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The increasing mobility of people implies an increasing number of students who start mastering
two or more languages. A number of educational institutions provide schooling for different
populations of migrant children. International schools are one type of these providers. In order to assist
students coming from various language backgrounds, international schools that provide for migrant
students have one language of instruction that is, in most cases, different from the language of the host
country and from the mother tongues of many students in the school. In that environment, students begin
to acquire a second language as soon as they enter an international school, and sadly, their mother tongue
development tends to be neglected. Students who follow an international curriculum learn at least two
languages, but the lack of sufficient knowledge of their mother tongue impacts their development of
literacy and their academic achievement in general. This paper consists of two parts. The first part gives
the theoretical implications for the importance of mother tongue maintenance. The second part presents
findings from a small-scale study conducted in one international school where the language of instruction
is English. The study was carried out with students who acquire two or more languages simultaneously.
It deals with the language development of several students in that school and their perspectives on the
importance of the mother tongue and the role of English in their education. The findings indicate that
students whose mother tongue is maintained seem to have better success in school.
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Introduction

International schools provide education for a very specific group of migrant students.
When parents leave their home country to pursue careers, their children accompany them
and then find themselves in a situation where they have to learn the language (usually
English) of a new community as fast as possible to be integrated in the school community
and to be able to function in everyday situations. As Halliday pointed out, students
Learn language, they learn through language, and they learn about language” (Halliday,
1988: 36). They acquire very quickly the conversational English that enables them to talk
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about everyday topics. However, significantly more time is necessary to reach the level of
academic language of their classmates. Acquiring sophisticated language is increasingly
difficult for students who are in secondary school. English for them becomes a necessity
since it is the language of instruction and they need to master it in order to be educated.
It is not surprising that in such a situation students are mainly focused on acquiring the
language of instruction.

While they attempt to become proficientin English, the mother tongue development
of many students becomes neglected. This is unfortunate because for students who are not
native English speakers, it is equally important to master the new language of instruction
as it is to maintain their mother tongue. Only if they continue to have opportunities to
develop their first language skills in secondary school will they become fully bilingual.
That is the reason why governing bodies in many schools undertake measures to promote
maintaining the mother tongue.

Theoretical Implications

In many cases in international education, the language that students learn and that
helps them develop cognitively is not their mother tongue. Their education is in their
second or third language. Acquiring and becoming proficient in another language is a
complex and difficult process that takes many years. Hadaway and Mundy affirm that
acquiring a second language is demanding, but also emphasizes that it is not the only
task since second-language learners ,must also master content concepts and gain the
awareness of the skills and strategies needed to become independent learners” (Hadaway
& Mundy, 1999: 473). Cummins has a similar view stating that ,the newcomer English
language learners in secondary schools are faced with formidable challenges in gaining
access to the curriculum and catching up academically” (Cummins, 2007: 2). Second-
language students acquire the language in order to be educated, and to do so they need
to master not only the new language but also the skills needed for academic success.

The majority of second-language learners experience similar problems during
language acquisition (Aukerman, 2007). Students who start their international education
early in their lives have time to develop their language skills in the language of instruction.
After several years of being in international education, they have a wide age-appropriate
vocabulary range, they use idiomatic expressions, and gain a near-native accent. Upon
entering secondary school, they often appear to their teachers to speak English as
fluently as their peers for whom English is the first language. However, not all of them
seem to be able to follow the academic content of the core courses and struggle with
academic English. Although many second-language learners seem able to cope with
English at school, they may have academic or literacy-related difficulties in class and
will still need constant support to acquire sufficient proficiency to be successful in core
subjects. Although these students may have learned everyday language and may seem
linguistically prepared, they may not have been sufficiently prepared for academic success
in their secondary schooling.
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There is a strong correlation between mother tongue development and second-
language acquisition. Faulstich Orellana and Garcia Source affirm that ,bilinguals draw on
their full linguistic toolkits in order to process information, make meaning, and convey it to
others”(Orellana & Garcia, 2014: 386). Goldenberg maintains that,skills such as phonological
awareness, decoding, and knowledge of letters and sounds can probably be transferred and
that they can help students acquire English” (Goldenberg, 2008). That means that second-
language acquisition could be hindered by a lack of development of the mother tongue.
Cummins formulated an ‘interdependence hypothesis’ proposing that second-language
competence depends on the level of the mother tongue (Cummins, 1984). An assumption
underlying this idea is that the maintenance of the mother tongue can enhance the second
language. Cummins argues that oral language development is related across languages and
that linguistic and conceptual growth in both first and second languages are caused by the
same developmental process. He concludes that,conceptual maturity... is strongly linked
to literacy-related and conversational growth in both languages” (Cummins, 1991: 95). This
is in accordance with the‘threshold level hypothesis’ (Skutnabb-Kangas & Toukomaa, 1976).
This hypothesis proposes that only when children have reached a threshold of competence
in their first language can they successfully learn a second language without losing
competence in both languages. Students whose mother tongue is not developed will most
likely lack competence in the second language.

