ITPEITTEJHN YTIAHAK YIK:796.01:316.624-057.87

doi: 10.5937/fizku76-44980

CIIOPTCKE AKTUBHOCTN Y ®YHKIIMJN ITPEBEHIIUJE
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Caxerak

3a y4eHnKe OCHOBHOIIKOJICKOT Y3pacTa KapaKTepUCTUYHO je UCII0/baBatbe ACVBHE, BepbOajIHe 1 MHAMPEKTHE arpeCcHBHOCTI KPO3 IIOHAIIIAbE
KOje MOyKe 61TV aKTMBHO U NTACYBHO arpecUBHO MOHalamwe. [IpucyTHu cy u kpaba u narame, kao 061uIM CKpUBEHOT 00/IMKa arpeCHBHOCTH.
VdecTanocT arpecuBHOT IIOHAIIAkA JI0 IIepUofa afonecienje Hajyenrhe omasa. JJocazaiima NCTpaXXBaba YKa3yjy Ha TO, ja Cy CUTYyalluje
y KOjuMa Cce arpecHBHO IIOHAIIAIbe U JIa/be jaB/ba, Marbe Y4ecTaIo KOJj YUeHMKa Koji ce 6aBe CIOPTCKMM aKTMBHOCTMMA. Maja mocroje
U pyradmja cXBaTama, CMaTpa ce Jja PefloBHO yuelnhe y CHOPTY, TOCEOHO Y IETOBMM ,arpeCcHBHIM BUOBUMA‘, oMoryhaBa IpaxKmerbe
HeraTyBHEe eHepryje Ha COLMjalHO IPMUXBAT/bUB HA4YMH, TAKO Ja 0coba Koja ce 6aByM OBAKBUM CIIOPTOM KacHIje OuBa Marbe arpecuBHa y
IPYTUM, BAHCIIOPTCKUM CUTYal[yjaMa y CBAaKOJHEBHOM XXIBOTY. YBoDetbe CIIopToBa Y 1IIKOJIe, Kao LITO CYy LIYAO 1 Kapare, JaJI0 je O3UTIBHE
pesy/Tare y CMambeky arpeciBHOT IIOHAIIAba YYEHKA, jep BeXXOarbe YK/byuyje U y4erbe eTIYKIX IPUHIINIIA, Oy T yBaKaBara IPOTUBHIKA
u (ep-1UI€ja, MONITOBAbA BIACTUTOL Te/Ia ¥ Te/la IPOTHUBHIIKA, 3a0paHa OIIACHMX TEXHNUKA I O4yBabe 3[paB/ba 1 JOOPOOUTI CBUX BexKbada
Kao BPXYHCKIUX BpeHOCTI. Paji ykasyje Ha 3Hauaj yBoherma OBaKBIUX IIPOTrpaMa y OCHOBHE IIIKOJIE Y CBETY U KOJ Hac.

Kibyune peunr: ATPECYIBHOCT/ YYEHUIIM / OCHOBHOIIKOJJICKIM 1 CPETHOIIKOJICKU Y3PACT / CITOPT / IPEBEHIIVIJA

YBO/[I

Toxom Maja 2023. rpahann Peny6nuke Cpbuje cy-
OYEeHM Cy ca JI0 cajja HeBUheHNM McIIo/baBambeM arpe-
CHBHOT IIOHAIlIama Jele M MIaaux byau. [lntamo ce
I7ie ¥ KaKO CMO HaIllpaBy/IN IPOITYCTe, CBU: APYIITBO y
Le/IVHU, POANTE/bY, HACTABHUIY, BaCuTadn. ¥ Tpa-
JKewY KpUBIIA, rpahaHcka jaBHOCT ynype IPCTOM Ha
CBaKM Of} OBMX CETMEHaTa, ajy U Ha IMOjefMHIe KOju
CY Ha ITOCpefjaH MM HeTIOCpeaH HauuH, 6110 CBOjUM
IenameM WIM HeafleKBaTHUM JelabeM, ,TOBeIn U
JOTIPMHENN IUCTU TPAarndHux porabaja.

Y ucTpaxmBamyMa JPYLITBEHO — XyMaHMUCTUY-
KX HayKa Huje Moryhe mM3omoBaTi cBe y3poke Koju
IIOBOJIe JIO ,McIuUTUBaHe cutyauuje’. OHO 1ITO jecTe
moryhe (a y ckiagy ca TpeHYTHUM KOHTEKCTOM je U
HEOIIXO/IHO) f1a Ce HeKV Off MOIyh1X y3poka y CBakoM
CEerMeHTY JpPYLITBA JeTa/bHO aHAMM3NPAjy 1 [ Ce pe-
3y/lITaTy TUX aHaNIM3a, Kao 06asa 3a [a/by BaCIUTHU
paj ca MyIajiuMa, IpefcTaBe jaBHOCTIL.

Jenan op 3HaYajHUX CETMeHaTa IPYLITBA je U CHOPT
U OpraHmM3oBaHe CIIOPTCKE AaKTMBHOCTYU 3a MIIAJIE.
Iwsb oBor pajia je JBOCTPYKO OPMjEHTNCAH: IPBO,

Ia ce TEOPMjCKOM aHajM30M cCajipKaja OCBET/IE I10-
crojehe Teopuje arpecBHOCTH 1 arpecUBHOT IIOHA-
IIama, a 3aTUM Jla e Kpo3 aHanmm3y nocrojehnx cas-
Hama yTBPJie HEKM Off IpobieMa y CIopTy ¥ CHOPT-
CKUM aKTUBHOCTMMA 32 MIafie.

3a n3pajly OBOT IPMMEH-EHA je aHA/IN3a cafprKaja
peneBaHTHE NUTEpAaType O arpeCUBHOCTY, arpPecuB-
HOM ITOHANIAKy M/IA[UX M arPeCUBHOCTH Y CIIOPTY,
Ca HaMepOM Jia Ce M3/BOje OHM CTABOBM U MUII/bEIha
pe/eBaHTHMX ayTopa KOju OM MOIIM [JONpPUHETU
pasBujamy IporpamMa IpeBeHlMje U caHaluje arpe-
CUBHOT TIOHAIllatha MJIAIUX IOCPENCTBOM CIIOPTa U
CIOPTCKMUX aKTUBHOCTI.

ATPECBHOCT 1 ATPECMBHO
IIOHAIIIAILE

TepMuH arpecBHOCT ce y pe/leBaHTHOj TUTepaTy-
P¥ OIHOCH Ha BeOMa IIMPOK CHEeKTap 3Hauema, LITO
je oHemoryhmno crBapame yHuduuupane geduHu-
LMje OBOT II0jMa M OTPaHMYM/IO CUCTEMATCKa UCTpa-
KMBama Ha OBOM II0JbY. Tako ce arpecMBHOCT MOXe
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OKapaKTepMCaTy Kao CHEelU(NUYHO INOHAILIAlbe MU
CTWJI TIOHAIIAkA M MOXKE C€ OJHOCUTY Ha CTaBOBE I
eMolyje, IOIYT MpXbe U Oeca, WIM Ha KapaKTepHe
0coOMHe U LpTe TMYHOCTU, HaBUKE VM CTEPEOTUITHO
pedriexcHO moHamame. Y Kpajiboj IMHUjU ce MOXKe
OKapaKTepucaTy M Kao IOHAIllambe eTePMUHICAHO
6nonomkum mnpouecuma (Kolundzija, 2015). Hekn
ayTOpU PA3NUKYjy arpecujy U arpecMBHOCT — arpe-
cmja ymyhyje Ha ekcrpecnjy HaCU/IHOT HOHAIIama, a
arpecMBHOCT Ha ICUXMYKY CKJIOHOCT Ka AeCTPYKLUju
(Cannavicci, 2011), y3 eneMeHTe HaroHa 3a caMo-
oflp>KarbeM CBAKOT IOje[iMHIIA KOjU je Jeo CoLMjalHe
sajegHuie (Misojci¢, 2020). JemHoM pedjy, HIje cBa-
Ka arpecMBHOCT HeNO)Ke/bHAa HUTM aHTUCOLMjalHa
(Kolundzija, 2015). ITocmaTpaHo ca acmekTa eBONy-
1[Mje, OHa CIYXM aflaliTallyji YOBEKa Y CMUCITY IIpe-
JKUBJ/baBama 1 onctaHka Bpcte (Archer, 2009). Yecto
je HeKM HMBO MM OONMK arpecMBHOCTY APYLITBe-
HO OIpaBJiaH Kafla ce MCIOJ/baBa y COLMjATHO TPU-
XBaT/bMIBOM KOHTEKCTY ([leTaTHOCTM IIOBe3aHe ca
ofOpaHOM M 3amITUTOM rpabaHa, MojeuHM CIOPTO-
BU) U Kaja UX IIpaTe BYCOKM €TUYKM CTAHJAPAM Te
menatHOCTH. MehyTum, Kaia ce 0Baj TepMIMH KOPUCTI
Y CBaKOJJHEBHOM T'OBOPY, YIJIABHOM Ce II0Be3Yje ca He-
TaTUBHMM U JeCTPYKTMBHUM OO/IMIVIMA [IOHAIIAbA.

Ca gpyre cTpaHe, Kajja ce pasMaTpa arpecCUBHOCT
U3 yIJIa HaMmepe, yBuba ce AMCTMHKIMja y 06mMIuMa
UCIIO/baBaba, Y3 IPENO3HaBambe CIENVPUIHOCTI
pasmmunTux GopMu 1 OONMMKA APYLUITBEHO HEIPU-
XBaT/bUBOT arpecHMBHOr IIOHAIIaWa. Jmak, mma ay-
TOpa KOji CMaTpajy Aa je arpecUBHOCT OOMMK IIO-
Halllalkba KOj! MMa 3a L)M/b HAaHOILIEeHe IOBpefe MUK
mreTe, 6e3 063upa Ha Hamepy (Baron & Richardson,
1994; Berkowitz, 1989; Ramirez & Andreau, 2006;
Spielberger, 2001).

Pasmuunty o67MI arpecMBHOCTM KapaKTepuc-
TUYHU Cy U 34 PasanuuTe lepuofe X1BoTa. PaHo ne-
TUICTBO KapaKTepUIIy MHCTPYMEHTATHU, (pu3nMdkm
U JUPEeKTHU OOMUIM arpecuje KOju HOMUHUPA]Y [0
IIO7IacKa y IIKOJY. Y OCHOBHOj HIKO/IM KapaKTePUCTI-
HO je MCIIo/baBabe NacyBHe, BepOaHe U MHAUPEKTHe
arpecuBHOCTH, Y3 aKTMBHO WM IIACHBHO arpecyBHO
noHamamwe. Kpabha u maramwe cy manndecranmje ckpu-
BEHOT 00/IMKa arpeCyBHOCTH. Y4eCTaIoCT arpecyBHOT
HOHAIIamka Ou, /10 Iepuoaa afoneclieHIyje, Tpedaao
i oIa/ia, aJIi CUTYyalMje y KojuMa ce 1 JaJbe MCIo/baBa
IIOCTajy 030V/BbHMje VI HePETKO Cy II0Be3aHe ¢ mpobiie-
MUMa ajiofieclieHaTa ca poJyTe/bIMa, HaCTaBHUIIYIMA 1
Bpumbarma (Misojeié, 2020; Zuzul, 1989).
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Behuny knacuduxanuja KapakTepuiny AuxoTOM-
He puctuHKiuje. IIpenyokeHe Kmacudukaiyje ca
AMXOTOMHMM KapaKTepUCTMKaMa MOTY Ce pasBpCTa-
T y Hekomuko rpyna (Bushman & Bartholow, 2010;
Ramirez, 2011), u To npema:

— ¢opmu, OFHOCHO OO/MNIIMA eKCIIpecuje;

— HauVMHMMa COLYja/THOT MCIIO/baBamba I

- GYHKIMjU U HW/bEBUMA.

Y OKBUpPY MOfe/a IMXOTOMHOT KIacu(pUKOBamba
arpecMBHOCTH IpeMa popmi, ayTopu Hajderhe pas-
nmukyjy (Ramirez, 2011):

— aKTUBHY arpecuBHOCT (Bpebame, ¢pusuuky Ha-
Haay ¥ C1.) WM TacuBHY ¢opmy (HIIp. Hempe-
HOIIIeHhe BaKHE TIOPYyKe);

— arpecUBHOCT YCMepeHy Ka CI0/ba (YHUIITaBambe
MarepujaTHUX fobapa, moBpebuBamwe /pyau u
KUBOTUbA, OM/baKka) M arPeCHBHOCT yCMEpeHy
Ka cebu (ayTofecTpyKTVBHA [IOHAIIAA);

- ¢usnuky arpecuBHOCT (moBpehuBame Apyrux,
KopuirhemeM COICTBEHOI Tela MU OpPyXja),
win BepbanHy arpecuBHOCT (moBpehuBame
APYIUX YHOTPeOOM pedl, Kao IITO je BUKambe,
IICOBambe, Bpehame) 1 HeBepOaTHO UCIIO/baBabe
arpecuBHOCTH (palja/THOM €KCIIPeCHjOM I TO-
BOPOM TeJIa.

Hapnarpe, mpemMa HauMHYy MCIIO/baBama, arpecus-
HOCT je IMXOTOMHOM IIOf€/IOM Iperno3Hara Kao Ayu-
pekTHa (BepbanmHa wiu ¢usmyka KoHPpOHTALMja Y
MOJA/INTETYy JIMLIEM - Y /L) U MHAMPEKTHA arpe-
CMBHOCT (TIOBpefia MM IITeTa HAHOCK Ce MOCPeIHO,
cyntwiHo w opnoxkeHo) (Ramirez, 2003). Kpos
[OCMaTpale arpecMBHOCTY INpeMa QYHKUMjU WIN
WY, Hajuemthe ce IOMUIbY XOCTM/IHA arpeCUBHOCT
(HerTaHMpPAHM aKT y YMjoj OCHOBH je Oec, a Koju nMa
3a Iwb noBpehuBame gpyre ocobe), MHCTPyMeHTaI-
Ha (yHaImpej OCMMIUBbEH HAYMH 3a IOCTHU3ambe pas-
HUX L[//beBa, MOIYT Harpaje, mpodura, mpegHOCTH
IJie Wb HMje HaHOIIeHe MOBpefie), IPOAKTUBHA ar-
pecuBHOCT (ycMepeHa je Ha JoOujame HeKe Harpaje
VIV OCTBAapyBambe COLMjaTHOT I1/ba, KA0 Ha IIpYMep
JHOMUMHAILMjA HaJ| HEKVIM) U pPeaKTUBHA arpecUBHOCT
(HempmjaTe/bCKa peakluja MM OTOBOP Ha OIIaXKe-
HY IPETHY, IPOBOKALMjY WIK IOBPEY Koja je yTe-
Me/beHa Ha HeraTMBHOM €MOIIVIOHATHOM CTakby U NMa
¢bynkunjy opbpane op dpycrpauuje) (Kolundzija,
2015; Ramirez, 2003). Y oxBupy OBOT MOfe/na Kja-
cnpuKoOBamba arpecCUBHOCTU, HEKU ayTOPU M3[Bajajy
U MMITY/ICUBHY arpeCHBHOCT (MMHMMaJHa IIPOBOKa-
111ja MOXKe JIa oBefie 10 OypHe peakiije) ¥ CMUIIbe-
HY arpecMBHOCT (YHAaIIpeJ CMUIIbEHA arpecUBHOCT
KOja je MCIUIaHMpaHA U HaMepHa, a caMa arpecuBHa
exkcrpecuja je Haydena) (Barratt & Felthous, 2003;
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Stanford et al., 2003).

