
SpringerLink, KoBSON, Google Scholar. The results obtained
from the review of the literature indicate the importance of the
role of sports coaches in creating a stimulating climate, as well as
that sports provide great opportunities in leveling the differences
that place deafness and Deaf culture in the context of handicaps.
Specific guidelines are listed and described, which not only serve
to introduce sports experts to the deaf, but also to enrich the work
in the world of sports, which also leads to the essential realization
of social inclusion.

Key words : DEAFNESS / SPORTS / INCLUSION /
GUIDELINES

Resumen

La obra nace con la voluntad de acercar a los expertos del mundo
del deporte al fenémeno de la sordera y la cultura que se ha
desarrollado en ella. Los deportes ocupan un lugar especial en la
comunidad y cultura de las personas sordas. Por ello, se resaltd la
importancia de las actividades deportivas para sordos y se centro la
atencion en la contribucién de los sordos en el mundo del deporte,
que se desarrollaba dentro del fenémeno, como es la sordera. Se hizo
especial hincapié en el papel social del deporte y su importancia en
la implementacion de la inclusion social. El objetivo del trabajo
es determinar por andlisis de la literatura disponible del periodo
2000-2022 en qué medida se desarroll6 la perspectiva inclusiva del
deporte en el contexto del cambio social, como es la aculturacion
y ofrecer pautas especificas que faciliten la familiarizacion, y por
tanto la aceptacion de las peculiaridades y valores de la cultura
de los sordos. Para la buisqueda bibliografica se utilizaron los
siguientes navegadores: Ebscohost, ScienceDirect, Wiley Inter
Science y SpringerLink, KoBSON, Google Scholar. Los resultados
de la revision de la literatura indican la importancia del papel de
los entrenadores deportivos en la creacion de un clima estimulante,
asi como que los deportes brindan grandes oportunidades para
nivelar las diferencias que ubican la sordera y la cultura sorda en
el contexto de las discapacidades. Se enumeraron y describieron
pautas especificas, que no solo sirven para acercar a los expertos
deportivos a los sordos, sino también para enriquecer el trabajo
en el mundo del deporte, lo que al mismo tiempo conduce a la
realizacion esencial de la inclusion social.

Palabras clave: SORDERA / DEPORTE / INCLUSION /
PAUTAS
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INTRODUCTION

Deatness is considered to be any case of total or
practical deafness in which this condition of hearing
causes limitation of speech perception as well as com-
munication abilities of a person. Total deafness im-
plies a complete loss of hearing where a person cannot
establish contact with sound even with the strongest
amplification, while in practical deafness there are
minimal hearing remnants, but even with the help of
hearing aids they cannot be used and enable the per-
ception and development of speech (Veselinovi¢ &
Slavni¢, 2015).

The limitation in gaining experiences through ver-
bal messages led deaf people to develop other forms of
communication through non-verbal communication:
sign language and then the use of the finger alphabet
(dactylology), mimicry and lip reading. Sign language
is a natural means of expression that enables deaf peo-
ple to acquire communicative, cognitive and creative
experiences (Dimi¢ & Isakovi¢, 2018).

The term “deaf culture” is used to identify a set of
beliefs, behaviors and a common language used by a
group of deaf people. Deaf culture is a social, collective
and creative force based on sign language. It is based
on gestural speech, which members of this culture
use in communication, social protocols, play, social-
izing, art, sports. Deaf culture is a positive term that
emphasizes dignity and social identity in contrast to
the terms hearing-impaired, deaf, and hard-of-hear-
ing, which do not convey any particular pride or sense
of community (Padden, 1993). The Deaf communi-
ty is a diverse minority cultural and linguistic com-
munity that includes an extensive network of social,
political, religious, artistic and sports groups (Zizi¢ &
Jaslar, 2014). Deaf communities are best understood
as linguistic minorities rather than disability groups.
After long debates, the European Union of the Deaf
(EUD) decided that the linguistic field of deafness can
be linked to the point of view of disability, and an-
nounced that both definitions are applicable and valid:
the deaf see themselves as a cultural and linguistic mi-
nority. But at the same time, they face obstacles im-
posed by society, they suffer from lack of accessibility,
and therefore they are also “disabled”. (EUD 1997:109,
as cited in Obradovi¢, 2016).

