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Apstrakt: Cilj istraživanja je bio utvrđivanje faktorske strukture skale 
procene Upitnika stavova prema nastavniku fizičkog vaspitanja (USF), kao 
i utvrđivanje postojanja polnih, uzrasnih i razlika prema tome da li učenici 
treniraju neki sport izvan škole ili ne, a u pogledu stavova prema različitim 
kompetencijama nastavnika fizičkog vaspitanja. Na uzorku od 119 učenika 
oba pola, od petog do osmog razreda osnovne škole, primenjena je skala 
procene USF, nastala po ugledu na postojeće instrumente za procenu stavova 
učenika prema fizičkom vaspitanju i nastavniku fizičkog vaspitanja. Faktorska 
struktura utvrđena je primenom faktorske analize. Rezultati ANOVE za polne 
razlike ukazuju na to da ne postoje statistički značajne razlike u stavovima 
učenika i učenica prema kompetencijama nastavnika fizičkog vaspitanja. 
Rezultati ANOVE za razlike između učenika koji treniraju i onih koji ne 
treniraju neki sport, ukazuju na to da postoje statistički značajne razlike 
između ovih grupa ispitanika na faktoru socio-emocionalne kompetencije 
nastavnika u smeru da su učenici koji treniraju neki sport naklonjeniji socio-
emocionalnim kompetencijama nastavnika. Rezultati ANOVE za uzrasne 
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razlike ukazuju na to da postoje statistički značajne razlike između mlađih 
i starijih učenika, na oba faktora, u smeru da su mlađi učenici naklonjeniji 
i socio-emocionalnim i profesionalnim kompetencijama nastavnika fizičkog 
vaspitanja. Stavovi prema nastavniku daju vredne informacije o tome šta 
učenici misle i osećaju prema njemu, te se tako stvaraju adekvatni uslovi za 
izvođenje promena i unapređenje nastave i odnosa sa učenicima.

Ključne reči: stavovi učenika, nastavnik fizičkog vaspitanja, kompetencije

UVOD 

Sa promenama i sve većim razvojem savremenih tehnologija menja se i 
uloga nastavnika u vaspitno-obrazovnom procesu. Prema tradicionalnom pristupu, 
koji je delimično još uvek prisutan, nastavnik je predavač i ima autoritet, dok su 
učenici u najvećoj meri neaktivni i izloženi frontalnom obliku rada, te se najviše 
pažnje posvećuje nastavnom gradivu. Međutim, takav vid izvođenja nastave 
može negativno uticati na motivaciju učenika. Ako se uzme u obzir da je prema 
ovom pristupu komunikacija između nastavnika i učenika najčešće jednosmerna, 
individualne potrebe pojedinaca obično bivaju zanemarene, te učenici nisu 
dovoljno motivisani (Karanac, Papić, i Jašić, 2010). Savremeni pristup umnogome 
je drugačiji od tradicionalnog. Nasuprot nekada zastupljenom autokratskom, 
danas je sve zastupljeniji demokratski način rada. Svrha savremenog pristupa 
ogleda se u postizanju ciljeva obrazovanja kroz interakciju nastavnik – učenik. 
Kako bi se do tih ciljeva stiglo, potrebno je konstantno usavršavanje učenika, ali i 
nastavnika, promena i usavršavanje tehnika i metoda rada, kao i načina izvođenja 
nastave. 

Veliki broj dosadašnjih istraživanja bio je usmeren na ispitivanje faktora 
koji su povezani sa uspehom u učenju i izvođenju nastavnog procesa. Rezultati su 
najčešće ukazivali na različite psihološke i druge karakteristike deteta kao glavne 
faktore (osobine ličnosti, pol, uzrast, sposobnosti, itd.), ali ne treba zanemariti 
ni brojne elemente školskog okruženja kao bitne karike u ovom procesu. Pored 
istraživanja, i nastavna praksa ukazuje na to da je broj tih elemenata veliki, pa se 
može istaći organizacija nastave, nastavni sadržaji, fizički uslovi, opremljenost 
škole za izvođenje nastave, podrška porodice, itd. (Đigić, 2013). Međutim, kao 
što je već napomenuto, jedan od najbitnijih elemenata je nastavnik. Pozitivna 
i negativna ponašanja nastavnika u velikoj meri određuju efektivnost rada 
u učionici i značajno utiču na postignuće učenika, kao i na interpersonalne 
odnose između učenika i nastavnika i zadovoljstvo učenika, kako nastavnikom 
tako i samom nastavom. Može se izdvojiti nekoliko specifičnih ponašanja i 
karakteristika nastavnika koje utiču na efektivnost nastave svih školskih predmeta 
i nivoa razreda. Te karakteristike su: ličnost nastavnika, upravljanje razredom i 
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organizacija, organizovanje i orijentisanje u nastavi, primena instrukcija, praćenje 
potencijala i napretka učenika i profesionalizam (Stronge, 2007). Od posebnog 
značaja za konkretno istraživanje svakako su karakteristike poput ličnosti 
nastavnika i upravljanje razredom i organizacija, ali ne treba zanemariti ni 
ostale. Kada je u pitanju ličnost nastavnika, bitno je napomenuti da način na koji 
nastavnik prezentuje sebe značajno utiče na odnos nadređenih, kolega i učenika 
prema njemu. Vrlo često učenici povezuju ljubav prema određenom predmetu sa 
nastavnikom. Neke od karakteristika ličnosti nastavnika koje se posebno cene jesu 
sklonost korišćenju ličnog iskustva kao primera u vođenju nastave, razumevanje 
osećanja učenika, smisao za humor, prikladno oblačenje, održavanje poverenja 
i poštovanja, fleksibilnost i spontanost, uživanje u podučavanju i očekivanje da 
i učenici uživaju u učenju, pažljivo slušanje učenika, tretiranje svih učenika na 
isti način, aktivan rad sa učenicima i sl. Kada je u pitanju upravljanje razredom 
može se reći da su neki od bitnijih aspekata jasno izražavanje očekivanja koje 
nastavnik ima od učenika, ohrabrivanje interakcije, uspostavljanje jasnih 
pravila, pokazivanje konzistentnosti u upravljanju razredom i sl. (Stronge, 2007). 
Kao što je već navedeno, osobine ličnosti, stil vođenja nastave, odnos prema 
gradivu, odnos prema učenicima, ponašanje na času – samo su neke od važnih 
karakteristika nastavnika. Kako bi se sve ove karakteristike objedinile pod jedan 
koncept i time se olakšalo istraživanje povezanosti uspešnosti nastavnog procesa 
i karakteristika nastavnika, često se govori o konceptu upravljanja razredom. 
Taj koncept se pre svega odnosi na sve postupke nastavnika u cilju pokretanja i 
održavanja aktivnosti učenja na času, pri čemu se ti postupci odnose na upravljanje 
vremenom, prostorom, aktivnostima, materijalima za rad i ponašanjem učenika u 
grupi. Na taj način, nastavnik kao „vođa“ nastavnog procesa koristi svoje lične i 
profesionalne kapacitete i u saradnji sa ostalim članovima obrazovno – vaspitnog 
procesa, planira, inicira i održava određene procese, te tim nastavu čini uspešnom 
(Đigić, 2013). U skladu sa prethodnim, može se zaključiti da je za uspeh potrebno 
da nastavnik poznaje moguće efekte svojih postupaka, te da ih u praksi primeni 
na adekvatan način, što podrazumeva prilagođavanje i kombinovanje načina rada, 
procedura i metoda potrebama i specifičnim karakteristikama odeljenja. 