In situations where students come from a language background that is different
from the language of instruction, they will need help to reach proficiency in their
mother tongue as well as in English. Barrow and Markman-Pithers point out that ,early
achievement gaps between English learners and their native English-speaking peers can
still translate into lower education achievement” (Barrow & Markman-Pithers, 2016: 165)
adding that ,they must continue to develop a strong foundation in their native language
while trying to learn English” (Barrow & Markman-Pithers, 2016: 168). Conger expresses
his concern that students who learn English as their second language and who were
Lmmersed in an all-English classroom were not learning English quickly, falling behind
in knowledge of subject matter, and losing proficiency in their native languages” (Conger,
2010: 1106). Tran explores the process of language assimilation among the second
generation Spanish-speaking population in the United States and points out that ,use
of English at home and in school has no effect on English acquisition, but significantly
promotes Spanish retention” (Tran, 2010: 275). Therefore, promoting the mother tongue
should become a priority in international schools.

The Small-Scale Study

Educational context and participants

This small-scale study was conducted in a PreK-12 college preparatory international
school in Serbia where English is the language of instruction. The school enrolls both
Serbian children and non-Serbian children whose parents currently work in the country.
Since all teaching is carried out in English (with the exception of foreign language
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courses), students need to have sufficient fluency in written and spoken English. Although
there are a number of native English speakers, the majority of students learn English as a
second language, and attend additional English classes at some point in their schooling.
The school implements International Baccalaureate programs (Resnik, 2012) and in
accordance with the programs, the school recognizes the importance of mother tongue
maintenance and encourages parents to enroll students in mother tongue courses.

During the last two years of their secondary schooling, the majority of students
enroll in the demanding International Baccalaureate Diploma Programme, and students
need to have developed very sophisticated language skills to pass exams successfully.
When selecting their language courses, all students have to take English. They could take
either the English language and literature course, or the English language acquisition
course. The former is considered to be for students who have a near-native proficiency
in English, and the latter is for students who still need to develop their language skills.
Students who do not have the necessary language skills to attend the language and
literature course in English are advised to sign up for the English language acquisition
course. In this course, English is taught as a foreign language. At the end of the course,
students need to demonstrate proficiency in English but not at mother tongue level. It is
to be expected that this course would be for students who enter the program at the end
of their secondary education.

The participants in this small-scale study were grade 11 students enrolled in the
English language acquisition class as part of their Diploma Programme course selection.
In this two-year English language acquisition course, there were two distinct groups of
students whose mother tongue was not English. Their language proficiency varied but, at
the beginning of the course, both groups struggled with academic reading and writing.

The first group consisted of students who had spent a large part of their lives in
international education (Students 1, 2, 3 and 4). In some cases, their whole education
had been in English in this or some other international school. Their everyday English
was outstanding; they used idiomatic expressions, the right registers, and easily became
engaged in many aspects of school life. However, their academic language lagged behind
the language of their peers and could not fulfill all the requirements of some courses they
attended. They struggled with academic language and that was the main reason they
were not considered to be English language and literature candidates.