By reviewing the literature, we see that sport is an
extremely important means of communication. Sport
is a source of information of public and scientific im-
portance, which contributes to improving the position
of people with disabilities (Martin, 2013). Consider-
ing that communication between people is commu-
nication, information and exchange of thoughts, and
that it is precisely this that is endangered in deaf peo-
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ple, sport appears as a good medium for overcoming
it. Communication includes, in addition to auditory,
visual and kinesthetic communication, that is, spheres
in which deaf people are not hindered and can use
(Arsi¢, 2013).

Sport is a phenomenon whose positive effects con-
tributes to raising the quality of life not only for people
without disabilities but also for those with disabilities.
Practicing sports activities improves physical health,
mental state, degree of independence, and social re-
lationships (Eminovi¢, 2020). These activities are of
far-reaching importance for psychophysical adjust-
ment, for overcoming the personal feeling of incapac-
ity, for social reintegration, for feeling strength and
ability to live with the knowledge that disability does
not mean incapacity (Kljaji¢ et al., 2013).

In addition to highlighting the social role of sport
and its importance in the implementation of social in-
clusion, the aim of the work is to analyze the available
literature in the period from 2000-2022 to determine
how elaborate the inclusive perspective of sport is in
the context of social change, what is acculturation,
and to offer concrete guidelines that would facilitate
getting to know and therefore accepting the peculiari-
ties and values of Deaf culture.

THE IMPORTANCE OF SPORTS FOR
DEAF PEOPLE

Research has shown that deaf and hard of hearing
athletes take their participation in sports activities
to a new and completely different level. Professional
and recreational deaf and hard-of-hearing athletes,
by their commitment to sports and sports activities
as well as their promotion, create a favorable social
atmosphere in which other deaf and hard-of-hearing
people can join and achieve social interactions in the
way and in the environment that is most natural to
them. In such an environment, they can communi-
cate in Sign Language, receive psychological support,
become sportsmen, sports directors, managers, and
audiences. Active involvement in such a community
raises their level of self-confidence, self-esteem and
strengthens their identity. In addition, participation
in various sports activities and competitions provide
an opportunity for deaf and hard of hearing people
to overcome psychological and physical problems as
well as to raise the level of subjective experience of the
quality of life (Nemcek, 2020).

When it comes to deaf and hard of hearing people,
it was found that participation in sports activities leads
to improvements in all domains of quality of life and
they achieve higher scores compared to people with
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some other type of disability (Nemcek, 2020). When
it comes to domains of quality of life, deaf and hard of
hearing respondents achieved the best results in the
domain of mental health, in the domain of physical
health, satisfaction with the environment and finally
achieved the weakest results in the domain of social
relations. Weaker results in the domain of social re-
lations could be attributed to barriers in communica-
tion that deaf and hard of hearing people encounter
due to the inability to use oral speech, but also the lack
of understanding of Sign language by hearing peo-
ple (Crnkovi¢ and Rukavina, 2012). Also, research re-
sults have shown that sports-active deaf and hard-of-
hearing people have a higher level of self-esteem than
those who are not, and that playing sports generally
has a positive effect on their self-esteem (Nemcek,
2017; Acak & Kaja, 2016).

THE CONTRIBUTION OF THE DEAF IN
THE WORLD OF SPORTS

The first sports associations and competitions of
the deaf appeared as a result of individual interests
of the deaf in certain sports, and the competitions of
the deaf developed as sports games of a mass charac-
ter and high-quality competitions. The first clubs for
the deaf appeared in 1888 in Berlin, and in 1922 the
World Organization for Deaf Sports was founded. The
Sports Association of the Deaf was founded in 1953
(Kasum, 2015).

The Olympics for the hearing impaired has a long
tradition. The first summer games were held back in
1924 and were organized by the International Sports
Committee for the Deaf. Later, in 1949, the first Win-
ter Games for the hearing impaired were held. The vi-
sion of organizing the “International Silent Games”, as
the Olympic Games for the Deaf used to be called, is
aimed at bringing together athletes with hearing im-
pairments, in order to spread sportsmanship and ex-
change experiences through sports competitions. The
Games have been held every fourth year since their
inception, with exceptions, when they were not held
during the Second World War. The very name of the
Games for the Hearing Impaired has changed several
times. In the period from their foundation to the sum-
mer games held in Belgrade in 1969, the games were
held under the name “International Silent Games”
The Winter Games had this name until 1967. In the
period from 1969 to 1997 for the summer games, and
from 1971 to 1999 for the winter games, the Games
were called the “World Deaf Games”. At the beginning
of the 21st century, in 2003, the name of the games

was changed to the current name - Olympic Games of
the Deaf (Eminovi¢, 2020).

