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Abstract: This study aimed to test the impacts of communication skills,
professional seniority, school stages and gender as predictors of teachers'
classroom management styles. Survey and correlation research designs were
used in the research. The study group of the research consists of 209 teachers
from different subject fields. Classroom Management Styles Scale and
Communication Skills Scale-Adult Form were used to collect data in the study.
The data obtained were mainly analyzed by multiple regression analysis.
Regarding the results of the study, when the teachers' levels of classroom
management style scores were examined, it was determined that the most
preferred classroom management style was Authoritative style, followed by
Authoritarian and Laissez-faire styles, respectively, and the least used classroom
management style were Indifferent. Also, it was found that teachers' general
communication skills are high. The regression analyses revealed that while Basic
Skills and Self-Expression and Active Listening and Non-verbal Communication
variables were significant predictors of authoritative classroom management,
professional seniority was the only significant predictor of authoritatian
classroom management, and Basic Skills and Self-Expression and Willingness to
Communicate variables were significant predictors of Indifferent classroom
management. However, none of the variables were significant predictors of
Laissez-faire classroom management style.
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Introduction

If education management refers to the application of the management to education and the
school management refers to the application of management to the schools, classroom
management refers to the application of the management to the classroom (Toprakci, 2004).
Classroom management is the implementation of school and education management in the
limited context of classroom (Basar, 2004). From the management perspective, the classroom
is not a physical room which consists of some equipment and materials including computers,
desks, tables, chairs, books, and a blackboard or a smartboard. It is an environment where
intense and continuous communication between teacher and students and among students
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takes place in line with some educational goals. In this complex, managing such an environment
requires extensive knowledge of what may happen in the classroom, the ability to process a
good amount of information rapidly, and the ability to perform effective actions and reactions
sustainably (Djigic & Stojiljkovic, 2011).

In the classroom environment, especially in group-based education systems, classroom
management is very important in establishing and maintaining order, in addition to the social
and emotional development of students. The main purpose of classroom management
strategies is to support behaviors that are appropriate especially in the classroom environment
by improving students' behaviors that do not conflict with social realities, as well as ensuring
their academic participation (Emmer & Sabornie, 2015; Evertson & Weinstein, 2006). At this
point, teachers' classroom management styles become important as one of the critical
concepts in the effective and productive execution of the learning-teaching process (Aktan &
Sezer, 2018). When the literature is reviewed, we can find some approaches that identify
teachers' classroom management styles from different perspectives. According to Martin and
Baldwin (1993), what a teacher does for her students to learn, her perspective on discipline, and
her belief towards the student as an individual should be taken into account in determining the
classroom management style of a teacher. According to Wolfgang and Glickman (1980), there
are three types of class management styles: Interventionist, Nonlnterventionist and
Interactionalist. Non-Interventionist classroom management style is the least directional and
controlling, and in this style, the teacher believes that the children have an intrinsic drive which
needs to be expressed naturally. On the other hand, the Interventionist approach is more
controlling and emphasizes the use of excessive control over the classroom activities. In the
middle of these two extremes is the Interactionalist management style that tries to solve
problems in a way that satisfies both the teachers and students (Chambers & Hardy, 2005; Ritter
& Hencock, 2007). Bosworth (1997) suggests that teachers basically have four classroom
management styles: Authoritarian, Authoritative, Laissez-faire and Indifferent. In this study,
Bosworth's (1997) classification of class management styles, which is generally used in the
literature, was used. The characteristics of these classroom management styles are summarized
below (Aktan & Sezer, 2018; Bosworth, 1997; Crosbie-Burnett & Giles-Sims, 1994; Ekici, 2004;
Talsik, 2015):

a) In the authoritarian style, the teacher is control-oriented and sets strict rules on the students.
There is always a traditional sitting order in the classroom. Students should be sitting on their
desks at the beginning of the lesson and it is not welcome to move from their desks. Students
are rarely allowed do activities and they know that they should not disturb the teacher. There
is no opportunity for students to gain or apply communication skills as there is no room for
discussion activities in the classroom. Teachers who use the Authoritarian classroom
management style prefer excessive discipline and expect obedience from students. Failure to
obey a teacher often leads to staring eyes of the teacher or some disciplinary action. In such
classes, students are expected to follow instructions without questioning the reasons.

b) In the authoritative style in classroom management, the teacher sets limits and controls the
students, but also encourages them to act independently. In this style, the teacher often
explains the reasons behind the rules and her decisions. Teacher may apply sanctions only after
carefully considering of the circumstances.

) In the Laissez-faire style, the teacher exerts little control over the students and prefers to
minimally monitor the student's behavior by accepting their impulses and actions. The teacher
tries not to hurt the student's feelings and has difficulty saying no to a student or enforcing the
rules. In this style, the teacher is concerned with the emotional well-being of their students
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rather than classroom control, and sometimes bases her classroom decisions on students'
emotions rather than academic concerns.

d) In the indifferent style, the teacher is not very much interested in the classroom. This teacher
makes little demands on students and often appears indifferent. Indifferent teacher does not
put pressure on students on any academic matters and therefore believes class preparation is
not worth any effort. In this teacher's lessons, there is no room for academic tasks such as field
trips or projects. The teacher using this style lacks the ability, self-confidence or courage to
discipline students. In such classes, learning takes place at a very low level, because students
also feel this indifferent attitude of the teacher and reflect it to their performance. The teacher
tries to kill the lesson time.