Kada su u pitanju osobine uspešnih nastavnika, dosadašnja istraživanja 
ukazuju na važnost njihovog daljeg proučavanja. Naime, pokazano je da su 
stavovi učenika prema učenju, nastavi i školi, kao i školski uspeh povezani sa 
njihovim doživljajem osobina nastavnika (Đigić, 2013). U tim istraživanjima se 
kao kategorije osobina nastavnika navode svojstva ličnosti nastavnika, ponašanje i 
odnos prema učenicima, način rada u nastavi, socijalna uloga nastavnika i spoljašnji 
izgled. Istraživanje (Đigić, 2013) ukazuje na to da učenici dobrim i uspešnim 
smatraju one profesore koje karakterišu toplina, prijateljski odnos, doslednost, 
pravičnost, smisao za humor, ljubaznost, saradljivost, razumevanje problema 
učenika, otvorenost mišljenja, različita interesovanja, spremnost nastavnika da 
pomogne, dopuštanje veće aktivnosti učenika, dobro poznavanje sopstvenog 
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predmeta, demokratičnost (Đigić, 2013). Mnogi autori smatraju da pozitivna 
iskustva vezana za nastavu fizičkog vaspitanja mogu poslužiti učenicima da usvoje 
fizičku aktivnost kao deo svog životnog stila jednom kada budu odrasle osobe 
(Sallis i McKenzie, 1991). U vezi sa tim, jako je važno identifikovati motivacione, 
kognitivne i afektivne procese koji određuju doživljavanje fizičkog vaspitanja 
kao predmeta koji učenicima predstavlja prijatno i važno iskustvo. Pored toga, 
uspešnost izvođenja nastave fizičkog vaspitanja u velikoj meri zavisi od nastavnika 
i njegovih instruktivnih veština. Istraživanja u oblasti fizičkog vaspitanja ukazuju 
na to da ponašanje nastavnika u velikoj meri utiče na stavove učenika, kako na 
pozitivan, tako i na negativan način. Naime, učenici koji su imali pozitivna iskustva 
sa nastavnikom fizičkog vaspitanja izveštavaju da imaju pozitivan stav prema 
ovom predmetu (Subramaniam & Silverman, 1999). Kada je u pitanju disciplina 
učenika na nastavi fizičkog vaspitanja, navodi se da je percepcija okruženja u kojem 
se tačno zna zadatak koji treba izvesti povezana sa intrinzičkim motivima koje 
nastavnici podstiču kao uzorno ponašanje na času (Bakirtzoglou i Ioannou, 2011).U 
istraživanju u kom su učestvovali učenici VI, VII i VIII razreda osnovne škole 
ispitivani su stavovi prema nastavniku i časovima fizičkog vaspitanja. Rezultati 
ukazuju na to da učenici vole raznovrsnost aktivnosti na času, vole svoje nastavnike 
i zabavljaju se na času fizičkog vaspitanja. Kada su u pitanju osobine nastavnika, 
učenici najviše cene prijateljski naklonjene nastavnike koji poseduju dobre fizičke 
veštine, a najmanje im se sviđa kada je nastavnik naklonjen veštijim učenicima 
(Ryan, Fleming, & Maina, 2003). Nastavnici koji žele da iskustva učenika 
vezana za nastavu fizičke kulture budu pozitivna moraju biti svesni ponašanja i 
karakteristika načina života koje bi mogle biti uvredljive za učenike. Rezultati 
jednog istraživanja pokazali su da su učenici nastavnika fizičkog okarakterisali kao 
omiljenu odraslu osobu u školi, kao i da postoji posebna relacije između sklonosti ka 
pomaganju od strane nastavnika i imenovanja nastavnika kao omiljenog (Aicinena, 
1991). Brumbach (1968) je, sa druge strane, u svom istraživanju zapazio da je do 
poboljšanja došlo kod onih učenika gde nastavnik ispoljava personalizovan stil rada 
sa učenicima (pamti njihova imena, priča sa njima o njihovoj kondiciji, učestvuje 
u času) (Aicinena, 1991). Postoje neka istraživanja koja ukazuju na to da se učenici 
koji ispoljavanju nepovoljna osećanja prema fizičkom vaspitanju često uzdržavaju 
od uključivanja u fizičke aktivnosti van škole (Subramaniam & Silverman, 1999). 
Za razliku od situacije kada učenici imaju pozitivan stav prema fizičkom vaspitanju, 
kada je stav negativan podučavanje i učenje postaju teški za sve koji su u taj proces 
uključeni (Subramaniam & Silverman, 1999). Pored toga, učenice kao važno ističu i 
mogućnost da poboljšaju svoje sposobnosti i da se na času zabave. One kao najveću 
manu nastavnika vide omalovažavanje učenika, nepopustljivost i neobjektivnost 
(Ilić i Stević, 1966). Nešto obimnije istraživanje, koje je obuhvatilo 928 učenika 
osnovnih i 452 učenika srednjih škola iz manjih mesta u Srbiji pokazuje da, prema 
proceni učenika, nastavnici fizičkog vaspitanja kao značajne karakteristike najčešće 
pokazuju fizičke i stručne kvalitete, dobru fizičku kondiciju, prirodnost, poštenje i 
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društvenost (Radovanović, 1994). Pored toga, neki nalazi ukazuju na to da učenici 
najviše cene nastavnike koji su pristupačni i prijatni, dobro organizovani i imaju 
poverenja u učenike, te da nije poželjno da izazivaju strah, da su neinteresantni i 
kada nepravedno ocenjuju, a učenike ismevaju (Radovanović, Arunović, Madić, 
i Višnjić, 1993). Neka istraživanja poredila su stavove dečaka i devojčica prema 
fizičkom vaspitanju i fizičkoj aktivnosti, te se pokazalo da dečaci pokazuju 
pozitivnije stavove prema aktivnostima koje su izazivajuće i sadrže elemente rizika, 
dok su devojčice pokazivale pozitivan stav prema fizičkim aktivnostima najviše iz 
socijalnih razloga (Smoll & Schutz, 1980; Subramaniam & Silverman, 1999). Pored 
toga, rezultati istraživanja polnih razlika govore u prilog većoj privrženosti dečaka 
predmetu fizičko vaspitanje (Colley, Comber, & Hargreaves, 1994;Subramaniam & 
Silverman, 1999), te i to može biti jedno od objašnjenja postojanja razlika u stavu 
prema fizičkom vaspitanju. Kada su u pitanju polne razlike u stavovima prema 
nastavnicima, ranija istraživanja pokazuju da učenice imaju povoljnije stavove 
prema nastavnicima i školi generalno u odnosu na učenike, ali i da one u većoj meri 
doživljavaju pozitivnije stavove nastavnika prema njima (Brophy & Good, 1974; 
Bratanić i Maršić, 2004). Kada su u pitanju starosne razlike, istraživanja pokazuju 
da generalno mlađa deca pokazuju pozitivniji stav prema fizičkom vaspitanju 
u poređenju sa starijom (Wersch, Trew, & Turner, 1992). U vezi sa ponašanjem 
nastavnika prema učenicima, istraživanja pokazuju da nastavnici fizičkog vaspitanja 
više pažnje posvećuju dečacima nego devojčicama, te da dečacima pružaju veći 
stepen prihvatanja i pohvala, nego devojčicama (Duffy, Warren, & Walsch, 2001; 
Nicaise, Cogerino, Bois, & Amorose, 2006). U vezi sa ovim rezultatima, može se 
pretpostaviti da različit odnos nastavnika prema dečacima i devojčicama može biti 
značajan faktor koji utiče na njihov različit stav prema nastavniku i nastavi fizičkog 
vaspitanja.

Cilj ovog istraživanja je bio da se utvrdi struktura skale procena stavova 
učenika prema nastavniku fizičkog vaspitanja i da se vidi da li postoje polne 
i uzrasne razlike među učenicima u pogledu stavova prema kompentencijama 
nastavnika fizičkog vaspitanja.

METOD 

Uzorak ispitanika

U istraživanju je učestvovalo 119 ispitanika, učenika Osnovne Škole 
„Branko Radičević“ iz Savinog Sela, uzrasta od 11 do 14 godina. Uzorak je 
obuhvatio 64 devojčice (54%) i 55 dečaka (46%), od petog do osmog razreda. 
Bilo je 23 učenika petog (19%), 37 učenika šestog (31%), 21 učenik sedmog 
(18%) i 38 učenika osmog razreda (32%). Od toga, 76 (64%) učenika trenira 
neki sport, dok 43 (36%) učenika ne trenira.
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 Merni instrumenti
 
USF (Upitnik stavova prema nastavniku fizičkog vaspitanja) – Ovaj 

upitnik je formiran po ugledu na upitnik konstruisan od strane 36 eksperata 
iz oblasti sportske pedagogije (Luke & Cope, 1994). U konačnoj formi skale 
procene stavova korišćene u ovom konkretnom istraživanju ajtemi su od strane 
autora u izvesnoj meri prilagođeni proceni stavova učenika prema nastavniku 
fizičkog vaspitanja. Cilj je bio da skala procene obuhvati sve tri komponente 
stavova (emocionalnu, kognitivnu i konativnu) kako bi se dobio što bolji uvid 
u stavove učenika. Ukupan broj ajtema ove skale je 30. Međutim, na osnovu 
preliminarnih analiza broj ajtema je redukovan na 24. Ispitanici su na stavke 
stavova odgovarali na trostepenoj skali Likertovog tipa. Odgovori su varirali 
od 1 – ne slažem se, preko 2 – nisam siguran, do odgovora 3 – slažem se. 