Kon cBake arpecrBHe TMYHOCTH, IIOMEHYTe KaTe-
ropuje arpecuBHocTu MehycobHo ce mpekiamajy. To
KOJl MICTpa)X1Baua He 13asyuBa caMo KoH(y3nujy, Beh
CTBapa MHOrOOpOjHe KOHIIENTYyaJHe M eMIVPUjCKe
npobneme. Kao jenHo op moryhmx peuema, mpen-
JIOXKEH je MYITUAVIMEH3VOHA/IHY MPUCTYII arpecuB-
HocTu. IIpema oBOM MopelTy, CBaKu arpecMBHM aKT
Morao 61 fia ce Ofpesy IpeMa cTeneHy Ha cinegehum
numeHsnjama: (1) cHara Henmpujare/bckor adexTa, (2)
CHara ayToMaTcKe peakuuje, (3) Hamepa 3a noBpehu-
BambeM JKPTBE pajil HEIIOCPEIHOT U KPajiber I/ba U
KOPUCTH 3a IMOYMHNuoNa u (4) pasMaTpame 1 YBUJ, y
nocnequiie akta (Anderson & Huesman, 2003).

Hajsag, Teopmjcku KOHLENT arpeCUBHOCTU U €M-
HNUPUjCKM HOfAny o oBOM (eHOMeHy Hajoobe cy
»IIOMVPEHN " Y TPOAVMEH3MOHATHOM MOJIe/Ty KOjJ ar-
PECUBHOCT ITOCMATpa Kpo3 OMOJIOLIKY, COLVjalHy 1
KOHTeKcTyanHy npusmy (Misojci¢, 2020).

OAKTOPU PU3VKA 3A ATPECIBHO
ITOHAIITAIHE

@akTOopy pM3MKa KOjU JOIPMHOCE arpecMBHOM
MOHAIIAkbY MOTY OUTM TepCOHA/NHU ¥ COLMjaTHU
¢daxropu (Kolundzija, 2015, Misojci¢, 2020).

ITepconanum daxTopu ce ofHOCe Ha Hacnehe u
HOJI, VHTENEKTYaTHO (QYHKIMOHNUCAbe, TUMIHOCT,
KOTHNTUBHe (aKTope, eMounoHanHe (akrope, K-
HIuKe pakTope, coumo-geMorpadcke KapaKTepyucTn-
Ke, IopoanyHe pakTope, yTULaj BpuImbaka uty. OBu
daxTOpy yTNYy Ha pa3Boj KamaluTeTa 3a arpecuBHO
MOHAIIAlbe ¥ /13jy OATOBOP Ha INUTame 3alITO HEKe
ocobe y ompeheHnm curyanmjama nucrosbaBajy arpe-
CMBHO NOHalame y Behoj Mepy 1 y pasnmnantum o6-
nmiyMa 3a pasnuky of ipyrux (Kolundzija, 2015).

Kana je ped o HaclmegHuM daxkTopyuMa, mpeMa pe-
3ynratuMa OpOjHUX CTyAMja, yOUeH je CTaTUCTUYKU
3HaYajaH yTHUIAj Hacaeha Ha arpecBHOCT ¥ TO Y TIpO-
LIEHTY Koju objammasa Buile of 50% Bapujance. Ta-
kobe je yrBpheHa cTaTMCTHMYKM 3HaYajHA KOpealuja
usMmeby Hacmeha M KpUMMHATHMX Jena arpecuBHe
npupogpe (Miles & Carey, 1997). Panuje ce cmarpa-
710 1a T€H 32 arpeCUBHOCT He IIOCTOj !, Te Jla Hac/eHe
0CO06VHE TMYHOCTY VI TeMIIepaMeHTa He JTOIPUHO-
ce BepoBaTHONM f1a he ce Heko arpecBHO NMOHAIIATIL.
PesynraTt MHOTMX CTyfMja IOKa3yjy Ja ce MHIUBU-
AyaqHe pas/IyKe y arpeCBHOM IIOHAIIAbY I10jaB/bYjy
Y PaHOM JIeTUICTBY 1 npensubajy TpajHe nmpobieme
Yy TIOHaIlIakby, Kao U pasmrunte nopemehaje. Crynmje
aHTUCOLVja/THE U TellIKe arpecuje y Ofpacioj zobm
yKa3yjy Ha 3Ha4dajHe OMOJIOILIKE OCHOBE OBAKBOT II0-
Hamama, MehyTum, Mano ce maxme nocsehyje ncrpa-

XKVBaby HaC/leTHUX (PaKTOpa y C/IydajeBUMa arpecu-
BHOT ITOHalIama jene (Misojci¢, 2020).

Kako mokasyjy pesynratu OpojHMX CTyAauja, ar-
PEeCUBHO ITIOHAIIAbe je M3paKeHNje Koj MyIIKapalia
Hero Kop >xeHa (Misojc¢i¢, 2020). Heka uctpaxupama
yKa3yjy Ha TO Ja Cy, He3aBMCHO OJf BPCTe arpecus-
HOCTMY, MYIIKapLJ arpeCUBHYjI Off )KeHa Ha CTaTUC-
TUYKY 3HAYajHOM HUBOY. JKeHe Koje Cy y JeTUCTBY
COIVjaNMN30BaHe O MYIIKUM 0OpacljMa, arpecuBHe
cy koimko u myuikapiy (Eron, 1980). Heke crynuje
CTaB/bajy y IpBY IIaH (U3MOONIKe pasnuke nsmehy
MYIIKapalna ¥ >keHa Kao Y3pOK PasjMKa y MCIO/ba-
BambYy arpecUBHOCTY, 06jalImbaBajyhm Ty pasmmky pas-
JMYUTUM HUBOOM TecTocTepoHa (Bolton et al., 1989;
Collaer & Hines, 1995) n/unu xoptusona (Keenan &
Shaw, 1997). Mako mocTtoje cTyamje Koje u3jemHada-
Bajy IOJIOBE IO CTEIIeHY CKIOHOCTH Ka arpeCuBHOCTI
(Odgers & Moretti, 2002) u fa/be mpefmbade OHe Koje
yKasyjy Aa Cy MYIIKapLy arpecHBHM)jU Off XKeHa U Ja
CY BYIIIe CK/IOHU JIe/IMHKBEHTHOM IOHAIIAY.

Kapa ce roBopM O JMYHOCTYM Kao HEpPCOHATHOM
¢dakropy, Tenerenos (Tellegen) mozmen, mozmen Bemnu-
kux net, Ajsenkos (Eysenck) ITEH mopen n Knonns-
repos (Cloninger) mpepcraB/bajy Teopujcke OCHOBe
3a [Ipoy4YaBaibe arpeCHBHOTL NOHAIIAbA Y KOHTEKCTY
ocobuna mmuHocty (Ramirez & Andreau, 2006;
Misoj¢i¢, 2020). YTBpheHo je ma arpecMBHOCT Ipa-
Te 0COOMHE JTMYHOCTH, Kao LITO Cy VMMITY/ICMBHOCT,
HapIysaM ¥ Icuxomnarcke TeHgeHnuje (Ramirez &
Andreau, 2006). Baxxuo je nogsyhu pasnuky nsmeby
VIMITYJICUBHOT aKTa ¥ VIMITYJICUBHOCTM KaO IICUXO-
JIOLIKe CKJIOHOCTH. bapaToB Mopen MMITY/ICMBHOCTI
HofipasyMeBa TEeH/ICHLIN)Y OP30T U HEIUIAaHCKOT pea-
roBama Ha YHYTpAIlbe U CIO/balllbe Hafjpaxaje, He
ysumajyhm y 063up mocnenuie. VIMnyncusHa arpe-
CMBHOCT, Kao Hajuenrhy o6/1MK ucrobaBama arpeci-
BHOT IIOHAIIAka, Y TO3UTUBHO] je Be3u ca fepuiurom
caMoKoHTporte. Heke nHMBUYe CY AMCIIOHMpPaHe Ja
Ha ofpeheHe XMBOTHe cutyanuje pearyjy 6ecom, te
YKOJIKO je OBaKaB OATOBOP YAPYXKEH ca MMITY/ICUB-
Holhy, To MO>ke BOJUTM Ka arpeCUBHOM IIOHAIIAKY
(Barrat & Felthous, 2003).

Mebhy ¢dakropuma Koju Cy IoBe3aH! ca arpecus-
HYM IIOHAIlalkeM Cy, HeJBOCMMUCIEHO, COILMjalHa
nepLenuuja 1 counyjaiHa Korunuuja. HeapexksaTHa
nepuenyuja Hajgpaxaja U3 COLMja/THOT OKPYXKerba,
Kao U HeaJleKBaTHO VIMEHOBambe eMOINja, M3paXkaBa-
HUX Kpo3 (alujaHy eKCIpecujy, MoXKe ja pe3ynTupa
HOTPEeIIHNM TyMadeweM O IpeTehyM 1 XOCTMIHUM
HOpyKaMa U fia IOBefie 0 arpecUBHOI IIOHAIIAmba
jemuuke (Crick & Dodge, 1996). Ocobe mory 6urtu
ckIoHe fa oppeheHe coumjanmHe cutyanumje Bume y
HeraTMBHOM KOHTEKCTY, YaK ¥ KaJja OHe TO 3aIpaBo
HICY. 3HauajHy y/lory ofie urpa ocehame XocTumHo-
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CTM Kao IIOC/IeAVIla HeTaTVBHE eBajyalyje JbyAu I
OKOJTHOCTH, Y/IPY>KEHO ca 5Ke/bOM JIa Ce HaHece IITeTa
npyruma. Kox amonecrenara je yrspheno na je mu-
XOBO arpecyBHO IIOHAIIAmbe y KOPETaIMji ca XOcC-
TUTHMM pearoBameM Ha XUIOTeTUYKM 3aMUIUbeHYy
CUTYaljy BpIIamadkor 3/mocTab/bama (Bellmore et
al., 2005). Beoma je Ba>kHa y/iora MpaiiOHaTHNUX YBe-
pema (Vukosavljevi¢-Gvozden, Opaci¢ & Mari¢, 2010)
KOja Cy IOBe3aHa Ca HeTaTMBHUM, PUTUJHUM U €KC-
TPEeMHUM eBajyanujama cebe 1 IPYTux u MOC/Iefnd-
HO TIOACTUYY HeraTVBHe He(YHKIVIOHATTHE eMOIllje.
Ca gpyre cTpaHe, paljiOHa/IHA yBepea Cy JT0TMYHa,
ca MOTBpAOM 0asypaHOM Ha UCKYCTBY, IparMaTuy4Ha,
ajanTr6wiHa 1 pyHkumonanHa (Szentagotai & Jones,
2010). Jaxse, HeyHKIMOHATHM OO/ININ MUIIbEHHA
MOTY JOBECTH 10 IIOTPEeIIHNX MHTepIpeTalja Haipa-
Kaja 13 OKPY>Kema. a 3aTUM ¥ MOPaTHOT Pe30HOBaba
KOje HMje afleKBaTHO CUTYalMj#, Y3 CaMOOIIpaBJa-
Bame (Walker, 2005). Herayna yBepemwa, cTaBOBU I
MUIUBea Y Be3M) Ca COLMjaTHNM ITOHAIIAbEM CY I10-
Be3aHU ca arpecuBHuM noHamamweM (Chereji, Pintea
& David, 2012). [Ipema HekuM HaBOAMMA, KOTHUTHB-
HIU TIPOLIeCH CY YaK 3HadajHUju (pakTopu off eMouuje
6eca Kao Mef1jaTopy 3a NCIIO/baBakbe arPeCHBHOT I10-
Hamama (Welsh & Gordon, 1991).

3a /akie pasyMeBame arpecMBHOI IIOHAIIama
HEOIIXOJJHO je 00jaCHUTY KaKBa je yora eMoluja, mp-
BEHCTBEHO Jby THe, OHOCHO Oeca. bec je cybjextusan
ocehaj ICHXOJIOMKOT U GMOIOMIKOr KapaKTepa Koju
Bapupa y nHTeHsureTy. OH MOXe [ja ce JOKUBU Kao
cmaba upuTanMja WIN Jja ecKajaupa A0 MHTEH3UBHOT
6eca ¥ MpXKibe y 3aBUCHOCTM Off CUTYalllje, IpTa Ind-
HOCTY, IPETXOMHOT MCKYCTBAa ¥ KOTHUTHBHOT YBe-
pema (Spielberger, Reheiser & Sydeman, 1995). Bec je
eMolIyja Koja ce jaB/ba Kao OfTOBOP Ha IPETHY W
Hepleniyjy mpeTibe Y OfIHOCY Ha MHAMBUAYY UK
TPYIY, TELIKO jy je KOHTPOIMCATH 360T NHTEH3UBHMX
(U3MONOUIKNX TIpolieca Y OpraHu3My KOju ra Ipa-
te (Lazarus, 1991). Ykonmko je 6ec HEKOHTPOJICAH,
MO>Ke IOBECTH JI0 arpeCUBHOT IOHaIama. [Ipummkom
KOHTpoJIe 6eca, BeoMa je BayKHa y/Iora eMOIVIOHa/THe
perynanuje. YKOIMKO He KOHTPO/IMILIEMO CBOj bec, OH
MO>Ke Y3pOKOBaT! PpU3NIKO, BepOATHO WM CeKCyal-
Ho Hacube (Misojcic, 2020).

ArpecuBHO TOHalIale MOXe OUTM IIOBe3aHO ca
ICUXUjaTPUjCKUM AMjarHo3amMa U To Hajyernhe ca aH-
tucouujamauM nopemehajuma mrunoctn. Cryamje
yKa3yjy ia cy aHTucouujaaam nopemehaju mmasocrn,
ncuxotnyHn nopemehaju m cxusodpenuja, decto
npahenn cumnromnma arpecusHoctu (Wallace et al.,
1998). ¥ meHTanHe nopemehaje koju nsasusajy arpe-
cujy, craziajy namehy ocramux u nopemehaju muano-
cTy, ncuxornyHy nopemehaju u nopemehaju Besann
3a ynoTpeOy a/IKoXosa 1 IICUXOAKTYBHUX CYIICTAHIIIL.
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Ynorpeba ankoxona ¥ ICUXOAKTMBHUX CYICTAHIIN
4eCcTO 3Hajy [ja JOBeRy [0 pasanmuutux nopemehaja
y HOHAIIA’ky M KOJ OIINTE M KOJ IOIy/Ialyje ICHU-
XujaTpujcKux cmy4ajepa (Steadman et al., 1998). Yio-
Tpeba a/KoXo/Ia 1 aJKOXOJM3aM JIOBOZE [0 IpoMe-
Ha y HOHAIIaky, KOje ce MOTy paHruparyu of Omaror
MarKa CaMOKOHTPOJE /IO HaHOIIEHa TeIeCHUX II0-
Bpena (Dodig et al., 2001). Yorpe6a ncuxoakTMBHUX
CYNCTAHIY JOBOAM [IO arpecMBHOCTM M HACUIHOT
HOHAIlaka JYUPEKTHO TOKOM KOH3yMmauuje, i 360r
noTpebe 3a CTATHOM CTUMY/IALMjOM, HAPOUUTO Kaja
je oHa oHeMoryheHa y mepuopiuMa ancTUHeHIje, Kao
nocieguua mnpobreMa mpu HabaBLU U J0OaBbamby
HOBIIa 3a TY CBPXY.