Teachers’ attitudes and ways of communication with students play an important role in
teachers' display of classroom management styles (Ekici, 2004). Since teachers’ attitudes and
behaviours towards their students also affect students' attitudes, behaviours and interests
towards their teachers and the lesson, teachers’ communication skills are considered very
important (Ugurlu, 2013). As the nature of communication requires, teachers convey messages
to their students during educational processes. This communication between teachers and
students is a very complex process in which more than one recipient is involved, and therefore
teachers should be effective communicators while interacting with the students (Halimah &
Sukmayadi, 2019). Teachers need to have highly developed communication skills to be
successful professionals. Teachers must have highly developed oral and written communication
skills to communicate effectively with management, students and colleagues (Ihmeideh, Al-
Omari, & Al-Dababneh, 2010). Effective communication skills are inevitably important for a
teacher to ensure that she performs teaching, classroom management and interaction with
students efficiently (Khan, Khan, Zia-Ul-Islam, & Khan, 2017). In this respect, a teacher's ability
to communicate effectively is directly related to the excellence instruction.

The literature is well-documented with studies examining teachers' classroom management
styles and communication skills in terms of various variables. For example, Yilmaz (2011)
examined the relationship between primary school teachers' classroom management styles
and their views on democratic values, and found that there are low-level significant
relationships between these variables. In the same study, it was found that there was no
significant difference in teachers' classroom management styles according to gender variable,
but there was a significant difference in authoritarian classroom management style in terms of
branch variable, in protective classroom management style in terms of education level and age,
and in indifferent classroom management style according to branch, education level and
senijority variables. In their study examining the classroom management skills of preschool
teachers, Guven and Cevher (2005) did not find a significant difference in classroom
management skills of teachers in terms of professional seniority, class size, socio-economic
level of the milieu of the school and state of having any in-service training on classroom
management, but they found significant differences in terms of status and type of school
worked. Unlu (2020) examined classroom management styles of classroom teachers, and
determined that classroom management styles did not differ according to gender, but differed
according to professional seniority.

There are studies that examine teachers' communication skills in terms of similar variables. For
example, Ozgok and Ciftci (2020) examined the communication skills of classroom teachers and
stated that there are generally significant differences according to gender and professional
seniority; however, there were no significant differences according to the place of work.
Durukan and Maden (2010) examined the communication skills of Turkish teachers and revealed
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that there are significant differences in terms of gender, professional seniority, and graduation
variables. Akuzum and Ozdemir Gultekin (2017) stated that the communication skills of
classroom teachers differ significantly according to the gender variable, and accordingly,
female teachers feel themselves more competent than male teachers in terms of
communication skills; and there were significant differences in terms of professional seniority,
age, class size variables.

When the literature is examined, it is seen that there are studies investigating the teachers’
classroom management styles (Adedigba & Sulaiman, 2020; Barrosa & Dias, 2020; Berger &
Girardet, 2020; Debbag & Fidan, 2020; Guzeldere Aydin & Ocak Karabay, 2020; Juta & Wyk, 2020;
Obiekwe & Ogbo, 2020) and communication skills (Claro, et al., 2018; Ihmeideh, Al-Omari & Al-
Dababneh, 2010; Siddiq, Scherer & Tondeur, 2016; Yesil, 2010; Yusof & Halim, 2014), however we
have not found any study which investigate the impact of teachers communication skills,
together with gender, professional seniority and school stage, on their classroom management
styles. In this context, this study aimed to fill this gap and to test the impacts of communication
skills, professional seniority, school stages and gender as predictors of teachers' classroom
management styles. In line with this purpose, answers were sought to the following research
questions:

1. Are teachers’ communication skills, professional seniority, gender, and school stage
significant predictors of their Authoritative classroom management style?

2. Are teachers’ communication skills, professional seniority, gender, and school stage
significant predictors of their Authoritarian classroom management style?

3. Are teachers’ communication skills, professional seniority, gender, and school stage
significant predictors of their Laissez-faire classroom management style?

4. Are teachers’ communication skills, professional seniority, gender, and school stage
significant predictors of their Indifferent classroom management style?

METHOD
Design

The present study, which aims to test the impacts of teachers’ communication skills,
professional seniority, school stages and gender as predictors of their classroom management
styles, was designed as a correlational research, following a baseline survey design. The survey
was used as a baseline model to reveal teachers' classroom management styles and
communication skills, since it aims to collect data to determine certain characteristics of a group
(Buyukozturk, Cakmak, Akgun, Karadeniz, & Demirel, 2014; Neuman, 2013). Also, as its main
purpose is to determine the direction and strength of the relationships between variables
(Punch, 2011), the correlational design was used to determine the relationship between
teachers' communication skills, gender, professional seniority, and school stages and the
classroom management styles of the teachers.

Study group

The participants of the study consisted of 209 teachers who volunteered to participate. The
schools were closed due to the global epidemic of Covid-19 in the 2020-2021 academic year and
large-scale measures were taken to prevent the spread of the epidemic. Thus face-to-face
interaction with teachers could not be established, so the research data were collected online.
Accordingly, teachers were reached through closed social media groups where teachers share
their academic experiences and materials. Instruments were sent to and collected from the
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teachers via Google forms application. Information about the teachers who participated into
the study are given in Table 1.