Organizacija i tok istraživanja

Istraživanje je sprovedeno u Osnovnoj Školi „Branko Radičević“ iz 
Savinog Sela, u aprilu 2018. godine. Pre samog ispitivanja, ispitanicima su date 
instrukcije za odgovaranje na upitnik, a isto tako i informacije o svrsi testiranja, 
za šta će se podaci koristiti i ko će biti upoznat sa rezultatima. Ispitivanje je 
bilo anonimno, a upitnici su bili odštampani na papiru i popunjavani u toku 
školskog časa. Ispitanici su odgovore davali zaokruživanjem odgovarajućeg 
broja koji je reprezentovao stepen slaganja ispitanika sa svakom tvrdnjom. 
Takođe, upitnici su rađeni individualno, a vreme odgovaranja nije bilo 
ograničeno. 

Metode i obrade podataka

U cilju utvrđivanja faktorske strukture upitnika USF, sprovedena je 
faktorska analiza. Kako bi se utvrdila povezanost između dobijenih faktora 
izračunate su korelacije. U cilju utvrđivanja postojanja razlika po polu i po 
tome da li učenici treniraju neki sport  sprovedena je jednosmerna analiza 
varijanse. U cilju utvrđivanja postojanja razlika između starijih i mlađih 
ispitanika u stavovima prema nastavniku fizičkog vaspitanja, sprovedena je 
jednosmerna analiza varijanse. 

REZULTATI

U cilju utvrđivanja faktorske strukture upitnika USF, primenjena je 
faktorska analiza. U analizi su zadržane dve glavne komponente koje zajedno 
objašnjavaju 26.57% varijanse sistema varijabli.  
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Tabela 1. Matrica strukture skale procene USF

Komponente

Stavke

Socio – 
emocionalne 
kompetencije 

(α=.73)

Profesionalne 
kompetencije 

(α=.66)

5. Igre koje nam zadaje nastavnik fizičkog bi 
trebale da budu zanimljive. .669

13. Nastavnik fizičkog bi trebao da čini naš čas 
fizičkog zanimljivim. .576

18. Jako je važno da nastavnik fizičkog bude 
ljubazan i prijatan prema   učenicima na času. .543

8. Igre koje nam zadaje nastavnik fizičkog ne bi 
trebale da budu dosadne. .539

29. Nastavnik fizičkog bi stalno trebao da bude 
uredan i u sportskoj opremi na času. .521

27.
Nastavnik fizičkog bi trebao da ima 
razumevanja prema učenicima kojima fizičko 
vaspitanje nije omiljeni predmet.

.512

25. Mislim da nastavnik fizičkog treba da se trudi 
da zainteresuje učenike za aktivnosti na času. .488 .312

26. Mislim da nastavnik fizičkog i sam treba da 
shvata važnost i korisnost fizičkog vaspitanja. .455

1. Jako je važno da nastavnik fizičkog podstiče 
fer-plej princip na času. .428

30. Nastavnik fizičkog bi trebao da razume da neko 
ne voli fizičko vaspitanje. .402

12.
Mislim da je dobro da nastavnik fizičkog shvata 
da neki učenici ne mogu da odrade neku vežbu 
iz prvog puta.

.400 .304

 4.
Mislim da je dobro to da nastavnik fizičkog 
zahteva da na času budemo uvek u sportskoj 
opremi.

.387 .336

24. Nastavnik fizičkog ne bi trebao da toleriše 
nedisciplinu na času. .350

16. Igre koje zadaje nastavnik fizičkog bi trebale da 
budu takve da svako može da ih uradi. .313

20. Mislim da bi i sam nastavnik fizičkog trebao da 
živi zdravim životom. .652

17. Nastavnik fizičkog bi trebao da ceni trud na 
času (npr. donošenje opreme). .644

22. Nastavnik fizičkog  ne treba da učini čas 
fizičkog vaspitanja korisnim. -.632
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23. Mislim da bi nastavnik fizičkog trebao da prati i 
ističe naše uspehe u takmičenjima. .604

19. Nastavnik fizičkog ne bi trebao da bude 
osećajan i pun razumevanja. -.479

7. Nastavnik fizičkog bi trebao da čini to da 
shvatim koliko je fizičko vaspitanje bitno. .414

15. Nastavnik fizičkog bi trebao da zahteva 
sportsku opremu svaki čas. .331 .380

28. Bitno je da nastavnik fizičkog vodi računa o 
bezbednosti učenika u svakom trenutku. .365

21. Nastavnik fizičkog ne bi trebao redovno da 
pregleda higijenu opreme. -.355

11. Odgovornost i savesnost je nešto što treba da 
odlikuje nastavnika fizičkog. .345 .346

Iz Tabele 1. može se zaključiti da je prva glavna komponenta opisana 
putem indikatora koji se odnose na prijatnost i ljubaznost nastavnika, 
stepen razumevanja upućen učenicima, prilagođavanje vežbi sposobnostima 
učenika, sklonost nastavnika da vežbe i časove učini zanimljivim za učenike 
i na taj način ih motiviše i podsticanje fer-plej principa na časovima, te je ovaj 
faktor nazvan socio-emocionalne kompetencije nastavnika. Drugu glavnu 
komponentu opisuju ajtemi koji se odnose na doslednost nastavnika, isticanje 
korisnosti i važnosti fizičkog vaspitanja, odgovornost i savesnost nastavnika, 
isticanje truda i uspeha učenika od strane nastavnika i pridržavanje nastavnika 
zdravom životu i zahtevima koje postavlja učenicima, te je ovaj faktor nazvan 
profesionalne kompetencije nastavnika.

 
Tabela 2. Korelacija dobijenih faktora

Profesionalne kompetencije
Socio-emocionalne kompetencije .198*
*Korelacija je značajna na nivou .05

Uvidom u korelaciju dobijenih faktora, može se reći da postoji 
statistički značajna povezanost, pri čemu je ta povezanost niska, što znači da 
su u pitanju relativno nezavisni faktori.

U cilju utvrđivanja postojanja razlika po polu u pogledu stavova 
učenika prema nastavniku fizičkog vaspitanja sprovedena je jednosmerna 
analiza varijanse. Rezultati ukazuju na to da ne postoje statistički značajne 
polne razlike, kako u slučaju prvog faktora (F=.23, df=117, p=.63), tako ni u 
slučaju drugog faktora (F=.02, df=117, p=.90). 
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Tabela 3. Deskriptivni pokazatelji za varijablu treniranje sporta

N AS SD

Socio– emocionalne 
kompetencije

Trenira 76 2.78 .18
Ne trenira 43 2.65 .29

Profesionalne kompetencije
Trenira 76 2.42 .16
Ne trenira 43 2.38 .18

 Na osnovu deskriptivnih pokazatelja prikazanih u Tabeli 3 može 
se zaključiti da veći skor ostvaruju oni učenici koji treniraju neki sport u 
odnosu na one koji ne treniraju kada je u pitanju faktor socio-emocionalne 
kompetencije. 