Ha arpecuBHOCT 1ojeiMHIA YTUYE U IbeTOBa/beHa
HOPOAMYHA MCTOPYja: KPUMMIHOTEHA aHTUCOLMjaTHa
cpenuHa, KoH(muKTY U3Mehy pouTeba, HeQyHKIMO-
Ha/THA OPOJMILIA, BeMKY Opoj 4IaHOBa, C1ab Hafi3op
Zielle, 37I0CTaB/batbe I 3aHeMapuBatbe felle, uTH. Ilo-
POLMYHO KPYMIHOTE€HO U aHTHUCOLMja/THO ITOHAIIabe
npefcTaB/ba 0Opasall MOHaIIaka KOju yK/bydyje /a-
rame, Kpaby, arpecBHOCT, HEIIOCTTYLIIHOCT Y Ha Kpajy
Hacu/be. AKO Cy HaBefleHM OO/MuIM IOHaIlama Ka-
PaKTepUCTUYHM KOJ jeHOT Off POAUTEsba, CTapujer
meTeTta Wiy 06a poanTe/ba, moBehaH je pusuk fa gere
ycBoju uctu obpasan nonamama (Farrington, 1995),
/M M Ja YCBOjU CXBaTame [Ia je TaKBO IIOHAIIambe,
OJIHOCHO Hacu/be HOPMa/IHO 1 HeKaXmb1Bo. Kazia mo-
popuIa Huje MOTHYHA, IITO MOApa3yMeBa OCYCTBO
jemHOT Of CYNpY)KHMKa, 3abelekeH je Mamyu Opoj
CTy4ajeBa arpecUBHOT U [IeNMKBEHTHOT [OHAIIAbA
OJIHOCY Ha OHY HOPOJUILY, Y KOjOj IOCTOjU KOH(IMKT
usmeby popurema (Farrington, 2010; Misojci¢, 2020).
Ykomuko je TakaB KOHQMKT npaheH M Hacubewm,
TaJla OH IIPEJICTaB/ba Y3POK He CAMO aHTHUCOLVjaTHOT
NOHAIllaka JieTeTa HEeTO U Hacu/ba IpeMa MapTHepy
kacHmje y xuBoty (Franklin, Menaker & Kercher,
2012). HacunHo moHamiale MpeMa BpIImbaluMa
jaB/ba ce Kao IOC/IeAMLIa POJUTE/bCKOT Hacu/ba Ipe-
Ma Jieny, fielia yde of poputesba mo mogeny (Baldry,
2003). ArpecuMBHO NOHalIamwe felle MOXe OUTH U
HOCTIeAVIIA OfpacTama ca IpeMIafloM MajKOM, pOiu-
Te/bUMa KOjy KOH3YMMUPAjy IICUXOAKTUBHE CYICTaH-
Ie ¥ JIKOXOJI W/IM POUTE/bMIMA KOj) MaJIo BpeMeHa
IIPOBOJZie ca CBOjOM JfielioM 1 He o6pahajyhn maxmy
na feunje emounje (Barnard & Barlow, 2006; Baldry,
2003). Ha nojaBy arpecuBHOCTM KOJ, fielie MOTY yTH-
ATV U COLyjanmHu (GaKTOpM: HEe3alOC/IeHOCT, Mpu-
MaJHOCT HIDKEM COIIMOEKOHOMCKOM CTaTyCy, CHpPO-
MAIITBO, XMBOT Y ypbanuM Mectuma (Bartels et al.,
2018). daxTOp KOjM yTHYe HA AHTUCOLMjaTHO 1 arpe-
CUBHO IIOHAIlIabe KOJ fielle, IIOpef HaBeleHNX, jecTe
Ha4lH Ofirajama JeTeTa, OHOCHO Ha4MH BaCIUTaba.
YKO/MMKO pOUTE/bI He HAfI3UPY fieTe, KaXKibaBajy ra 1
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Malbe Cy aHTa)KOBaHM OKO Ibera, Behe cy maHce ia To
fieTe yCBOjJ aHTUCOLIMjaTHO U arpeCHBHO MOHAIIAbe
(Farrington and Loeber, 1999).

ArpecuBHO IOHAlllalbe JeTeTa IpeMa BpIImbalii-
Ma U HeTOBO HETATVBHO PAaCIONIOXeme IIpeMa hiMa
VIV 3aBMCHOCT Off BpIIaKa, objallbaBa ce popm-
Te/bCKMM ofbanyBameM. OpnbadeHa fena y mopo-
fuiy Bullle ce okpehy BpimaiymMa u fyxe 6opase
usBaH Kyhe op jeue koja cy nmpuxsahena (Rohner,
1984). HempuxsaheHa gmema Xyfe 3a TOIUIMHOM M1
3a IIpUIAJAlkeM, Teé BPeMEHOM IIOCTajy 3aBUCHA Off
ocoba 13 cBoje okomuHe. Kao He3a0Bo/bHA U HecH-
IypHa, Be3yjy Ce U 3a Jby[i€ KOji HUCY JI€0 HUXOBOr
okpyxema. [TocmenuHo, HUCY Yy CTamby [a yCIIOCTaBe
XapMOHMYaH COLMja/IHM OJHOC HM Ca BPIIbALVIMA.
Ha xpajy oHa uspacTy y HecurypHe, He3aJloBO/bHE I
xoctwiHe ocobe (Surbanovska, 2012).

Cwmartpa ce fja ¢y conyjanuy GakTopu Koju menyjy
Ha II0jaB/bMBalbe arpecuje: KapaKTepUCTUKE MU3BO-
pa ¢pycrpauuje, HoHaIIame OCTAINX 0coba Koje cy
HPUCYTHE Y CUTYaLVjU U KapaKTepUCTUKe LM/ba ar-
pecuje. KapakTepHe 0coOMHe TMYHOCTH, K0 LITO CY:
buUsMYKY U3ITIeN], CUMIIATUYHOCT, K0 U IepLynupa-
He HaMmepe ,IIpoBokaropa’ yrumiahe Ha To xohe nu
Heka cuTyanuja 6uty nposouupajyha ga 6u ce Ha wy
arpecMBHO pearoBano. YKOIMKO HaMepe IPOBOKATo-
pa Heka ocoba oIasy Kao arpecyBHe, Be/IUKa je Be-
poBaTHOha fja he oceTnTn HeratuBHe eMoluje y cebu
U arpecuBHO ofipearoBaTu. Peakiuja ocramix ocoba
Koje ce Habhy OKO e BeoMa Cy BakHe. YKOJIMKO IpH-
cyTHe ocobe Takohe IOKasyjy HeraTuBHe eMolyje y
JIaTOj CUTYaIMj|, KAo IITO Cy Oec ¥ HeroloBambe, OHJa
je Beha BepoBaTHOha 1a 0c06a 0 K0jOj je ped MoTBpAM
COIICTBEHA HeraTuBHa ocehara 1 MOTeHIja/IHy eMOo-
unjy IpenosHa Kao emonujy 6eca (Zuzul, 1989).

Arpecnja ce 3aunibe yBek y ofpeheHoj 5KMBOTHO]
CUTYalju y Kojoj moctoju onrosapajyha eha mm
Mama npoBokanyja. IToctoje, mehyTum, u mopcrpe-
K/Ba4lM KOje 30BEMO ,,alPeCUBHU 3HAIM U KOjU VH-
nupekTHO gmenyjy (Berkowitz, 1989; Misojci¢, 2020).
To mory 6mty m PuIMOBM arpecMBHOT cafipXaja,
I7Ieflarbe Hacu/ba, Opy>Kje 1 cimaHo. ITopen oBux 3Ha-
KOBa, IIOCTOje M CIIOJ/bAllllbyl MOTUBY 3a arpecuBHO
HOHAIlakbe, He3aBUCHY Off eMOILMOHA/HUX IIPOMeHa
u3a3BaHMX nposonypajyhom curyanujom. Y cBakoj
Ofl OBUX CHUTYallja, IOCTOju MOIyhHOCT Ja mojenu-
Hall IepIMIIpa HeKy CUTYaIljy Kao IpoBoIMpajyhy,
Te 7a To OyJe OKIJa4 3a arpecUBHY peaxiyjy.

CIIOPTCKE AKTMBHOCTW YYEHMKA
Y IIPEBEHIIJU ATPECUBHOT
ITOHAIIIAIbA

BaBpeme crmoproM, mo ommte npuxsaheHOM
MIIIbEY, He TOBOAY IO nosehama arpecuje u aH-
THCOIIMja/THOT TIOHaNIamka Beh MMa mosnuTnsHe edek-
Te Y BUAY pasBujama IPOCOLMjATHOT IOHAIIAmA.
Ha TeopmjckoM mtany, TBpAma fa 6aBjberme CIIOp-
TOM CMalbyje arpecMBHO MOHAIIAbhe YIeCHNKA MOXe
ce, MpeMa MIMPOKO PaCIpOCTPAlEHOM CXBaTamy,
objacanTy edpexToM Karapse. CMarpa ce ia pefloBHO
ydeuthe y criopTy, HOceOHO y arpecBHUM BUJOBUMA
CIIOpTa, IpyXKa IpUINKe 33 MpPaKibelhe HeraTuBHe
eHepruje u ocnobahame arpecuje Ha COIVjaTHO NIPK-
XBaT/bMB Ha4MH, Tako fia he ocoba xoja ce 6aBu criop-
TOM OUTI Marbe arpecBHA Y APYTUM, BaHCIIOPTCKUM
curyanyjama (Misojcic, 2020).

MebytuM, y [OCTYIHOj nuMTEpaTypyu ce MUCTUYE
[la OBaKBa TBPAIA MMa Mal0 eMIUPUjCKe MOpIIKe
(Endersen & Olweus, 2005). Vsriena ga eMnmpujcku
Ha/Ia3y YaK IIOAP>KaBajy CYIIPOTHY TBP/Y, 1a 6aB/berbe
CIIOPTOM MO>Ke Ja ToBeha arpecujy m aHTHCOLMjaTHO
HOHAIllalbe KO M/IA[VX, YKOIMKO ce oprosapajyhm
BACIMUTHU NIPOTPaMU U Mepe He yrpaje y CIOPTCKe
mporpame U y HacTaBy GM3MYKOr BacmuTama. OBak-
BO HETaTMBHO JIe/I0Batbe 0bjalbaBa ce, Y OKBUPY Te-
opuje COLMjaTHOT y4ema, TUMe [a CIIOPT IPefCcTaB/ba
KOHTEKCT y KOjeM Ce IPUKa3yjy MOMENINA arpeCUBHOr
HOHAIlamka. TaKBO IOHAIAbE Ce Y4U MOCMATpameM
Mopena. CMarpa ce IPUXBAT/BIBUM U MOTKPeEIUbYje ce
Off CTpaHe TpeHepa M APYIUX OfpacIuX (HACTaBHMKA,
ponureba). TpeHUHr y GOpWIauKyM BelITMHAMa, Ha
IpyUMep, 3axTeBa CTULAlke pereproapa arpecyBHOT
HoHalIama. To Bexkx6arme MOKe T10jadaBaTyl arpecyBHO
HOHAIIIAkbe, He CAMO Y CUTYallMj)i TPEHVHTA, CIIOPTCKe
6opbe, Te camor crioprckor forahaja, Beh n y apyrum
ycnosuma. [TperepaHo HarauaBamwe mobefie y CiopTy
MOXKe JJOBECTM JJO TOTa fia Ce [iella Y MHTePaKLyju ca
BpIIbAIJIMa [IOHAIIAjy Kao IPOTUBHUIIN U Ja Cy Matbe
CIIpeMHa Jla TIOMOTHY ApyroMe. Y HEKUM CIOpPTOBM-
Ma ce TOJIepulIle Bapambe y TOKY CIIOPTCKe MTpe, fja bu
ce ocTBapmia ImpegHocT 3a TuM. Meby cnopructuma
ce MOXKe PasBUTHU OCBETObYOMBOCT, I1a YaK U 3/10C-
Tap/barbe (Ha IpuMep, JIOWMX Urpaya) LITO TOBOPYU
0 TOMe Jja CIIOPT 3a MJIajie Hije YBEeK MCK/bY4MBO II0-
sautnBHO uckyctBo (Light et al., 2005; Misojci¢, 2020).
Hexka uctpakxuBama Cy IoKasana fia je MOpaJHO pa-
cybuBame KOJI CmopTHCTA Ha HIDKEM Pa3BOjHOM HUBOY
Hero Koyt Hecrioptucta (Jones, 2005; Lai, Stoll & Beller,
2006), a y HekuM ucrpakusamyuMa (Kavussanu, Seal
& Philips, 2006) kOHCTaTOBAHO je Jja je Y TOKY TUMCKe
criopTcke urpe (of0ojke) aHTUCOLMjATHO ITOHAIIAME
venrhe off IpocoLjaTHOT.
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AyTopu jefHe Off PeTKUX JIOHTUTYAMHATHNX CTY-
nuja y oBoj obnactyu, Ennepcen (Endersen) u OrnBej
(Olweus) He camo fa HUCY Hauum edekar Karapse,
Beh cy Hammm fa yuernhe y cmoproBruma cHare Bopu
noBehaBamwy 1M MojayaBary aHTUCOLMjaTHOT U Ha-
CIJIHOT TIOHAIlIaka fIevaka M3BaH CIIOpPTa U fia ce OBU
HeraTuBHM e(eKT! jaB/bajy Bpo Op30 Ipu IOYeT-
Ky Bexx0ama, a 0CTajy U IOC/Ie IIpecTaHKa 6aB/berba
cioprom (Endersen and Olweus, 2005). Exnpepcen n
OnBej cMaTpajy fa Cy TaKBY HeraTUBHYU epeKTy CrIop-
Ta PasJor 3a 030M/bHY 3a0PMHYTOCT POAUTEIBA, IPO-
¢decuonanara Koju pajie ca MIaguMa, Kao 1 MOMTUTH-
gapa (Endersen & Olweus, 2005).

CymnpoTHO cxBaTame, 1a 6aB/berbe CIIOPTOM II031-
TUBHO Jle/llyjeé Ha pa3Boj IPOCOLMjaJIHOT IIOHAIIAMA
MIaiux, 6asupaHo je Ha Ca3HambMMa O COLVjaN3a-
LVj) BPIIKbaKa, OGHOCHO WIAHOBA CIIOPTCKOT THMA.
[ py>keme ca BpIImbaIIMa je 3a MyIajie 0cobe Bp/Io 3Ha-
JajHO, Off0OpaBabe 1 IpUXBaTambe Off CTPaHe BPIIbha-
Ka yTide Ha pa3Bljarbe CaMOyBa)kaBarba, Ha IIKOJICKI
yCIlex, y4eCTBOBambe Y BAHHACTABHUM aKTUBHOCTIMA,
Ha MOPaJIHM Pa3BOj X COLMjANTHO IIOHALIAKE. Y KPYTy
BpIIIIbaKa YCIIOCTaB/ba Ce LUKTYC IIPOCOLVIja/THOT I10-
Halllakba, a KaJja ce aJj0/IeCLieHT IIOHAIa IPOCOoLyjal-
HO IIpeMa BpIIMAIMMa, OHM My y3Bpahajy TakBuM
noHamamweM (Carlo et al., 1999). ITomro cioptcke ax-
TUBHOCTY 3aXTeBajy Off YUeCHMKA TUMOBA Capajiby,
CONMMJAPHOCT, Jie/belbe, Y3ajaMHO IIOMarame, eMIa-
TUjy — TaKBO IOHalIame Ou Tpebano fga ce y Behoj
Mepu pa3sBuje KOJ CIIOPTHCTA HeTO KOJ, HeCIIOPTHCTA.
[Ipy>xeme y CIIOPTCKOM TUMY 00ecxpabpyje eronsam
U Jlaje IPWIMKY 3a MCIIO/baBarbe alITPYUCTUYKOT IO-
Halama. [locMaTpameM IpPOCOLMjaHOT MOHAIIAbA
KOjé UCIO/baBajy YWIAHOBM THMA MV TPeHep, MIaju
CIIOPTUCTH yde TAKBO MOHalIame 1 61uhe ckmoHM na
ra uCrosbe, mocebHO ako je OHO Ha HEKM HAuVMH Ha-
rpabeno. Takobe, TOkOM CIIOPTCKMX aKTUBHOCTU ce
3aXTeBa Off y4YeHMKa IOIITOBalbe IpaBIIA, yBaXka-
Bambe ayTOpUTeTa TPeHepa, CyAuja U APYIMUX CIOPT-
CKMX aKTepa, IOLITOBabe JPYTUX yYeCHUKA y CIIOPT-
CKMM aKTUBHOCTMMA. CBe HaBeleHO TONPUHOCK pas-
BOjy CaMOKOHTPOJIE, ICTPAjHOCTH, Y4elhy pelllaBarba
cyKkoba, mperoBapama, CIIOCOOHOCTH CTaB/bama Ha
»Tybe MecTo“ 1 pa3Bojy PyrUX COLMja/THUX BEIITH-
Ha MOTPpeOHMX 3a YCIIOCTaB/barbe JOOPUX COLMjaTHUX
OfIHOCA, KAaO M 3a M3IPajjlby MOPATHOI KapakTepa
(Gasi¢-Pavisic i Janjetovi¢, 2007; Misojci¢, 2020).