Table 1. Information about participating teachers (N = 209)

Variable Group f %
Women 13 54
Gender Men 96 46
Total 209 100
Primary 76 36
School stage Middle 101 48
High 32 15
Total 209 100
Classroom teacher 69 33
Mathematics 34 16
English 22 1
Science 14 7
Special education 10 5
Turkish Language 10 5
Social Studies 9 4
Subject field  Guidance 8 4
Information technologies 8 4
Physical Education 8 4
Visual Arts 6 3
Music 4 2
Vocational teaching 4 2
Religious 3 1
Total 209 100
Mean (Min.-Max.) Sd
Professional seniority 13.04 (1-35) 6.20

When Table 1is examined, it is seen that 113 (54%) of the teachers participating in the study were
female and 96 (46%) were male; 76 (36%) of them were working at primary schools, 101 (48%) at
secondary schools, and 32 (15%) at high schools. Itis also understood that they worked in various
subject fields of teaching and the average of their professional seniority is 13.04 years (Sd = 6.2).

Instruments

Classroom Management Styles Scale: The first scale used in the study is the "Classroom
Management Styles Scale" (CMSS), which was developed by Bosworth (1997) and adapted into
Turkish by Aktan and Sezer (2018). Developed as a 5-point Likert scale, CMSS consists of 12
items. The Cronbach Alpha internal consistency coefficient of the overall scale was estimated
.82, and the coefficients for the sub-dimensions ranged between .69 and .71. Regarding the
construct validity of the scale, Exploratory Factor Analysis (EFA) was performed first, followed
by a Confirmatory Factor Analysis (CFA) to test the goodness of fit of the model obtained. The
EFA results suggested that the twelve-item scale consists of four factors (authoritarian,
authoritative, Laissez-faire, and irrelevant), which explained 66.68% of the total variance. The
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factor loadings ranged between .760 and .865. In the CFA analysis, it was determined that the
factor loads of the scale were high with low error variances, and the goodness of fit indices
were excellent (X?/df=115.05 [ 48=2.39, p=0.00; RMSEA=.068; CFI=1.00; GFl=.99, NNFI=1.00).

Communication Skills Scale-Adult Form (CSS-AF): The second scale used in the study was
Communication Skills Scale-Adult Form (CSS-AF). The 25-item Communication Skills Scale (CCS)
developed by Korkut-Owen and Bugay (2014) to measure communication skills can also be used
for high school students (Bugay & Korkut-Owen, 2016). An adaptation study was carried out by
Korkut Owen and Demirbas-Celik (2017) so that the scale can also be used for adults. In order
to test the construct validity of the scale, a total of 187 adults (aged between 22-46) were
administered the scale. Exploratory Factor Analysis was conducted to test the factor structure
of the scale. Principal Components Analysis was performed using the equamax rotation
method. Result of the KMO test performed before the analysis was 0.927 and the Bartlett test
result was 3358.412. As a result of the analysis, it was understood that the scale had a five-factor
construct for adults and the scale explained 71.93% of the variance. The naming of the factors
was done similar to the CSS form developed for high school and university students. The first
factor consisting of nine items was named as Basic Skills and Self-Expression, the second factor
with five items was named as Caring Communication, the third factor with three items was
named as Willingness to Communicate, the fourth factor with five items was named as Active
Listening and Non-verbal Communication; and the fifth factor with three items was named
Complying with Communication Principles. As a result of the confirmatory factor analysis, it was
seen that the goodness of fit statistics of the five-factor model for the 25 items were acceptable
[x? (216) = 242.0, p < 0.001; X*/df- ratio = 2.45; CFl = 0.91, IFI= 0.91, RMSEA = 0.87, SRMR = 0.008].
Cronbach Alpha coefficient was calculated for the internal consistency reliability of the scale
and it was found .94. Internal consistency coefficients for the individual factors of the scale
were .95 for Basic Skills and Self-Expression factor, 81 for Caring Communication factor, .74 for
Willingness to Communicate factor, .76 for Active Listening and Non-verbal Communication
factor, and .65 for Complying with Communication Principles factor.

Data analysis

In the present study, it was aimed to test the predictors of teachers’ classroom management
styles using a set of multiple regression analyses. Based on the theoretical background the
quantitative predictors were designated as the factors of teachers’ communication skills scale
including Basic Skills and Self-Expression, Caring Communication, Willingness to Communicate,
Active Listening and Non-verbal Communication, and Complying with Communication
Principles; and teachers’ professional seniority. In addition, teacher’s gender and the school
stage at which the teacher is currently teaching were involved in the regression model as
dummy variables, where women and primary school were taken as reference levels,
respectively.

Prior to the regression analyses, assumptions of lack of outliers, linearity, normality of residuals
and homogeneity of residual variances and lack of multicollinearity (Field, 2009; Pall ant, 2016;
Tabachnick & Fidell, 2007) were checked. The results of the assumption checks for each
regression analysis were reported in the results section.

RESULTS
The research aimed to investigate teachers' classroom management styles and communication

skills first. The results of the descriptive statistics about participating teachers’ classroom
management styles and communication skills are presented in table 2.
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Table 2. Statistics about teachers’ classroom management styles and communication skills
Variables N Mean Sd Min. Max.