Tabela 4. Rezultati jednosmerne analize varijanse za varijablu treniranje sporta

df F p
Socio-emocionalne kompetencije 117 8.27 .005
Profesionalne kompetencije 117 1.92 .168

Na osnovu rezultata jednosmerne analize varijanse (Tabela 4.) može 
se zaključiti da su razlike između onih učenika koji treniraju i onih koji ne 
treniraju statistički značajne. U skladu sa rezultatima iz Tabele 3. može se 
zaključiti da statistički značajne razlike postoje na faktoru socio -emocionalne 
kompetencije u smeru da se učenici koji treniraju statistički značajno razlikuju 
od  onih koji ne treniraju u pogledu stavova prema socio -emocionalnim 
kompetencijama nastavnika. Naime, može se reći da učenici koji treniraju 
više cene ove kompetencije kod nastavnika fizičkog vaspitanja.

U cilju utvrđivanja postojanja razlika po uzrastu u pogledu stavova 
učenika prema nastavniku fizičkog vaspitanja sprovedena je jednosmerna 
analiza varijanse. Rezultati ove analize ukazuju na to da postoje statistički 
značajne razlike po uzrastu, kako u slučaju prvog faktora, tako i u slučaju 
drugog faktora.

Tabela 5. Deskriptivni pokazatelji za varijablu uzrast

N AS SD

Socio– emocionalne 
kompetencije

Mlađi 60 2.78 .17
Stariji 59 2.68 .28

Profesionalne kompetencije
Mlađi 60 2.44 .17
Stariji 59 2.37 .16
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Na osnovu deskriptivnih pokazatelja prikazanih u Tabeli 5. može 
se zaključiti da veći skor ostvaruju mlađi učenici u odnosu na starije kada 
su u pitanju oba faktora, i socio -emocionalne kompetencije i profesionalne 
kompetencije.

Tabela 6. Rezultati jednosmerne analize varijanse za varijablu uzrast

df F p
Socio – emocionalne kompetencije 117 5.83 .017
Profesionalne kompetencije 117 4.40 .038

Na osnovu rezultata jednosmerne analize varijanse (Tabela 6.) 
može se zaključiti da su razlike između mlađih i starijih učenika statistički 
značajne. U skladu sa rezultatima iz Tabele 5. može se zaključiti da statistički 
značajne razlike postoje na faktoru socio-emocionalne kompetencije, kao i na 
faktoru profesionalne kompetencije, u smeru da se mlađi učenici statistički 
značajno razlikuju od starijih u pogledu stavova prema socio-emocionalnim 
i profesionalnim kompetencijama nastavnika. Naime, može se reći da mlađi 
učenici više cene ove kompetencije kod nastavnika fizičkog vaspitanja

DISKUSIJA

Rezultati ovog istraživanja sugerišu da latentni prostor, tj. faktorsku 
strukturu upitnika USF čine dve latentne dimenzije, tj. faktora. Prvi faktor, 
imenovan kao socio-emocionalne kompetencije nastavnika, odnosi se na 
različite oblike prijatnog, razumevajućeg ponašanja nastavnika. Sadržaj 
ove dimenzije ide u prilog podacima nađenim u literaturi koja govori o 
kompetencijama nastavnika (Jennings i Greenberg, 2009). Drugi izolovani 
faktor, imenovan kao profesionalne kompetencije nastavnika, odnosi se na 
odgovornost, doslednost i savesnost nastavnika fizičkog vaspitanja. Može se 
reći da se ova dimenzija odnosi na ona ponašanja nastavnika koja bi trebalo 
da budu primer učenicima. Sadržaj ove dimenzije, kao i prethodne, ide u 
prilog podacima pronađenim u literaturi (Mićanović, 2012). Iako u literaturi 
i ranijim istraživanjima sama podela i struktura spomenutih kompetencija 
nije identična onoj dobijenoj u ovom konkretnom istraživanju, može se 
reći da ona odgovara opisima kompetencija utvrđenim u već postojećoj 
literaturi (Mićanović, 2012; Markuš, 2010; Jennings & Greenberg, 2009). 
Treba napomenuti i da je struktura izdvojenih faktora u većoj meri saglasna 
sa rezultatima nekih ranijih istraživanja, koja navode kategorije osobina 
nastavnika koje učenici često procenjuju i koje su im bitne (Đigić, 2013; Ilić 
i Stević, 1966; Radovanović, 1994).  Naime, očekivano je da će devojčice 
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u odnosu na dečake biti naklonjenije socio-emocionalnim i profesionalnim 
kompetencijama nastavnika. Međutim, ova pretpostavka nije potvrđena, te se 
može reći i da rezultati nekih ranijih istraživanja nisu replikovani (Ilić i Stević, 
1966; Brophy & Good, 1974; Bratanić i Maršić, 2004). Može se pretpostaviti 
da do značajnih razlika nije došlo usled relativne neujednačenosti uzorka po 
polu.

Kada je u pitanju pretpostavka vezana za utvrđivanje razlika u stavovima 
učenika prema nastavniku fizičkog vaspitanja u zavisnosti od toga da li mimo 
škole treniraju neki sport ili ne, može se reći da je ona delimično potvrđena. 
Naime, statistički značajne razlike dobijene su u pogledu stava učenika 
prema socio-emocionalnim kompetencijama nastavnika, ali ne i u slučaju 
profesionalnih kompetencija. U vezi sa tim, pokazano je da su učenici koji 
mimo škole treniraju neki sport u odnosu na one koji ne treniraju, naklonjeniji 
socio-emocionalnim kompetencijama nastavnika. U tom kontekstu, može se 
reći i da su delimično potvrđeni rezultati nekih ranijih istraživanja (Višnjić, 
Martinović, Ilić, i Marković, 2010). Naime, može se pretpostaviti da učenici 
koji treniraju neki sport izvan školskog konteksta već imaju usađene vrednosti 
koje podrazumevaju socio-emocionalne kompetencije i da ih zbog toga u većoj 
meri cene. Pokazano je da su mlađi učenici naklonjeniji i socio-emocionalnim 
i profesionalnim kompetencijama nastavnika fizičkog vaspitanja, u odnosu na 
starije učenike. U vezi sa tim može se reći da su relativno potvrđeni rezultati 
ranijih istraživanja (Višnjić, Martinović, Ilić, i Marković, 2010) i neki podaci 
pronađeni u literaturi (Kermeci, 2011). Objašnjenje dobijenih rezultata može 
se izvesti na nekoliko načina. Pre svega, može se pretpostaviti da kod starijih 
učenika (sedmi i osmi razred) usled perioda adolescencije u koji ulaze, i 
na koji se prilagođavaju, dolazi do pojave određene nezainteresovanosti i 
protivljenja svemu što ima veze sa školom. Za razliku od prva četiri razreda 
osnovne škole kada nisu imali nastavnika fizičkog vaspitanja, već su te časove 
držali nastavnici razredne nastave, oni se u ovom periodu tranzicije susreću sa 
novim autoritetom, koji ne poznaju dovoljno dobro. U tom razvojnom periodu, 
može se pretpostaviti, poslušnost i poštovanje autoriteta je mnogo prisutnije. 
Kada je u pitanju faktor socio -emocionalne kompetencije nastavnika, takođe 
su mlađi ispitanici naklonjeniji i ovim kompetencijama. Naime, s obzirom da 
su još uvek mladi, a prvi put se susreću sa većim promenama u nastavnom 
procesu, uključujući i promenu nastavnog osoblja, može se reći da mnogo 
više od starije dece, koja su na to već navikla, cene razumevanje, podršku i 
ljubaznost. U vezi sa tim, ne sme se izostaviti činjenica da od petog razreda 
fizičko vaspitanje predaje predmetni nastavnik, umesto nastavnika razredne 
nastave. Takva promena za sobom donosi mnogo veće zahteve i očekivanja od 
učenika, kao i prelazak na jedan novi nivo u bavljenju fizičkom aktivnošću. 
Iz tog razloga, njima je, više nego starijim učenicima, bitno da nastavnik 
shvati da ne mogu odmah uraditi vežbu onako kako on očekuje, da nemaju 
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svi isti nivo sposobnosti, kao i da ne vole baš svi fizičko vaspitanje. Ono što je 
kod ove dimenzije ključni element jeste sklonost nastavnika da uzme u obzir 
individualne razlike učenika, te upravo zbog toga ove kompetencije mlađi 
učenici cene. Takođe, mlađi učenici smatraju da nastavnik fizičkog treba da 
se trudi da i njih zainteresuje za fizičko vaspitanje i ukaže na važnost ovog 
predmeta, verovatno zbog toga što su oni otvoreni za promene i spremni 
da procene i vrednuju trud nastavnika. Može se pretpostaviti da učenicima 
mlađeg uzrasta odgovara stil vođenja nastave u kom se prepliću adekvatna 
doza slobode, ali i kontrole nad učenicima. Naime, mlađi učenici su naklonjeni 
onim nastavnicima koji zahtevaju disciplinu, red i rad, i dosledni su onome što 
rade, odgovorni i savesni, ali istovremeno nastoje da učenike motivišu, time 
što će se truditi da upute razumevanje svakom učeniku i da vežbe i časove 
prilagode sposobnostima svakog deteta. To nisu nužno popustljivi nastavnici, 
već više demokratski ili autoritativno usmereni, što je u skladu sa nekim 
rezultatima ranijih istraživanja, koja govore da je ovaj stil vođenja nastave 
najefikasniji (Šimić Šašić, 2011). 