Hekm ayTtopu cmaTpajy fia je CIIOPT NOBOJ/baH Te-
paneyTCKu KOHTEKCT y KOjeM aJoJIeCIieHTH ca Iope-
MehajeM moHanramka MOTy Hay YU TY IIPOCOLIMjaTHO IO~
Hamame (Misojci¢, 2020). Mebhytum, Harmamasa ce ga
CIIOPTCKe aKTMBHOCTH, caMe 110 cebu, He 06e36ehyjy
HO3UTHBHO JIe/IOBakbe Ha COLVIja/THO IIOHAIIA e 1 MO-
pasHM pa3Boj Miaaux, Beh je morpe6HO fma ce y mia-
HOBe ¥ IIporpaMe GMU3MYKOT BaCUTamba U CIIOPTCKe
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nporpaMe yk/byde MOCeOHO HAIVIALIEHM eIeMEHTHU
€TUYKOT U IPOCOIMjaTHOT IOHAIIaka. Y CBOM pafy
ca aJloJIeCLIeHTIMA KOj! Cy MMAaJIM IMjaTHOCTHKOBAH
nopemehaj nonamama, MexKenn (McKenney) u [la-
o (Dattilo) cy y cnoprckom TepameyTcko-pekpe-
aTVBHOM KOHTEKCTY IIPMMEHIWIM IIpOrpaM 3a IIOfi-
CTHIIabe IPOCOIMjaTHOT TTOHAIIakha 3aCHOBAHOT Ha
yuewy nocMmarpameM (McKenney & Dattilo, 2001;
Gasic¢ - Pavisic¢ i Janjetovi¢, 2007). ITporpam je ykimpy-
Y)MBA0 HAjIIpe IPOIIeHY IIOHAIlama ajoJecleHTa ca
Ipero3HaBambeM elleMeHaTa Koje Tpeba MemaTi, 3a-
TUM IUIaHMpalbe IpoIleca Memarba, IPYMEHY IUIa-
HUPAHMUX KOpaKa M eBajyallljy CBUX aKTMBHOCTIL.
[Tporpam mpocouujajHOr MOHAIIAka je YK/bydnBao
Kopuinheme crielyjayHNx Kapara Koje Cy IpUKasu-
Bajie KOpaKe y UCIHO/baBamy ofpeheHor moHamarma,
aKTUBHOCTM y BUJY UTpe y/IOra ¥ IOCMaTparme BM-
lleo-CHUMaKa. Pe3ynTaTy IpuMeHe OBOT Hporpama
Cy IOTBPAMIN A y OKBUPY CIOPTCKMX aKTMBHOCTU
MJIafI MOTY Jia Ce TIOfy4aBajy POCOLjaTHOM IIOHa-
IIalbY, YKO/IMKO 3a TO IIOCTOj! OCeOaH IPOrpam.

CrmyaH 3aKk/bydak je IPOM3AIIA0 M M3 eKCIepH-
MeHTa ca jierjoM Myaber y3pacra (5-7 rogyHa) y miec-
TOHEJIE/PHOM JIETHEM CIIOPTCKOM KaMITy Ifie Cy IpH-
MeHeHI ITPOrpaMi 3a MOACTHUIAbe MOPATHOT pa3Boja
3aCHOBAHI Ha T€OPWj! COLVjATHOT Y4era U Ha CTPYK-
Typa/lHO-pa3BojHOj Teopuju (Bredemeier et al., 1986).
VHCTpyKTOpM Y OBOM KaMITy CY ca fierjoM obpabusamm
TeMe Koje Cy ce O[HOCHJIe Ha IIPAaBeHOCT, [ie/berbe, Bep-
6anHy 1 GUsIIKy arpecujy, AMCTPUOYTUBHY U PeTPH-
OyTuBHY npaBay. Y Tpymm rjie je KopuinheH mporpam
3aCHOBAaH Ha TEOPWjU COLMjaTHOT y4era MHCTPYKTOP
je omucMBao cUTyaluje y UTPU TOKOM KOjUX Ce jaB/ba
onpehena MopanHa yIeMa 1 II0y4aBao Aely UCIpaB-
HOM IIOCTYIIaby, a 3aTUM je IOTKPEIUBMBAO HIXOBO
HOHAIIalbe II0XBAJIOM U ONUIUBMBOM HAarpajoMm. Y
Apyroj rpynu, KopuinheHa je cTpaTeryuja BPLUIBAIKUX
Iednjyx pasroBopa O HA4YMHY pellaBamba MehycoOHmx
cykob6a. Obe ekcriepyMeHTa/nHe TIPyIe Cy IOKasase
3HaYajaH HalpefjaK y 3aBpLUIHOM TeCTMpalby MOpas-
Hor cybema, a usMmehy [Be mpumemeHe crpareruje
Hyje 6M10 3HaYAjHMX pasmmKa y edekrrma. CamdHo,
pesyaTaTy UCTPaXXMBamba PYTHX ayToOpa, peaan3oBa-
HJX Ha y30pKy ajiofieclieHaTa, noTphyjy ma mopcri-
Ilatbe MOPA/HOT MUIUbEHA Y CHOPTCKOM KOHTEKCTY
MOYKe YHAIIPENUTI IPOCOLVja/THO TIOHAIIabe MIaJuX
crioptucta (Rutten et al., 2007; Mouratidou, Goutza &
Chatzopoulos, 2007). Victnue ce pa je 6buran paxTop
yCIlexa y TOMe PeLMIIPOYHN HacTaBHM CTII TpeHepa
VIV HACTAaBHUKA, KBA/IMTET MOTUBALIOHE K/IIMe KOjy
OH y TMMY CTBapa (K/IMMa ycMepeHa Ha 3a/jaTak), Kao
¥ TIPOCOLIMja/IHO ¥ MOPA/IHO IIOHAIIIAkbe TPEeHepa, Ofi-
HOCHO HAaCTaBHMKA, Ka0 MOJIE/I Off KOjer MyIafiu CIOp-
tuctu yue (Misojcic, 2020).
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YJIOTA IIKOJICKOT CITIOPTA
Y IIPEBEHIINJU ATPECUBHOT
ITIOHAIITAIbA

VcTpaxxnBama 1okasyjy fa je 6aBjbere IIKOJIC-
KJIM CIIOPTOM ITO3UTUBHO ITOBE3aHO Ca YKYIIHUM HM-
BOOM (M3MYKe aKTMBHOCTH Jielie ¥ MIIaiX U APYTUM
MO3UTUBHUM 3/IpaBCTBeHNM NoHamamuMa (Misojcié,
2020). Mtagu xoju ce 6aBe CIIOPTOM Mabe Cy CKJIOH!
3[paBCTBEHO PM3MYHMM IIOHAIIAKIMA, UMAjy 00bY
bUsMUKy KOHUIIN)Y, 60/be HaBMKe Y MICXPaHM U 37ipa-
BUjJ HYyTPUTUBHMU CTATYC, Y IOpehemwy ca oHuMa Koju
HIICY YK/bY4YEHU Y CIIOPT.

®Du3nYKo BaCHNUTambe IPefCTaB/ba OCHOBY IIKOJI-
ckor cropra. IIIKO/ICKM CIIOPT M IIKOICKO (PU3NIKO
BacnuTame Ccy MehycoOHO IOBe3aHM MHOTOCTpY-
KUM U CJIOKeHUM Be3ama u Mebhyco6Ho ce monymyjy,
menehm 3ajegHMYKe TeMe/bHE IV/beBe: OIPUHOC
30paB/by 1 CKIAJHOM Pas3Bojy mMMIHOCTH. Pusmdako
BacIyTame oMoryhaBa yyeHUImMa jja CTeKHy 6asmd-
He KpeTHe BElITIHE 1 HeOIIXO/IHA 3Hamwa, popMupajy
MO3WUTUBHE CTaBOBe IpeMa (PM3NYKOj aKTUBHOCTHU I
CIIOpTY, mpunpeMajyhu ux 3a akTMBaH HauMH KUBO-
Ta. baBpemwe mMKoICKMM criopToM omoryhasa merm
U MIafyuMa Jla Kpo3 TaKMMYerha pasIMduTor HUBOA
yHaInpefe CBoje MOTOpPUYKE KOMIIeTEeHLINje, COLujal-
He BEUITMHE 1 CAMOIIOIITOBabE I MOYKE ITPENICTaB/ba-
TV TIpea3 Ka 6aB/berby CIOPTOM y CIIOPTCKUM KITy-
60BMMa, OPUjEeHTUCAHNM Ha IOCTU3amhe BPXYHCKOT
CIIOPTCKOT pe3y/nTara.

[ITkockm ciopT 1 GU3MYKO BaCIIUTabe jecy 3Ha-
4ajHU (aKTOPM KOju, Iopef IpUMapHe yjIore y Ipe-
BEHILUj) 3[JpaBCTBEHMX IIPOO/IeMa, MOTy OMTH U jeflaH
06nMK Mepe TpeBeHIMje Hacuba Mel)y ydeHnuma y
IIKOZIaMa, @ MOTY MMaTy 3Ha4ajaH YTUIIAj Ha Ile/o-
KYITHO YHampebuBame cIopTcke KynType oOff Hajpa-
HIUjeT y3pacTa fielle, OFHOCHO ydeHuKa. Cmarpa ce fia
je jellaH off 3Ha4YajHMjUX CerMeHaTa ClIOPTCKe KYITYype,
eTMKa CIIopTa Koja 6ymyhuM u cajammsuM cnopTuc-
TUMA JIaje OPUjeHTHPE 32 IPUMEPEHO, Ba/baHO CIIOPT-
CKO TIOHAIlalbe KOje IPeTIIOCTaB/ba OpojHe eTIdKe
IPUHINIIE, KAO IITO CY: YBakKaBame ¥ IOIITOBabe
IPOTUBHUKA, (ep-IUlej, NMPUHLUII /byOaBU IpeMa
CIIOPTY, IPMHIUI ,,BAXKHO je Y4eCTBOBATU HACYIPOT
HOPUHLUIY ,[100efle 0 CBAaKy LieHy , IPUHIUII HEKO-
puirhema TONMHT CpefiCTaBa, IPYHINII CTPUKTHE Off-
TOBOPHOCTH CIIOPTHCTE IpeMa KOMe je YBeK OfIT0BO-
PaH 3a OHO IITO JOCIIE Y IeTOB/IeH OpraHusaMm, 60p-
6a IpOTUB pacu3Ma y CiopTy UTA. ETvyaky npyHimnm
KOj! YIfHe OKOCHUITY eTMKe CIIOPTa, HOMYT IPUHIUIIA
yBa)kaBama I IIOLITOBAba IIPOTUBHMKA 1 dep-Tieja,
MOTy OMTU TPAaHCIIOHOBAHU 11 Ha KOMIUIEKCHY 00/1acT
OpOjHUX JPYLUITBEHNX VHTEPaKIUja Y CBAKO[HEBHOM
JKUBOTY JbY/M, IIa ¥ Ha MO/bY APYIITBEHUX MHTEpaK-

nuja Meby yueHunMMa pasaMdIUTOr y3pacrta, WM Ha
[0/bY APYLITBEHMX MHTepakuyuja usMeby yueHuka u
HacraBHMKa (Radenovi¢ i Mijatovi¢, 2017).

Y OKBUPY LIKOJICKOT CIOPTa, OCUM y4era 6pojHuX
urapa ¥ CIIOPTOBa, Kao u yHampebhuBama BracTute
busmyke KynIType ¥ IpeBeHIuje 3APaBCTBEHNX IPO-
61eMa, HeM30CTaBHA je 00/IACT BPEJHOCTH, HOPMU,
IpaBWIa, OGHOCHO NOMEHYTUX eTUYKMX IIPMHIUIIA
KOjy TIpaTe CBaKy CIIOPT, UTPY WV BEIITHHY, a Koja
MO)Ke OMTK 3HayajHa Mepa IpeBeHLMje Hacuba Mehy
ydeHunyma. IIpuHIMI yBakaBama U IIOLITOBamba
IPOTUBHMKA, Ka0o U (ep-IUlej, jeCy OCHOBHM IIPMH-
VIV KOjJ Ce MOTY TPaHCIIOHOBATY Ha MO/be OPOjHMX
MHTEpaKIJja y CBAKOJHEBHOM >KUBOTY CBUX JbYAM, &
HApOYNTO Jielie, TaYHMje YIeHUKa, KOoju 01 off Hajpa-
HMjer y3pacta Tpebano ma Oymy yImo3HaTy ca IoMe-
HYTVMM IOPUHIMINMA KOju 6 MOITIM OUTY jefaH BUJ,
npeBeHIje Hacuwba Mehy ydenmnyma (Radenovic i
Mijatovi¢, 2017).

Pagenosuh n Mujatosuh (2017) cmarpajy aa je
moryhe ocMucnTy crienuduyHe MporpaMe mpeBeH-
nuje Hacuwba Meby ydeHuIuMa y Imkonama Koju 6m
o0yXxBaTa/nm TeOpMjCKMU U IpaKTIIH fieo. Teopujckn
fieo 6M YMHWMIA HEe CaMO pe/leBaHTHA TEOPUjCcKa pas-
MaTpama, y Be3u ca MoryhuM objaimemnyma mojase
Haclba Y CBAKOJZHEBHOM JKMBOTY, I1a ¥ Y IIKO/IAMa,
Beh 1 casHamwa 0 3Hauajy CIOPTCKe Ky/IType 3a Ioje-
AVHIA U APYIITBO, KAO U Ca3Hamba O 3HAYajy eTHKe
CIIOpTa 3a IMOjeAMHIA U 3a WPy APYLITBEHY 3ajefi-
Huny. IIpaktiasm feo nmporpama 610 611 cacTaB/beH
Of OpOjHMX CTBAPHMX ¥ XMIOTETHMYKUX IIpUMepa
pasmuunTHX o6/MMKa KoHQIMKaTa, Cykoba u Hacuba
KaKoO Yy CHOPTY, TaKO 1 LIMpe, Y CBAKOJHEBHOM >KIBO-
Ty, @ HocebHO Meb)y yueHuIIMa 1 off IpuMepa HeHa-
CIJIHOT pellaBama KoH@ukara. IIporpame 6u Tpe-
6a10 1a OCMUCIN jeflaH MYITUAVCHUIUIVHAPHY TUM
cacTaB/beH Off Ilefjarora, ICUXOJIOTa ¥ COLMOJIOTa,
a/u ¥ CTpy4maka 13 obmactu pusmdke Kynrype (Ha-
cTaBHMLM PU3NYIKOT BaCIUTaba, TPEHEPH, CYAuje).
HactaBHunyu GusM4Kor BacnnuTama 1 TpeHepu Ou y
OKBMPY HacTaBe (QM3MYKOT BAaCIUTAWma M Yy OKBUPY
IIKOJICKOT CIIOPTa CIIPOBOAVIIV IIPOrpaMe 3ajelHo ca
y4eHMIIMa, HACTABHUIIMMA LIKOJIE ¥ POAMUTE/bUMA
ydeHnka. 36or cse Beher ncno/pbaBama Hacupa y 1ie-
JIOM IPYLITBY, KaO U 300T IPUCYCTBA TPEH/A ,HOP-
Masm3aljuje Hacupa', Y CBUM CerMeHTMMA JIPYIITBA,
IpeIIoKeH MporpaM IIKOJICKOT CIOPTa M HacTaBe
¢usnyKor BacnuTamwa 610 61 He caMoO OONMUK IIpe-
BeHIVje Hacuba Mehy yuennnyma Beh u jeman op Ha-
4MHa yHampehema IelOKyIIHe CIOPTCKe KYIType U
¢dusnuke Kynrype y HajumpeM cmuciny. [Topcehajyhn
Ha YMIbCHUIY M3 MCTOpuje (u3NMyKe KyIType U
O/IMMIIN3MA, jacaH je 3Hadaj M Y3BUIIEHOCT CIIOPT-
CKMX MaHMdecTaluja: TOKOM Tpajarmba OJIMMIINjCKUX
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urapa, aHTUYKIU TPYKY ITOIMCK IPEKUJalu Cy BeoMa
YecTe PATOBE M HEIPUjaTe/bCTBA Y T3B. ONMMMIINjCKOM
npuMmpjy 6amr 360r 3HaYaja M Y3BUIIEHOCTY CIOPT-
ckor HagMeTama (Radenovic i Mijatovi¢, 2017).