Classroom Management Style

Authoritative 209 4,36 0,62 2 5

Authoritarian 209 3,21 0,7 1,33 5

Laissez-faire 209 3,09 0,75 1 5

Indifferent 209 2,18 0,77 1 5
Communication Skills

Basic Skills and Self-Expression 209 4,28 0,44 2 5

Caring Communication 209 4,34 0,49 2 5

Willingness to Communicate 209 4,13 0,68 2,33 5

Active Listening and Non-verbal 209 4,34 0,55 1,8 5
Communication

Complying with Communication Principles 209 4,19 0,63 1,67 5

As it is seen in Table 2, it was understood that classroom management styles participating
teachers preferred the most were Authoritative (mean = 4.36), Authoritarian (mean = 3.21) and
Laissez-faire (mean = 3.09) styles, respectively, and Indifferent (mean = 2.18) management style
was the least used one. When teachers’ views on the factors of communication skills were
examined, it was found that the highest scores were taken from the Caring Communication
(mean= 4.34) and Active Listening and Non-verbal Communication (mean= 4.34) factors of the
scale, and they were followed by Basic Skills and Self-Expression (mean= 4.28), Complying with
Communication Principles (mean= 4.19), and Willingness to Communicate (mean= 4.13).

Before the regression analysis, the correlations between the quantitative predictors (teachers’
professional seniority, and factors of teachers’ communication skills scale: Basic Skills and Self-
Expression, Caring Communication, Willingness to Communicate, Active Listening and Non-
verbal Communication, and Complying with Communication Principles) were analysed, the
results of which are presented in table 3 below:

Table 3. Correlations between the quantitative predictors and outcome variable

Variables 1 2 3 4 5 6 7 8 9
1. Professional r
Seniority p
n
2. CSS: Basic r 0.03
Skills and Self- p 0.697
Expression n 209
3. CSS: Caring r -0.08 0.72%%%
Communication  p 0.253 <.001
n 209 209
4.CSS: r 0.01  0.58%**  ,3g9¥%**
Willingness to p 0.836 <.001 <.001
Communicate n 209 209 209
5. CSS: Active r -0.00  0.68*%*%  o.p5***  .61%%*
Listening and p 0.981 <.001 <.001 <.001
Non-verbal n 209 209 209 209
Communication
6. CSS: r 0.07  0.58%¥% o 58%%% 0.51%%* 0.57%%%
Complyingwith  p  0.295 <.001 <.001 <.001 <.001
Communication n 209 209 209 209 209
Principles
7. CMS: r -0.17* 0.03 0.04 -0.05 0.07 0.03

Authoritarian p 0.016 0.664 0.570 0.484 0.307 0.661
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n 209 209 209 209 209 209
8.CMS: r -0.05  0.37%%%  .29%¥*  goy¥¥% g 3g4¥¥%k g 3¥I -0.03
Authoritative p 0.436 <.001 <.001 <.001 <.001 <.001 0.632
n 209 209 209 209 209 209 209
9. CMS: Laissez- r -0.00 0.15% 0.08 0.16* 0.07 0.05 -0.01 0.08
faire p 0.964 0.025 0.251 0.019 0.339 0.438 0.860 0.236
n 209 209 209 209 209 209 209 209
10. CMS: r -0.03 -0.15% -0.07 0.03 -0.14* -0.05 -0.04 -0.03  0.22%%
Indifferent p 0.617 0.032 0.308 0.665 0.049 0.484 0.543  0.640 0.001
n 209 209 209 209 209 209 209 209 209

CSS: Communication Skills Scale, CMS: Classroom Management Style,
Note: * p <.05, ** p <.01, *** p < .001

In Table 3, it is seen that regarding the relationship of teachers' professional seniority with
communication skills and classroom management styles, there was only a low level of negative
correlation (r = -0.17, p <.05) between teachers' professional seniority and the "Authoritarian"
classroom management style. On the other hand, there is a high level of positive relationship
between "Basic Skills and Self-Expression" and "Caring Communication" (r = 0.72, p <.001).
Positive relationships were found between the authoritative style of classroom management
and all dimensions of the communication skills scale ranging between low and medium levels
(r=0.37, r=0.29, r=0.27, r=0.34, r=0.23, p < .001). In addition, there were low levels of positive
correlations between the Laissez-faire style of classroom management and Basic Skills and Self-
Expression (r=0.15, p < .05) dimension and Willingness to Communicate (r=0.16, p < .05)
dimension of the communication skills scale. Finally, there were low levels of negative
correlations between the Indifferent style of classroom management and Basic Skills and Self-
Expression (r=-0.15, p < .05) dimension and Active Listening and Non-verbal Communication (r=-
0.14, p < .05) dimension of the communication skills scale.

