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VRŠNJAČKO NASILJE U SRBIJI IZ UGLA ISTRAŽIVAČA:  
IMPLIKACIJE ZA BUDUĆA ISTRAŽIVANJA 

 
 

Rezime: Istraživanje problema vršnjačkog nasilja ima veliki teorijski i praktični značaj, jer 
ukoliko se o nasilju stalno govori može se preduprediti ova pojava a samim tim i izbeći 
veće posledice, opasne po razvoj deteta. U društvu u kome živimo nasilje je veoma 
rasprostranjeno. Porast nasilja je veoma vidljiv i u školama. Upravo su nas ti razlozi 
usmerili na proučavanje ovog problema. Iako se čini da je vršnjačko nasilje istražena tema 
mnogih naših i stranih istraživanja, to pitanje je sve aktuelnije.  
 
Cilj ovog rada je da se, pregledom literature izdvoje radovi koji su u svoj istraživački fokus 
postavili vršnjačko nasilje, kao i da se sistematizuju saznanja iz ovog područja što bi 
rezultiralo kreiranjem smernica za praktičan rad. Pri ovom pregledu korišćen je servis 
Konzorcijuma biblioteka Srbije za objedinjenu nabavku – KOBSON, preko koga je izvršena 
pretraga baza radova. Pretraživanje je obuhvatalo radove objavljene u periodu od 2000. 
godine do 2014. godine. Pregled je obuhvatao veliki broj radova, ali je 60 od njih 
iskorišćeno za ovaj rad. Reč je o kvalitativnom istraživanju u kome je korišćen postupak 
analize sadržaja. Zabrinutost zbog vršnjačkog nasilja pojačava zahteve da se problem 
objasni i da se preduzmu određene mere kako bi se rešio. Zbog toga je neophodno da se 
u svim školama sprovedu različiti programi i projekti čiji su ciljevi učenje nenasilne 
komunikacije, smanjenje nasilja u  školama, kao i aktivizacija dece i mladih. Prema tome, 
vršnjačko nasilje može da se suzbije otklanjanjem onoga sto ga podstiče i menjanjem 
motiva koji ga izazivaju. 
 
Ključne reči: istraživanja, prevencija, problemi, škola, učenici, vršnjačko nasilje. 

 
 

1. TEORIJSKI OKVIR ISTRAŽIVANJA 
 

Mediji nas svakodnevno izveštavaju o primerima sve brutalnijih oblika vršnjačkog nasilja, 
surovim tučama i razračunavanjima. Nasilje je široko rasprostranjeno u školama i većina 
učenika ima iskustva sa vršnjačkim nasiljem. Često se postavlja pitanje, otkud nasilje u školama 
i šta je to što doprinosi da se deca među sobom tuku, vređaju, ponižavaju i dr. Pokušavaju da 
se daju različiti odgovori na ova pitanja, od toga da je nasilje toliko prisutno svuda oko nas, 
naročito u medijima, u različitim sadržajima koji se nude deci, da su deca razvila neku vrstu 
neosetljivosti na nasilje, do toga da je nasilje sastavni deo njihovog života. Deca vide nasilje u 
kući, školi, televiziji, vide da se nekada nasilnim reakcijama može brže stići do cilja, izaći iz 
konflikta kao pobednik i tako dobiti ono što se želi. Da li deca postaju sve nasilnija ili se samo 
otvorenije suočavamo sa problemima nasilja i glasnije govorimo o ovoj društvenoj pojavi? 
Stručnjaci su suočeni sa ovim i nizom pitanja na koje treba da odgovore. 
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Kompleksna problematika vršnjačkog nasilja je predmet mnogih istraživanja više od tri 
decenije. Intezivno se proučavaju prevalencija, oblici, načini manifestovanja, uzroci i posledice 
vršnjačkog nasilja. Iako postoji opšta saglasnost da je školsko nasilje ozbiljan problem, nema 
jedinstvene teorijske niti operacionalne definicije tog pojma.Vršnjačko nasilje se najčešće 
definiše kao perzistentno, ponavljano nepoželjno ponašanje koje podrazumeva upotrebu 
negativnih akcija (Glumbić i Žunić Pavlović, 2008). To je svako psihičko ili fizičko nasilno 
ponašanje koje je usmereno na decu od strane vršnjaka koje je učinjeno sa ciljem povređivanja.  
 
Prilikom proučavanja školskog nasilja neophodno je da se uzme u obzir društveni kontekst. 
Problemom vršnjačkog nasilja u školama treba da se bavi celokupno društvo, kako njegove 
institucije, porodica, tako i druge društvene grupe, koje mogu dati značajan doprinos borbi 
protiv nasilja. Nasilju među učenicima u školi se mora dati odgovarajuća pažnja i tretman. 
Reakcije zajednice na pojavu nasilja među učenicima u školi moraju biti efikasne i adekvatne. 
Neophodno je delovati na sveobuhvatnu izgradnju svesti o zabrani bilo kog vida nasilja i 
drugog ponižavajućeg postupanja prema deci, a u obrazovno-vaspitnim institucijama postaviti 
kao prioritet prevenciju vršnjačkog nasilja, edukovati školsko osoblje, učenike i roditelje, težiti 
ka izgradnji bezbednijeg okruženja, ka većoj primeni postojećih programa u praksi i ka 
resocijalizaciji dece počinilaca nasilja u zajednici. 

 
2. METODOLOGIJA ISTRAŽIVANJA 

 
U ovom radu su analizirani radovi u kojima je sa teorijskog i praktičnog aspekta obrađen 
problem vršnjačkog nasilja. Pri ovom pregledu korišćen je servis Konzorcijuma biblioteka 
Srbije za objedinjenu nabavku – KOBSON, preko koga je izvršena pretraga baza radova.  
Pregled i analiza elekronski dostupne literature izvršena je u periodu od aprila do juna 2015.  
godine. Radi što šireg obuhvata literature uključene su ključne reči: nasilje, vršnjačko nasilje, 
nasilno ponašanje, vršnjačko nasilje u školskoj sredini, žrtve vršnjačkog nasilja, rizični faktori 
vršnjačkog nasilja, prevencija vršnjačkog nasilja. Pretraživana je literatura na srpskom jeziku. 
Kriterijumi za odabir istraživačkih studija bili su: da se bar jedna varijabla odnosi na vršnjačko 
nasilje i da obuhvata populaciju dece i/ili mladih, pri čemu je za potrebe ovog rada uzorak 
radova ograničen na one koje su objavljene posle 2000. godine. Analiza je obuhvatila veliki 
broj radova, ali je za potrebe ovog istraživanja izdvojeno 60 preglednih i istraživačkih radova 
(najuticajnijih) koji su se bavili teorijskim i praktičnim aspektom vršnjačkog nasilja. 
Analiziran je svaki rad u celini i to sa aspekta tema kojima se bavi, a koje su podeljne po 
sledećim kategorijama: (1) Pojmovno određenje vršnjačkog nasilja; (2) Rizični i protektivni 
faktori vršnjačkog nasilja; (3) Vršnjačko nasilje u školi i školskoj sredini; (4) Žrtve vršnjačkog 
nasilja i (5) Prevencija vršnjačkog nasilja. 
 

3. REZULTATI ISTRAŽIVANJA 
 

3.1. Pojmovno određenje vršnjačkog nasilja. – Ovu grupu čine 11 radova koji se bave različitim 
pristupima pri pojmovnom određenju, karakteristikama, oblicima i načinima manifestovanja 
vršnjačkog nasilja. Polazna tačka u razmatranju fenomena vršnjačkog nasilja, odnosno 
viktimizacije učenika u školi, jeste sagledavanje načina kako se ova pojava manifestuje i koliko 
je rasprostranjena. Već na ovom koraku i istraživači i praktičari susreću se sa teškoćama koje 
odražavaju složenost i višedimenzionalnost samog fenomena. Susreću se sa različitim oblicima 
nasilja, čija se slika menja s obzirom na pol i uzrast, kao i sa različitim ulogama u vršnjačkom 
nasilju. Svi autori analiziranih radova saglasni su u tome da u savremenoj literaturi postoje 
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brojne definicije vršnjačkog nasilja i da se zbog toga ne može govoriti o univerzalnom i 
opšteprihvaćenom određenju ovog pojma. Takođe postoje mnogobrojna terminološka i 
pojmovna preklapanja u pojmovnom određenju agresivnosti, nasilja i vršnjačkog nasilja. 
Popović Ćitić (2007) u svom radu analizira definisanje pojma vršnjačkog nasilja sa nekoliko 
različitih aspekata. Pravna nauka problem nasilnog ponašanja dece i omladine definiše sa 
aspekta kriminalnog i prekršajnog ponašanja. Kriminološka nauka nasilno ponašanje dece i 
omladine definiše u okvirima posebnog tipa kriminaliteta koji se označava kao maloletnička 
delinkvencija ili prestupništvo maloletnika. U oblasti medicinskih naučnih disciplina, nasilno 
ponašanje dece i omladine se posmatra unutar dijagnostičke kategorije poremećaja 
ponašanja, dok psihološke discipline sinonimno koriste termine nasilno i agresivno ponašanje i 
razmatraju ih unutar sindroma eksternalizovaih i internalizovanih ponašanja. Nasilno 
ponašanje se može odrediti kao intencionalno i repetitivno ispoljavanje fizičkih ili verbalnih 
oblika agresije sa ciljem nanošenja fizičkih povreda, izazivanja psihološkog bola i patnje ili 
ostvarivanja kontrole i nadmoći nad drugom osobom (Davidović, 2012; Popović Ćitić, 2006a; 
Savić i Knežić, 2007). U svom radu Glumbić i Žunić Pavlović (2008), u okviru definicije ističu tri 
bitna elementa: trajanje, negativni postupci i neravnopravan odnos snaga. Prema tome, 
vršnjačko nasilje je potrebno razlikovati od instrumentalne agresije koja se sprovodi u kratkom 
vremenskom periodu ili reaktivne agresije, koja predstavlja direktan odgovor na negativnu 
akciju. Tek u situacijama kada reaktivna agresija poprimi oblik ponavljanog reagovanja na 
viktimizaciju, može se govoriti o reaktivnom tipu vršnjačkog nasilja (Bazić, 2013). 
 