The second group consisted of students who had joined the program for the last
two years of their secondary education (Students 5, 6, 7 and 8). Many host country parents
recognize the benefits that such a program would bring to their children and they enroll
them in the International Baccalaureate Diploma Programme, hoping that the diploma
will enable their children to pursue the education they want. Those students were mainly
host country citizens. They started learning English very early and had learned English as a
foreign language for more than ten years before they entered this school. At the beginning
of the course in grade 11, they struggled with academic English. After initially struggling,
they made rapid progress. They still had to work on their English, but they had no problem
with content in other subjects. They could explain complicated concepts and ideas in their
mother tongue, and by the time they were in their second semester, they could express
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understandings in their second language. Over time, they were able to follow other
subjects in English, write required text types, deliver oral presentations, and over the two-
year period at this school they established themselves as strong students. They earned
good grades not only in English language acquisition, but in other subjects, and passed
their exams with distinction. Many of them graduated with honors or high honors.

On the other hand, students who had spent their schooling in an international
setting had problems not only with academic English. They struggled with understanding
complex ideas in both their mother tongue and in English. It seemed that the lack of
mother tongue maintenance impacted their academic success.

Research questions

Considering the issues raised in the institution and by teacher observations, this
qualitative small-scale study was carried out in order to understand why a relatively large
number of students who had spent their entire education in one language medium had
problems in their secondary education. The research attempted to answer the following
research questions:

« How do students perceive the role of the mother tongue in their second language

acquisition?

« What academic and social/emotional aspects are affected by the lack of mother

tongue maintenance?

Data collection

The data was gathered from several sources: observations, informal conversations
with teachers, and semi-structured in-depth interviews with students over the period of
approximately one school year.

Throughout the course, the teacher kept a journal and recorded observations,
students’ comments, reactions to the tasks, and the feedback they received after they
submitted the assignments for marking. The teacher recorded situations that she
considered interesting and provided descriptions of several classes during which students
raised some questions relevant for the research.

Three core subject teachers were interviewed individually (language and literature
teacher, history teacher, and science teacher). One teacher was interviewed twice because
some additional explanations were required. The teachers were asked to comment on
the language proficiency of the students involved in the study. The interviews allowed
teachers to reflect on the students’ engagement in their classes, and to articulate their
beliefs about the reasons for students’ success or lack of it, in their classes. The interviews
with the teachers helped to establish what problems those students faced when receiving
instruction and mastering the content in a language that is not their mother tongue.

Grade 11 English acquisition students were asked to participate in this research and
eight of them accepted the invitation. Five of them were boys and three girls. Two in-depth
interviews were conducted with those eight students. Students were interviewed in two
groups. The first group consisted of four students who had been in international education
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for a long period of time, and the second group consisted of four students who had joined
the school later on. Each interview lasted from 30 to 35 minutes. The interviews generated
more information about the students’ perspectives on their English language development
and the importance of their mother tongue. The open ended-discussion provided an
opportunity to probe more deeply and explore students’ opinions and concerns.
Eachinterview was audio-recorded. The responses to the questions were transcribed
and then analyzed to seek patterns. Teachers’and students’comments are given verbatim.

Findings and discussion

Perceptions of students’ second-language development

Astudent’s attitude towards English language developmentis influenced by his views
of himself as an English user. Both groups of students were asked the same question:,How
good do you think your English is since you have been placed in the English acquisition
class?"The answers from both groups showed that they did not have a realistic picture of
their language proficiency. The students who had been in the international school for a
long time were overconfident about their English proficiency.

Student 1:,1 am in this class because | do not like reading and | do not like to be in
the English literature class”

Student 3:,My English is good, but | just don't like to write.”

This is contrary to the views that their teachers had. Teachers complained that those
students did not produce quality work and that they struggled with academic reading
and writing. Teachers also pointed out that students from the first group lacked study
skills and were usually classified as lazy. Teacher 1 commented that students from the first
group often struggled with register and tended to use colloquial language when they
needed to use sophisticated historical terminology.

Another teacher showed her surprise at the lack of confidence:

,But it is interesting because | sensed a lack of confidence in their English where
| would not have expected it. | wouldn't have thought that because they are confident
about everything... | see their reluctance to write something down because they do not
know the English word. | wouldn't have thought they would care so much because they
act as though they do not care. It is interesting that they feel that lack of confidence even
though their English is good.”

Another student from this group shared strategies she used to impress teachers.