In order to assess whether teachers’” communication skills (Basic Skills and Self-Expression,
Caring Communication, Willingness to Communicate, Active Listening and Non-verbal
Communication, and Complying with Communication Principles), their professional seniority,
gender, and school stage significantly predict their level of Authoritative classroom
management style, a multiple linear regression analysis was done. Prior to the analysis
assumptions of lack of outliers, linearity, normality of residuals and homogeneity of residual
variances and lack of multicollinearity were checked. Accordingly, since maximum Cook's
distance was 0.06 (< 1) and standardized residuals ranged between +* 3.3, no outliers were
detected. The linearity of the relationships between the predictor variables and the
Authoritative classroom management style was examined using scatterplots and correlation
analysis, and it was seen that, except for professional seniority (r=-0.05, p>.0.05), Authoritative
classroom management style was significantly correlated with the predictors regarding
communication skills (r(Basic Skills and Self Expression)=0.37, P< 0.05; I(caring communication)= 0.29, p< 0.05;
I(willingness to communicate)= 0.27, P< 0.05; I'(Active Listening and Non-verbal Communication)= 0.34, P< 0.05; I'(Complying
with Communication Principlesy= 0.23, P< 0.05 ). Since the Shapiro-Wilk normality of residuals test was
non-significant (W=0.96, p> 0.05) and the residuals were distributed within + 3 intervals on the
Q-Q plot, residuals were considered to distribute normally. Moreover, as the residual plots were
scattered randomly, residual variances were considered to be homogeneous. Finally, the
highest correlation between the predictor variables was r(gasic skills and seif Expression - Caring Communication)
= 0.72, and the VIF values were less than 10 and the tolerance values were greater than 0.2,
which indicated no multicollinearity issue. The results of Multiple linear regression analysis
testing the predictors of teachers’ level of Authoritative CMS are given in table 4.
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Table 4. Multiple linear regression analysis results for teachers’ level of Authoritative CMS

Predictors B Se B t p
Intercept 1.98 0.47 4.18 <.001
Basic Skills and Self-Expression 0.39 0.16 0.26 2.46 0.015%
Caring Communication -0.03 0.14 -0.02 -0.23 0.815
Willingness to Communicate 0.01 0.08 0.01 0.14 0.889
Active Listening and Non-verbal 0.26 0.12 0.22 2.20 0.029*
Communication
Complying with Communication Principles -0.07 0.09 -0.07 -0.74 0.461
Professional Seniority -0.01 0.01 -0.07 -0.94 0.348
Gender:

Men - Women 0.07 0.09 0.12 0.82 0.415
School stage:

Middle - Primary 0.07 0.09 0.11 0.70 0.486

High — Primary -0.06 0.13 -0.09 -0.43 0.670
R=0.40 R?=0.16
F=4.13 p< 0.05

*p<0.05

As aresult of the multiple linear regression analysis, it was found that the designated predictors
altogether significantly predicted teachers’ level of Authoritative classroom management style
(R =0.40, F(g,199) = 4.13, p <.05). The model as a whole explained 16% of the total variance in the
teachers’ scores from Authoritative classroom management style factor. From the significance
of the regression coefficients, it was seen that only Basic Skills and Self-Expression (p = 0.26, p
<0.05) and Active Listening and Non-verbal Communication (B = 0.22, p <0.05) variables were
significant predictors of Authoritative classroom management scores, respectively; however,
other factors were not significant predictors of Authoritative classroom management scores
(p> 0.05). Considering the positive and moderate correlation between teachers’ level of
Authoritative classroom management style and Basic Skills and Self-Expression (r=0.37, p<
0.05), it can be said that as the teachers basic communications skills and their ability to express
themselves increase they tend to adopt a more authoritative classroom management style.
Likewise, considering the positive and moderate correlation between teachers’ level of
Authoritative classroom management style and Active Listening and Non-verbal
Communication (r=0.34, p< 0.05) it can be said that when the teachers’ are more skilful in terms
of active listening and use of body language, they tend to adopt a more authoritative classroom
management style.

In order to assess whether teachers’ communication skills (Basic Skills and Self-Expression,
Caring Communication, Willingness to Communicate, Active Listening and Non-verbal
Communication, and Complying with Communication Principles), their professional seniority,
gender, and school stage significantly predict their level of Authoritarian classroom
management style, a second multiple linear regression analysis was done. Prior to the analysis
assumptions of lack of outliers, linearity, normality of residuals and homogeneity of residual
variances and lack of multicollinearity were checked. Accordingly, since maximum Cook's
distance was 0.07 (< 1) and standardized residuals ranged between * 3.3, no outliers were
detected. The linearity of the relationships between the predictor variables and the
Authoritarian classroom management style was examined using scatterplots and correlation
analysis, and it was seen that, except for professional seniority (r=-0.17, p<.0.05), Authoritarian
classroom management style was not significantly correlated with the predictors regarding
communication skills (p> 0.05). Since the Shapiro-Wilk normality of residuals test was non-
significant (W=0.98, p> 0.05) and the residuals were distributed within # 3 intervals on the Q-Q
plot, residuals were considered to distribute normally. Moreover, as the residual plots were
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scattered randomly residual variances were considered to be homogeneous. Finally, the
highest correlation between the predictor variables was r(gasic skills and seif Expression - Caring Communication)
= 0.72, and the VIF values were less than 10 and the tolerance values were greater than 0.2,
which indicated no multicollinearity issue. The results of Multiple linear regression analysis
testing the predictors of teachers’ level of Authoritarian classroom management style are given
in table 5.