Kada govorimo o vršnjačkom nasilju i nasilju u školama, termin koji se često može susresti i u 
domaćoj i u stranoj stručnoj literaturi je pojam bullyng, a u radovima: Glumbić i Žunić Pavlović 
(2008), Đorić (2009) i Sinobad (2005) pod pojmom bulling se podrazumeva agresija jačeg 
prema slabijem, pri čemu napadač i napadnuta strana mogu biti i pojedinac i grupa. U našem 
jeziku ne postoji reč čije se značenje u potpunosti poklapa sa značenjem reči bullying, a 
najčešće se kod nas prevodi kao siledžijstvo, zlostavljanje, maltretiranje ili nasilje. Na osnovu 
ovakvih određenja Đorić (2009) zaključuje da su siledžijstvo i nasilje oblici agresivnosti koji se 
delimično preklapaju. Fizički napadi koji nisu ponovljeni i/ili u kojima ne postoji disbalans moći 
spadali bi u nasilje, ali ne i u siledžijstvo. Ponovljeni oblici psihološkog i socijalnog zlostavljanja 
spadali bi u siledžijstvo, a ne i u nasilje. Oblici psihološkog i socijalnog zlostavljanja koji nisu 
ponovljeni i/ili ne postoji disbalans moći, ne bi spadali ni u siledžijstvo ni u nasilje već samo u 
agresivno ponašanje. Dakle, u ovakvom određenju školsko nasilje se ne ograničava samo na 
fenomen siledžijstva i upotreba termina nasilja se koristi u širem smislu. U radovima Bazić 
(2013), Glumbić i Žunić Pavlović (2008) i Popović Ćitić (2006b) kao najčešći oblici ispoljavanja 
vršnjackog nasilja navode se: verbalni, fizički i relacioni tip. Najčešći pojavni oblici verbalnog 
nasilja su: pretnje, nazivanje pogrdnim imenima, uvrede, podsmevanje, zadirkivanje, neprijatni 
komentari i drugo. Fizičko nasilje podrazumeva: udaranje, šutiranje, čupanje za kosu, guranje, 
šamaranje, pljuvanje, ujedanje i drugo. Relaciono nasilje je usmereno na isključivanje 
određenog pojedinca iz vršnjačke grupe, obično korišćenjem pretnji ili širenjem glasina (Bazić, 
2013; Glumbić i Žunić Pavlović, 2008; Đorić, 2009; Mentus, 2008). 
 
Đorić (2009) u svom radu ističe rezultate istraživanja koji ukazuju na to da postoje razlike 
među decom koja doživljavaju nasilje, počiniteljima nasilja i decom koja doživljavaju nasilje, ali 
ga i sami čine s obzirom na njihov pol. Dečaci su više od devojčica uključeni u vršnjačko nasilje, 
bez obzira o kojoj ulozi u vršnjačkom nasilju se radi (Glumbić i Žunić Pavlović, 2008). Međutim, 
pokazalo se da su kada se radi o izloženosti nasilju – razlike između dečaka i devojčica manje. 
Dečaci su češće počinitelji direktnih oblika nasilnog ponašanja, dok devojčice učestalije koriste 
relacijsku agresiju i indirektno zlostavljanje (Đorić, 2009; Knežević Florić, 2008). Udaranje i 
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pretnje su oblici nasilja češći kod dečaka, dok su ogovaranje i uzimanje ličnih stvari oblici 
nasilnog ponašanja karakterističniji za devojčice (Glumbić i Žunić Pavlović, 2008).  
 
3.2. Rizični i protektivni faktori vršnjačkog nasilja. – Ovoj kategoriji pripada pet radova. Rizični 
faktori jesu činioci koji predviđaju povećani rizik i povećavaju verovatnoću javljanja i razvoja 
vršnjačkog nasilja, dok protektivni faktori, sa druge strane, predstavljaju činioce koji pružaju 
otpor rizičnim faktorima i deluju u smeru redukovanja te verovatnoće.  
 
U svom radu, Nedimović i Biro (2011) navode nekoliko grupa faktora koje se smatraju rizičnim 
za nasilno ponašanje: porodični i genetski faktori, poremećena socijalna kognicija, socio-
ekonomski status porodice, interpersonalni uticaji, pripadnost grupama vršnjaka sa 
problematičnim ponašanjem, uticaj mas-medija i širi kulturološki faktori. Polovina i Đerić 
(2009) i Maksimović, Raković, Jovanović i Čolović (2008) u okviru pristupa koji za suštinom 
fenomena vršnjačko nasilje, razmatraju telesne karakteristike, lične crte i osobenosti 
socijalnog ponašanja učenika u odnosu na vršnjake. Naime, nasilni učenici su fizički snažniji, 
imaju nizak nivo anksioznosti, ali i visok nivo agresivnosti i socijalne inteligencije. Povezanošću 
pola i vršnjačkog nasilja bavila su se mnoga istraživanja. Pojedini istraživači izveštavaju o 
rezultatima koji ukazuju da su dečaci već od predškolskog perioda znatno skloniji ispoljavanju 
nasilja od devojčica, što dovodi do ozbiljnih manifestacija problema u ponašanju kod dece. 
Kada govorimo o faktorima rizika specifičnih za pojavu nasilja kod dece, brojna istraživanja 
bavila su se uticajem vaspitanja i uslova odrastanja. U radovima Popović Ćitić (2007) i 
Nedimović i Biro (2011) izdvojeno je nekoliko grupa porodičnih faktora rizika koje većina autora 
smatra osnovnim ili ključnim. To su: neefektivno roditeljstvo, porodično funkcionisanje, 
struktura porodice, psihopatologija roditelja i zanemarivanje i zlostavljanje dece. Istraživanja 
ukazuju da nekoliko neefektivnih roditeljskih veština stoji u vezi sa nastajanjem i održavanjem 
agresije i nasilnog ponašanja kod dece i adolescenata. To su: grubo i nedosledno 
disciplinovanje, slaba roditeljska kontrola i supervizija, kao i nizak nivo pozitivnog angažovanja 
roditelja. Deca kod kojih roditelji ne uspostavljaju jasne granice u odnosu na nasilničko 
ponašanje prema vršnjacima i odraslima, odnosno deca čiji su roditelji i sami skloni iskazivanju 
agresije, povećaće detetovu agresiju, a time i povećati opasnost od kasnijeg nasilnog 
ponašanja. Porodično funkcionisanje je domen koji obuhvata separaciju ili razvod roditelja, 
porodične konflikte i porodično nasilje. U poređenju sa vršnjacima koji odrastaju u 
funkcionalnim očuvanim porodicama, deca iz porodica gde su roditelji razvedeni, dva do tri 
puta više napuštaju školu, odaju se delinkvenciji i povezuju sa delinkventnim vršnjacima. Bitan 
faktor je i onaj koji se odnosi na roditeljsku toplinu. Deca roditelja koja su nisko na dimenziji 
topline roditeljskog stava, roditelja koji su emotivno neosetljivi na detetove potrebe i koji 
pružaju malo emotivne podrške, pažnje i zanimanja za dete češće su neposlušna, agresivna i 
pokazuju probleme u ponašanju. Pojedine karakteristike porodične strukture su u vezi sa 
povećanim rizikom javljanja nasilnog ponašanja i delinkvencije. To su: veličina porodice, 
redosled rođenja i roditeljski status. Velika brojnost porodice povezana je sa predispozicijom 
razvoja nasilnog ponašanja dece i omladine. Odrastanje samo sa majkom je povezano sa 
nedostatkom prihvatanja autoriteta i nasilnim ponašanjem dece. Povezanost može biti 
posredovana muškim polom, niskim socio-ekonomskim statusom porodice i stanovanjem u 
urbanoj sredini. Uz prisustvo ovih dodatnih faktora, rekonstruisane porodične strukture 
nemaju snagu protekcije od eventualnih bihejvioralnih problema. Deca roditelja koji imaju 
psihopatološke probleme ispoljavaju višu stopu emocionalnih i bihejvioralnih teškoća nego 
deca roditelja koji nemaju takve probleme. Oblici psihopatologije roditelja koji su u vezi sa 
povećanim rizikom nastajanja nasilnog ponašanja dece su: bolesti zavisnosti roditelja, 
depresija majke i antisocijalni poremećaj ličnosti roditelja. U svakom slučaju, uticaji 
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psihopatologije roditelja mogu biti posredovani genetskim, psihološkim ili sredinskim 
faktorima. Takođe, psihopatologija roditelja može predisponirati dete za impulsivnost, 
agresiju i nasilno ponašanje ne samo usled delovanja socijalnih ili faktora iskustva nego i 
genetskih faktora.  
 