CIIOPT Y IPEBEHIIVJ ATPECUBHOT
IIOHAIIAIbA YYEHUKA

Cropr nomaxe MOjefuHIMMa fJa ce YIO3Hajy
U IIpeficTaBe, U obe3bene CBOje MECTO y APYLITBY.
CHopT Kao CpefcTBO MMa 3a IVWb BacCHUTame U 00-
pasoBame IOjeflMHIIA ¥ APYLITBA M MMa JVPEKTaH
yTuiaj Ha GU3MIKO ¥ LYXOBHO 3[[paBjbe II0jeHIIA.
ITomaxke fa /byay 6yny MeHTaHO OYIHMU, AUCIMUITIN-
HOBaHM ¥ cBecHM. [JOUeTHO yIO3HaBame ca CBETOM
CIiopra ofjBUja ce KpOo3 CIIOPTCKe aKTUBHOCTY Ha HMU-
BOY IIPE/IIKO/ICKMX YCTaHOBA, @ OPraHM30BaHO KPO3
HacTaBy ¢usnukor Bacmmrama. Off BelnKe je Bak-
HOCTM mpobnemarusoBaTu opHoc m3Mely Hacrase
(U3MYKOT BacHNTamba M arpecBHOT IIOHAIIAba yJe-
uuka (Radenovi¢, Savovic¢ i Markovi¢, 2019).

lano-OBepBej ykasyje Jja IIOCTOjU HIDKM HUBO
HACWIHMIITBA U BUKTUMM3allMje TOKOM HacTaBe Qu-
3UYKOT BaCINTamba HErO Y ONIITOM KOHTEKCTY LIKOJIe
(Gano-Overway, 2013). Poman un Tejmop cy oTkpmmm
7la je BUKTMMU3AIVja HaCY/IHVKA IIOBe3aHa ca MalbUM
ydenrheM Ha 4yacoBuMMa (M3NYKOI BacCIUTamba M HU-
KM HVUBOVIMA CBaKOJZHEBHe (PM3NMYKe aKTUBHOCTU
(Roman & Taylor, 2013). ITopep Tora, MoXxe ce mpume-
TUTH JIa je BPIIbadKa BUKTUMM3al/ja TOKOM HacTaBe
(bU3MYKOr BacIMTama HEraTMBHO yTHUIIATA Ha IIep-
IeNLUjy yYeHMKa O YKUBabY Y PUSIIKOj aKTUBHOCTHI
(Scarpa et al,, 2012). Y xoHTeKCTy ¢pm3M4KOr Bacmm-
Talba HACTABHUIM MOTY OUTM M jeJHO M JPYTO, IIPO-
aKTVBHI U peaKTUBHI, KaJla ce IojaBe MoryhHocTn 3a
arpecyBHO MOHAIIbE YYeHNKA. YUeHNIU Koju cy pu-
3MYKM C1abu, MMajy IpeKOMepHY Te/leCHy Macy WK ce
HepUUIINPAjy Kao pasiIndnuTy Off yOOU4ajeHOT MYIIKOT
VIV SKEHCKOT CTepeoTNIIa, Hajuyelthe cy IybaHe Ipy-
Ile IIpeMa KOj/IMa ce UCIIo/baBa arpecBHO MOHAIIAbe
(Ma, 2004; Sullivan, Cleary & Sulivan, 2004), anu n
CBa JpyTa Iela MOTy OUTY M3/I0KeHA PUSUKY.

KoxopTHO ucTpakmuBarmbe M3BpIIEHO je Ha 991
fielie U ajjonecreHara y fobu ox 7 go 17 ropuHa, Ha
Y30pKy of 16 jaBHMX mIKosma y rpapy bapankymna,
Komym6uja, e je ykymHoO 65,4% MCIUTaHMKA MMa-
JI0 HM3AaK HUBO (PU3NMYKe aKTUBHOCTH, JIOK je VH-
IeKC 3/10CcTaB/bamba 010 55,6% (Herazo-Beltran et al.,
2019). Vicnurannny Koju ce HUCY PemoOBHO OaBMIM
($U3NYKMM aKTMBHOCTUMA, UMaju cy Behy BepoBat-
Hohy fa 6yay >KpTBe LIKOJICKOT y3HeMMpaBama I Ja
UCIIOJbe BUIIM HUBO omiuTe arpecuje. Hapaswe, mema
U aJoJIeCLIEHTH >KEHCKOT II0J1a KOjyU Ce HUCY PefioB-
HO 6aBWwM PpU3MIKOM aKTMBHOIINY, UMaJIN Cy Mamby
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KOHTPOJy Haj cBojuM ocehajuma. Moxe ce 3ak/by-
YUTU fla Y LIKo/MaMa Tpeba mogctunary GpuandKy ak-
TUBHOCT Y I[W/bY CIIpeYaBamba HACK/ba U arpeCUBHOT
HoHalIamwa yyeHnka (Misojci¢, 2020).

Hexonuko ucTpakmpama pelnM3OBaHUX Ha Te-
puropuju Peny6mike Cpbuje, Ha y3opIjMa HaIIMix
y4YeHUKa, IIOTBPAWIO je fa 6aB/bere CIIOPTOM MOXKe
UMaTy 3Ha4yajHe KOPMCTYU IO MEHTATHO 37paBibe,
Yy BUAY M3paKeHUjer IPOCOLMjaHOT IOHAIIamba,
Malbe arpecBHOCTY ¥ TIO3UTUBHUjET Cen-KOHIe-
Ta Jlelle ¥ MJIAIUX KOju ce 6aBe CIOPTOM Y nmopebemy
ca BpuImanuma-Hecnopructnma (Gasi¢-Pavisi¢ i
Janjetovi¢, 2007; Pordi¢ and Tubi¢, 2008; Tubic,
DPordi¢ i Pocek, 2012).

IIpema nopanuma us 2008. ropnHe, Mpe3eHTOBA-
HUM Y cKiIomy VI3BelTaja 0 cTamy MIKOJICKOT CIIOPTa
y Peny6rmuiu Cp6uju, y BojBohaHCKUM OCHOBHUM U
CPeNbUM ILKO/IaMa, Haj3acTyI/beHMje BaHHACTaBHE
CIIOPTCKe aKTMBHOCTU Cy CHOpTcKe urpe (ombojka,
Mamu yznban, Komapka u pykomert). Y ceBepHOba-
HAaTCKOM OKPYTY, ofi60jKa je 3acTyIubeHa y 74%, KO-
mapka y 64%, a pykomer y 48% mkona. Mamu gynoan
je HajmomymapHuju y ceBepHO6aukoM OKpyry (70%
mkorna). [TpoleHar mkosna y kojuMa ce yuyeHunmu 6ase
aT/IETMKOM Kao BaHHACTaBHOM aKTMBHoIIhy, He mpe-
a3y 28% (ceBepHOOAUKM M 3amafiHOOAYKM OKPYT),
TMMHACTYVIKA je Haj3acTyI/beHNja y CpefbeOaHaTCKOM
OKpyTy (22%), a CTOHM TeHMC y 3aIaJHOOAYKOM OK-
pyry (10%) mkoma. Ocrase akKTMBHOCTY 3aCTYI/beHe
CY Y 3aHeMap/bMBOM IIPOLIEHTY OCHOBHUX J CPeIIbIX
mkona y Cpbuju (xapare u ctpepamtso y 0.8% mko-
na, muBame y 0.7% mkona, max — 0.6% 1Kona, Kope-
KTrBHa ruMHacTuka — 0.5% utn.) (Ciopt n ommagu-
Ha Bojsopune, 2013).

Jeman ox Moryhux HaumMHa [ja ce ICTAKHY IIPeJHO-
CTu cnoprckor yuenrha, y3 usberaBame pusnkKa, jecte
HOAICTHLIAbE 3[paBe IepCIeKTNBe CIIOPTa, HaI/lalla-
Bame fla je To camo urpa. Ha mpumep, jeman ucrpa-
JKMBaY je OTKPMO Jia je MPUXBAT/bUBOCT Apy>Kemba ca
HacuiHunMa Beha Kopi croprucra Koju ¢y MManm
CHa)KHY XeJby 3a T00eIoM, 3a pas/nKy Off CIIOPTHCTA
yormrre (Merten, 2008). Harmamasajyhn ga je copt
UTPa, 3a Pas3/MKy Off IPUTHCKA Ia ce Tobey, CIopTHu-
CTU MOTY JIa IpMMeHe CIMYaH CTaB IpeMa CBOM >KI-
BOTY BaH TepeHa.

Kajja roBopuMo 0 BpCTM CHOPTCKE aKTUBHOCTH U
b€HOj YI03M y NPEBEHLMj) arpeCUBHOCTY, Hajasu
MHOTUX CTyAMja yKasyjy Ha caudHe nmpobneme. Ilo-
Behana arpecusHoCT fere je npumehena Hapouuro y
KOHTaKTHVUM cropToBuMa. Ha nmpumep, Benukn yso-
pak geme je y 6. paspeny mokasao Behy ydecranoct
BepOanHe arpecuje, ¢usnuke arpecuje n beca Kop
Zielle Koja Cy y4ecTBOBasa y 60KCY, pBamy, KUK OOKCY,
bynbany uTn., 3a pasnuKy of fele Koja Cy y4ecTBO-
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Baja y of60juy, OMIMKIN3MY, XOfjalby U CKaKarmby Ha
koHomny (Misojc¢i¢, 2020). Hekn ayropu mpemmaxy
fia cnoptucty 6yay oOy4eHn ia CTeKHY KOHTPOJTY Haf
cBojuM 6ecoM, Tako IITO he ra ycMepuTm Ha M3Bp-
IIebe BEIITIHA, a He Jja ce 60pe 3a IeroBo Cysbujame
u notuckupame (Robazza, Bertollo & Bortoli, 2006).
OBa moce6Ha cTyamja OTKpMIa je Jla CHOPTUCTU Y
KOHTaKTHMM CIIOPTOBMMAa Ha CBOj TaKMUYapCKN
THEB I7Iefjajy Kao Ha O/aKIIaBajyhy OKOMTHOCT TOKOM
TakMuuema. AKO epUKacHO TPEeHUpajy, CIOPTUCTU
6u Mormm ma ycMepe cBoj bOec Ipema ycaBplIaBamby
CBOjUX aT/IeTCKMX BEUITHHA, 33 PA3/NMKYy Off M3paxka-
Bama arpecuje Ha TepeHy U BaH mera. Tpeba gomatu
fla 4eCTO TPEeHepU U PYKOBOAMUOLYM OYEKYjy U Tpaxke
aTICOTY THM YCIIeX, IITO CIIOPTICTE YMHY arpeCUBHIM
(Cakir & Acet, 2015).

MebyTnm, Kpo3 Heke KOHTaKTHe CIIOPTOBE BUU
ce fia je Moryhe 1a KOHTaKTHU CIIOPT Oyzie ycMepeH Ha
IIpeBEeHIIMjy arpeCUBHOT ITIOHAIIAka KO MIa/iUX U Jia
Tpeba TpEeHMpaTH CIIOPTUCTE ja KOHTPOJIMIITY U KaHa-
muury cBoj 6ec. Ha mpBom Mecry, To je kapare. Y rpy-
1 Jele ca nopemehajem moHamrama, Kapate je 6mo
eduKacaH TpeTMaH U 3a Pa30PHO ITOHAIIAE 1 32 ar-
pecujy (Palermo et al., 2006). Peu je o Tome kako kapa-
Te M06O/bIlIaBa CAMOPETY/IALVjy U U3BPIIHE BELITHHE
U IIOMaXke JIeTeTy Jia pasBuje 60J/be IMOHAIIake KPo3
[IOCTIEfHO KOHAMIIMOHMpPame, YCIIOCTaB/bambe Ca-
MOIOY3/jalba, CaMOIIOLITOBAma, MOLITOBAalka IpeMa
ayTopurteTMma 1 npujare/bcTsy (Palermo, 2006). Ilo-
pen Kaparea, IIyf0, Kao 00/IMK CIIOPTCKe aKTMBHOCTH,
ca CBUM CBOjUM OCOOEHOCTMMA MOXKe Ceé CMaTpaTu
Kao job6ap mpumep Mepe IpeBeHIMje HacKba y KO-
nama Meby ydenunyma. IToueBuy ox cBor 6pyranHor
HOpeK/Ia, eTHKa IIyfoa JOIUIa je JO CBOT COPUCTU-
LIVIPaHOT O0/IMKa KOjii 3aXTeBa BUCOK HUBO CBECTH O
HenoBpehuBamy Kako BIaCTUTOT Tela, TAaKO M Tenla
npotuBHyKa (Mijatov i Radenovi¢, 2019). ITpuanmmn
HeroBpehuBamwa IMPOTUBHNUKA jeflaH je OF OCHOBHMUX
IPUMHINIIA [Iyfoa ¥ KA0 TaKaB yTUIAO je Ha Hero-
BO 00/MKOBae 1 oMoryhmo nmaky tpanchopmanujy
IIyZ0a Y CHOPT, KOju je MoCTao onuMnujcku y Tokujy
1964. ¥V cymTuHu, KOpeH eTHKe IIyfoa op61/m/1pa OKO
cydukca mo y 11y - #o, IITO O3HAYaBa IyT 3a IepMa-
HEHTHO YycaBplIaBame y TexHMUM. llemosxmBoTHM
IOyT Ka TOM yCaBplIaBamy IOApasyMeBa U eTUYIKO
ycaBplllaBame CIIOPTICTE KPO3 MOUITOBAbe eTUYKIX
IPUHIMIA caMe BellTVHe. YIpaBo 300r Tora, mpe Io-
YeTKa BeXkOama I1y[0a, IapTHEpY ce IOK/IOHEe jeHU
[IPYTOM TPajUIMOHATHNM jalAHCKUM HO3JpaBOM
y 3HaK 3aXBa/JIHOCTM IITO UM je oMoryheHo ja yHa-
npepe CBOj NyA0. ETMYKY NpyMHLMIIN y CIIOPTY, IOy T
yBa)kaBama IIPOTUBHUKA U (pep-IIIeja Ipeno3Hajy ce
U Kao eTUYKY NpUHIMIN [Iyfoa. Ty cy un yBakaBame
BJIACTUTOT Te/la M Te/la IPOTMBHUKA, 3a0paHa orac-

HUX TEXHMKA, a 3[jpaB/be 1 JOOPOOUT CBUX Bexxbada
ce UCTUMYY Kao BPXYHCKe BpegHOCTU. OBM eTHYKMK
IpUHLMIN jacHO yryhyjy Ha 3Hauaj Melyco6Hor yBa-
KaBama Bek0aya U Ha NPMHLUI HemoBpebuBama
IPOTUBHMKA. AKO OMCMO OBe IPVMHIUIIE IPYMEHM-
NN Ha CBaKOJHEBHe [IPyLITBeHe MHTepakiyje Meby
YYeHUIIVIMA, Off KOjiX HeKe MOTy OMTU 1 KOH(IVKT-
HOT KapaKTepa, CMaTpaMo fia 61 IpMMeHa IIOMeHy-
TUX NPYHLUIA JOIPUHENA CMalbelhy KOHQIMKATa I
HACW/THOT IIOHAIIamkha YYeHNKa, jep Ou y IpBU IUIaH
MICTaKIa MOTYhHOCT ¥ moTpe6y 3a HEHACUIHMM pe-
maBameM KoH(IMKaTa. 3Ha4ajHO je HaIlOMeHyTH Ja
je mperxopHO obpasnoxeHa upeja Beh peannzoBana
y npakcu. Victuay ce npumMepnu Janana u Opaniycke
I/ie je 1Iy7i0 Beh Iyry Hus rofyHa cacTaBHY J1eo IIKOJI-
CTBa, Maja ce, MpeMa OCA/IAlIbIM CasHambyMa, He
HaBOZIM JIa je Iy[o IPero3HaT Kao Mepa IpeBeHIuje
HaCIJIHOT IToHamama Meby ferjom y mkonama. Ha mu-
Boy EBpomne, EBpornicka niyno denepanuja (European
Judo Union) pasBmia je mporpaMe MMIUIEMEHTAIja
IyJoa y MpPeJIIKOICKOM M OCHOBHOIIKO/ICKOM 06pa-
30Bamy. 3HAYAjHO je U HAIIOMEHYTU IUIOT IpojeKar
nopn HasuBoM IIy0o y wikose, uju Cy TOTIMCHUIIN
aKTyelTHM MUHMICTAp IPOCBeTe, HayKe ¥ TeXHOJOMI-
Kor pasBoja Mnapien lllapueBnh, MuHuCTap OMIamN-
He 1 criopra Bama Ynosuhuh, npencennuk YO Ilynpo
caBesa Cp6uje npod. sp Munosan bparuh, Onum-
nujcku Komutet Cpbuje n Cetcka iyao deneparuja
(Mijatov i Radenovi¢, 2019).