Table 5. Multiple linear regression analysis results for teachers’ level of Authoritarian CMS

Predictors B Se B t p
Intercept 3.48 0.51 6.81 <.001
Basic Skills and Self-Expression 0.08 0.18 0.05 0.44 0.663
Caring Communication -0.11 0.16 -0.08 -0.69 0.489
Willingness to Communicate -0.16 0.10 -0.16 -1.70 0.091
Active Listening and Non-verbal 0.19 0.14 0.15 1.42 0.158
Communication
Complying with Communication Principles 0.04 0.1 0.04 0.38 0.703
Seniority -0.03 0.01 -0.23 -3.06 0.003*
Gender:

Men - Women 0.18 0.10 0.25 1.69 0.093
School stage:

Middle - Primary -0.11 0.1 -0.15 -0.96 0.338

High — Primary 0.09 0.15 0.13 0.59 0.557
R=0.27 R2=0.07
F=1.69 p> 0.05

*p<o0.05

As aresult of the multiple linear regression analysis, it was found that the designated predictors
did not significantly predict teachers’ level of Authoritarian classroom management style (R =
0.27, F(o, 199) = 1.69, p >.05). Though the model as a whole was not significant, when other
variables were controlled, only Professional Seniority (B = -0.23, p <0.05) was a significant
predictor of teachers’ level of Authoritarian classroom management in a negative direction.
Considering the negative and small correlation between professional seniority and teachers’
level of Authoritarian classroom management style (r=-0.17, p< 0.05), it can be said that as the
teachers’ professional seniority increase, i.e. get more experienced, they tend to adopt a less
authoritarian classroom management style.

In order to assess whether teachers’” communication skills (Basic Skills and Self-Expression,
Caring Communication, Willingness to Communicate, Active Listening and Non-verbal
Communication, and Complying with Communication Principles), their professional seniority,
gender, and school stage significantly predict their level of Laissez-faire classroom management
style, a third multiple linear regression analysis was done. Prior to the analysis assumptions of
lack of outliers, linearity, normality of residuals and homogeneity of residual variances and lack
of multicollinearity were checked. Accordingly, since maximum Cook's distance was 0.07 (< 1)
and standardized residuals ranged between * 3.3, no outliers were detected. The linearity of
the relationships between the predictor variables and the Laissez-faire classroom management
style was examined using scatterplots and correlation analysis, and it was seen that, except for
Basic Skills and Self-Expression (r=0.15, p<0.05) and Willingness to Communicate (r=0.16,
p<0.05), Laissez-faire classroom management style was not significantly correlated with any of
the other quantitative predictors (p> 0.05 ). Since the Shapiro-Wilk normality of residuals test
was non-significant (W=0.99, p> 0.05) and the residuals were distributed within + 3 intervals on
the Q-Q plot, residuals were considered to distribute normally. Moreover, as the residual plots
were scattered randomly residual variances were considered to be homogeneous. Finally, the
highest correlation between the predictor variables was r(gasic skills and seif Expression - Caring Communication)
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= 0.72, and the VIF values were less than 10 and the tolerance values were greater than 0.2,
which indicated no multicollinearity issue. The results of Multiple linear regression analysis
testing the predictors of teachers’ level of Laissez-faire classroom management style are given
in table 6.

Table 6. Multiple linear regression analysis results for teachers’ level of Laissez-faire CMS

Predictors B Se B t p
Intercept 2.04 0.55 3.73 <.001
Basic Skills and Self-Expression 0.28 0.20 0.17 1.42 0.156
Caring Communication -0.02 0.17 -0.01 -0.09 0.927
Willingness to Communicate 0.19 0.1 0.18 1.84 0.067
Active Listening and Non-verbal -0.14 0.15 -0.10 -0.95 0.342
Communication
Complying with Communication Principles -0.05 0.12 -0.04 -0.41 0.684
Professional Seniority -0.00 0.01 -0.00 -0.05 0.963
Gender:

Men - Women -0.01 0.1 -0.02 -0.12 0.908
School stage:

Middle - Primary -0.05 0.12 -0.06 -0.40 0.692

High — Primary -0.26 0.17 -0.35 -1.58 0.116
R=0.24 R?=0.06
F=1.31 p> 0.05

*p<0.05

As aresult of the multiple linear regression analysis, it was found that the designated predictors
did not significantly predict teachers’ level of Laissez-faire classroom management style (R =
0.24, F(g,199) = 1.31, p >.05). It was also understood that, when other variables were controlled,
significantly correlated variables (r(sasic skils and self-Expression)=0.15, P<0.05 and r(wilingness to
Communicate)=0.16, P<0.05) turned out to be insignificant predictors of Laissez-faire classroom
management style.

Finally, in order to assess whether teachers’ communication skills (Basic Skills and Self-
Expression, Caring Communication, Willingness to Communicate, Active Listening and Non-
verbal Communication, and Complying with Communication Principles), their professional
seniority, gender, and school stage significantly predict their level of Indifferent classroom
management style, a fourth multiple linear regression analysis was done. Prior to the analysis
assumptions of lack of outliers, linearity, normality of residuals and homogeneity of residual
variances and lack of multicollinearity were checked. Accordingly, since maximum Cook's
distance was 0.09 (< 1) and standardized residuals ranged between =+ 3.3, no outliers were
detected. The linearity of the relationships between the predictor variables and the Indifferent
classroom management style was examined using scatterplots and correlation analysis, and it
was seen that, except for Basic Skills and Self-Expression (r=-0.15, p<0.05) and Active Listening
and Non-verbal Communication (r=-0.14, p<0.05), Indifferent classroom management style was
not significantly correlated with any of the other quantitative predictors (p> 0.05). Since the
Shapiro-Wilk normality of residuals test was non-significant (W=0.97, p> 0.05) and the residuals
were distributed within * 3 intervals on the Q-Q plot, residuals were considered to distribute
normally. Moreover, as the residual plots were scattered randomly residual variances were
considered to be homogeneous. Finally, the highest correlation between the predictor
variables was T'(Basic Skills and Self Expression - Caring Communication) = 0.72, and the VIF values were less than
10 and the tolerance values were greater than 0.2, which indicated no multicollinearity issue.
The results of Multiple linear regression analysis testing the predictors of teachers’ level of
Indifferent classroom management style are given in table 7.