Popović Ćitić (2012) ističe važnost vezanosti za školu kao protektivnog faktora. Naime školska 
sredina predstavlja važno područje socijalizacije u kome se uspostavljaju čvrste prosocijalne 
veze značajne za prevenciju problema u ponašanju i vršnjačkog nasilja. Autorka  navodi da 
rezultati niza empirijskih studija potvrđuju da se slaba vezanost za školu, izražena kroz 
povezivanje učenika sa školom, nastavnicima i akademskim ciljevima koji se promovišu u 
školskom okruženju dovedi u vezu sa ispoljavanjem nasilja u školi. Naime, deca i adolescenti 
koji su slabo vezani za školu u višem stepenu ispoljavaju delinkventna ponašanja, učestvuju u 
vršnjačkom nasilju, koriste psihoaktivne supstance i prekidaju školovanje. U ovom radu 
vezanost za školu predstavlja snažan protektivni faktor koji svojim delovanjem ublažava 
negativne efekte faktora rizika i redukuje verovatnoću nastajanja i razvijanja različitih oblika 
vršnjačkog nasilja. 
 
Identifikacija i deskripcija rizičnih i protektivnih faktora, kao i razumevanje njihovog 
dinamičkog međuodnosa i interakcije veoma je bitna, jer pruža osnovu za dizajniranje 
preventivnih intervencija i doprinosi naučnom utemeljivanju prevencije. 
 
3.3. Vršnjačko nasilje u školi i školskoj sredini. – U ovu kategoriju smo uvrstili 13 radova koja su 
se bavila vršnjačkim nasiljem učenika u školskoj sredini. S obzirom na to da je škola ambijent u 
kojem se najviše manifestuju različiti oblici vršnjačkog nasilja učenika, u našoj zemlji 
sprovedeno je nekoliko istraživanja koja su se bavila oblicima i načinima manifestovanja 
školskog nasilja.  
 
Popadić i Plut (2007) su spoveli istraživanje u 50 osnovnih škola širom Srbije, a sudeći po 
izjavama učenika, veliki broj njih je doživelo neki oblik vršnjačkog nasilja (procenti se zavisno 
od škole kreću od 48% do 80%). Na nasilje odraslih žalilo se 35,7% učenika, a 42% učenika bili su 
svedoci verbalne agresivnosti učenika prema nastavnicima. Najčešći oblici vršnjačkog nasilja 
bili su vređanje (45,6%) i spletkarenje (32,6%). Dečaci su se nešto češće od devojčica izjašnjavali 
kao nasilnici i nešto češće su bili izloženi nasilju vršnjaka i odraslih. Stariji učenici su češće bili 
nasilni i češće su se žalili na nasilje odraslih, dok su uzrasne razlike u izloženosti nasilju bile 
minimalne.  
 
Plut i Popadić (2007) su u svom istraživanju želeli da opišu reagovanje učenika i odraslih koji 
rade u školi na nasilje. Rezultati pokazuju da učenici nekonzistentno reaguju na nasilje, i da u 
svom repertoaru imaju i konstruktivne i nekonstruktivne načine reagovanja. Polovina učenika 
je spremna da u slučaju ugroženosti traži pomoć drugih, a zastupljena su i ona reagovanja koja 
potkrepljuju dalje nasilje. Svaki deseti učenik koji je žrtva nasilja samo trpi i prikriva nasilje. 
Mada sami odrasli visoko ocenjuju svoju spremnost i sposobnost reagovanja na nasilje, mere 
koje oni preduzimaju, učenici ne ocenjuju kao dobre. 
 
Stanković Đorđević (2007) navodi da nastavnici u školama zapažaju negativne pojave u vezi sa 
ponašanjem dece. Uočen je porast nasilnog ponašanja i agresivnosti dece u školi. Dobijeni 
rezultati ukazuju na neophodnost uvođenja programi prevencije nasilja koji treba da omogući 
uspostavljanje kvalitetnih odnosa deteta sa odraslima i vršnjacima. U radu Trifunović (2007) su 
prikazani rezultati istraživanja koji predstavljaju karakteristične oblike i trend ispoljavanja 
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neprilagođenog ponašanja učenika osnovne škole. Razvoj ponašanja koje se odvija u 
nedopustivom smeru posledica je ne samo razvojnih promena i teškoća kroz koje prolazi 
pojedinac, već i socijalnih odnosa, uticaja i akcija škole. 
 
Gašić Pavišić (2009) ističe potrebu da se u okviru profesionalne pripreme studenata za 
učiteljski/nastavnički poziv u Srbiji uključe sadržaji koji se odnose na upoznavanje sa teorijskim 
pristupima i istraživačkim podacima o nasilju u školi, kao i na upoznavanje sa preventivnim 
programima i interventnim strategijama. Takav pristup pripremi učitelja i nastavnika za 
primenu programa prevencije nasilja je efikasniji nego njihovo dodatno obučavanje, kada već 
počnu da rade u školama. 
 
Rezultati istraživanja Ćitić Popović (2009) pokazuju da ispoljavanje nasilnog ponašanja nije u 
visokom stepenu zastupljeno u populaciji ispitanih učenika. Prisutniji su blaži oblici ovakvog 
ponašanja nego teži. Dečaci više ispoljavaju nasilno ponašanje nego devojčice, ali su devojčice 
češće žrtve takvog ponašanja. Ispoljavanje blažih oblika nasilnog ponašanja povećava se sa 
uzrastom ispitanika dok stepen ispoljavanja težih oblika nije u korelaciji sa uzrastom. Broj 
ispitanika koji su žrtve nasilnog ponašanja opada sa uzrastom. 
 
U studiji koju su uradili Polovina i Đerić (2009) ispituje se veza između izloženosti učenika 
različitim oblicima vršnjačkog nasilja u osnovnoj školi. To su, pre svega: krađe stvari, fizičko 
povređivanje, prinuda, ismevanje, izbegavanje i slično. Ove oblike nasilja u školi autori su 
doveli u vezu sa nivoom obrazovanja njihovih roditelja.  
 
Tomonjić i saradnici (2009) ističu da je za pripremu kvalitetnog i funkcionalnog Programa za 
zaštitu dece od nasilja, zlostavljanja i zanemarivanja, neophodno snimanje stanja u školi i da se 
na osnovu tih podataka treba sprovesti planiranje preventivnih programa i praćenje njihove 
efikasnosti. Rezultati istraživanja pokazuju da je 32,35% učenika izloženo nasilju a 15,3% učenika 
se i sami nasilno ponašaju. Kod mnogih učenika prisutna je naviknutost na nasilje, nedovoljno 
poznavanje pojave nasilja ili uzdržanost da iskreno odgovoraju na pitanja vezana za ovu pojavu 
plašeći se posledica. Učenici su, takođe, dali predloge, na koji način se nasilje u školi može 
sprečiti i zaustaviti. 
 
Rezultati istraživanja Kodžopeljić, Smederevac i Čolović (2010) pokazuju da je u osnovnim i 
srednjim školama u Srbiji vršnjačkom nasilju, tokom školovanja, bilo izloženo oko 43,5% 
učenika. Pri tome, oko 11% učenika bili su žrtve vršnjačkog nasilja više puta ili veoma često. 
Među učenicima srednjih škola znatno je veći procenat onih koji nikada nisu doživeli nasilje. 
Najučestaliji oblik vršnjačkog nasilja kako u osnovnim, tako i u srednjim školama, jeste 
verbalno nasilje. Učenici srednjih škola skloniji su da reaguju na nasilje: procenat onih koji bi 
reagovali na bilo koji način veći je među učenicima srednjih škola. 
 