Student 2:,| realize that my English, especially when it comes to reading and writing,
is not perfect, but | guess, it was easy for me to fool teachers. | speak English with no
accent, | use ,big” words, and teachers just assumed | was lazy when my writing wasn’t
good. As a matter of fact, I'm not sure | can write well at all”

Indeed, it requires more than language skills to use language for academic purposes,
and unfortunately, those skills had not been developed in any language. The students
from this group struggled with other subjects, could not fulfill all requirements for other
courses, and were always treated as students who need constant language support.
Although those students had great career aspirations, they failed to meet expectations.
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Students from the second group, those who enrolled later in these institutions,
pointed out how much they struggled in school because of a lack of English. They lacked
confidence and they did not perceive their English as good, but they did not believe that
success was beyond their control.

Student 6:,My English is getting better. | am still looking for basic words.”

Another student was very much aware of his lack of academic skills but showed
determination to master them:

Student 7:,My English is still not good, but it is getting better. It is hard to write
essays, and | have to learn how to do so.”

The perception that students have of their language proficiency influences teachers
when forming judgments about the students’ progress. Conversations with teachers
revealed that teachers do not judge the language proficiency of their students accurately.
The reason for this initial error in judgment is due to the fact that students from both
groups developed different strategies to deal with problems they had. Students who
had joined an international school later in their life struggled to find the right word,
and had difficulty with pronunciation and correct grammar usage. This lack of language
fluency worked to their advantage. They were easy to identify and teachers normally
provided plenty of support during and after class. On the other hand, students who
had been educated in English for a long time developed strategies to hide their lack of
understanding. Their good command of spoken English put them in a position where
they were easily overlooked by the school support system.

At the beginning of the course, students from the second group were described as
not mastering the content. When discussing the language problems that students face, one
teacher pointed out that she was concerned about one student because of his relatively low
level of English. The teacher admitted that she was surprised to discover that the student
took part in a number of national math competitions. It is often the case that something
that students do well goes unrecognized by teachers, possibly because teachers perceive
the students'abilities as limited and then they organize instruction to fit that perception.

The importance of the mother tongue

Both groups of students were asked to consider the importance of their mother
tongue. Responses received from the students who had spent their entire education in an
international setting indicate that those students were aware that their command of their
mother tongue was not at the level of their peers in schools that followed their national
curriculum. At home, their parents did not provide enough support, they did not spend time
with peers who would speak to them in Serbian, and the only Serbian language practice
they had was during their classes at school. Those students did not necessarily communicate
with their parents in their mother tongue. Some of their parents considered their mother
tongue as inferior, tried to avoid using it, and insisted on speaking less than good English to
their children themselves. This attitude can be seen in the following comment:

Student 2: ,My father always insisted on talking to me in English, but his English was
not really good. But he was always at work, and we did not talk a lot”

Student 4: | speak English and German at home. My dad speaks English. The last
language | learnt was Serbian. My Serbian is not good, it is OK.”
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Students from this group did not think highly of their mother tongue. For them, it is
a language they speak with their parents and with some friends. This can be identified in
the following comment:

Student 4,1 will not need Serbian in future”

The perception of inferiority of their mother tongue led to a long-term devaluation
of their cultural identity and language outside of school.

On the other hand, students from the second group had developed their mother
tongue. They used it to communicate outside of school. They talked to their parents and
friends in their mother tongue. Their parents had not been educated in English, but they
were able to assist their children with subject content in their common language.

Those students did not necessarily consider that their mother tongue was important,
but their thought patterns were developed in Serbian. Two students from the group of
students who joined the school later commented on their language progress:

Student 5: ,My entire education was in Serbian, | think in Serbian... biology ... |
know it all in Serbian, but | have to learn the things | know in English.”

Student 7:,Speaking Serbian gives me a feeling of being at home. | express feelings
and opinions better in Serbian than in another language. | can always say things better in
Serbian. My Serbian is better than my English.”

Students from the two groups use their mother tongue for different purposes. That
was acknowledged both by teachers and by students.

The students from the first group would use Serbian mainly to exclude other students
or teachers who do not speak Serbian. The comment from Teacher 2 shows her frustration
when describing the students’ behavior:

Teacher 2: When they are yelling across the room, they could be saying anything
about me in front of me. They could be talking about things that are inappropriate for
school, and | stand like an idiot without any idea.”