671



Research in Pedagogy, Vol. 11, No. 2, Year 2021, pp. 661- 679

Table 7. Multiple linear regression analysis results for teachers’ level of Indifferent CMS

Predictors B Se B t p
Intercept 3.09 0.55 5.57 <.001
Basic Skills and Self-Expression -0.46 0.20 -0.27 -2.31 0.022%
Caring Communication 0.21 0.17 0.13 1.21 0.228
Willingness to Communicate 0.29 0.11 0.25 2.72 0.007%
Active Listening and Non-verbal -0.26 0.15 -0.19 -1.73 0.085
Communication
Complying with Communication Principles 0.04 0.12 0.03 0.32 0.746
Professional Seniority -0.00 0.01 -0.02 -0.28 0.782
Gender:

Men - Women 0.03 0.1 0.04 0.25 0.803
School stage:

Middle - Primary -0.01 0.12 -0.01 -0.05 0.962

High — Primary -0.30 0.17 -0.39 -1.80 0.074
R=0.29 R?=0.08
F=1.99 p< 0.05

*p<0.05

As aresult of the multiple linear regression analysis, it was found that the designated predictors
altogether significantly predicted teachers’ level of Indifferent classroom management style (R
= 0.29, F(o, 199) = 1.99, p <.05). The model as a whole explained 8% of the total variance in the
teachers’ scores from Indifferent classroom management style factor. From the significance of
the regression coefficients, it was seen that only Basic Skills and Self-Expression (f = -0.27, p
<0.05) and Willingness to communicate (§ = 0.25, p <0.05) variables were significant predictors
of Indifferent classroom management scores, respectively; however, other factors were not
significant predictors of indifferent classroom management scores (p> 0.05). Considering the
negative and small correlation between teachers’ level of indifferent classroom management
style and Basic Skills and Self-Expression (r=-0.15, p< 0.05) it can be said that as the teachers’
basic communications skills and their ability to express themselves increase they tend to adopt
aless indifferent classroom management style. On the other hand, it was also understood that,
although willingness to communicate was non-significantly correlated with indifferent
classroom management style (r=0.03, p> 0.05), when other variables were controlled, it turned
out to be a significant and positive predictor of indifferent classroom management style.
Accordingly, it can be said that as the teachers’ willingness to communicate increase they tend
to adopt a more indifferent classroom management style.

Also, to note, despite the initial significant zero-order correlation (r=-0.14, p<0.05), Active
Listening and Non-verbal Communication skill turned out to be a non-significant predictor,
when other variables were controlled.

DISCUSSION AND CONCLUSION

Factors such as curricula or quality of teacher on their own are not sufficient for a student to
learn meaningfully and achieve academic success, but the interactive processes and classroom
management play a very central role, as well (Barroso & Dias, 2020; Djigic & Stojiljkovic, 2011).
Understanding a teacher's classroom management style and communication skills is extremely
important in preventing undesired behaviours in the classroom (Dunbar, 2004). It can be said
that the teachers apply different communication techniques and classroom management
styles, which differ according to their attitudes towards student development and learning, and
each of which can have different effects on students (Moradi, 2020). In this context, it was
aimed to test communication skills as predictors of teachers' classroom management styles, as
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well as the variables of professional seniority, school stage and gender, which were considered
to be significant predictors of classroom management styles.

When the teachers' levels of classroom management style scores were examined, it was
determined that the most preferred classroom management style was Authoritative style,
followed by Authoritarian and Laissez-faire styles, respectively, and the least used classroom
management style was Indifferent. From this, it can be said that participating teachers attach
importance to the feelings, thoughts and motivation of the students in the classroom
environment and they support the positive classroom climate. It is possible to come across
studies with similar results in the literature. For example, Yilmaz (2009) found that primary
school teachers mostly use Authoritative classroom management style, followed by
Authoritarian, Laissez-faire and Indifferent styles, respectively. Abu-Tineh, Khasawneh, &
Khalaileh, (2011), in their study examining the classroom management styles of teachers
working in Jordanian schools, revealed that teachers generally preferred the authoritative
classroom management approach. Barni, Russo & Danioni (2018), in their study examining
teachers 'understanding of individual and social values as predictors of classroom management
styles, revealed that there was a relationship between teachers' understanding of value and
classroom management styles, and determined that authoritative and authoritarian
management styles were preferred more than other styles. In their study examining the
relationship between pre-service teachers' multicultural education attitudes and classroom
management styles, Debbag and Fidan (2020) found that the participants generally adopted an
authoritarian classroom management style, however, they also determined that they have
positive attitudes towards multicultural and democracy education. Although it is seen that
authoritarian and authoritative classroom management styles are widely preferred, there are
also studies showing that the Laissez-faire management style is also predominantly preferred
by teachers (Aytac & Uyangor, 2020; Ekici, 2004; Sezer, Aktan, Tezci, & Erdener, 2017).