Gojković i Vukićević (2011) su svojim istraživanjem potvrdili da postoji visok stepen fizičkog i 
verbalnog nasilja između učenika srednjih škola i da fizičko nasilje uglavnom čine mladići a 
verbalno i socijalno devojke. Utvrđeno je da nasilničko ponašanje značajno korelira sa 
prethodnom viktimizacijom.  
 
Nedimović (2013) je za cilj istraživanja postavila ispitivanje koliko uspešno učenici različite 
oblike vršnjačkog nasilja prepoznaju kao nasilnu vršnjačku interakciju (fizičko, vređanje, 
spletkarenje, pretnje, prisiljavanje, otimanje i uništavanje imovine, seksualno uznemiravanje). 
Autorka je takođe želela da ispita da li postoji veza između prepoznavanja pojedinih oblika 
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vršnjačkog nasilja i pola, razreda koji ispitanici pohađaju, školskog uspeha i mesta pohađanja 
škole. Rezultati pokazuju da učenici različito uspešno prepoznaju pojedine oblike vršnjačkog 
nasilja kao nasilne vršnjačke interakcije. Najuspešnije prepoznaju seksualno (95,0%) i fizičko 
vršnjačko nasilje (91,9%), a najmanje uspešno spletkarenje (61,4%) i vređanje (51,4%) kao oblike 
vršnjačkog nasilja. Devojčice statistički značajno uspešnije prepoznaju seksualno 
uznemiravanje kao oblik vršnjačkog nasilja u odnosu na dečake, a učenici nižih razreda 
statistički značajno uspešnije prepoznaju spletkarenje kao oblik vršnjačkog nasilja u odnosu na 
učenike viših razreda. 
 
Mikanović i Popović (2013) su istraživali zastupljenost neformalnog nasilja u našim školama. 
Autori su identifikovali zastupljenost: glasina, provokacija, segregacije, marginalizacije, 
medijskog zlostavljanja i medijskog vređanja. To su najčešći oblici neformalnog nasilja u školi. 
Istraživanjem je utvrđena povezanost stavova učenika završnih razreda osnovne škole o 
pojedinim oblicima neformalnog nasilja sa školskim uspehom i uključenošću u školske 
slobodne aktivnosti.  
 
Popadić, Pavlović i Plut (2013) su nastojali da odgovore na pitanje koliko su nastavnici osetljivi 
za probleme svojih učenika. Ustanovljena je značajna ali niska korelacija između zabrinutosti 
nastavnika zbog nasilja u školi i ugroženosti učenika iz istih škola. Nastavnici su najosetljiviji za 
verbalno i fizičko nasilje, u manjoj meri primećuju probleme koji su uzrokovani ostalim 
oblicima nasilja. Veliki broj nastavnika (40%) ne prihvata da škola ima probleme s nasiljem. 
Veću osetljivost pokazali su nastavnici koji su posvećeniji svom pozivu i koji su u ulozi koja od 
njih iziskuje veću uključenost.  
 
Čolović, Kodžopeljić i Nikolašević (2014) ističu da se sklonost ka nasilnom ponašanju 
manifestuje , kako kroz direktnu fizičku agresiju (fizičko obračunavanje i svađa), tako i kroz 
izazivanje i podsticanje nasilja prema vršnjacima. U nameri da zastraše, ismeju i ponize žrtvu, 
ovi učenici mogu pribegavati i različitim formama psihološkog, odnosno emocionalnog nasilja, 
kao što su pretnje, ogovaranje, zadirkivanje i ruganje. Što se tiče učenika koji su žrtve u 
vršnjačkom nasilju, većina njih su pasivne žrtve koje trpe nasilje, bez mogućnosti ili želje da se 
odbrane. Žrtve ispoljavaju neadaptivne mehanizme reagovanja na nasilje.  
 
3.4. Žrtve vršnjačkog nasilja. – Ovoj kategoriji pripada šest radova. Zašto deca i adolescenti 
postaju žrtve vršnjačkog nasilja, pitanje je koje je razmatrano u okviru različitih teorijskih 
modela i istraživačkih nacrta, obuhvatajući različite aspekte, kao i faktore izloženosti 
vršnjačkom nasilju dece i adolescenata. Nijedan teorijski model ne daje potpunu sliku 
izloženosti nasilnom ponašanju. Žrtve nasilja su učenici koji su ponavljano i trajno izloženi 
negativnim postupcima od strane jednog ili više učenika i mogu se grupisati u nekoliko tipičnih 
kategorija koje se najčešće pojavljuju. Mršević (2013) ističe da se tipologija najbolje formira 
kada se znaju razlozi usled kojih su neka deca postala žrtve vršnjačkog nasilja, a oni se saznaju 
ako se pogledaju razlozi koje navode sami nasilnici za napad na svoje žrtve, tj. šta ih je 
opredelilo da se odluče koga i kako da napadnu. Uglavnom se mogu identifikovati slabost i 
različitost, kao dve osnovne kategorije osobina žrtava vršnjačkog nasilja. Nedimović i Biro 
(2013) ističu da se najviše pažnje i interesovanja posvećuje određivanju i definisanju tipičnih 
karakteristika i osobina nasilnika, dok su karakteristike žrtve mnogo ređe istražuju. U svom 
radu, autori posebno ističu rezultate dosadašnjih istraživanja koji ukazuju na to da postoji veći 
broj karakterističnih osobina, odnosno faktora koji utiču na to da određeno dete postane žrtva 
nasilja. Tako se učenici koji su žrtve vršnjačkog nasilja mogu podeliti u dve grupe i to na 
pasivne (podložne) žrtve i na provokativne žrtve. Pasivne žrtve su brojnije i njihove 
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karakteristike su da su to oprezne, osetljive i tihe osobe koje u situacijama kada ih nasilnik 
napada reaguju plačom i povlačenjem. To su učenici koji su najčešće fizički slabiji od ostale 
dece, koji imaju nizak nivo samopoštovanja i visok nivo depresivnosti, što u kombinaciji sa 
uplašenošću drugoj deci daje sliku osobe koja je nesigurna i koja neće uzvratiti ukoliko je neko 
napadne. U školskom kontekstu, žrtve su obično usamljene, u svojim odnosima sa vršnjacima 
oni ne pripadaju nijednoj socijalnoj mreži. Glumbić, Žunić Pavlović i Brojčin (2009) su svojom 
studijom dali veliki doprinos nauci i istraživanjima koji se bave proučavanjem tzv. agresivnih 
žrtvi, koje se ne uklapaju u tradicionalne uloge počinioca i žrtve bulinga. U svom radu su 
prikazali atipičan profil desetogodišnjeg dečaka koji učestvuje u vršnjačkom nasilju kao 
agresivna žrtva.  
 
Radovi Glumbić, Žunić Pavlović, Kaljača (2007) i Žunić Pavlović i Glumbić (2010) bave se 
ometenom decom kao žrtvama vršnjačkog nasilja. Autori ističu da nema mnogo informacija o 
vršnjačkom nasilju nad decom ometenom u razvoju, ali da su po svemu sudeći, ometena deca 
izložena većem riziku vršnjačkog nasilja od dece iz opšte populacije. Takođe, oni ističu važnost 
prevencije i redukcije vršnjačkog nasilja unutar programa koji su na specifičan način kreirani za 
ometenu decu. Dimoski (2012) se takođe bavila problemom trpljenja vršnjačkog nasilja dece sa 
ometenošću u školi. U procesu prevazilaženja posledica koje vršnjačko nasilje ostavlja na 
žrtvu, važnu ulogu ima porodica. Jedan od načina saradnje škole i porodice je savetovanje sa 
porodicom deteta koje trpi nasilje. Autorka u svom radu daje praktične smernice za 
savetodavni rad sa porodicom. 
 