ZAKLJUČAK

Ovo istraživanje nastojalo je da rezultira sažetim prikazom stavova 
učenika prema njihovom nastavniku fizičkog vaspitanja, a može poslužiti 
i kao smernica drugim istraživačima da dublje ispitaju prirodu stavova 
učenika. Može se smatrati da je ovo samo početni korak na putu ka otkrivanju 
svih onih osobina, ponašanja i stavova koje učenici cene. Sa druge strane, 
dok se do opširnijeg i dubljeg uvida ne dođe, rezultati istraživanja mogu 
poslužiti kao smernica svim onim nastavnicima koji nastoje da unaprede svoj 
rad i odnos prema učenicima, kako bi na taj način lakše i efikasnije ostvarili 
ciljeve vlastite nastave i što bolju interakciju sa učenicima. Teorijski značaj 
istraživanja ogleda se u mogućnosti utvrđivanja onih karakteristika, tj. 
kompetencija nastavnika fizičkog vaspitanja, koje učenici osnovnoškolskog 
uzrasta posebno cene. Takođe, istraživanje pruža i važne informacije o 
postojaju razlika među decom različitog uzrasta kada su u pitanju stavovi 
prema nastavniku fizičkog vaspitanja, te se stoga može smatrati i dodatkom 
domaćoj literaturi koja se bavi stavovima učenika. Isto se može reći i za 
dobijene informacije u pogledu razlika na osnovu toga da li učenici mimo 
škole treniraju ili ne treniraju neki sport. Uzimajući u obzir način na koji su 
različite demografske karakteristike (pol, uzrast, treniranje nekog sporta) 
povezane sa stavovima učenika prema nastavniku fizičkog vaspitanja, može 
se doći do informacija koje su vredne i za nastavnike i za učenike. Takođe, 
ispitivanje stavova prema nastavniku fizičkog može obogatiti i znanja bitna 
za sportsku pedagogiju. Pored toga, upitnik korišćen u ovom istraživanju, a 
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koji nije ranije korišćen osmišljen je specijalno za ovo konkretno istraživanje, 
može poslužiti kao početna tačka u fomulisanju i standardizaciji podrobnijeg 
upitnika za procenu stavova učenika prema nastavniku fizičkog vaspitanja. 
Pored toga, teorijski značaj ovog istraživanja može se ogledati i u mogućnosti 
poređenja njegovih rezultata sa rezultatima istraživanja u okviru nekih drugih 
sredina i kultura, u cilju utvrđivanja uticaja kulture i sredinskih faktora na 
stavove učenika prema nastavniku fizičkog vaspitanja.

Praktični značaj ovog istraživanja takođe je vrlo važan. Sticanje uvida 
u to kakva je priroda stavova učenika prema nastavniku fizičkog vaspitanja, 
i koje su to kompetencije koje oni posebno cene, može značajno doprineti 
efikasnijem i adekvatnijem planiranju i sprovođenju nastavnog procesa, te na 
taj način pomoći i učenicima i nastavnicima u procesu učenja.Važno je uzeti u 
obzir da je ovo konkretno istraživanje sprovedeno na uzorku osnovnoškolskih 
učenika jedne škole iz seoske sredine. Iz tog razloga, rezultati ne mogu da 
se generalizuju na populaciju osnovnoškolske dece. Bilo bi korisno ispitati 
stavove na uzorku dece iz različitih sredina, kako bi se mogli izvući 
podrobniji zaključci. Pored toga, bilo bi zanimljivo sprovesti i istraživanje 
koje bi se bavilo razlikama u stavovima učenika prema nastavniku fizičkog 
vaspitanja između dece sa sela i iz grada, jer bi se na  taj način stekao uvid u 
to da li i na koji način sredinski faktori utiču na stavove učenika. U vezi sa 
tim, treba napomenuti da je jedno od ograničenja ovog istraživanja svakako 
i veličina uzorka, koji bi trebalo da bude veći kako bi se rezultati mogli 
adekvatnije interpretirati i generalizovati. Pritom, može se reći i da je uzorak 
ujednačen jedino po uzrastu, dok je po polu i tome da li učenici treniraju 
neki sport ili ne neujednačen, što se takođe može smatrati ograničenjem 
istraživanja. S obzirom da se stavovi mogu, iako teško promeniti, bilo bi 
interesantno organizovati longitudinalnu studiju, kako bi se utvrdilo na koji 
način se menjaju stavovi prema nastavniku fizičkog vaspitanja u zavisnosti od 
razvojne faze u kojoj se učenik nalazi. To bi svakako dalo korisne informacije 
o tome kako da nastavnici svoje ponašanje prilagode različitim uzrastima. 
U tom kontekstu, mogli bi biti uključeni i učenici srednjih škola, kako bi se 
ispitali i njihovi stavovi prema nastavniku fizičkog vaspitanja, a na taj način 
bi se dobila potpunija slika o razvoju i promeni stavova učenika. Može se 
pretpostaviti i da na rezultate ovog istraživanja utiču još neki faktori koji 
nisu uključeni u analizu, poput osobina ličnosti konkretnih učenika, veličine 
odeljenja, pola njihovog nastavnika fizičkog vaspitanja, njegovog ponašanja, 
stavova i slično, iako se pretpostavlja da su učenici prilikom popunjavanja 
upitnika u obzir uzeli svog nastavnika fizičkog vaspitanja. Bilo bi interesantno 
u neka buduća istraživanja uključiti i ove faktore, i na taj način ispitati, na 
primer, povezanost stavova učenika prema nastavniku fizičkog vaspitanja sa 
njihovim osobinama ličnosti

.
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Abstract: The aim of the study was to determine the factor structure of the 
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different physical education teacher competences. A sample of 119 students of 
both genders, grades 5 through 8, was assigned a USF assessment scale, modeled 
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factor analysis. The ANOVA results for gender differences indicate that there 
are no statistically significant differences in the attitudes of students towards 
the competences of physical education teachers. ANOVA results for differences 
between coaching students and non-coaches suggest that there are statistically 
significant differences between these groups of respondents regarding the factor 
of socio-emotional competence of teachers, in the sense that students who train 
a sport are more inclined towards the socio-emotional competences of teachers. 
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The ANOVA results for age differences indicate that there are statistically 
significant differences between younger and older students, regarding both 
factors, in the sense that younger students are more inclined towards both the 
socio-emotional and professional competences of physical education teachers. 
Attitudes towards the teacher provide valuable information about what students 
think and feel about them, thus creating adequate conditions for effecting change 
and improving both teaching and relationships with students.

Key words: student attitudes, physical education teacher, competencies

INTRODUCTION 

With the changes and the increasing development of modern technologies, 
the role of teachers in the educational process is changing. According to the 
traditional approach, which is still partly present, the teacher is the lecturer and has 
authority, while the students are mostly inactive and exposed to front-line work, and 
the most attention is given to the teaching material. However, this type of teaching 
can adversely affect student motivation. Given that, according to this approach, 
communication between teachers and students is usually one-way, the individual 
needs of individuals are usually neglected and students are not sufficiently 
motivated (Karanac, Papić, & Jasić, 2010). The modern approach, however, is very 
different from the traditional one. In contrast to the formerly autocratic method, 
the democratic method used nowadays is becoming more and more prevalent. 
The purpose of the contemporary approach is to achieve the goals of education 
through teacher-student interaction. In order to achieve these goals, it is necessary 
to constantly improve the work of the students, but also the teachers, to change and 
improve the techniques and methods of work, as well as the methods of teaching.