On the other hand, the same teacher commended the way that students from the
second group used their mother tongue.

Teacher 2: | feel people speak in Serbian when it is a conversation between two
people, or when they do not understand something and want to check with someone else
who speaks the same language”

Students from the second group who had come to the school recently would use
Serbian to help each other understand the content. They did not use Serbian to exclude
others, but as a tool to clarify meaning and to process information.

Mother tongue and integration

Both groups of students struggled with integration. One student from the second
group shared his frustration in this way,

Student 5:,In the first year it was very hard because | could not make many friends
at that time and | did not understand anything that was taught. The biggest problem for
me was that | could not communicate with people. If we had to do group work, it was very
hard and | would be always left out.”

It is understandable that those students stayed in contact with their friends. Those
contacts helped them with social life, but also to develop their mother tongue.

258



HacTaBa v BacnuTatbe, 2019, 68(2), 251-263

Although they have their mother tongue developed, students noticed that the two
languages impacted each other.

Student 7: It is interesting that | am now looking for some words in Serbian.
Sometimes, | say something in Serbian and the way | say it comes from English. It is funny
that | have problems with English when | am in school, and outside of school | speak silly
Serbian.”

This comment shows that students were using their metacognitive skills and
reflected on language learning.

The students from the first group did not have problems integrating with peers at
school, but they did not have many friends outside of school. Their life developed around
school and they hardly mixed with their peers from the national system. They are painfully
aware that students who are not host country citizens move frequently and that their
friendships are often short-lived.

When asked if they have friends who are not from school, many of the students show
a lack of willingness to develop relationships.

Student 1:,It is sad that | have lost so many friends. | develop friendships and then
my friends move.

Student 2:,No, | only know the children of my parents’ friends”

Student 3:,What would | talk with them about? We are two different worlds."

Since they had not been educated in their mother tongue, they lacked the vocabulary
to talk to their peers about complex topics. That may be the reason they avoided the
company of their peers who do not speak English well. Those students also experience
emotional separation not only from their peers but also from their relatives if their mother
tongue is not maintained.

Conclusions, limitations of research, and implications for future research

This small study has its limitations. The collected data represent the personal opinions
of eight students among more than hundreds of students who learn English as an additional
language in one institution among several similar institutions in Serbia. In addition, the
researcher was also the teacher of those students. The teacher as a researcher attempted
to better understand her students and by doing so to improve practice. As such, the data
cannot be generalized. However, the students’ perspectives on teaching and learning
as given in the institution are of particular importance for policy makers in international
education and for parents whose children are educated in a language different than their
own.The next step would be to conduct a longitudinal study that would track students over
several years. Such a study would provide data that would inform both school governing
bodies and parents about the importance of maintaining mother tongue.

Since proficiency in the first language is a positive advantage in learning a second
language, students whose mother tongue is maintained seem to have better success in
school. Students who follow an international curriculum learn at least two languages,
but an insufficient command of their mother tongue puts them at a disadvantage when
mastering age-appropriate concepts. Mastering concepts seems to depend a lot on
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mother tongue development. On the other hand, students who learn English as a foreign
language but who have developed their mother tongue do not experience problems
mastering complex, but age appropriate concepts.

In order to be successful in their studies, students need to be proficient in academic
language. For students who are enrolled in international education at a very early age,
maintaining their mother tongue is the key for developing a second language. These two
languages are interdependent. Students use a second language to continue the conceptual
development that they started in their mother tongue. It is no surprise that children who
have a solid foundation in their mother tongue develop stronger literacy skills in their
second language. This becomes especially important during secondary school, when
many second-language learners are not able to catch up with native speakers in academic
language because they have not developed complex concepts in any language.

The mother tongue can only be maintained if there is enough support from the
family. In cases when there is no adequate mother tongue support, parents perceive the
mother tongue as an obstacle to their children’s second-language development. If that is
the case, then the quality of interaction between parents and children will be different and
unlikely to promote deeper cognitive and academic skills. Parents transfer those beliefs
to their children and by doing so they place value neither on their culture nor language.