3.5. Prevencija vršnjačkog nasilja. – Ovoj kategoriji pripada 27 radova. Škola ima mogućnosti 
da ranom prevencijom predupredi i smanji nasilje kod učenika, ali je jednako važno i to što ona 
ima i mogućnosti da kod učenika razvije pozitivno socijalno ponašanje, kako kod dece koja 
trpe nasilje, tako i kod dece koja vrše nasilje. U radovima: Beljanski (2009), Gašić Pavišić (2004, 
2006, 2009), Dedaj (2013a), Jerković (2010), Zdravković (2007), Zdravković, Spasić Stošić i 
Vučković (2011), Zdravković, Stanojević i Bogdanović (2011), Kojić i Markov (2011), Maksimović i 
Jovanović (2013), Ninković (2010, 2011), Pavlović i Žunić Pavlović (2008), Petakov Vucelja 
(2010), Plut, Pavlović i Podadić (2012), Popović (2012, 2014), Sretenović (2013), Stanisavljević 
Petrović i Cvetković (2012), opisani su različiti preventivni programi, intervencije i aktivnosti, 
primeri dobre prakse, ali i niz predloga i sugestija za što uspešnije sprovođenje preventivnih 
programa u školskim uslovima. Iskustva primenjenih programa pokazuju da je najuspešniji 
pristup prevenciji školskog nasilja onaj koji obuhvata sve ljude u školi, i učenike i osoblje, koji 
počinje rano, još na predškolskom uzrastu, koji prožima celokupni vaspitno-obrazovni 
program, a ne ograničava se na pojedine učenike ili pojedine predmete ili časove, koji je 
usmeren na izgradnju pozitivne klime u školi, u kojoj se ne toleriše nasilje, a pozitivno 
ponašanje se podstiče i nagrađuje. Preventivni programi su uspešniji kada imaju podršku 
nastavnika, roditelja i društvene sredine u kojoj se škola nalazi. Svaka škola treba da odabere 
program prevencije nasilja koji odgovara njenim potrebama i okolnostima u kojima radi. Za 
uvođenje i sprovođenje takvog programa treba da dobiju odgvorne uloge svi učesnici u 
obrazovno-vaspitnom radu škole; to ne treba da bude zaduženje samo pojedinačnih 
nastavnika ili drugih pojedinaca u školi. Posebno se naglašava uloga nastavnika u realizaciji 
programa prevencije koja se ostvaruje osmišljavanjem aktivnosti vaspitnog rada u odjeljenskoj 
zajednici čiji je cilj kontinuirano pojačavanje prosocijalnog ponašanja koje će se ostvariti 
razvojem empatije i altruizma, osećaja samopouzdanja i samopoštovanja, ali i veština 
nenasilne komunikacije, donošenja odluka i rešavanja konflikata.  
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U radovima Popović (2010, 2011a, 2011b) ukazuje se na neophodnost prevencije vršnjačkog 
nasilja, a posebna pažnja se poklanja značaju bliske povezanosti između porodice i škole. 
Iznoseći podatke o odvojenim ulogama porodice i škole, razmatraju se i neophodnost 
ujedinjavanja njihovih interesa i zajedničkih aktivnosti, kako bi se preventivno delovalo na 
nastanak nasilja među učenicima. 
Petakov Vucelja (2012), Dedaj (2013b), ističu da se neopravdano zaboravlja značaj i učešće 
stručnih saradnika koji su vrlo često pokretači mnogobrojnih aktivnosti, s ciljem razvijanja 
veština kako kod učenika, tako i kod nastavnika a koje podupiru mir kojem težimo. To su: 
timski rad, kreativno rešavanje problema, slobodna komunikacija s razumevanjem i 
poštovanjem, samopoiuzdano izražavanje mišljenja i rešavanja konflikata na aktivan i 
nenasilan način i sl. 
 
U radovima Petakov Vucelja (2013) i Jovanović Kranjec (2011) težište je stavljeno na prevenciju 
vršnjačkog nasilja koje se posmatra kroz ostvarivanje uloge, ciljeva i zadataka stručnih timova 
za zaštitu učenika od nasilja. 
 
Preventivna uloga škole sastoji se u konkretnim vaspitnim akcijama usmerenim na sprečavanje 
i otklanjanje negativnih pojava vršnjačkog nasilja u školi. Da bi škola uspešno ostvarila svoju 
preventivnu ulogu, nužno je celovito ostvarivanje i vaspitne i obrazovne funkcije. Potrebno je 
više pažnje posvetiti praćenju i posmatranju ponašanja i aktivnosti učenika, donošenju jasnih 
pravila i propisa ponašanja, kao i njihovoj primeni, savetodavnom radu sa učenicima, 
organizovanju slobodnih aktivnosti, saradnji porodice i škole. Vrlo je važno da ustanove 
preventivno deluju, što je pre moguće, jer svako odlaganje rešavanja problema može dovesti 
do njegovog porasta, odnosno do povećanog razvoja vršnjačkog nasilja. 
 

ZAKLJUČAK 
 

Stručnjaci različitih profila koji rade sa decom trebalo bi da budu obazrivi prema mogućim 
znakovima viktimizacije ili nasilnog ponašanja kod dece i mladih, posebno kod dece koja 
pripadaju grupi visokorizične dece kao što su deca sa smetnjama u razvoju ili deca koja imaju 
karakteristike deteta koje doživljava nasilje i koje je istovremeno nasilno prema drugoj deci. 
Broj učenika koji je uključen u vršnjačko nasilje ipak, nije zanemariv, naprotiv govori o potrebi 
delovanja na suzbijanju i sprečavanju nasilja. Same škole nemaju uvek dovoljno raspoloživih 
mogućnosti da se suprotstave tom problemu. Roditelji, takođe, nisu uvek dovoljno osetljivi za 
ovu problematiku, a često nisu ni u mogućnosti da se odupru destruktivnim, čak i agresivnim, 
uticajima društva na njihove porodice i njihovu decu.  Stoga smatramo da je svako istraživanje 
ove problematike dobar početak i temelj za sve druge aktivnosti koje će uslediti u cilju 
suzbijanja ove pojave.  
 
Na osnovu podataka iz istraživanja o vršnjačkom nasilju, možemo zaključiti da je neophodno 
raditi na suzbijanju svakog oblika nasilja među učenicima u školi, a na prvom mestu obrazovno 
i vaspitno delovati na sprečavanju verbalnog nasilja, koje je najviše zastupljeno u školama. 
Potrebno je sprovoditi treninge i kontinuirane edukacije o karakteristikama vršnjačkog nasilja, 
kratkoročnim i dugoročnim posledicama, oblicima intervencija koje su efikasne za redukovanje 
vršnjačkog nasilja, a u koje bi bili uključeni nastavnici, učenici i roditelji. Osim toga, trebalo bi 
raditi na podizanju javne svesti o vršnjačkom nasilju i posledicama vršnjačkog nasilja kroz 
različite oblike javnih kampanja.  
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Analiza radova pokazuje da se najveći broj radova bavi teorijskim aspektima vršnjačkog nasilja 
i programima prevencije vršnjačkog nasilja. Možemo primetiti da nema radova koji se bave 
konkretnom primenom i analizom uspešnosti tih programa u našim školama. Takođe, 
primetan je i nedostatak radova koji se bave mišljenjima i kompetentnošću nastavnika za 
bavljenje ovom problematikom. Takođe, potrebno je sprovoditi kvalitetna istraživanja na temu 
vršnjačkog nasilja. Iako je došlo do ekspanzije istraživanja na ovu temu poslednjih godina, još 
uvek postoji mnogo toga što treba naučiti o ovom problemu. 
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PEER VIOLENCE IN SERBIA FROM THE STANDPOINT OF RESEARCHERS:  

IMPLICATIONS FOR FURTHER RESEARCH 
 

 
Abstract: The research of the problem of peer violence, i.e. bullying, has great 
theoretical and practical significance, because if it is frequently spoken about 
violence, the phenomenon can be prevented, thus avoiding serious consequences, 
threatening for child development. In the society where we live, violence is 
widespread. The increase of violence is manifested in schools, as well. This was the 
very reason made us focus on the study of this problem. Although it seems that 
bullying is a researched topic of a large body of domestic and foreign research, the 
issue is becoming more pressing. 
 
The aim of the present paper is to review research papers on peer violence, i.e. 
bullying, and to systematize knowledge in this field which would result in the 
creation of guidelines for practical work. In this review we used the services of 
Serbian Library Consortium for Coordinated Acquisition - KOBSON in order to 
browse and investigate research papers. The search included articles published in 
the period between 2000 and 2014. Investigation included a great number of papers 
but 60 of them were used for the present paper. A qualitative research was 
conducted in which content analysis was used as a procedure of investigation. 
Concerns about bullying have intensified demands to explain the problem and to 
take measures to resolve it. It is necessary that all schools implement various 
programs and projects whose objectives are teaching non-violent communication, 
reducing violence in schools as well as the activation of children and youth. As a 
consequence, peer violence can be decreased and prevented by suppressing what 
drives it and by changing the motives causing it.  
 
Keywords: research, prevention, problems, school, pupils, peer violence, bullying. 

 
 

1. THEORETICAL FRAMEWORK OF THE RESEARCH  

 
Every day, media provide reports illustrating increasingly more brutal forms of bullying, brutal 
beatings and gang wars. Violence is widespread in schools and most students have experience 
with peer violence. The question often arises how is it possible that there is violence in schools 
and what is it that leads to children get among themselves beaten, insulted, humiliated, etc. 
Different answers are offered to these questions, among them that violence is present 
everywhere around us, especially in the media, in different contents that are offered to 
children, that children have developed a kind of insensitivity to violence, implying that 
violence is an integral part their lives. Kids see violence at home, at school, on television, they 
see that sometimes through violent reactions a goal can quickly be reached, i.e. they can get 
out of a conflict situation as winners and thus get what they want. Are children becoming 
more violent, or is it that we deal with the problem of peer violence more openly and talk 
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louder about this social phenomenon? Experts are faced with this and a series of questions 
have been raised that need to be resolved. 
 