Much of the research to date has focused on examining the factors associated 
with learning success and teaching. The results most often pointed to different 
psychological and other characteristics of the child as major factors (personality 
traits, gender, age, abilities, etc.), but many elements of the school environment 
should not be overlooked as important links in this process. In addition to research, 
teaching practice indicates that the number of these elements is large, so the 
organization of teaching, teaching content, physical conditions, school equipment 
for teaching, family support, etc., can be emphasized (Đigić, 2013). However, as 
noted above, one of the most important elements is the teacher. The positive and 
negative behavior of teachers largely determine the effectiveness of classroom work 
and significantly affect student achievement as well as interpersonal student-teacher 
relationships and student satisfaction, both in regards to teachers and teaching itself. 
There are several specific behaviors and characteristics of teachers that affect the 
teaching effectiveness of all school subjects and grade levels. These characteristics 
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are as follows: teacher personality, classroom management and organization, 
organization and orientation in teaching, application of instruction, and monitoring 
of student potential and progress and professionalism (Stronge, 2007). Of particular 
importance for concrete research are characteristics such as the personality of the 
teacher and the management of the class and the organization, but others should 
not be neglected. When it comes to the personality of the teacher, it is important 
to note that the way the teacher presents himself/herself significantly influences 
the attitude of their superiors, colleagues and students towards them. Very often, 
students associate the love for a particular subject with the teacher. Some of the 
personality traits of teachers that are particularly valued include a tendency to use 
personal experience as an example in teaching, understanding students’ feelings, 
a sense of humor, an appropriate dress code, maintaining confidence and respect, 
flexibility and spontaneity, enjoying teaching and expecting students to enjoy 
learning, listening to students carefully, treating all students the same way, actively 
working with students, etc. When it comes to class management, it can be said that 
some of the more important aspects are clearly expressing the expectations that 
the teacher has of the students, encouraging interaction, establishing clear rules, 
showing consistency in class management, etc. (Stronge, 2007). As noted above, 
personality traits, teaching style, attitude toward the material, attitude towards 
the students, and behavior in class are just some of the important characteristics 
of the teacher. In order to consolidate all these characteristics under one concept 
and thereby facilitate the exploration of the relationship between the success of 
the teaching process and the characteristics of teachers, the concept of classroom 
management is often under discussion. This concept primarily refers to all the 
actions of teachers in order to initiate and sustain learning activities in class, while 
these procedures refer to the management of time, space, activities, materials for 
work and behavior of students in a group. In this way, the teacher, as the ‘leader’ 
of the teaching process, uses his/her personal and professional capacities and in 
cooperation with other members of the educational process, plans, initiates and 
maintains certain processes, making the teaching successful (Đigić, 2013). In line 
with the prior, it can be concluded that achieving success requires the teacher to 
know the possible effects of his or her actions, and to put them into practice in an 
adequate manner, which involves adapting and combining ways, procedures and 
methods to the needs and specific characteristics of the department.

When it comes to the qualities of successful teachers, the research to date 
indicates the importance of their further study. Specifically, it has been shown that 
student attitudes towards learning, teaching and school, as well as school success, 
are related to their experience of teacher traits (Đigić, 2013). In these studies, a 
teacher’s personality traits, behaviors and attitudes toward students, classroom 
work, a teacher’s social role, and outward appearance are cited as categories of 
teacher traits. Research (Đigić, 2013) indicates that students are considered good 
and successful by those teachers characterized by warmth, a friendly attitude, 
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consistency, fairness, a sense of humor, kindness, cooperativeness, understanding 
for student problems, open-mindedness, different interest, a teacher’s willingness 
to help, allowing greater student activity, good knowledge of the subject matter, and 
democracy (Đigić, 2013). Many authors believe that positive experiences related to 
teaching physical education can serve students to adopt physical activity as part of 
their lifestyle once they are adults (Sallis and McKenzie, 1991). In this regard, it is 
very important to identify the motivational, cognitive and affective processes that 
determine the experience of physical education as a subject that presents students with 
a pleasant and important experience. In addition, the success of physical education 
instruction depends largely on the teachers and their instructional skills. Research 
in the field of physical education indicates that teacher behavior greatly influences 
student attitudes, both positively and negatively. Specifically, students who have 
had positive experiences with a physical education (hereinafter: PE) teacher report 
a positive attitude toward the subject matter (Subramaniam & Silverman, 1999). 
When it comes to the discipline of students in physical education teaching, there 
is a perception of an environment in which the task to be performed is accurately 
related to the intrinsic motives that teachers encourage as exemplary behavior in 
class (Bakirtzoglou and Ioannou, 2011). In the research that included 6th, 7th and 
8th grade elementary school students, attitudes towards the teacher and physical 
education classes were examined. The results indicate that students enjoy the variety 
of classroom activities, love their teachers, and have fun in physical education classes. 
When it comes to teacher traits, students are most valued by friendly teachers who 
possess good physical skills, and least liked when a teacher is inclined towards more 
skilled students (Ryan, Fleming, & Maina, 2003). Teachers who want students to 
have a positive experience with physical education should be aware of behaviors 
and lifestyle characteristics that may be offensive to students. The results of one 
study showed that students characterized PE teachers as the favorite adult at school, 
and that there was a special relationship between the propensity to assist a teacher 
and name a teacher as a favorite (Aicinena, 1991). Brumbach (1968), on the other 
hand, noted in his research that improvements occurred in those students where 
the teacher displayed a personalized style of working with students (remembering 
their names, talking to them about their fitness, participating in the class) (Aicinena, 
1991). There is some research suggesting that students who exhibit unfavorable 
physical education classes often refrain from engaging in physical activities out of 
school (Subramaniam & Silverman, 1999). Unlike the situation when students have 
a positive attitude towards physical education, when the attitude is negative, teaching 
and learning become difficult for everyone involved (Subramaniam & Silverman, 
1999). In addition, students also emphasize the opportunity to improve their skills 
and have fun in the classroom. They consider teacher disparagement, intransigence, 
and objectivity as the biggest disadvantage of teachers (Ilić and Stević, 1966). A 
more extensive survey of 928 elementary and 452 high school students from small 
towns in Serbia shows that, according to the students, PE teachers most often show 
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physical and professional qualities, good physical fitness, naturalness, honesty and 
sociability (Radovanović, 1994). In addition, some findings indicate that students 
most value teachers who are accessible and comfortable, well organized and trusting 
in students, and that it is not desirable to provoke fear, to be uninteresting and assess 
unfairly, as well as to ridicule the students (Radovanović, Arunović, Madić, and 
Višnjić, 1993). Some research has compared the attitudes of boys and girls towards 
physical education and physical activity, and boys have been shown to have more 
positive attitudes towards activities that are challenging and contain risk elements, 
while girls have shown a positive attitude towards physical activities for mostly social 
reasons (Smoll & Schutz, 1980; Subramaniam & Silverman, 1999). In addition, the 
results of gender differences research support a greater attachment of boys to physical 
education (Colley, Comber, & Hargreaves, 1994; Subramaniam & Silverman, 1999), 
and this may be one of the explanations for the existence of differences in attitude 
toward physical education. When it comes to gender differences in attitudes towards 
teachers, previous research has shown that female students have more favorable 
attitudes towards teachers and the school in general than students, but also that 
they are more likely to have a more positive attitude towards teachers (Brophy & 
Good, 1974; Bratanić and Maršić, 2004). When it comes to age differences, research 
shows that generally younger children show a more positive attitude toward physical 
education compared to older ones (Wersch, Trew, & Turner, 1992). In relation to 
teacher behavior towards students, research shows that PE teachers pay more 
attention to boys than girls, and provide boys with greater acceptance and praise 
than girls (Duffy, Warren, & Walsch, 2001; Nicaise, Cogerino, Bois, & Amorose, 
2006). In relation to these results, it can be assumed that the different attitude of 
teachers towards boys and girls may be a significant factor influencing their differing 
attitudes towards the teacher and the teaching of physical education.