Schools are also responsible for promoting mother tongue development. Mastering
a language does not only mean being able to speak the language fluently in everyday
situations and being able to use advanced vocabulary. Being proficient in a language means
being able to speak, read, and write on a variety of academic topics. Therefore, schools
need to provide programs that not only support basic competency in the mother tongue,
but instruction that is age-appropriate and at the level carried out for native speakers in
their national educational system. Developing a mother tongue program would require
employing different mother tongue teachers and establishing practices that would allow
sufficient time for students to achieve age-appropriate competence in their mother tongue.
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Appendix 1

Guidelines for in-depth interviews with students

1. How good do you think your English is since you have been placed in the English
Acquisition class?

How good do you think your mother tongue is?

How important is it for you to speak your mother tongue well?

Do you read for pleasure in your mother tongue?

vk W

When you are angry or when you want to express other emotions, what language
comes to you naturally?

6. Do you use your mother tongue to talk to your peers during the school day? Do you
use it with all students who speak the same language as you do?

7. Do you have friends outside of school?
8. What language do you generally use to talk to your parents?
9. What language do you generally use to talk to your friends outside of school?

Appendix 2
Guidelines for in-depth interviews with teachers

1. How does MT impact second language acquisition?

2. How is the academic achievement of your students affected by insufficient command
of your mother tongue?

3. How is your students’ social life affected by the insufficient command of your mother
tongue?
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4. How are your students affected emotionally by the insufficient command of your
mother tongue?

Do you see students using coping strategies in your class?

How do ELL (English language learners) cope with academic content in your class?
How do ELL (English language learners) interact with other students in your class?
What are their main difficulties?

How much does language proficiency impact grades?

0 X N oW,

Mpummbeno: 16.07.2018.
KopurosaHa Bep3uja paja npumibea: 12.11.2018.
MpuxsaheHo 3a wramny: 14.12.2018.

Ba)KHOCT ouyBaka MaTepHer jesnka
Yy UHTEPHALMOHAIHUM LIKONaMma

Ormba Munowesuh
NHTepHauroHanHa wkonay beorpaay, beorpag, Cpbuja

_ ____ BenukamobunHociu reygu gosogu go cee sehei 6poja y4eHuKa Koju caénagasajy gea uau
Auciipara suwe je3uka. MzseciiaH 6poj mehyHapogHux 06pasosHuUX UHcIUyyuja obe3behyje
wKosio8are 3d pasnuyuiie dolynayuje geye muipaHaitia. MehyHapogHe wikone ctiagajy y iy ipyday.
Kako 6u iomolinu geyu Koja gosnase u3 paznuduiiiux jesudkux cpeguHa, MehyHapogHe wiKose, Koje Upyxajy
obpazosarbe geyu muipaHailia, Kopucilie jegaH je3uk Ha KomMe ce ogauja Hacttiasa — y Hajeehem 6pojy
C/1yyajesa o je eHinecku je3uk — Koju ce passuKyje 0g je3uka 3eMsbe y KOjoj ce WKOJ1a Haaasu, Kao U og
mailieproei jesuka sehiuHe ydeHUKa. Y WAK8oM OKpyxetby, y4eHuyU Jo4utby ga yceajajy gpyiu jesuk yum
goby y mehyHapogHy WKoJy U, HaXanocil, pazeoj kuxoeoi Mallieptbel je3uka Yyeciio 6usa 3aHeMdapeH.
YdeHuyu Koju Upattie mehyHapogHu HaclidgHU Upoipam Hay4e HajMarbe ged je3uKd, anau Hego8osbHO
3Harbe Matlieprbel je3uka yitiuye Ha pa3eoj ucMeHOC U Ha akagemcka gociuuiHyha yotwiue. Osaj pag
ce cacttoju u3 gea gena. [lpsu geo Hasogu tWeopujcke UMUAUKAayUje 0 8aXHOCIU 04y8arba Malieprbel
jesuka. [lpyiu geo Upegcitiasba Hanase UcCilipa;usared Koje je clipogegeHo y jegHoj MehyHapogHoj Wwikou
Y KOjoj ce Haciiasa u38ogu Ha eHineckoMm je3uky. Miclupaxuearve je cliposegeHo mehy y4eHUYUMa Koju
uctuospeMeHo ycaajajy gea usiu guuwle jeauka y toj wkonu. Pasmaiipajy ce je3uyku pa3eoj HEKOUKO
y4eHUKa u3 e WKoJ1e U kUX08ad pasmMuli/bard O 8AXXHOCWIU Matleprbel U y/103U eHiNleckol jeauka y
HUX0B0OM 06paszosarvy. Hanasu ykasyjy Ha o ga yueHuyu Koju umajy passujeH mattieprou je3uk Gocituxy
U 60svU ycliex y WKoU.