Due to the nature of the impairment, as well as
the way the deaf function, we can understand the
reasons and the need for organizing this internation-
al, elite sporting event. The deaf see themselves as a
special cultural population and community, which is
powerful enough and capable of organizing its own
sports events, in all categories and at all levels, and in
accordance with its own cultural seal-deafness. Since
its establishment, the International Sports Committee
for Deaf People has been trying to follow three basic
goals: 1) Development and control of physical educa-
tion in general and sports through practice, especial-
ly for deaf people; 2) Promotion of relations between
countries that are involved in the promotion of sports
for deaf people, and which, through their influence,
initiate and provide guidelines for the development of
sports in countries where sports are at a lower level; 3)
Supervise and organize the celebration of the World
(Olympic) Deaf Games, world and regional competi-
tions (Eminovié, 2020).

With the Deaf Olympics, special emphasis is
placed on ways of communication and the necessary
types of support during the competition. Competi-
tors with hearing impairment are characterized by the
absence of physical disability, and the only thing that
distinguishes them from competitors without impair-
ment is the way of communication and perception of
sounds in the environment (Kasum, 2015). What we
can conclude is that the sports in which people with
hearing loss participate do not differ significantly
from the sports intended for the typical population.
Adaptations and changes are minimal, and refer to al-
ternative methods that suggest the beginning and flow
of the game. At sports competitions, sound signals are
replaced by light and other visual signals and symbols.
The sports represented at the summer competitions
are: athletics, badminton, basketball, beach volley-
ball, bowling, football, cycling, handball, judo, karate,
golf, mountain biking, archery, swimming, tennis, ta-
ble tennis, taekwondo, volleyball, wrestling (free and
Greco-Roman style). At the Winter Olympics, athletes
compete in alpine skiing, cross-country skiing, curl-
ing, ice hockey and snowboarding. Teams from Serbia
participated in the Deaf Olympic Games in Taipei in
2009, Sofia in 2013 and Samsun in 2017, with a total of
55 competitors in individual and team competitions.
The total number of medals won is three, one gold and
two bronze (Eminovi¢, 2020).
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AN INCLUSIVE PERSPECTIVE OF
SPORTS

The success that deaf people have achieved in
sports suggests that we should look beyond the con-
text of disability and handicaps that society imposes
on them due to the nature of their impairments. What
should be focused on are the ways of creating an in-
clusive environment as well as the development of
guidelines for working with such athletes in favor of
the essential implementation of social inclusion.

By reviewing the literature, we came across a large
number of authors who studied the social role of
sport, especially in the context of creating an inclusive
environment. Playing sports is based on a voluntary
basis and in accordance with personal affinities. Sport
is characterized by complex cultural processes, based
on social solidarity, rationalization, identity, environ-
ment, aesthetic regulations. It is emphasized that sport
played a significant role in the fight for equality. Peo-
ple with disabilities, like other people, have different
needs, desires and goals, but also the need to partici-
pate in sports (Eminovi¢ et al., 2009).

In order to ensure equal participation in sports and
recreation, it is necessary to treat each individual with
respect, to refrain from all forms of communication,
contact, action or behavior that can be considered
offensive (Fasting, 2014). By including people with
disabilities in the world of sports and recreation, by
achieving certain positive results, it is possible to re-
duce the passive attitudes of the general population,
which refer to the claims that people with disabilities
are not able to achieve significant success and become
independent (Martin, 2013).

The participation of people with disabilities in sports
and recreational activities correlates to the highest ex-
tent with the quality of life, therefore it is necessary to
increase the number of sports and recreational services
that the community offers to this population. Disability
itself, regardless of the type and causes of its occurrence,
significantly affects the quality of life, which is not only
the result of rehabilitation, treatment and care, but also
the process of satisfying needs, realizing interests, own
choices and aspirations, as well as human abilities in a
changing society (Poti¢ et al., 2014).

Sport encourages the integration of people with
disabilities, both in everyday life and in the field of
work, focusing on their abilities and opportunities,
not on difficulties, and reducing the rate of negative
attitudes in the social community (Devine et al., 2017).