The aim of this research was to determine the structure of the scale of 
assessment of student attitudes towards PE teachers and to see if there are gender 
and age differences

METHOD 

Sample of respondents

The study had 119 participants, students of the Branko Radičević 
Elementary School from Sava Selo, aged from 11 to 14 years. The sample 
included 64 girls (54%) and 55 boys (46%) from the 5th to the 8th grades. 
There were 23 students from the 5th grade (19%), 37 from the 6th grade (31%), 
21 from the 7th grade (18%) and 38 students from the 8th grade (32%). Of 
these, 76 (64%) of the students trained a sport, while 43 (36%) of the students 
trained no sports.
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Measuring instruments

The USF (Physical Education Teacher Attitude Questionnaire) - This 
questionnaire was modeled on the one designed by 36 sports pedagogy experts 
(Luke & Cope, 1994). In the final form of the Attitude Assessment Scale used 
in this particular research, the scores, to some extent, have been adapted by 
the author of the assessment of student attitudes toward the PE teacher. The 
aim was to evaluate the scale to capture all three components of attitude 
(emotional, cognitive and conative) in order to gain a better understanding of 
student attitudes. The total number of items in this scale is 30. However, based 
on preliminary warnings, the number of items was reduced to 24. Responders 
responded to the items on a three-level Likert-type scale. The answers varied 
from 1 - disagree, 2 - not sure, to 3 - agree.

Organization and flow of research

The survey was conducted at the Branko Radičević Elementary 
School in Sava Selo in April 2018. Before the test itself, the subjects were 
given instructions to answer the questionnaire, as well as information about 
the purpose of the test, what data would be used for and who would be aware 
of the results. The questionnaire was anonymous and it was printed on paper 
and completed during class. Respondents provided answers by rounding up an 
appropriate number that represented the degree of agreement of the respondents 
with each statement. Also, the questionnaires were done individually and the 
response time was not limited.

Methods and data processing

A factor analysis was conducted in order to determine the factor 
structure of the USF questionnaire. Correlations were calculated to determine 
the association between the obtained factors. A one-way analysis of variance 
was conducted to determine the existence of differences by gender and whether 
a student is training some sport. In order to determine the differences between 
older and younger respondents in attitudes towards the PE teacher, a one-way 
analysis of variance was conducted.

RESULTS

Factor analysis was applied in order to determine the factor structure 
of the USF questionnaire. Two main components were retained in the analysis, 
which together explain 26.57% of the variance of the system of variables.
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Table 1. Structure matrix of the USF assessment scale

 
Components

Items

Socio-
Emotional 

Competences 
(α = 0.73)

Professional 
Competences 

(α = 0.66)

5. The games that the PE tacher asks us to play 
should be interesting. 0.669

13. The PE teacher should make our lesson 
interesting. 0.576

18.  It is very important for the PE teacher to 
be kind and friendly to the students in class. 0.543

8. The games that the PE teacher asks us to 
play should not be boring. 0.539

29. The PE teacher should always be neat and 
in sports gear in class. 0.521

27. A PE teacher should have an understanding 
of students whose favorite 
school subject is not PE. 0.512
25. I think the PE teacher should make an 
effort to get students interested in classroom 
activities.

0.488 0.312

26. I think the PE teacher should understand 
the importance and usefulness of physical 
education.

0.455

1. It is very important for the PE teacher to 
encourage the fair play principle in class. 0.428

30. The PE teacher should understand that 
someone may not like physical education. 0.402

12. I think it is good for the PE teacher to 
realize that some students cannot 
do an exercise the first time. 0.400 0.304
4. I think it is good that the PE teacher requires 
that we are always in sports 
gear in class. 0.387 0.336
24. The PE teacher should not tolerate 
indiscipline in class. 0.350

16. The games assigned by the PE teacher 
should be such that everyone can do them. 0.313
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20. I think the PE teacher should be living a 
healthy life. 0.652

17. The PE teacher should appreciate the effort 
made in class. 0.644

22. The PE teacher should not make a physical 
education lesson useful. -0.632

23. I think the PE teacher should monitor and 
highlight our success in competitions. 0.604

19. The PE teacher should not be sensitive and 
understanding. -0.479

7. The PE teacher should help me realize the 
importance of physical education. 0.414

15. The PE teacher should require sports 
equipment every class. 0.331 0.380

28. It is important that the PE teacher takes 
care of student safety at all times. 0.365

21. The PE teacher should not regularly check 
the hygiene of the equipment. -0.355

11. Responsibility and conscientiousness 
is something that should characterize a PE 
teacher.

0.345 0.346

From Table 1 it can be concluded that the first major component is 
described by indicators related to teacher friendliness and kindness, the 
degree of understanding for the students, adaptation of the exercises to student 
abilities, the teacher’s tendency to make the exercises and lessons interesting 
for the students and thus motivate them, as well as encouraging fair play 
principles in the classroom - this factor has been called the socio-emotional 
competence of teachers. The second major component is described by the 
topics related to the consistency of teachers, emphasizing the usefulness and 
importance of physical education, the responsibility and conscientiousness of 
teachers, as well as stressing the effort and success of students by teachers and 
adherence of teachers to a healthy life and demands placed on students - this 
factor is called the professional competence of teachers.

Table 2. Correlation of obtained factors

Professional Competences
Socio-Emotional Competences 0.198*
* The correlation is significant at the 0.05 level.
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By looking at the correlation of the obtained factors, it can be said that 
there is a statistically significant correlation, with this correlation being low, 
which means that they are relatively independent factors. A one-way analysis 
of variance was conducted to determine the existence of gender differences in 
student attitudes toward the PE teacher. The results indicate that there are no 
statistically significant gender differences, both in the case of the first factor 
(F = 0.23, df = 117, p = 0.63) and in the case of the second factor (F = 0.02, df 
= 117, p = 0.90).

Table 3. Descriptive indicators for the sport coaching variable

N AS SD

Socio-Emotional 
Competences

He trains 76 2.78 0.18
He does not 

train 43 2.65 0.29

Professional 
Competences

He trains 76 2.42 0.16
He does not 

train 43 2.38 0.18

 
Based on the descriptive indicators shown in Table 3, it can be concluded 

that higher scores are achieved by those students who train a sport than those 
who do not train when it comes to the socio-emotional competence factor.

Table 4. Results of an one-way analysis of variance for the sport coaching variable

Df F P
Socio-Emotional 
Competences 117 8.27 0.005

Professional 
Competences 117 1.92 0.168

Based on the results of a one-way analysis of variance (Table 4), it 
can be concluded that the differences between those students who train and 
those who do not train are statistically significant. According to the results in 
Table 3, it can be concluded that statistically significant differences exist in 
the factor of socio-emotional competence in the sense that students who train 
are statistically significantly different from those who do not train in terms of 
attitudes towards the socio-emotional competences of teachers. Specifically, 
it can be said that students who train value these competences of PE teachers 
more.

A one-way analysis of variance was conducted to determine the 
existence of age differences in student attitudes toward a PE teacher. The 
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results of this analysis indicate that there are statistically significant differences 
in age, both in the case of the first factor and in the case of the second factor.

Table 5. Descriptive indicators for the age variable

N AS SD
Socio-Emotional 
Competences

Younger 60 2.78 0.17
Older 59 2.68 0.28

Professional 
Competences

Younger 60 2.44 0.17
Older 59 2.37 0.16

Based on the descriptive indicators presented in Table 5, it can be 
concluded that younger students have higher scores compared to older ones 
when it comes to both factors, socio-emotional competences and professional 
competences.

Table 6. Results of the one-way analysis of variance for age variable

Df F p
Socio-Emotional 
Competences 117 5.83 0.017

Professional 
Competences 117 4.40 0.038

Based on the results of the one-way analysis of variance (Table 6), it 
can be concluded that the differences between younger and older students 
are statistically significant. According to the results from Table 5, it can be 
concluded that there are statistically significant differences in the socio-
emotional competence factor as well as in the professional competence factor, 
in the sense that the younger students are statistically significantly different 
from the older ones regarding their attitude towards socio-emotional and 
professional teacher competences. Namely, it can be said that younger students 
appreciate these competences more in regards to PE teachers.