Pesynratu MHOIUX CTynuja yKasyjy u fa Cy yde-
HUIM KOju ce 6aBe TMMCKMM CIIOPTOBMMA OVJIM ar-
PEeCUBHUjM Off OHMX KOju ce OaBe VHAMBULYaTHUM
crioproBuma. C pyre cTpaHe, ycIex Honasy U3 KO-
JIEKTMBHOT M PEeJOBHOI pajfia y CBAaKOM TUMCKOM
criopty. CBUM croptuctuMa je norpeban mro Behn
CTeIlleH CaMOKOHTpose 1 ocehaj ofroBopHoCcTH Ipe-
Ma cebu, canrpaunma 1 Tumy. OHM Koju ce 6aBe THM-
CKJIM CIIOPTOM JieJIe OATOBOPHOCT Ca caurpadyma.

OusM4IKO BacINUTamkbe HECYMIBUBO jé MECTO Y OK-
BUPY IIKOJICKOT IIporpaMa 3a MMIUIEMeHTallujy Ipo-
rpaMa IIpeBeHTUBe BPIIIHAYKOT HAcU/ba U TOACTU-
I[aa pasBoja IojeaunHala koju he yBaxaBatu gpyre
(Fisher, 1998).

3AK/bYYAK

Y OKBMPY LIKOJICKOT CIOPTA, OCUM y4era 6poj-
HUX Urapa U CHOPTOBA, Kao U yHampehuBama Bja-
crute GpU3MYKe KYITYpE U IPEBEHIINje 3TPaBCTBEHNX
npo6seMa, HeM30CTaBHO Tpeba MOCBETUTH HOCEOHY
NMXBpYy HNPEBEHTUBHUM IIpOrpaMluma arpeCruBHOT
HoHallama. Ha IIpBOM MeCTY, IIOIITOBAKkE OHUX
BpE€OHOCTHU, HOpMU, IIpaBuia, OMHOCHO CBUX €TNY-
KX TPUHIMIA KOj) IpaTe CBaKU CIOPT, UTPY WIU
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BEILITUHY 1 Koju cy Beh mo ce6u 3HavajHa Mepa Ipe-
BeHI[Uje Hacuba Mehy yuennnyma. IIpuammm yBaxa-
Bamba I IOLITOBamba NPOTVUBHUKA, Kao U (ep-Iuiej,
jéCy OCHOBHU CIIOPTCKM HPUHIVIIM KOjU Ce€ MOTY
reHepa/jM30BaTy Ha IO/be OPOjHMX MHTepaKiuja y
CBAaKOJJHEBHOM )XMBOTY y4eHuka. Crora, mena 6u of
HajpaHMjer yspacta Tpebao ga 6ymy yrmosHara ca Io-
MEHYTUM HNPMHLIMIIMMA, IITO IpefCcTaB/ba jejlaH BUJ,
npeseHnyje Hacuwba Mehy yyennumma. Ilopen Tora,
cMaTpa ce Jja pefjoBHO ydelrhe y ClopTy, HocebHO y
arpecMBHMM BUJIOBMMA CIIOPTa, NpY>Ka MPUIMKE 3a
T3B. KaTap3M4yKO IPaKibehe HeraTuBHE eHepruje U
ocno6ahame MOTUCHYTe arpecije Ha COIMjaTHO TIPH-
XBaT/bUB HaunH. MebyTnm, ncrpaxusama cy mokasa-
JIa Ja YYEHULIU KOjy Y4eCTBY]y Y KOHTAKTHUM KOJIEK-
TUBHMM CIIOPTOBMMA JICIIO/bABajy BUIIM CTEINEH ar-
PeCHBHOT TIOHalllathba HETO YYeCHULIM Y MHMBULYAI-
HIM CIIOPTOBUMA. [I0Ka3aHO je [ja MOCTOje KOHTAKTHU
CIIOPTOBM YMja je UMIIEMEeHTaIVja y IIKOJICKU CIOPT
flajla TIO3UTUBHE pe3y/lTaTe y CMaibelby arpecuBHOT
MOHAIIalba y MIKOMM, KAo IUTO Cy KapaTe M IIyJo.
YK/by4uBame OBMX CIIOPTOBA Yy ILIKOJICKM CUCTEM
HOZIpasyMeBa 1 YK/by4MBak€ MOITOBamba CIOPTCKUX
€TUYKMX IPUHILNIIA, HOMYT yBa)kKaBama IPOTHBHU-
Ka 1 Qep-IrIeja, yBaskaBamba BIACTUTOT Te/la 1 Teya
IPOTUBHIKA, 3a0paHe OIACHMX TeXHUKA U UCTUIIAbE
3mpaBjba 1 JOOPOONUTY CBMX BexXOada Kao BPXYHCKIX
BPEHOCTN. Y HAIIOj 3eM/bM je TOTPEOHO CIIPOBECTN
IIMPOK CIIEKTap MCTPaKMBamba 13 0Be 00/1acTy ca fie-
1IOM, POIUTEbMMA, HACTABHUIIMIMA, II€Jar03MMa 1 OC-
TaIMM CTPYYHUM JIMIVIMA, @ Yyja 611 aHra)KaBaHOCT
Ha OBOM II0J/bY JIOBeJ/Ia [IO pa3Boja HOBUX ILIKOJICKUX
IporpaMa y HacTaByu GM3MYKOT BaCIINTAba Ca LM/beM
CMameba arpecBHOr IOHAIIAMa fleljleé OCHOBHOII-
KOJICKOT ¥ CPEJJIbelIKOICKOT y3pacTa. Y IPBOM PeRy
je morpe6Ha capajma CTpyYmbaka 13 061acTu cropra
U CIIOPTCKMX IIeflarora ca LIKOJICKMM HAacTaBHUM Ka-
IPOM Ha pasBojy Iporpama 1 IpeBeHIje 1 caHaluje
arpecUBHOT [TOHAIIAbA MIAJMX.
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Abstract

For primary school age pupils, it is characteristic to show passive,
verbal and indirect aggression through behavior that can be
active and passive-aggressive behavior. Stealing and lying are
also present as forms of a hidden form of aggressiveness. The
frequency of aggressive behavior usually decreases by the period
of adolescence. Previous research indicates that situations in which
aggressive behavior still occurs are less frequent among pupils
who practice sports activities. Although there are opposing views,
it is considered that regular participation in sports, especially in
its aggressive forms, enables the discharge of negative energy in
a socially acceptable way, so a person who practice this type of
sport later becomes less aggressive in other, non-sports situations
in everyday life. The implementation of sports in schools, such as
judo and karate, gave positive results in reducing the aggressive
behavior of pupils, because practicing these sports also includes
learning ethical principles such as respect for the opponent and
fair play, respect for one’s own body and the body of the opponent,
prohibition of dangerous techniques and preservation of health
and the well-being of all practitioners as the highest values.
This paper indicates the importance of implementation of such
programs in elementary schools in the world and in our country.
Key words: AGGRESSIVENESS / CHILDREN OF PRIMARY
AND SECONDARY SCHOOL AGE / SPORT / PREVENTION

INTRODUCTION

During May 2023 the citizens of Republic of Serbia
faced previously unwitnessed displays of aggressive
behavior by children and young people. We wonder
where and how we comitted oversights, all of us: soci-
ety as a whole, parents, teachers, educators. In search-
ing for the guilty party, the civic society points a finger

Resumen

Paralos alumnos en edad de la educacién primaria es caracteristica
la manifestacion de agresividad pasiva, verbal e indirecta a través
de conducta que puede ser agresiva activa y pasivamente. Robos
y mentiras también estdn presentes como formas ocultas de
agresividad. La frecuencia de conductas agresivas suele disminuir
hasta el periodo de la adolescencia. Investigaciones anteriores
indican que las situaciones en las que todavia se produce un
comportamiento agresivo son menos frecuentes entre los alumnos
que practican actividades deportivas. Aunque existen diferentes
interpretaciones, se cree que la prictica regular de deportes,
especialmente en sus formas agresivas, permite descargar la energia
negativa de una manera socialmente aceptable, de modo que una
persona que practica este tipo de deporte luego se vuelve menos
agresiva en otras situaciones no deportivas en la vida cotidiana. La
introduccion de deportes en las escuelas, como el judo y el karate,
dio resultados positivos en la reducciéon del comportamiento
agresivo delos estudiantes, porque el ejercicio incluye el aprendizaje
de principios éticos como el respeto al oponente y el juego limpio,
el respeto al propio cuerpo y al cuerpo del oponente, prohibicién
de técnicas peligrosas y preservacion de la salud y el bienestar de
todos los practicantes como valores maximos. El trabajo indica la
importancia de introducir este tipo de programas en las escuelas
primarias del mundo y de nuestro pais.

Palabras clave: AGRESIVIDAD/ ALUMNOS/ EDAD DE
ESCUELAS PRIMARIA Y SECUNDARIA / DEPORTE /
PREVENCION

at each of these segments, but likewise at certain indi-
viduals who had directly or indirectly, either through
their actions or lack of action, ensured the state of af-
fairs within which the events transpired.

In researches of arts and humanities it is not pos-
sible to isolate all the causes that lead to an examined
situation. What is possible (and necessary in accord-
ance with the current context) is to conduct a detailed
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analysis of certain probable causes in each segment of
society and to present the results of these analyses to
the public, as a basis for further educational work with
young people.

Sport and organized sports activities for young
people are one of the significant segments of socie-
ty. The goal of this paper is twofold: first, it is to shed
some more light on the existing theories of aggresive-
ness and aggressive behavior by a theoretical analysis
of content, and then to perceive some of the issues in
sport and sports activities for young people through
an analysis of existing findings.

In creating this paper contents of relevant litera-
ture on aggressiveness, aggressive behavior of young
people, and aggression in sport have been subjected
to analysis, with the intention to single out those atti-
tudes and opinions of relevant authors that could con-
tribute to the development of a prevention program
and rehabilitation of aggressive behavior of young
people by means of sport and sports activities.

DEFINITIONS AND CLASSIFICATIONS
OFAGGRESSIVENESSAND AGGRESSIVE
BEHAVIOR

The term aggressiveness refers to a very broad
spectrum of meanings in relevant literature, which
has rendered the creation of a unified definition of
this term impossible, and has limited systematic re-
searches in this field. Therefore, aggressiveness can be
characterized as specific behavior or style of behav-
ior and can refer to attitudes and emotions like hate
and anger or character and personality traits, habits,
and stereotypical reflex behavior. Ultimately, it can be
characterized as behavior determined by biological
processes (Kolundzija, 2015). Some authors differ-
entiate aggression from aggressiveness — aggression
points to the expression of violent behavior, while
aggressiveness denotes psychological propensity for
destruction (Cannavicci, 2011) with the elements of
the urge for self-preservation of every individual who
is a part of the social community (Misojci¢, 2020).
Put simply, not all aggressiveness is undesirable nor
antisocial (Kolundzija, 2015). Observed from an evo-
lutionary viewpoint, it serves man’s adaptation in the
sense of subsistence and survival of the species (Arch-
er, 2009). More often than, not some level or form of
aggressiveness is socially justified when it is exhibit-
ed in a socially acceptable context (activities related
to defense and citizen protection, certain sports) and
when it is followed by high ethical standards of said
activity. However, when this term is used in every-
day speech, it is mostly associated with negative and

118

destructive patterns of behavior. On the other hand,
when considering aggressiveness from the standpoint
of intention, a distinction is discerned in the forms in
which it is displayed, with a recognition of the spe-
cificities of different forms and modes of socially un-
acceptable aggressive behavior. Still, there are those
authors who feel that aggressiveness is a form of be-
havior that has inflicting injury or causing damage for
its goal, regardless of intention (Baron & Richardson,
1994; Berkowitz, 1989; Ramirez & Andreau, 2006;
Spielberger, 2001).

Various forms of aggressiveness are characteristic
for different life periods. Early childhood is character-
ized by instrumental, physical, and direct forms of ag-
gression which dominate up until starting school. Dis-
playing passive, verbal, and indirect aggressiveness is
characteristic of elementary school, accompanied by
active or passive-aggressive behavior. Lying and steal-
ing are manifestations of a hidden form of aggressive-
ness. Frequency of aggressive behavior should decline
by the period of adolescence, but situations in which it
is still displayed are becoming increasingly grave and
are often connected with adolescents’ issues with par-
ents, teachers, and peers (Misoj¢i¢, 2020; Zuzul, 1989).

CLASSIFICATIONS
OF AGGRESSIVENESS

Most classifications are characterized by dichoto-
mous distinctions. Suggested classifications with di-
chotomous characteristics can be sorted into several
groups (Bushman & Bartholow, 2010; Ramirez, 2011)
according to:

- Forms, i.e. aspects of expression;

- Manners of social display and

- According to function and goals.

Within the model of dichotomous classification of
aggressiveness according to form, authors most often
differentiate (Ramirez, 2011):

- Active aggressiveness (hurling insults, commit-
ting assaults, and similar) or the passive form
(e.g. failing to pass on an important message);

- Aggressiveness directed towards the outside
world (desctruction of property, hurting people,
animals, and plants) and aggressiveness with an
inward direction (self-destructive behavior),

— Physical aggresiveness (hurting others using our
own body or weapons), or verbal aggresiveness
(hurting others by using words, like shouting,
cursing, insults) and non-verbal display of aggres-
siveness via facial expression and body language.

Furthermore, according to the manner in which it
is displayed and via a dichotomous division, aggres-
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siveness is recognized as direct (verbal or physical
confrontation in the face-to-face mode) and indirect
aggressiveness (injury or damage is inflicted indirect-
ly, in a subtle or delayed manner) (Ramirez, 2003).
By observing aggressiveness according to function or
goal, the most frequently mentioned modes are hos-
tile aggressiveness (unplanned action that has anger
as its foundation, and hurting the other person as its
goal), instrumental (premeditated way for achieving
various goals, such as reward, profit, advantage, where
inflicting bodily harm is not the goal), proactive ag-
gressiveness (aimed towards obtaining a reward or
accomplishing a social goal, for example domination
over another person) and reactive aggressiveness
(hostile reaction or response to a perceived threat,
provocation or injury based on a negative emotion-
al state, which has the defense from frustration as its
goal) (Kolundzija, 2015; Ramirez, 2003). Within this
model of classification of aggressiveness, some au-
thors differentiate impulsive aggressiveness as well (a
minimal provocation can lead to a violent reaction)
and premeditated aggressiveness (premeditated ag-
gressiveness which is planned out and intentional, and
the aggressive expression itself is learned) (Barratt &
Felthous, 2003; Stanford et al., 2003).