KroyuHe peyu:  odysarse mailieproel je3uka, eHlnecku Kao gpyiu jesux, mehyHapogHo ob6pasoeatse.
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BaxHOCTb COXpPaHeHNA poaHOro A3blKa
B MeXAYHapoAHbIX WWKoJ1axX

Ona MunoweBuy
MexpyHaponHas wkona B benrpape, benrpag, Cepbusa

Buicokas MobuneHOCMb t0deli NpusooUM K y8euYeHUI0 YUC/Ia y4auuxcs, 871a0eroujux
08yMs unu 6osbuwie A36IKamu. PA0 Mexx0yHapoOHbIX 06pa3o8amesbHbIX yypexoeHuli npedo-
cmassisiem 803MOXXHOCMb 06PA308AHUSA PA3IUYHBIM 2pynnam Oemeli-MuepaHmos. MexoyHapooHble
WIKOJIbl OMHOCAMCA K 5modi 2pynne. Ymobbl NoMo4b O0emsM U3 pa3HbixX A3bIKOBbIX 2pYNN, MEXOYHAPOOHbIe
WiKo/bl, npedocmasnsowjue 06pazosaHue demam-muepaHmam, Ucnosb3ylom 00UH A3blK, HA KOMOPOM
ocywecmensemcs obyqerue, - 8 6obLUUHCMEBe C/ly4Hdes 3mo aHeautickud, - Komopblt omauyaemcs om

Pestome

A3bIKa CMPaHsl, 8 KOMopoU pacnNoIoXeHa WKOd. U 0m poOHO20 A3bIKA 6ObLWUUHCMEBA y4aujuxcs. B
makol cpede yuaujuecs HAYUHAOM uly4yame 8mopoli A3bIK, KAK MOJIbKO OHU NOCMYNaiom 8 MexoyHa-
POOHYIO WKOJY, U, K COXAIeHUI0, pa3sumuem ux poOH020 A3bIKa 4acmo npeHebpezatom. Ydaujuecs,
obyyaroujuecs no Mexx0yHapooHoU yuebHoU npoepamme, Usy4arom KaKk MUHUMYM 084 A3bIKd, HO 0mcym-
cmaue 3HaHuli poOHO20 A3bIKA 8/1USeM HA pa3sumue 2paMOMHOCMU U yChegaemocms 8 Uesiom. [JaHHas
paboma cocmoum u3 08yx Yacmedl. B nepgoli yacmu u3/10xxeHbl meopemuyecKue NOOXeHUs O 8aXHO-
Cmu coxpaHeHus po0HO20 A3blIKd. Bo mopoli yacmu npedcmasieHel peyibmamel UCC1e008aHUS,
nposedeHHoz20 8 Mex0yHAPOOHOU WKose, 20e 0byueHue 8e0emcs Ha aHeaUlCKUOM sA3bike. MiccnedosaHue
nposedeHo cpedu y4aujuxcs, Komopble 0OHOBPEMEeHHO U3yyanu 08a usu 60s1buie A3bIKO8 8 Mol WKoJe.
AHanusupyemcs A3bIK080e pa3sumue HeCKO/bKUX Y4eHUKO8 U3 3moli LWKOJTbl U UX MHEHUS O 8aXKHOCMU
PPOOHO20 A3bIKA U pOJIU aH/TUUCKO20 A3bIKA 8 UX 06pA308aHUU. Pe3ysiemamel NoKasbiearom, 4mo yyauju-
ecs ¢ pa3sumsiM 3HaHUeM pOOHO20 A3bIKa 0OCMU2AKM JIyHUWUX pe3ysibmamos 8 WKoJe.

Knroyesble criosa: coxpaHeHue poOHO20 A3bIKd, aHe/UUCKUG Kak 8mopoli A3bIK, MexX0yHapooHoe 06-

pasoedaHue.
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