When teachers’ views on the factors of communication skills were examined, it was found that
the highest scores were taken from the Caring Communication and Active Listening and Non-
verbal Communication factors of the scale, and they were followed by Basic Skills and Self-
Expression, Complying with Communication Principles, and Willingness to Communicate. In
general, it can be said that the communication skills of the teachers are high. There are studies
in the literature that reported similar results. In their study examining the communication skills
of middle school teachers, Kadioglu Ates and Bulut (2019) found that the mean scores of the
dimensions of "Basic Skills and Self-Express", "Willingness to Communicate" and "Complying
with Communication Principles" were "high"; and mean scores of the "Caring Communication"
and "Active Listening and Non-verbal Communication factors" dimensions were "very high".
Toluc (2020), on the other hand, found that university students believe they have very high
levels of communication skills ranking in the order of "Communication Principles and Basic
Skills", "Active Listening and Non-verbal communication", "Willingness to Communicate" and
"Self-Expression”. Apart from these studies, there are studies with similar findings (Arslanhan,
2020; Cetinkaya, 2011; Gun, 2018).

Another finding of the study is that there was a significant relationship, albeit at low levels,
between teachers' professional seniority and "authoritarian" classroom management style.
Similarly, Laut (1999) tested the hypothesis that more experience in teaching would be
associated with less interventionist classroom management styles, and found that teachers
with moderate experience had a more interventionist style than experienced teachers. On the
other hand, Gulec and Durmus (2019) revealed that teachers adopt a more laissez-faire
classroom management style as their professional seniority increases. There are other studies
suggesting that with increased professional seniority, teachers use less interventionist, more
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authoritative and laissez-faire classroom management styles are preferred (Bas, 2019;
Buyuktaskapu Soydan et al., 2018; Ersen & Kan, 2019; Pektas & Saygili, 2010; Talsik, 2015). It is
extremely important which classroom management style is preferred by teachers, since
adopting a more laissez-faire and interactive classroom management style will also positively
affect student success in a classroom climate where teacher and student interaction is good
(Djigic & Stojilikovic, 2011). In parallel with some research findings, there are studies revealing
that gender and school stage variables are not associated with teachers' communication skills
and classroom management styles (Bas, 2019; Sahin, 2015). On the contrary, there are studies
finding that these variables are associated with teachers’ classroom management styles (Hoon,
Nasaruddin, & Singh, 2017; Ihtiyaroglu, 2018; Karakaya & Mumin, 2018).

Another finding of the study is that as teachers' Basic Skills and Self-Expression skills and Active
Listening and Non-verbal Communication skills increase, they tend to adopt a more Authoritative
classroom management style. The classroom management profile of teachers is determined by
the behaviours they show in the process of communicating with their students (Yurtal & Yasar,
2018), and the teachers' ability to communicate effectively with students, teach them internal
control skills, minimize classroom problems, and increase the efficiency of teaching are the
basic competencies that stand out in classroom management (Gursimsek, 1999). In this respect,
it can be said that these characteristics that teachers exhibit within the scope of communication
skills are effective in the formation of an authoritative classroom management style.

Another finding of the study was that teachers' communication skills, gender, professional
seniority, and the school stage were not significant as predictors of Laissez-faire classroom
management style. There are some findings in the literature that may be related to the present
research findings. For example, Yilmaz (2009) found a low-level of negative relationship
between the classroom teachers’ laissez-faire classroom management styles and student
control ideologies. The researcher concluded that where teachers' views on student control
ideologies are concentrated, the laissez-faire classroom management style is also less
preferred. Sadik (2016) could not find any significant relationship between the primary school
teachers’ laissez-faire classroom management style and their age, the faculty they graduated
from, in-service training background, class size, and grade level variables. Although the laissez-
faire classroom management style gives the student a large range of action to make them feel
independent, it has controversial aspects in that the teachers demand not much effort from the
students, avoid taking responsibility as much as possible, and leave the decisions to the student.
Another important finding of the study was that teachers adopt indifferent classroom
management style less when their basic communication skills and ability to express themselves
increase, and as their willingness to communicate increases, they tend to adopt a more
indifferent classroom management style. As expected, when teachers communicate better and
express themselves better, they can reasonably adopt less "indifferent classroom management
style". However, it is noteworthy that they tend to adopt "indifferent classroom management
style" when they are more willingness to communicate. This suggests that teacher’s willingness
to communicate cause a deviation from learning and leads the students to going through the
motions and killing time (Bosworth, 1997). As for the gender of the teachers as non-significant
predictor of the indifferent classroom management style, Sezer, Aktan, Tezci, and Erdener
(2017) also found that there is no significant difference between the teachers’ use of indifferent
classroom management styles in terms of gender variable. However, contrary to the finding
about school stage in the present study, they found that high school teachers use more
indifferent classroom management strategies than primary school teachers do.

In fact, the communication skills of teachers and the classroom management styles they use
are affected and shaped by many factors such as the personal characteristics of the teacher,
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and the peculiarities of the classroom and school environment in which they work (Ekici, 2004).
In this regard, it is extremely important that teachers, who have vital effects on students, have
positive attitudes towards students, adopt management approaches that support students’
development and learning, and reflect this on their classroom management styles. Therefore,
pre- and post-service supportive studies can be conducted to support teachers' professional
development especially in terms of communication skills and behavior management styles. In
addition, the relationship between teachers' classroom management styles and
communication skills can be examined using different data collection methods on different
samples.
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