With every aggressive personality the above-men-
tioned categories of aggressiveness overlap each oth-
er. This doesn’t merely cause confusion among the
researchers, but it also creates numerous conceptual
and empirical problems. As one of the possible solu-
tions, a multidimensional approach to aggressiveness
has been suggested. According to this model, every
aggressive act could be determined based on its de-
gree and in the following dimensions: (1) the strength
of the hostile affect, (2) the strength of the automatic
reaction, (3) the intent to hurt the victim as the direct
and ultimate goal and benefit for the offender, and (4)
deliberation and insight into the consequences of the
act (Anderson & Huesman, 2003).

Finally, the theoretical concept of aggressiveness
and the empirical data on this phenomenon are best
merged in the threedimensional model which views
aggressiveness through the biological, social, and con-
textual prism (Misoj¢i¢, 2020).

RISK FACTORS FOR AGGRESSIVE
BEHAVIOR

Risk factors that contribute to aggressive behavior
can be personal factors and social factors (Kolundzija,
2015, Misoj¢i¢, 2020).

Personal factors refer to heredity and sex, intel-
lectual performance, personality, cognitive factors,

emotional factors, clinical factors, sociodemographic
characteristics, family factors, influence of peers, etc.
These factors influence the development of the capac-
ity for aggressive behavior and provide an answer as
to why certain individuals, and not others, display ag-
gressive behavior in certain situations to a larger de-
gree and in different forms. (Kolundzija, 2015).

When it comes to inherited factors, based on the
result of numerous studies, a statistically significant in-
fluence of heredity on aggressiveness has been noted,
in the percentage that accounts for more than 50% of
the variance. A stastistically significant correlation be-
tween heredity and criminal acts that are aggressive in
nature has also been established (Miles & Carey, 1997).
Earlier it was thought that the gene for aggressiveness
does not exist and that hereditary traits of character or
temperament do not contribute to the probability that
someone will act more aggressively. Results of many
studies show that individual differences in aggressive
behavior show themselves in early childhood and pre-
dict lasting behavioral issues, as well as different disor-
ders. Studies of antisocial and severe aggression in the
adult age indicate a significant biological foundation for
such behavior; however, little attention is given to the
research of hereditary factors in the cases of aggressive
behavior of children (Misojci¢, 2020).

As shown by the results of numerous studies, ag-
gressive behavior is more pronounced in men than
women (Misoj¢i¢, 2020). Certain researches indicate
that, regardless of the type of aggressiveness, men are
more aggressive than women on a stastistically signif-
icant level. Women that were socialized according to
male patterns in their childhood are as aggressive as
men (Eron, 1980). Some studies put physiological dif-
ferences between men and women into the forefront
as the reason for differences in the display of aggres-
siveness, explaining that difference by the different
level of testosterone (Bolton et al., 1989; Collaer &
Hines, 1995) and/or cortisol (Keenan & Shaw, 1997).
Although there are studies that equalize the sexes with
respect to the degree of propensity for aggressiveness
(Odgers & Moretti, 2002), they are still outnumbered
by those that indicate that men are more aggressive
than women and more prone to delinquent behavior.

When speaking of personality as an individual fac-
tor, Tellegen’s model, the model of the Big Five, Ey-
senck’s PEN model, and that of Cloninger, represent
the theoretical foundation for studying aggressive be-
havior in the context of personality traits (Ramirez &
Andreau, 2006; Misojci¢, 2020). It was established that
aggressiveness is accompanied by personality traits
such as impulsiveness, narcissism, and psychopathic
tendencies (Ramirez & Andreau, 2006). It is important
to draw a distinction between an impulsive act and im-
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pulsiveness as a psychological propensity. Barrat'’s mod-
el of impulsiveness implies a tendency for quick and
unplanned reaction to internal and external stimuli,
without taking consequences into account. Impulsive
aggressiveness as the most frequent form of exhibiting
aggressive behavior is in positive correlation with the
deficit in self-control. Some individuals are predisposed
to react to certain life situations with anger, so if such a
response is combined with impulsiveness, it can lead to
aggressive behavior (Barrat & Felthous, 2003).

Among the factors connected with aggressive be-
havior are, undoubtedly, social perception and social
cognition. Inadequate perception of stimuli from the
social surrounding, as well as inadequate naming of
emotions expressed through facial expression, can
result in wrongful interpretation of threatening and
hostile messages and lead to aggressive behavior of
an individual (Crick & Dodge, 1996). Persons can be
prone to seeing certain social situations in a negative
context, even when that is not so in reality. A feeling of
hostility plays a significant role here, as a consequence
of negative evaluation of people and circumstances,
combined with a desire to do harm to others. In the
case of adolescents it was established that their aggres-
sive behavior is in correlation with hostile reactions
to a hypothetically imagined situation of peer abuse
(Bellmore et al., 2005). The role of irrational con-
victions is very significant (Vukosavljevi¢-Gvozden,
Opaci¢ & Mari¢, 2010), these beliefs being connect-
ed with negative, rigid, and extreme evaluations of
oneself and others, which consequentially reinforces
negative dysfunctional emotions. On the other hand,
rational convictions are logical, with a confirmation
based on experience, it is pragmatic, adaptable, and
functional (Szentagotai & Jones, 2010). Thus, dysfunc-
tional forms of thought can lead to erroneous inter-
pretations of stimuli from one’s surrounding and then
to moral reasoning that isn't adequate to the situa-
tion, with self-justification (Walker, 2005). Erroneous
convictions, attitudes, and opinions related to social
behavior are linked to aggressive behavior (Chereji,
Pintea & David, 2012). According to certain sources,
cognitive processes are even more significant factors
than the emotion of anger as mediators for exhibiting
aggressive behavior (Welsh & Gordon, 1991).

For an easier understanding of aggressive behavior,
it is necessary to clarify the role of emotions, above all
anger or rage. Rage is a subjective feeling of psycholog-
ical and biological character that varies in intensity. It
can be experienced as a weak irritation or escalate into
intense rage and hatred depending on the situation,
character traits, previous experience, and cognitive
conviction (Spielberger, Reheiser & Sydeman, 1995).
Rage is an emotion that occurs as a response to a threat
or the perception of threat in relation to an individual
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or a group, it is difficult to control because of intense
physiological processes in the organism that accompa-
ny it. (Lazarus, 1991). If rage is uncontrollable, it can
lead to aggressive behavior. While controlling rage, the
role played by emotional regulation is extremely im-
portant. If we don’t control our rage, it can cause physi-
cal, verbal, or sexual violence. (Misoj¢i¢, 2020).

Aggressive behavior may be linked with psychiat-
ric diagnoses and most often with antisocial personal-
ity disorders. Studies indicate that antisocial person-
ality disorders, psychotic disorders, and schizophre-
nia, are often followed by symptoms of aggressiveness
(Wallace et al., 1998). Personality disorders, psychotic
disorders, and disorders related to the use of alcohol
and psychoactive substances belong to mental disor-
ders that cause aggression, among others. The use of
alcohol and psychoactive substances can often lead to
various behavioral disorders among the general pop-
ulation as well as among psychiatric cases (Steadman
et al., 1998). The use of alcohol and alcoholism lead
to behavioral changes, which can range from a mild
lack of self-control to inflicting bodily harm (Dodig
et al,, 2001). The use of psychoactive substances leads
to aggressiveness and violent behavior directly during
the consummation, or due to the need for permanent
stimulation, especially when that is unavailable in
periods of abstinence, as a consequence of problems
with the procurement of money for that purpose.

An individuals aggressiveness is also influenced
by his/her family history: criminogenic antisocial en-
vironment, parental conflicts, dysfunctional family, a
large number of family members, poor supervision of
children, abuse and neglect of children, etc. Crimino-
genic and antisocial behavior in the family represents
a behavioral pattern that includes lying, theft, aggres-
siveness, disobedience, and ultimately violence. If said
modes of behavior are characteristic of one of the par-
ents, an older child, or both parents, there is increased
risk that the child will adopt the same mode of behav-
ior (Farrington, 1995), but also embrace the conviction
that such behavior, i.e. violence, is normal and unpun-
ishable. When the family isn't whole, which implies the
absence of one spouse, a smaller number of cases of
aggressive and delinquent behavior was recorded com-
pared to the family in which there is parental conflict
(Farrington, 2010; Misoj¢i¢, 2020). If such a conflict is
accompanied by violence, then it represents the cause
of not just antisocial behavior of the child but violence
towards one’s partner later in life (Franklin, Menaker
& Kercher, 2012). Violent behavior towards peers oc-
curs as a consequence of parental violence towards
children, children learn from their parents according
to their model (Baldry, 2003). Aggressive behavior of
children can also be the consequence of growing up
with a mother who is too young, parents that consume
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psychoactive substances and alcohol, or parents that
spend little time with their children and pay no atten-
tion to the child’s emotions (Barnard & Barlow, 2006;
Baldry, 2003). The occurrence of aggressiveness among
children can be influenced by social factors as well: un-
employment, belonging to a lower socioeconomic sta-
tus, poverty, life in urban places (Bartels et al., 2018).
A factor that influences antisocial and aggressive be-
havior in children, besides the aforementioned, is the
way in which the child is raised, i.e, its upbringing. If
parents do not monitor the child, punish it, and are less
busy with it, the greater the chances are that the child in
question will adopt antisocial and aggressive behavior
(Farrington and Loeber, 1999).

Aggressive behavior of the child towards its peers
and its negative mood towards them or dependence
on peers is explained by parental rejection. Rejected
children in the family turn more to their peers and
spend more time outside their home than children
who are accepted (Rohner, 1984). Rejected children
yearn for warmth and a sense of belonging, so in time
they become dependent on the people from their sur-
roundings. Consequently, they are incapable of estab-
lishing a harmonic social relationship with their peers
as well. Eventually they grow up to be insecure, dissat-
isfied, and hostile people (Surbanovska, 2012).

It is considered that social factors that contribute
to the appearance of aggression are: characteristics of
the source of frustration, the behavior of other persons
that are present in the situation, and the characteris-
tics of the goal of aggression. Personality traits such
as physical appearance, congeniality, and perceived in-
tentions of the ,provocateur will influence whether
a certain situation will be triggering to the extent that
it needs to be reacted to. If a certain person perceives
the intentions of the provocateur as aggressive, there
is a high probability that they will feel internal nega-
tive emotions and react aggressively. If the persons that
are present also display negative emotions in the given
situation, such as anger and disapproval, then there is
greater likelihood that the person in question will con-
firm their own negative feelings and recognize the po-
tential emotion as the emotion of anger (Zuzul, 1989).

Aggression is always conceived in a specific life
situation in which there is a corresponding greater or
lesser provocation. There exist, however, instigators,
that we call “aggressive signs” and which act indirect-
ly (Berkowitz, 1989; Misoj¢i¢, 2020). These can also be
films with aggressive content, observing violence, weap-
ons, and the like. Besides these signs, there are external
motives for aggressive behavior, unrelated to emotional
changes caused by a provocative situation. In each of
these situations there is a possibility that the individual
will perceive a certain situation as provocative, which
will therefore be the trigger for an aggressive reaction.

SPORTS ACTIVITIES OF STUDENTS
AS PREVENTION OF AGGRESSIVE
BEHAVIOR

It is generally accepted that practicing sport does
not lead to increased aggression and antisocial be-
havior but that it has positive effects in the form of
developing prosocial behavior. From a theoretical
standpoint, the claim that practicing sport reduc-
es aggressive behavior of the participants can, ac-
cording to the generally accepted understanding, be
explained by the effect of catharsis. It is considered
that regular participation in sport, especially in the
aggressive modes of sport, provides opportunities for
discharging negative energy and release of aggression
in a socially acceptable way, so that the sports practi-
tioner will be less aggressive in other, non-sports-re-
lated situations (Misojci¢, 2020).

However, in the research literature it is empha-
sized that this claim has little empirical evidence
backing it up (Endersen & Olweus, 2005). It seems
that empirical findings even support the opposite
claim, that practicing sport increases aggression and
antisocial behavior among the youth, if appropriate
educational programs and measures are not built into
sports programs and physical education classes. Such
negative influence is explained, within the theory of
social learning, by the fact that sport represents the
context in which models of aggressive behavior are
displayed. Such behavior is learned by observing
models. It is considered acceptable and reinforced by
the coaches and other adults (teachers, parents). The
training in martial arts, for example, demands acquir-
ing a repertoire of aggressive behavior. This exercise
can amplify aggressive behavior, not only in the situa-
tion of training, athletic combat, and the sports event
itself, but in other conditions as well. Overemphasis
of winning in sport can lead to the situation in which
children behave as adversaries while interacting with
their peers, and are less willing to help another per-
son. Some sports tolerate cheating during play so as
to achieve an advantage for one’s team. Vengefulness
can be developed in athletes, and even abuse (of poor
players, for example) which says that sport for young
people isn't always a positive experience (Light et al.,
2005; Misojci¢, 2020). Some researches have shown
that moral judgment in athletes is on a lower devel-
opmental level than in non-athletes (Jones, 2005; Lai,
Stoll & Beller, 2006), and in some researches (Kavus-
sanu, Seal & Philips, 2006) it was ascertained that
during team sport play (volleyball) antisocial behav-
ior is more frequent than prosocial.

The authors of one of the rare longitudinal studies
in this area, Endersen and Olweus, did not only fail
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to find the effect of catharsis, but also discovered that
participation in strength sports leads to an increase
of antisocial and violent behavior of boys outside of
sport and that these negative effects occur very quick-
ly after the beginning of practice, and remain even
after the practice of the sport has ended (Endersen
and Olweus, 2005). Endersen and Olweus believe
that such negative effects of sport are cause for seri-
ous concern among parents, professionals that work
with young people, as well as politicians (Endersen &
Olweus, 2005).

The opposing view, that practicing sport has a
positive influence on the development of prosocial
behavior in young people, is based on findings about
the socialization of peers, i.e. members of the sports
team. Socializing with peers is very significant for
young people, approval and acceptance by their peers
influences the development of self-esteem, academic
success, participation in extracurricular activities, on
moral development and social behavior. A cycle of
prosocial behavior is established in the circle of peers,
and when an adolescent behaves prosocially towards
his peers, they reciprocate with the same behavior
(Carlo et al., 1999). Since sports activities demand
that team members possess cooperation, solidarity,
sharing, mutual assistance, and empathy - such be-
havior should be developed in athletes to a greater ex-
tent compared to non-athletes. Socializing in a sports
team discourages egotism and gives the opportunity
to display altruistic behavior. By observing prosocial
behavior exhibited by the team members or the coach,
young athletes learn such behavior and will be in-
clined to display it, especially if it is rewarded in a cer-
tain way. Likewise, during sports activities, respecting
the rules, acknowledging the authority of the coach,
referees, and other sports parties, and respect for oth-
er participants in sports activities, are all demanded
from the students. Everything heretofore mentioned
contributes to the development of self-control, per-
severance, learning conflict management, negotiation
skills, the ability to put oneself in another’s shoes, and
the development of other social skills necessary for
establishing good social relationships, as well as for
building a moral character (Gasi¢-Pavisi¢ i Janjetovic,
2007; Misojci¢, 2020).

Some authors consider sport to be a beneficial
therapeutic context in which adolescents with be-
havioral disorders can be taught prosocial behavior
(Misoj¢i¢, 2020). Nonetheless, it is emphasized that
sports activities by themselves do not ensure posi-
tive effect on social behavior and moral development
of young people, and that it is necessary to include
specially emphasized elements of ethical and proso-
cial behavior into the plans and programs of physical
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education and sports programs. In their work with
adolescents that had a diagnosed behavioral disor-
der, McKenney and Dattilo applied a program for
encouraging prosocial behavior based on learning by
observation in an athletic therapeutic-recreational
context (McKenney & Dattilo, 2001; Gasi¢ - Pavisi¢
i Janjetovi¢, 2007). The program included above all
an evaluation of the adolescents’ behavior, with the
recognition of the elements that need to be changed,
then planning the process of alteration, application
of the planned steps, and evaluation of all activities.
The program of social behavior included the use of
special cards that showed the steps in the applica-
tion of certain behavior, role-playing activities, and
watching videos. The results of applying this program
confirmed that within the context of sports activi-
ties young people can be taught prosocial behavior if
there is a particular program for that purpose.