Inclusion is most often interpreted as “inclusion’,
joining the majority, which makes assimilation inevi-
table. However, inclusion essentially actually represents
active participation in social flows and not passive join-
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ing of an individual to society (Romstein, 2010).

Social inclusion essentially means that all individ-
uals must be given opportunities and freedom to ful-
fill their social role, as well as to be trusted by other
individuals to fulfill it. An individual should have the
feeling that they are accepted, that is, that they belong
and contributes to their community. Accordingly, in-
terpersonal relations and participation in the life of
the social community are cited as two main aspects of
achieving social inclusion, which constantly overlap
and complement each other (Simplican et al., 2015).

Precisely because social inclusion is achieved
through relationships with others, it does not only
happen on a personal level, but must also happen on a
global level. However, in order for it to take place at that
level, it must first take place at the individual, interper-
sonal, organizational and community levels. Although
it often happens that a person accepts themselves, the
first obstacle that is placed in front of them is that of so-
cial relations. A person, due to a lack of their own abil-
ity to establish relationships with others, and due to the
attitudes of others, is often rejected and cannot progress
towards social inclusion, acceptance and fulfillment of
his potential. Precisely because of this, it is necessary to
work on raising awareness of the environment from the
very beginning, especially of peers, so that the individ-
ual has the best possible quality of life and can progress
as far as possible. Social inclusion does not only con-
tribute to people with disabilities, but also to every par-
ticipant in that process, because it increases tolerance,
opens perspectives and creates a stronger and better
quality kind of society (Karega - Pai¢, 2019).

The participation of children with disabilities in
sports with the typical population can be increased
if members of society, especially sports organizations
and clubs, schools and parents of children with dis-
abilities, rely on the social model and jointly partic-
ipate in the creation of such an environment, which
will offer these children as wide a range of options as
possible for the inclusion of sports and recreational
activities. The offer of those options should be in ac-
cordance with the capabilities and interests of those
children and not be subject to limitations of a personal
or social nature (Darcy et al.., 2020).

SOCIAL INCLUSION OF THE DEAF
THROUGH SPORTS

Based on the previously presented from the re-
viewed literature, we arrive at certain premises that
should guide the development of social inclusion of
the deaf through sports, as well as orientate on specific
guidelines that would enable work with deaf athletes
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in this process. Social inclusion of the deaf through
sports basically means creating the conditions and at-
mosphere in which deaf people will be able to pursue
their interests and needs, realize their sporting poten-
tial and present their culture. An inclusive approach to
the deaf, when it comes to sports, means opening up
opportunities for deaf people to take part in sports and
recreational activities, events, competitions and mani-
festations on an equal basis with the hearing popula-
tion. Therefore, it is necessary to organize a meeting of
deaf and hearing athletes and enable their mutual coop-
eration without segregation frameworks and barriers,
which further leads to the implementation of a new cul-
ture in the hearing population as well as the enrichment
of sports teams and organizations with new, equally ca-
pable and prepared athletes (deaf athletes).

Of course, we must not forget and emphasize that
we should respect the community and culture of the
Deaf, i.e. their integrity and existence, as well as their
decision to participate in sports and recreational activ-
ities and events within the framework of associations,
organizations and the Olympic Games for the Deaf.

What we want to emphasize is that the idea of in-
cluding deaf athletes in the world of hearing sports
is based on the meeting of two cultures, their coex-
istence, mutual acquaintance, exchange of values,
acceptance, cooperation. The goal is that the social
inclusion of the deaf through sports goes in two di-
rections. One direction should lead us to the point
that deaf people are not seen as handicapped persons
and that their sensory deficiency is not put in the fore-
ground, but that they are perceived as unique persons,
who have their own specificities and who are equally
dexterous and capable of participate equally in sports
with hearing impairment. Deaf people should feel
safe and free to be who they are and to participate in
sports with full support and acceptance from the so-
ciety in which they engage in their chosen sports ac-
tivities. The second direction is aimed at encouraging
the hearing population to change the way and culture
of thinking with an emphasis on accepting what is
specific and different. Therefore, social inclusion must
flow in both directions, from the deaf population to
the hearing population and vice versa from the hear-
ing population to the deaf population with the active
participation of both sides. In order for the mentioned
ideas to be launched and come to life, as well as for
essential changes to occur, we believe that we should
start with smaller, crucial steps, from basic problems
such as the attitudes and relationship of the hearing
population to the deaf population.