The complexity of the issue of bullying is the subject many researchers have been dealing with 
for over three decades, intensively studying prevalence, forms, ways of manifestations, 
causes and consequences of bullying. Although there is general agreement that school 
violence is a serious problem, there are is single theoretical or operational definition. Peer 
violence is usually defined as persistent, repeated and unwanted behaviour that involves the 
use of negative actions (Glumbić Žunic and Pavlović, 2008). It is any psychological or physical 
violent behaviour that is directed to children by their peers, which is done for the purpose of 
injury. 
 
In studying school violence, it is necessary to take into account the social context. The 
problem of bullying in schools should be dealt with by the entire society, having in mind that 
its institutions, families and other social groups can make a significant contribution to the 
fight against violence. Violence among students in the school must be given adequate 
attention and treatment. Community response to violence among students in schools must be 
effective and adequate. It is necessary to act in a comprehensive awareness-raising manner 
emphasising that any form of violence is prohibited, along with any other form of degrading 
treatment of children. Educational institutions should have as their priority the prevention of 
bullying, they should educate staff, pupils and parents, strive to build a safer environment, to 
greater implementation of resolution of existing program in practice and to re-socialization of 
children perpetrators of violence in the community. 
 

2. RESEARCH METHODOLOGY 

 
The present paper analyzes the research papers in which theoretical and practical aspects of 
problem of bullying are treated. In this review we used the services of Serbian Library 
Consortium for Coordinated Acquisition - KOBSON in order to browse and investigate 
research papers. Review and analysis included available electronic literature in the period 
from April to June 2015. In order to ensure a wider coverage of literature, the search included 
the following keywords: violence, bullying, violent behaviour, bullying in the school 
environment, victims of bullying, bullying risk factors, prevention of bullying. We searched the 
literature in the Serbian language. The criteria for selecting research papers were as follows: 
that at least one variable relates to bullying and includes a population of children and / or 
youth; at the same time for the purposes of this study the sample of papers was limited to 
those published after 2000. The analysis included a large number of works, but for the 
purposes of this study 60 review and research papers (most influential) were singled out that 
dealt with the theoretical and practical aspects of peer violence. 
We analyzed each work as a whole and from the point of the subject it treated. Articles are 
classified in following categories: (1) Definition of bullying; (2) Risk and protective factors of 
bullying; (3) Bullying in school and the school environment, (4) Victims of bullying and (5) 
Prevention of bullying. 
 

3. RESEARCH RESULTS 

 

3.1. Conceptual definition of bullying - This group consists of 11 papers dealing with different 
approaches to the conceptual definition, characteristics, forms and ways of manifestation of 
bullying. The starting point for consideration of the phenomenon of bullying or victimization 
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of students in school is evaluating ways in which the phenomenon is manifested and how it 
spreads. Already at this stage, both researchers and practitioners are faced with difficulties 
that reflect the complexity and multidimensionality of the phenomenon itself. They meet with 
various forms of violence, whose picture changes with regard to gender and age, as well as 
with different roles in bullying. All the authors of analyzed papers agree in regard to the fact 
that in modern literature there are many definitions of bullying and that it is therefore not 
possible to speak of a universal and generally accepted definition of this term. There are also 
numerous terminological and conceptual overlaps in the conceptual definition of aggression, 
violence and bullying. Popović – Ćitić (2007) analyzes the definition of the concept of bullying 
from the standpoint of a number of different aspects. Legal science defines the problem of 
violent behaviour in children and adolescents in terms of criminal and misdemeanour 
behaviour. Criminological sciences define violent behaviour in children and adolescents in 
terms of a particular type of crime that is referred to as juvenile delinquency. In the field of 
medical disciplines, violent behaviour in children and youth is seen within the diagnostic 
categories of behavioural disorders, while psychological disciplines use the terms violent and 
aggressive behaviour synonymously and discuss them within the syndrome of externalized 
and internalized behaviour. Violent behaviour can be defined as intentional and repetitive 
expression of physical or verbal forms of aggression for the purpose of causing physical injury, 
causing psychological pain and suffering or exercise control and power over another person 
(Davidović, 2012; Popović Ćitić, 2006; Savić and Knežić, 2007). In their work Glumbić and Žunić 
Pavlović (2008), emphasize within their definition three important elements: duration, 
negative practices and unequal power relations. Thus, bullying is to be distinguished from the 
instrumental aggression which is carried out in a short period of time or reactive aggression, 
which is a direct response to negative action. Only in situations where reactive aggression 
takes the form of repeated reaction to victimization, one can speak of a reactive type of peer 
violence (Bazić, 2013). 
 
When we talk about bullying and violence in schools, a term that is frequently encountered in 
domestic and foreign professional literature is the term bullying. In the papers written by the 
following authors: Glumbić and Žunić Pavlović (2008), Đorić (2009) and Sinobad (2005), the 
term bullying is used in such a way to imply more emphasized aggression towards weaker, 
where the attacker and the attacked party can be an individual and a group. There is no word 
in Serbian language which would completely match the sense of the word bullying, and it is 
most often translated as harassment, bullying or violence. Based on these determinations 
Đorić (2009) concludes that bullying and violence forms of aggression which partly overlap. 
Physical attacks that are not repeated and / or where there is no imbalance of power would 
not be classified within violence or bullying, but only as aggressive behaviour. Repeated forms 
of psychological and social abuse belong to bullying, and not to violence. Thus, in such 
determination of school violence, it is not limited to the phenomenon of bullying and the use 
of the term violence is used in a broader sense. In their works Bazić (2013), Glumbić and Žunić 
Pavlović (2008) and Popović Ćitić (2006 b) declared that the most common forms of peer 
violence are the following: verbal, physical and relational type. The most common forms of 
verbal violence are as follows: threats, name calling, insults, ridicule, teasing, unpleasant 
comments, etc. Physical violence includes: hitting, kicking, hair pulling, pushing, slapping, 
spitting, biting, etc. Relational violence is directed to the exclusion of a certain individual from 
peer groups, usually the using threats or spreading rumours  (Bazić, 2013; Glumbić and Žunić 
Pavlović, 2008; Mentus, 2008; Đorić, 2009). 
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In his work Đorić (2009) highlights the survey results indicating that there are differences 
among children who experience violence, the perpetrators of violence and children who 
experience violence, but those children experiencing violence manifest it themselves, having 
in mind their gender. Boys are involved in bullying more than girls, regardless of their role in 
the bullying (Glumbić and Žunić Pavlović, 2008). However, it turned out that, when it comes to 
exposure to violence, the differences between boys and girls decrease. Boys are more often 
the perpetrators of direct forms of violent behaviour, while girls more often use relational 
aggression and indirect abuse (Đorić, 2009; Florić Knežević, 2008). Hitting and threats are 
forms of violence which are more common in boys, while gossiping and taking personal 
belongings are forms of violent behaviour which is more characteristic for girls (Glumbić and 
Žunic Pavlović, 2008). 
 

3.2. Risk and protective factors of bullying – five papers are classified within this category. 
Risk factors are factors that predict increased risk and increase the probability of occurrence 
and development of peer violence; protective factors, on the other hand, refer to factors that 
provide resistance to risk factors and act in the direction of reduction of probability that peer 
violence will occur. 
 