DISCUSSION

The results of this study suggest that the latent space, i.e. the factorial 
structure of the USF questionnaire consists of two latent dimensions or 
factors. The first factor, referred to as the socio-emotional competence of the 
teacher, refers to the various forms of a pleasant, understanding behavior of 
the teacher. The content of this dimension is in support of the data found in 
literature that discusses teacher competences (Jennings and Greenberg, 2009). 
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Another isolated factor, referred to as teacher professional competences, 
relates to the responsibility, consistency, and conscientiousness of PE teachers. 
This dimension can be said to refer to those teacher behaviors that should set 
an example for students. The content of this dimension, as in the previous 
one, is in support of the data found in the literature (Mićanović, 2012). 
Although in the literature and previous studies the division and structure of 
the competences mentioned is not identical to that obtained in this particular 
research, it can be said that it corresponds to the descriptions of competences 
identified in the already existing literature (Mićanović, 2012; Markuš, 2010; 
Jennings & Greenberg, 2009). It should also be noted that the structure of 
isolated factors is more in line with the results of some previous research, 
which lists the categories of teacher traits that students often evaluate and 
which are important to them (Đigić, 2013; Ilić and Stević, 1966; Radovanović, 
1994). Specifically, girls were expected to be more inclined towards the socio-
emotional and professional competences of teachers than boys. However, this 
assumption has not been confirmed, and it can be said that the results of some 
previous studies have not been replicated (Ilić and Stević, 1966; Brophy & 
Good, 1974; Bratanić and Maršić, 2004). Also, it can be assumed that there 
were no significant differences due to the relative unevenness of the sample 
by gender.

When it comes to assumptions about determining differences in student 
attitudes toward a PE teacher, depending on whether or not they train a sport 
out of school, they can be confirmed in part. Namely, statistically significant 
differences were obtained with regard to student attitudes towards the 
socio-emotional competences of teachers, but not in the case of professional 
competences. In this regard, it has been shown that the students who practice 
some sport in comparison with those who do no training are more inclined 
towards the socio-emotional competences of teachers. In this context, it 
can also be said that the results of some earlier studies have been partially 
confirmed (Višnjić, Martinović, Ilić, & Marković, 2010). Namely, it can be 
assumed that students who practice a sport outside the school context already 
have implanted values that imply socio-emotional competences and therefore 
value them more. Younger students have been shown to be more inclined 
towards both socio-emotional and professional competences of PE teachers, 
relative to older students. In this regard, it can be said that the results of earlier 
research (Višnjić, Martinović, Ilić, & Marković, 2010) and some of the data 
found in the literature have been relatively confirmed (Kermeci, 2011). There 
are several ways to explain the results obtained. First of all, it can be assumed 
that older students (7th and 8th grade), due to the adolescence period they are 
entering and adjusting to, have a certain disinterest and opposition to anything 
that has to do with school. Unlike the first four grades of elementary school, 
when the students had no PE teacher but were taught by part-time teachers, 
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in this period of transition they encounter a new authority, which they know 
insufficiently. In this developmental period, one can assume that obedience 
and respect for authority is much more prevalent. When it comes to the factor 
of the socio-emotional competence of teachers, younger respondents are also 
more inclined towards these competences. Namely, since they are still young 
and experiencing major changes in the teaching process for the first time, 
including the change of teaching staff, it can be said that they appreciate the 
understanding, support and kindness much more than older children who are 
used to it. Also, it should not be overlooked that until the 5th grade, PE is 
taught by the subject teacher instead of the classroom teacher. Such a change 
brings with it much greater demands and expectations from the students, as 
well as a transition to a new level in physical activity. For this reason, in their 
case, it is more important for them than for older students for their teacher to 
realize that they cannot do the exercise immediately as it may be expected, as 
they lack the same level of ability, as well as taking into consideration that not 
everyone likes physical education. The key element in this dimension is the 
teacher’s tendency to take into account the individual differences of students, 
which is why these competences are appreciated by younger students. Also, 
younger students feel that a PE teacher should strive to stimulate their interest 
in physical education and point out the importance of this subject, probably 
because they are open to change and willing to assess and evaluate the 
teacher’s effort. It can be assumed that younger students are comfortable with 
a style of teaching in which an adequate amount of freedom is intertwined, as 
well as control over the students. Namely, younger students are sympathetic 
to teachers who require discipline, order and work, and are consistent with 
what they do, as well as being responsible and conscientious, but at the same 
time strive to motivate students by endeavoring to teach each student and 
understanding and adjusting exercises and lessons with the abilities of each 
child. These are not necessarily indulgent teachers, but more democratically 
or authoritatively oriented, which is in line with some results of a previous 
research, which indicates that this style of teaching is most effective (Šimić 
Šašić, 2011). 

CONCLUSION

This research has sought to render a concise account of student 
attitudes toward their PE teacher, and may also serve as a guide for other 
researchers to examine the nature of student attitudes in more depth. One 
might think that this is just the initial step on the road to discovering all the 
traits, behaviors and attitudes that students value. On the other hand, until a 
broader and deeper insight is obtained, the results of the research can serve 
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as a guide to all those teachers who seek to improve their work and attitude 
towards students, so that they can more easily and effectively achieve the 
goals of their own teaching, as well as much interaction as possible with 
the students. The theoretical significance of the research is reflected in the 
ability to determine the characteristics, i.e. the competences of PE teachers 
that are especially appreciated by elementary school students. Also, the 
research provides important information about the differences between 
children of different ages when it comes to attitudes towards a PE teacher, and 
can therefore be considered as an adjunct to the domestic literature dealing 
with student attitudes. The same can be said for the information received 
regarding differences based on whether or not students train some sport out 
of school. Considering how different demographic characteristics (gender, 
age, coaching of a sport) are related to student attitudes toward a PE teacher, 
information that is valuable to both teachers and students can be obtained. 
Also, examining attitudes toward a PE teacher can enrich knowledge relevant 
to sports pedagogy. In addition, the questionnaire used in this research, 
previously unused and designed specifically for this particular research, can 
serve as a starting point in formulating and standardizing a more detailed 
questionnaire to assess student attitudes toward a PE teacher. In addition, 
the theoretical significance of this research can be reflected in the ability to 
compare its results with those of other environments and cultures, in order 
to determine the influence of culture and environmental factors on student 
attitudes toward a PE teacher.

The practical importance of this research is also very important. 
Gaining insight into the nature of student attitudes toward PE teachers and 
the competences they value in particular can make a significant contribution 
to more effective and adequate planning and implementation of the teaching 
process, thus helping both students and teachers in the learning process. It is 
important to note that this particular research was conducted on a sample of 
elementary school students from a rural area. For this reason, the results cannot 
be generalized in regards to the population of elementary school children. It 
would be useful to examine attitudes in a sample of children from different 
backgrounds so that more detailed conclusions can be drawn. In addition, it 
would be interesting to conduct research that would address differences in 
student attitudes towards PE teachers between children from the countryside 
and from the city, as a way to gain insight into whether and how environmental 
factors influence student attitudes. In this regard, it should be noted that one 
of the limitations of this research is certainly the size of the sample, which 
should be larger so that the results can be interpreted and generalized more 
adequately. However, it can be said that the sample is uniform only by age, 
by gender and whether the students train in a sport or not, which can also 
be considered as a limitation of the research. Given that attitudes may be 



18 

SPORT - Science & Practice, Vol. 9, No 2, 2019.

difficult to change, it would be interesting to organize a longitudinal study 
to determine how attitudes toward a PE teacher change depending on the 
developmental stage the student is in. This would certainly provide useful 
information on how teachers can adapt their behavior to different ages. In 
this context, high school students could also be involved in examining their 
attitudes towards a PE teacher, thereby providing a more complete picture of 
the development and change of student attitudes. It can be assumed that the 
results of this research are influenced by some other factors not included in 
the analysis, such as the personality traits of particular students, the size of 
the class, the gender of their PE teacher, their behavior, attitudes, etc. It would 
be interesting to include these factors in some future research, and thus to 
examine, for example, the link of student attitudes toward PE teachers with 
their personality traits.
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