What characterizes research on attitudes towards
deaf people are the fairly consistent results that speak
of the existence of neutral or even predominantly pos-
itive attitudes towards this group of people, as well as

the fact that these attitudes are more positive than at-
titudes towards people with other types of disabilities
(Cambra, 2002; Emerton and Rothman, 1977; Furn-
ham and Lane, 1984; Kluwin et al., 2002; Nikolaraizi
and De Reybekiel, 2001; Radoman, 1995).

Namely, similarities and differences, as well as
strengths and weaknesses of members of different so-
cial groups, should be highlighted. The highest degree
of generalization of positive changes in attitudes to
other members of the further group is possible with
this approach to marginalized groups (Dovidio et al.,
2009; Gaertner & Dovidio, 2005).

THE ROLE OF COACHES IN CREATING
AN INCLUSIVE SPORTS ENVIRONMENT

We believe that the main guideline for working
with deaf athletes, which should be followed by all
others, is precisely the creation of an inclusive or mo-
tivational sports environment. Existing research gives
us insight into how important it is for sports coaches
to participate in creating a stimulating atmosphere in
which all athletes, regardless of whether they belong
to a marginalized group or not, will feel the freedom
to develop every aspect of their personality. The moti-
vational environment created by sports coaches is one
of the very important factors that influence whether
young people will participate in sports and recreation-
al activities and whether they will experience them as a
positive or negative experience (Schaillée et al., 2017).

The benefits of the motivational environment that
sports coaches create together with peers from the
team are reflected in the fact that athletes enjoy sports
activities more, achieve a better connection with
sports coaches and achieve enviable results (Cumming
et al., 2007; MacDonald et al., 2011; Weiss et al., 2009).
Sports coaches who are more oriented towards creat-
ing a motivational environment help athletes to start
their internal motivation, to express their competenc-
es with more confidence, especially in sports and en-
courage them to invest more effort (Weiss, et al., 2009;
Vazou et al. , 2006; Halliburton & Weiss, 2002). The
fact that athletes strengthen and improve personal and
social skills, define their goals more clearly and take
initiatives with greater desire and certainty is high-
lighted as an advantage (MacDonald et al. 2011).

On the other hand, sports coaches who are orient-
ed towards creating a sports environment where the
priority is results and achievements and not the per-
sonal progress of athletes cause negative reactions in
the team. Conflicts arise between athletes and create a
negative attitude and aversion towards the coach and
towards sports activities (Ommundsen et al., 2005;
Smith et al., 2005).
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GUIDELINES FOR WORKING WITH
DEAF ATHLETES

In the following chapter, we would like to present and
interpret specific proposals and guidelines for working
with deaf athletes. We have found some of the guide-
lines in the literature reviewed so far, but we have added
or innovated some, in order to indicate that working
with deaf people does not require excessive efforts, but
only a different and more specific approach in which
sports experts could very easily find their way. In order
to ensure a non-restrictive environment for people with
hearing impairment, and thus increase their possibili-
ty of participation in sports and recreational activities,
it is necessary to design an adequate approach to this
population, use appropriate communication strategies
and know appropriate teaching and training methods
and techniques. Among the recognizable elements of
Deaf culture are sign language, which is preferred and
valued, and face-to-face communication, as well as the
visual way of receiving information (through pictures,
films, diagrams, etc.) (Gruji¢, 2017).