Nedimović and Biro (2011) listed several groups of factors in their work that are considered as 
risks for violent behaviour: family and genetic factors, impaired social cognition, socio-
economic status of the family, interpersonal influences, belonging to a group of peers with 
problem behaviour, the impact of mass media and wider cultural factors. In their approach, 
Polovina and Đerić (2009) and Maksimovic et al (2008) search for the essence of the 
phenomenon of bullying, considering physical characteristics, personality traits and 
characteristics of social behaviour of students in relation to their peers. Violent students are 
physically stronger, have a low level of anxiety, but also a high level of aggression and social 
intelligence. Numerous studies were dealing with the relation between gender and bullying. 
Some researchers report the results indicating that boys even at preschool years tend to be 
more inclined to the manifestation of violence than girls, leading to manifestation of serious 
behavioural problems in children. When we talk about risk factors specific to the occurrence 
of violence in children, numerous studies have dealt with the influence of education and the 
conditions of growing up. Popović Ćitić (2007) and Nedimović and Biro (2011) have identified 
several groups of family risk factors that are considered basic or essential by majority of 
authors. These are as follows: ineffective parenting, family functioning, family structure, 
parental psychopathology and neglect and child abuse. Research also suggests that certain 
ineffective parenting skills are in direct correlation with appearance and maintenance of 
aggression and violent behaviour in children and adolescents. These are the following: harsh 
and inconsistent discipline measures, low parental control and supervision, as well as the low 
level of positive engagement of parents. The children whose parents do not establish clear 
boundaries in relation to violent behaviour towards peers and adults, and children whose 
parents are themselves prone to expressing aggression, tend to increase aggression of a child, 
and thus increasing the risk of later subsequent behaviour. Family functioning is a domain 
including separation or divorce of parents, family conflicts and domestic violence. Compared 
to peers who grow up in intact functional families, children from families in which the parents 
are divorced, tend to leave school two to three times more frequently, they are inclined to 
delinquency and make friends with delinquent peers. An important factor is the one that 
refers to the parental emotional warmth. Children whose parents are at a low level on the 
dimension of parental attitude warmth, whose parents are emotionally insensitive to the 
child's needs and who offer little emotional support, attention and interest in the child, are 
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more frequently disobedient, aggressive and show behavioural problems. Certain features of 
family structure are associated with an increased risk of manifestation of violent behaviour 
and delinquency. These are as follows: family size, birth order and parental status. Large 
families, i.e. families with a large number of members are associated with a predisposition to 
violent behaviour in children and youth. Growing up with a single parent, i.e. only with one’s 
mother is associated with a lack of acceptance of authority and violent behaviour in children. 
The correlation may also be associated with and conditioned by male sex, low socio-economic 
status of the family and living in urban areas. Along with these additional factors, 
reconstructed family structures do not have the strength to protect children from possible 
behavioural problems. Children of parents who have psychopathological problems exhibit a 
higher rate of emotional and behavioural difficulties than children of parents who do not have 
such problems. The forms of psychopathology of parents associated with increased risk of the 
emergence of violent behaviour in children include the following: drug-addiction of parents, 
depression in the mother and antisocial personality disorder parents. In any case, the effects 
of parental psychopathology may also be conditioned by genetic, psychological and 
environmental factors. Also, parental psychopathology may predispose a child to impulsivity, 
aggression and violent behaviour not only due to the effects of social factors or experiences, 
but also due to genetic factors. 
 
Popović-Ćitić (2012) emphasizes the importance of attachment to school as a protective 
factor. School environment is an important area of socialization, in which students can 
establish strong prosocial connections, which is important for prevention of behavioural 
problems and bullying. The author states that the results of a series of empirical studies 
confirm that a weak attachment to school, expressed through poor connection of students 
with the school, teachers and academic goals that are promoted in the school environment, 
correlate with expression of violence at school. Children and adolescents, who are poorly 
connected to schools exhibit to a greater degree delinquent behaviour, more frequently 
participate in peer violence, tend to use psychoactive substance and drop out of school. 
According to the stated paper, attachment to school is a strong protective factor decreasing 
negative effects of risk factors and reducing likelihood of the emergence and development of 
various forms of bullying. 
 
Identification and description of risk and protective factors, and an understanding of their 
dynamic interrelationships and interactions is very important because it provides a basis for 
designing preventive interventions and contributes to scientific foundation of prevention. 
 

3.3. Peer violence in the school and school environment - We have included 13 papers in this 
category, dealing with bullying of students, i.e. peer violence in school environment. Given 
that in Serbia school is an environment in which different forms of bullying are most 
frequently manifested, there are many studies dealing with the forms and ways of peer 
violence manifestation.  
 
Popadić and Plut (2007) conducted a study in 50 primary schools across Serbia, and judging by 
the statements of students, many of them had experienced some form of bullying (the 
percentage varies depending on a school ranging from 48% to 80%). Adult violence is reported 
by 35.7% of students and 42% of students have witnessed verbal aggression of pupils towards 
teachers. The most common forms of bullying were insults (45.6%) and intrigue (32.6%). Boys 
are slightly more likely than girls identified as bullies and more frequently were exposed to 
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violence of peers and adults. Older students are more likely to be violent and they more often 
reported adult violence, while age differences in exposure to violence were minimal. 
 
Plut and Popadić (2007) in their study wanted to describe the reaction of students and adults 
working in school to violence. The results show that students react to violence inconsistently, 
and that their reaction repertoire involves constructive and non-constructive ways to respond 
to violence. Half of the students are in case of threat ready to seeks for help of others, but 
there are also those whose reactions would actually drive further violence. Every tenth 
student who is a victim of violence does nothing else but actually only suffers and conceals 
violence. Although adults themselves highly evaluate their readiness and ability to react to 
violence, the measures they take are not assessed as good by students.  
 
Stanković Đorđević (2007) reported that teachers in schools recognized negative phenomena 
related to the behaviour of children. An increase is obvious in violent behaviour and 
aggressiveness of children in schools. The results indicate the necessity of introducing 
programs of prevention of violence, which should enable the establishment of quality 
relations between children and adults and peers. Trifunović (2007) presents the results of 
research dealing with characteristic forms and manifestation of peer violence and trend of 
unadjusted behaviour of primary school pupils. Development of intolerable behaviour is a 
consequence of not only developmental changes and difficulties of an individual, but also of 
social relationships, influence and actions of school. 
 
Gašić Pavišić (2009) point to the need for academic training and professional development of 
students preparing for teacher professions in Serbia to include contents and activities related 
to introduction to the theoretical insights and concrete data on violence in schools, and 
introducing prevention programs and intervention strategies. Such an approach to the 
preparation of teachers for implementation of violence prevention program is more effective 
than their additional training, i.e. professional development conducted when they already 
start working in schools. 
 
The research results stated by Popović Ćitić (2009) show that the manifestation of violent 
behaviour is not highly represented in the population of polled students included in the 
sample of their research. Milder forms of such behaviour have been identified, rather than 
those more serious forms of peer violence. Boys manifest more violent behaviour than girls, 
but girls are often the victims of such behaviour. The manifestation of mild forms of violent 
behaviour increases with the age of respondents, while the degree of manifestation of severe 
forms is not correlated with age. The number of respondents who were victims of violent 
behaviour decreases with age. 
 
Polovina and Đerić (2009) conducted a study examining the relationship regarding exposure 
of students to different forms of bullying in elementary school. These are, before all, theft of 
belongings, physical injuries, coercion, ridicule, avoidance, and the like. The authors found 
correlation between these forms of school violence and the level of education of students’ 
parents. 
 
Tomonjić et al (2009) point out that in order to conceive a high quality and functional program 
for protection of children from violence, abuse and neglect, it is necessary to screen the 
conditions and state of affairs in a particular school. According to the obtained data planning 
of prevention programs and monitoring of their efficacy should be conducted. The research 
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results show that 32.35% of students exposed to violence and 15.3% of the students express 
violent behaviour. Many students have already developed adjustment to violence, there is 
insufficient knowledge in regard to appearance violence. What has also been noticed is the 
restraint to honestly answer questions related to this phenomenon, due to fear of 
consequences. Students were also asked to give suggestions on how school violence can be 
prevented and stopped. 
 
The research results of Kodžopeljić et al (2010) show that around 43.5% of the students were 
subjected to bullying during training in primary and secondary schools in Serbia. Furthermore, 
about 11% of the students were victims of repeated or frequent bullying. Among high school 
students there is significantly higher percentage of those who have never experienced 
violence. The most common form of bullying both in primary and in secondary schools is 
verbal violence. The high school students are more likely to react to violence: the percentage 
of those who would react in any way is higher among high school students. 
 
Gojković and Vukićević (2011) confirmed in their research that there is a high degree of 
physical and verbal violence among secondary school students and that physical violence is 
mainly manifested by boys and verbal and social by girls. It was found that bullying 
significantly correlated with previous victimization. 
 
Nedimović (2013) conducted a research whose aim was to investigate how successfully 
students recognize different forms of bullying as violent peer interaction (physical, insults, 
rumours, threats, extortion and destruction of property, sexual harassment). The author also 
wanted to examine whether there is a connection between the rate of success in recognition 
of certain forms of bullying, on the one hand, and gender, school grade, school success and 
setting. The results show that students differently successfully recognize particular forms of 
bullying as a violent peer interaction. They most successfully recognize sexual (95.0%) and 
physical bullying (91.9%) and are least successful in recognizing machinations (61.4%) and 
insults (51.4%) as a form of bullying. Girls are significantly more effective in recognizing sexual 
harassment as a form of bullying than boys, and students in lower grades are significantly 
more effective in recognizing machinations as a form of bullying compared to students in 
higher grades. 
 
Mikanović and Popović (2013) investigated the presence of informal violence in schools in 
Serbia. The authors have identified a representation: a rumour, provocation, segregation, 
marginalization, abuse of media and media insults. These are the most common forms of non-
formal school violence. The research established the connection of the attitudes of students 
in the final grades of primary school towards certain forms of informal violence and academic 
achievement and involvement in school extracurricular activities. 
 