A similar conclusion arose from an experiment
with children of a younger age (5-7 years) in a six-
week summer sports camp where programs for rein-
forcing moral developments were applied, based on
the theory of social learning and the structural-devel-
opment theory (Bredemeier et al., 1986). The instruc-
tors in this camp also covered topics related to justice,
sharing, verbal and physical aggression, distributive
and retributive justice with children. In the group
in which the program based on the theory of social
learning was used, the instructor described situations
in play during which a certain moral dilemma arose
and taught children the proper behavior, and then re-
inforced their behavior by praise and tangible prize. In
the other group, a strategy of children’s talks between
peers about the ways of solving mutual conflicts was
used. Both experimental groups showed significant
progress in the final testing of moral judgment, and
there were no significant differences in effects be-
tween the two applied strategies. Similarly, the results
of other authors’ researches, conducted on a sample
of adolescents, confirm that encouragement of moral
reasoning in sports context can enhance prosocial be-
havior of young athletes (Rutten et al., 2007; Mourati-
dou, Goutza & Chatzopoulos, 2007). It is emphasized
that a significant factor of success in this is the recip-
rocal teaching style of coaches or teachers, the qual-
ity of motivational mood that he creates in the team
(task-oriented mood), as well as prosocial and moral
behavior of the coaches, i.e. teachers, as a model from
whom young athletes learn (Misoj¢i¢, 2020).
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RESEARCHES OF THE ROLE OF
SCHOOL SPORT IN THE PREVENTION
OF AGGRESSIVE BEHAVIOR

Researches show that practicing sport in school is
beneficially connected to the total level of physical ac-
tivity of children and young people and other positive
health-related behaviors (Misojci¢, 2020). Young peo-
ple who practice sport are less prone to behaviors that
involve health risks, they have better physical fitness,
better dietary habits and healthier nutritional status,
compared to those that are not involved with sport.

Physical education represents the foundation of
school sport. School sport and physical education are
mutually linked by multilayered and complex connec-
tions and they complement each other, sharing mu-
tual foundational goals: contribution to health and
harmonious development of personality. Physical ed-
ucation enables students to gain basic movement skills
and necessary know-how, to form positive attitudes
towards physical activity and sport, preparing them
for an active lifestyle. Practicing sports in school ena-
bles children and young people to perfect their motor
competencies, social skills, and self-esteem through
competitions of various levels, and it can represent a
transition to practicing sport in sports clubs, oriented
towards achieving top-level athletic results.

Sports in school and physical education are sig-
nificant factors that, besides the primary role of pre-
vention of health issues, can also be a certain form of
prevention of violence between students in schools,
and can exert a significant influence on the overall im-
provement of sports culture from the earliest age of
children, i.e. students. Ethics of sport is considered to
be one of the more significant segments of sport cul-
ture, which provides orientation for future and current
athletes with regards to appropriate, proper behavior
in sport that presupposes numerous ethical principles
such as: appreciation and respect for the opponent,
fair play, the principle of love for sport, the principle
of ,,it is important to participate“ as opposed to the
principle ,win at any cost, the principle of not using
doping, the principle of athlete’s strict responsibility in
which the athlete is always accountable for the things
that end up in his/her organism, fight against rac-
ism in sport etc. Ethical principles that comprise the
framework for the ethics of sport, such as the principle
of appreciation and respect for the opponent and fair-
play, can also be transferred into the complex area of
numerous social interactions in everyday life of peo-
ple, and likewise into the field of social interactions
between students of different ages, or into the field
of social interactions between students and teachers
(Radenovi¢ and Mijatovi¢, 2017).

Within school sports, besides learning numerous
games and sports, as well as improving one’s own
physical culture and prevention of health issues, what
is inevitable is the area of values, norms, rules, i.e. the
mentioned ethical principles following every sport,
game, or skill, that can be a significant measure of pre-
vention of violence between students. The principle of
appreciating and respecting the opponent, as well as
fair play, are the basic principles that can be transferred
into the field of numerous interactions in everyday
lives of all people, and especially children, students to
be more precise, who should be acquainted with the
mentioned principles from the earliest age, for these
principles could be one form of prevention of violence
between students (Radenovi¢ and Mijatovi¢, 2017).

Radenovi¢ and Mijatovi¢ (2017) feel that it is pos-
sible to design specific programs for the prevention of
violence between students in schools, which would en-
compass the theoretical and practical part. The theoreti-
cal part would consist of not just the relevant theoretical
considerations related to possible explanations of the
phenomenon of violence in everyday life, and in schools
as well, but also findings on the significance of sports
culture for the individual and society, along with find-
ings on the significance of ethics of sport for the indi-
vidual and the broader social community. The practical
part of the program would consist of various real and
hypothetical forms of conflict, altercations, and violence
in sport and outside of it, in everyday life, and especially
among students, and of examples of non-violent con-
flict resolutions. The programs should be designed by a
multidisciplinary team comprised of pedagogues, psy-
chologists, and sociologists, but also experts from the
field of physical culture (P.E. teachers, coaches, referees).
Physical education teachers and coaches would imple-
ment these programs within physical education classes
and within school sport, together with students, other
teachers in the school, and students’ parents. Because of
increasing displays of violence in the whole society, as
well as the existence of the trend of “normalization of vi-
olence” in all segments of society, the proposed program
of school sports and physical education classes would be
not just a form of prevention of violence between stu-
dents, but also one of the modes of improvement of the
overall sports culture and physical culture in its broadest
sense. Reminding everyone of the fact from the history
of physical culture and the Olympics, the significance
and sublimity of sports manifestations is clear: during
the period of the Olympic Games, ancient Greek city
states would cease their frequent wars and conflicts in
the so-called Olympic truce precisely because of the sig-
nificance and sublimity of sports competition (Radeno-
vi¢ and Mijatovi¢, 2017).
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SPORTS ACTIVITIES OF STUDENTS
AS PREVENTION OF AGGRESSIVE
BEHAVIOR

Sport help individuals to get to know each other
and introduce themselves, and to ensure their place
in society. Sport is a means to an end, and for its goal
it has the education and upbringing of the individual
and society and has a direct influence on the physi-
cal and spiritual life of an individual. It helps people
to be mentally awake, disciplined, and aware. Initial
acquaintance with the world of sport is conducted
through sports activities on the level of preschool
institutions, organized through physical education
classes. It is highly important to present the relation-
ship between physical education classes and students’
aggressive behavior as a problem (Radenovi¢, Savovi¢
i Markovié, 2019).

Gano-Overway points out that there is a lower lev-
el of bullying and victimization during physical edu-
cation classes than in the general context of the school
(Gano-Overway, 2013). Roman and Taylor have dis-
covered that the victimization committed by bullies is
linked to a lower participation in classes of physical
education and lower levels of everyday physical activ-
ity (Roman & Taylor, 2013). Aside from that, it can
be observed that peer victimization during physical
education classes has had a negative influence on the
students’ perception of enjoyment in physical activity
(Scarpa et al., 2012). Within the context of physical
education, teachers can be both one and the other,
proactive and reactive, when possibilities for students’
aggressive behavior arise. Students that are physical-
ly weak, have excessive body mass, or are perceived
as different from the common male or female stereo-
types, are the most frequently targeted groups towards
whom aggressive behavior is exhibited (Ma, 2004; Sul-
livan, Cleary & Sulivan, 2004), but all children can be
exposed to the risk.

A Cohort study was conducted on 991 children
and adolescents aged seven to seventeen on a sample
of 16 public schools in Barranquilla, Colombia, where
a total of 65.4% of the respondents had a low level of
physical activity, while the bullying index was 55.6%
(Herazo-Beltran et al., 2019). Respondents that hadn’t
regularly practiced physical activities had a greater
likelihood of being victims of bullying in school and
of displaying a higher level of general aggression. Fur-
thermore, children and adolescents of the female sex
that had not regularly practiced physical activities, had
less control over their emotions. It can be concluded
that physical activity in schools should be encouraged
with the aim of prevention of violence and aggressive
behavior in students (Misojci¢, 2020).
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Several researches conducted on the territory of
Republic of Serbia, on the sample of domestic stu-
dents, have confirmed that practicing sport can have
significant benefits for mental health, in the form of
prosocial behavior which was more expressed, less ag-
gressiveness, and a more positive self-concept of chil-
dren and young people that practice sport compared
to peers who are non-athletes (Gasi¢-Pavisi¢ i Jan-
jetovi¢, 2007; Dordi¢ and Tubi¢, 2008; Tubi¢, Pordi¢
i Pocek, 2012).

According to the data from 2008, presented as part
of the Report on the State of Sport in Schools in the
Republic of Serbia, in elementary and high-schools
of Vojvodina, the most represented extracurricular
sports activities are sports games (volleyball, futsal,
basketball, and handball). In the district of North Ba-
nat volleyball was represented in 74% of the schools,
basketball in 64% of the schools, and handball in 48%
of the schools. Futsal is most popular in the district
of North Banat (70% of the schools). The percentage
of schools in which students practice athletics as an
extracurricular activity does not exceed 28% (districs
of North and West Banat), gymnastics is most rep-
resented in the district of Middle Banat (22%), and
table tennis in the district of West Banat (10% of the
schools). The remaining activities are present in a neg-
ligible percentage of elementary and high schools in
Serbia (karate and shooting in 0.8% of the schools,
swimming in 0.7% of the schools, chess — 0.6% of the
schools, corrective gymnastics — 0.5% etc.) (Sport and
Youth of Vojvodina, 2013).

One possible way to derive the advantages of par-
ticipating in sport while avoiding risks is the encour-
agement of the healthy perspective of sport and stress-
ing that it is just a game. For instance, one researcher
has discovered that the acceptability of socializing with
bullies is greater among athletes that had a strong de-
sire for victory, than athletes in general (Merten, 2008).
By emphasizing that sport is only a game, as opposed
to putting pressure on them to win, athletes can apply a
similar attitude in their life outside of the arena.

When speaking of the type of athletic activity and
its role in the prevention of aggressiveness, the findings
of many studies point to similar issues. Increased ag-
gressiveness in children has been observed especially in
contact sports. For instance, a great sample of children
in sixth grade showed greater frequency of verbal ag-
gression, physical aggression, and anger in children that
participated in boxing, wrestling, kick-boxing, football,
etc., unlike children that took part in volleyball, cy-
cling, hiking, and rope jumping (Misoj¢i¢, 2020). Some
authors suggest that athletes should be trained to as-
sume control over their anger by diverting it into the
performance of skills, and not fighting to subdue it and
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suppress it (Robazza, Bertollo & Bortoli, 2006). This
particular study has discovered that athletes in contact
sports see their competitive anger as an extenuating cir-
cumstance during competitions. If they train effective-
ly, athletes could direct their anger towards perfecting
their athletic skills, as opposed to displaying aggression
in the arena and outside of it. It should be added that
more often than not, it is the coaches and executives
that demand absolute success, which causes the athletes
to be aggressive (Cakir & Acet, 2015).

However, with some contact sports it is apparent
that it is possible for such sports to be aimed at pre-
vention of aggressive behavior in young people and
that athletes should be trained to control and direct
their anger. Foremost among these is karate. In the
group of children with behavioral disorders, karate
was an effective treatment for both destructive behav-
ior and aggression (Palermo et al., 2006). This is about
how karate improves self-regulation and performative
skills and helps the child to develop better behav-
ior through consistent conditioning, establishing of
self-confidence, self-esteem, respect for authority and
friendship (Palermo, 2006). Aside from karate, judo,
as a form of sport activity, with all its particularities,
can be considered a good example of prevention of vi-
olence between students in schools. Starting from its
brutal origin, the ethics of judo has reached a sophis-
ticated form that demands a high level of awareness of
not injuring one’s own body and the opponent’s body
alike (Mijatov i Radenovi¢, 2019). The principle of
not injuring the opponent is one of the foundational
tenets of judo and as such, it has influenced its shap-
ing and enabled an easy transformation of judo into a
sport that became part of the Olympic family in Tokyo
in 1964. Essentially, the ethical root of judo revolves
around the suffix -do in judo, which denotes the way
of permanent perfection of technique. The lifelong
road towards that perfection also implies the respect
of ethical principles of the art itself. Precisely for that
reason, before the beginning of judo practice, partners
bow to each other in a traditional Japanese greeting as
a sign of thankfulness for being enabled to improve
their judo. Ethical principles in sport such as respect-
ing the opponent and fair play are likewise recognized
as ethical principles of judo. Also present are the ap-
preciation of one’s own body and the opponent’s body,
the prohibition of dangerous techniques, with health
and well-being put forth as the highest values. These
ethical principles clearly indicate the significance of
mutual respect of the practitioners and the principle
of not injuring the opponent. If we were to apply these
principles to everyday social interactions between stu-
dents, some of which can have the character of con-
flict, we feel that the application of the mentioned rules

would contribute to the reduction of conflicts and vi-
olent behavior of students, because it would put the
possibility for non-violent conflict resolution into the
forefront. It is important to mention that the previous-
ly elaborated idea has already been put into practice.
Examples of Japan and France are being pointed out,
where judo has been a comprising part of the school
system for years, although, according to previous find-
ings, it it not stated that judo is recognized as a meas-
ure of prevention of violent behavior between children
in schools. On the level of Europe, the European Judo
Union has developed programs of implementation of
judo in preschool and elementary school education. It
is significant to note the pilot project named Judo Into
Schools, whose signatories are the current minister of
Education, Science, and Technological Development
Mladen Sarcevié, the Minister of Sport and Youth
Vanja Udovici¢, chairman of the board of Judo Asso-
ciation of Serbia, Milovan Brati¢, PhD, the Olympic
Committee of Serbia, and the World Judo Federation
(Mijatov and Radenovi¢, 2019).

The results of many studies also indicate that stu-
dents that participate in team sports were more ag-
gressive than those participating in individual sports.
On the other hand, success comes from collective and
regular work in every team sport. All athletes need
the greatest possible level of self-control and a sense
of responsibility towards oneself, teammates, and the
team. Those who practice team sports share the re-
sponsibility with their teammates.

Physical education is undoubtedly a place within
the school system for the implementation of programs
of prevention of violence towards peers and encour-
agement of individual development in which others
are respected (Fisher, 1998).

CONCLUSION

Within school sports, besides learning many games
and sports, as well as improving one’s own physical
culture and prevention of health issues, certain at-
tention should undoubtedly be devoted to programs
of prevention of aggressive behavior. In first place,
the respect of those values, norms, rules, i.e., all eth-
ical principles that accompany every sport, game, or
art, and which are by themselves already a significant
measure of prevention of violence between students.
The principle of respect and appreciation of the op-
ponent, as well as fair play, are basic sports principles
that can be generalized into the field of numerous in-
teractions in everyday life of students. Therefore, stu-
dents should be acquainted with the said principles
from a very young age, which represents one form of
prevention of violence between students. Besides that,
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it is considered that regular participation in sport, es-
pecially in its aggressive modes, offers opportunities
for the so-called cathartic discharge of negative ener-
gy and releasing the inhibited aggression in a socially
acceptable way. However, researches have shown that
students who take part in contact collective sports ex-
hibit a higher degree of aggressive behavior than the
participants in individual sports. It has been proven
that there are contact sports, such as karate and judo,
whose implementation in school sport has achieved
positive results in reducing aggressive behavior in
school. Introducing these sports into the school sys-
tem also means introducing the respect for ethical
principles of sport, like respecting the opponent and
fair play, taking care of one’s own body and the oppo-
nent’s body, prohibition of dangerous techniques and
emphasizing health and well-being of all the practi-
tioners as the highest values. In our country it is neces-
sary to conduct a wide spectrum of researches in this
area, among children, parents, teachers, pedagogues,
and other experts, whose involvement in this field
would bring about the development of new school
programs in physical education classes, with the aim
of reducing aggressive behavior in children of elemen-
tary and middle school age. Above all, it is necessary
to have cooperation of experts from the area of sport
and sports pedagogues with the faculty in schools, in
order to develop the program of both prevention and
rehabilitation of aggressive behavior of young people.
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