The simplest and most natural communication is
communication through movement. Movement di-
rectly and naturally expresses our thoughts, feelings
and desires. All movements, when used in interper-
sonal communication, carry a corresponding mes-
sage. The skill of conveying messages is reflected in
the manner of holding the body, body posture, hand
and head movements, gestures and facial expressions.
Non-verbal communication is an equal part of the
communication process and sometimes even pre-
dominant. Non-verbal communication, movement
communication, often provides more information
than speech itself and complements it. Deaf and hard
of hearing people use mimicry, typing and gesture
(sign) in their communication. Gesture is a specific
human activity. It is also called kinetic speech and al-
ways follows speech. Kinetic speech includes mime,
which is expressed by facial movements, pantomime,
which is expressed by movements of the whole body,
and gesture, which is expressed by hand movements.
Very often we unconsciously resort to the use of ges-
tures and most often we use natural, i.e. demonstrative
and imitative gestures. Such gestures arise spontane-
ously and directly refer to beings, objects, space, es-
sential characteristics of a person or phenomenon. In
the development of deaf and hard of hearing people,
gesture is of particular importance. A deaf person is a
visual type and everything they learn and experience
is done through sight. Optical images that a deaf per-
son receives from the outside world are concrete, di-
rect, static or dynamic. They develop gestural speech
based on their own spontaneous movement imitating
the environment (Dimi¢ & Isakovié, 2018).
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Both sports and deaf language are based on move-
ment, non-verbal communication and kinetic speech
in general. Gesture-level recognition facilitates finding
a common language between the deaf and the hearing.
Taking into account the above, contact and basic com-
munication between experts from the world of sports
and deaf and hard of hearing athletes do not encounter
insurmountable obstacles. On well-laid foundations of
communication, their joint participation and mutual
functioning, in all parts of the sports process, is getting
closer to creating an inclusive sports environment.

When adapting sports and recreational activities
to deaf people, it is necessary to direct the focus to-
wards an adequate selection of communication meth-
ods with a hearing impaired person, i.e. towards the
application of sign language or methods of non-verbal
communication, i.e. the extralinguistic and paralin-
guistic system, which includes the use of space, facial
and body movements, touch (Houinato, 2017). Due
to the lack of sound stimuli, during training in which
deaf people participate, it is convenient to use differ-
ent visual stimuli such as flags, pictures, posters, smart
boards, concrete objects, models, light signals, as well
as to rely on the demonstration method. It is neces-
sary to enable deaf people to perceive the demonstrat-
ed activities and skills in order to understand what is
shown. The demonstration of activity and motor tasks
must be repeated continuously in order to enable the
understanding of the trainer’s requirements and to fa-
cilitate the adoption of ways of implementing sports
activities (Lieberman, 2017). When adopting repeti-
tive movements, it is especially important to apply the
principle of gradualness (Vuljani¢, 2015).

Reich & Lavay (2009) state some of the guidelines
that can be useful in practical work with deaf people
when adapting sports and recreational activities and
adopting new content: 1) Establish eye contact when
talking, so that the person can understand orders,
read lips as well as perceives facial expression and ges-
ticulation; 2) When demonstrating activities, stand in
front of the group (representing a mirror), so that deaf
people can better perceive the demonstrated activities;
3) Encourage the participants; 4) In order to make it
easier for the participant to perceive both the stimu-
li and the demonstrated tasks, do not move around
the field and in the hall without immediate need; 5)
Allow deaf people to move around the field or hall,
in order to find an adequate position from which to
participate in the training process; 6) Repeat requests
and questions, involve participants in actively search-
ing for solutions to the tasks set, all in accordance with
their capabilities; 7) Eliminate distracting factors such
as unnecessary sound stimuli, inadequate and unnec-
essary equipment.
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CONCLUSION

By looking at the available literature, we conclude
that the inclusive perspective of sports is an insuffi-
ciently elaborated topic, within which only some of
the guidelines for creating an inclusive sports envi-
ronment can be found. The success that deaf people
have achieved in sports suggests that we should look
beyond the context of disability and handicaps that
society imposes on them due to the nature of their im-
pairments. What should be focused on are the ways of
creating an inclusive environment as well as the con-
tinuous development of guidelines for working with
such athletes in favor of the essential implementation
of social inclusion, so they can in an equal way, with
the hearing population, take part in sports and rec-
reational activities, events, competitions and mani-
festations. We believe that it is necessary to pay more
attention to sports coaches and their contribution in
working with deaf athletes in further research. Specif-
ic guidelines for working with deaf athletes are also
offered. One of the key guidelines is mastering sign
language and establishing communication between
the deaf and the hearing. The possibility of developing
their relationship lies in non-verbal communication.
It is also necessary to use different visual stimuli and
rely on the demonstration method. Although certain
guidelines were found in the literature and described
in the paper, it is important to constantly encourage
contacts between deaf and hearing athletes, because
from such contacts, innovative guidelines can be initi-
ated that could benefit all participants in the world of
sports, especially sports coaches, and complement the
work with the deaf athletes.

The power of social inclusion would contribute
to the removal of the label “disabled athletes” and to
the inclusion of deaf athletes as equal members in the
world of hearing sports.
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