Popadić et al (2013) searched for an answer to the following question: to what an extent are 
teachers sensitive to the problems of their students. A significant but low correlation between 
teachers concerns about violence in schools and threats to students from the same school 
was found. Teachers are most sensitive to verbal and physical violence, but they to a lesser 
extent notice the problems that are caused by other forms of violence. A large number of 
teachers (40%) do not accept that the school has problems with violence. Greater sensitivity is 
shown by teachers who are more committed to their profession and whose role is such that 
demands greater involvement. 
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Čolović et al (2014) point out that the tendency towards violent behaviour is manifested both 
through direct physical aggression and the inciting of violence against peers. In order to 
intimidate, ridicule and humiliate the victim, these students may resort to the various forms of 
psychological or emotional violence, such as threats, gossiping, teasing and calling names. As 
for the students who are victims of bullying, most of them are passive victims of violence, 
with no possibility or desire to defend themselves. Victims exhibit maladaptive response 
mechanisms to violence. 
 

3.4. Victims of bullying – six papers belong to this category. Why children and adolescents 
become victims of bullying is an issue that is discussed in the framework of different 
theoretical models and research projects, including various aspects and factors of exposure to 
bullying of children and adolescents. None of the theoretical models gives a complete picture 
of exposure to violent behaviour. Victims of violence are students who are repeatedly and 
continuously exposed to negative actions taken by one or more students and can be grouped 
into a few typical categories that are most commonly used. Mršević (2013) points out that 
typology can be best formed when the reasons due to which some children become victims of 
bullying are known. Insights into these reasons are best obtained if they are offered by bullies 
themselves; in other words, it is best to look into what let them decide who to attack and 
how. Basically weakness and being different are identified are reasons for bullying, and they 
are two basic categories of characteristics of peer violence victims. Nedimović and Biro (2013) 
point out that most attention and interest was paid to determining and defining the typical 
characteristics and traits of the abuser, and the characteristics of the victims are much less 
explored. In their paper, the authors point out in particular the results of previous studies 
which suggest that there are a number of characteristic features, or factors affecting that 
particular child becomes a victim of violence. Thus, students who are victims of bullying can 
be divided into two groups: passive (subject to violence) victims and the provocative victims. 
Passive victims are numerous and their characteristics are that they are cautious, sensitive, 
quiet people in situations when a bully attacks react salaries and dragging. These are students 
who are often physically weaker than other children who have low self-esteem and high levels 
of depression, which combined with being afraid of other children gives a picture of the 
person who is insecure and who will not fight back if someone attacks him/her. In the school 
context, the victims are often isolated in their relations with their peers, i.e. they do not 
belong to any social network. Glumbić et al (2009) in their study made a great contribution to 
scientific research dealing with the so called aggressive victims, who do not fit into the 
traditional roles of perpetrator and victim of bullying. Their work showed an atypical profile of 
a ten year old boy who participates in bullying as aggressive victim. 
 
Papers written by Glumbić et al (2007) and Žunić Pavlović and Glumbić (2010) deal with 
handicapped children as victims of bullying. The authors point out that there is not much 
information on peer violence against children with disabilities, but that apparently disabled 
children are at greater risk of being bullied than children in the general population. They also 
emphasize the importance of prevention and reduction of bullying within the programs that 
are in a specific way conceived for the children with disabilities. Dimoski (2012) also dealt with 
the problem of suffering from peer violence by children with disabilities in school. Family has 
an important role to play in the process of overcoming the consequences of peer violence on 
the victim. One of the ways of cooperation between school and family is advising the family 
and warning it of a child who suffers violence at school. The author provides practical 
guidelines for advisory work with the family. 
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3.5. Prevention of bullying - this category includes 27 papers. School has the opportunity to 
ensure early prevention and reduce violence among students, but it is equally important that 
it has possibilities for the students to develop positive social behaviour, both in children who 
suffer violence, and for children who commit violence. The following papers describe different 
prevention programs, interventions and activities, examples of good practice, but also a 
number of proposals and suggestions for successful implementation of prevention programs 
in school conditions: Beljanski (2009), Gašić Pavišić (2004, 2006, 2009), Dedaj (2013a), Jerković 
(2010), Zdravković (2007), Zdravković et al. (2010, 2011), Kojić and Marković (2011), Maksimović 
and Jovanović (2013), Ninković (2010, 2011), Pavlović and Žunić Pavlović (2008), Petakov 
Vucelja (2010), Plut et al. (2012), Popović (2012, 2014) Sretenović (2013), Stanisavljević Petrović 
and Cvetković (2012). The experience gained according to applied programs shows that the 
most successful approach to preventing school violence is the one that includes all the people 
in the school, students and staff, which starts early, at preschool age, which permeates the 
entire educational program and is not limited to individual students or individual subject 
matters or classes, which focuses on building a positive climate in the school, which does not 
tolerate violence, while positive behaviour is encouraged and rewarded. Prevention programs 
are more successful when they have the support of teachers, parents and social environment 
in which the school is located. Each school has to choose between violence prevention 
program that suits its needs and circumstances in which it operates. In order to successfully 
introduce and implement such a program all the participants in educational work should be 
given their own responsible roles; this task should not be delegated only to individual teachers 
or other professionals in school. The role of teachers is particularly emphasized in the 
implementation of prevention programs which can be realized by designing activities of 
educational work in class community whose aim is to continuously enhance pro social 
behaviour to be achieved by the development of empathy and altruism, a sense of confidence 
and self-esteem, and acquisition of skills of non-violent communication. In the works of 
Popovic (2010, 2011a, 2011b) the necessity to prevent violence is pointed out, and special 
attention is paid to the importance of the close relationship between family and school. 
Presenting data on the separate roles of the family and the school, the author considers the 
necessity of uniting their interests and implementing joint activities, in order to ensure 
prevention when the emergence of violence among students is in question. 
 
Petakov Vucelja (2012) and Dedaj (2013 b) point out that the importance of the participation of 
experts has often been unjustifiably forgotten, i.e. those who are often the initiators of 
numerous activities aimed at developing necessary skills among students and teachers in 
order to develop and support peaceful ambient we seek for. These activities are as follows: 
teamwork, creative problem solving, communicating freely with respect and understanding, 
self-confident expression of opinion and conflict resolution in active and non-violent way, etc. 
The works of Petakov Vucelja (2013) and Jovanović Kranjec (2011) focus on the prevention of 
bullying that is considered according to realization of the role, objectives and tasks of expert 
teams to protect students from violence. 
 
Preventive role of the school refers to specific corrective actions for prevention and 
elimination of negative phenomenon of bullying at school. For a school to successfully 
accomplish its preventive role, it is essential to fulfil its comprehensive and educational 
function. It is necessary to pay more attention to monitoring and observing the behaviour and 
activities of students, making clear rules and regulations of conduct, as well as their 
implementation, advisory work with students, organizing leisure activities, cooperation 
between family and school. It is very important that the institutions act preventively and 
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promptly, because any delay in resolving problem can lead to its growth, and to increased 
development of bullying. 
 

Conclusion 

 
Experts from different fields who work with children should be aware of the signs of possible 
victimization or violent behaviour in children and adolescents, especially children belonging to 
the group of high-risk children, such as children with disabilities or children who have the 
characteristics of a child who frequently experiences violence and who is sometimes violent 
towards other children. The number of students involved in bullying, however, is not 
negligible. On the contrary, it has been spoken in favour of the need to take actions to deal 
with the issue and prevent violence. The schools themselves do not always have enough 
strength and available options to manage this issue. Parents, too, are not always sufficiently 
sensitive to this issue, and often are not even able to resist the destructive, even aggressive 
influences of society on their families and their children. Therefore, we believe that any 
investigation of this problem is a good starting point and the basis for all other activities to 
follow in order to combat this phenomenon. 
 
Based on the data obtained according to the current survey on peer violence, i.e. bullying, it 
can be concluded that it is necessary to work against all forms of violence among children in 
school and in the first place, we need to take educational and pedagogical actions to prevent 
verbal violence, which is represented in the schools to highest degree. It is necessary to 
conduct training and permanent education of teachers and other agents on the 
characteristics of bullying, short- and long-term consequences, forms of intervention that are 
effective in reducing bullying, and that would simultaneously include teachers, students and 
parents. In addition, society on the whole should work to increase public awareness about 
bullying and consequences of bullying through various forms of public campaigns. 
 
The present analysis shows that the largest number of works deals with theoretical aspects of 
bullying and bullying prevention programs. We note that there are no works that deal with 
the specific application and analysis of the performance of these programs in our schools. 
Also, there was a lack of papers dealing with opinions and competences of teachers to tackle 
the issue. Furthermore, it seems necessary to carry out quality research on the topic of 
bullying. Although there has been an expansion of research on the topic in recent years, there 
is still much to be learned about this problem. 
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