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SUMMARY

Due to the pandemic caused by the SARS-CoV-2 virus (COVID-19) from March
16th to May 18th 2020. the lectures at the Faculty of Sports and Psysical Education,
University of NiS, took place exclusively through online learning platforms. The
faculties of sports and physical education are content-wise and methodogically
specific in comparison to other faculties. The aim of this study is to identify the
degree to which students were able to complete their academic commitments, what
their motivation for learning was, what variables affected their ability to do so, and
how anxious they were throughout the epidemic. In total, 364 students from the
Faculty of Sports and Physical Education, representing all undergraduate and
graduate academic years, took part in the online study. The research was conducted
using a questionnaire consisting of self-assessment of mastered material in all
subjects (five-point scale), the degree of motivation for distance learning (five-point
scale), questions about factors that hindered students in learning and anxiety scales
(AT-29, Tovilovi¢ and Novovi¢, 2009). The results show that 68.6% of students
managed to fulfill more than 60% of the obligations from the course per year. The
largest number of students was mostly motivated (51.3%), while 17.9% were highly
motivated for online learning. Less than 10% of all respondents were not motivated
at all (7.4%). The largest number of students (42.6%) fulfilled their academic
obligations in the percentage of 60 to 80%, while 33% of students fulfilled their
obligations between 80 and 100%. The research showed that the biggest obstacle in
online learning is the lack of direct contact and communication between students
with colleagues and professors (36%), as well as technical problems, which
represent a barrier for 16.8% of respondents.
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The results showed that there is a statistically significant difference in the
degree of anxiety between male and female students (Sig. = .001), with higher

values of anxiety recorded in female students.

Key words: Covid-19, faculty, e-learning, gender, mental health.

INTRODUCTION

During the corona virus pandemic, educational institutions around the world
shifted to different models of distance learning. Data from June 1st 2020. showed
that the closure of educational institutions at all levels of education affected 65%
of all students worldwide, in 135 nations (UNESCO, 2021). The closure of schools
and universities not only represents a loss of learning and knowledge in a short
period of time, but also affects the loss of human capital, which can be reflected in
the loss of economic opportunities in a longer period of time (World Bank, 20211).

International Association of Universities? (IAU) has launched a global study of
the impact of Covid-19 on higher education around the world. The goal was to
gain a more precise and comprehensive understanding of the effects that Covid-19
has on higher education, as well as to identify measures taken by higher education
institutions around the world in response to the crisis. All respondents (424
higher education institutions from 109 countries) claimed to have been affected
by the pandemic. In addition, 59% of the surveyed institutions claimed that all
activities on campuses were stopped and the institutions were closed.
Approximately 80% of the respondents stated that they believe that Covid-19 will
affect the number of future enrolled students, both domestic and foreign. Many
private universities have hinted that the Covid-19 pandemic will have negative
financial consequences. The most important challenges were related to technical
infrastructure, distance learning competencies and requirements of specific areas
of study. On the other hand, the forced transition to teaching and distance learning
provides opportunities to propose more flexible learning opportunities, research
into blended or hybrid learning, and a combination of synchronous and
asynchronous learning (IAU, 2020).

Researchers Lobos and colleagues?® pointed out that the interaction between
teachers and students is very important in online education. Anderson* points out

Lhttps://www.worldbank.org/en/data/interactive/2020/03/24 /world-bank-education-and-covid-19
2 https://www.iau-aiu.net/IMG/pdf/iau_covid19_and_he_survey_report_final_may_2020.pdf

3 Lobos, Karla, et al. “Expectations and Experiences with Online Education during the COVID-19
Pandemic in University Students.” Frontiers in Psychology, vol. 12, 5 Jan. 2022,
10.3389/fpsyg.2021.815564.
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that the learning experience will not deteriorate if only one of the three
interactions is of high quality (student-content, student-student, and student-
teacher), and the other two can be reduced or even eliminated. In order to
improve online learning and prevent the growth of teaching costs, the emphasis is
usually on the formation of platforms that can promote effective interaction
between students. Online education can lead to feelings of isolation, which can be
detrimental to students academic achievement®. Therefore, enabling social
interaction in online learning is essential, especially in a conditions where
students do not actually know each other or have insufficiently developed
communication and collaboration skillst. Unfortunately, existing evidence
suggests that online learning during the Covid-19 pandemic did not have elements
of interactivity and collaborative experience’. In the study conducted by Baczek et
associates, the authors determined that about half of the surveyed medical
students had reduced interaction with teachers, and only 4% of students thought
that the classes conducted in the online environment were actually interactive.

In addition to resolving technical problems related to the organization of
teaching and learning, at the time of the Covid-19 pandemic, students had to make
an strong effort and maintain their mental health. Studies confirm that students,
as well as the general population, have shown an increase in anxiety and other
psychological disorders. Anxiety is defined as “an emotion characterized by
feelings of tension, anxious thoughts and physical changes such as high blood
pressure”8. People with anxiety disorders usually have recurring intrusive
thoughts or worries, as well as physical symptoms such as sweating, shivering,
dizziness, or rapid heartbeat. Anxiety differs from fear, which is the answer to a
known cause. According to a study conducted on a sample of 219 students,
compared to previous school years, students were more anxious and depressed in

4 Anderson, Terry. “Getting the Mix Right Again: An Updated and Theoretical Rationale for Interaction.”
The International Review of Research in Open and Distributed Learning, vol. 4, no. 2, 1 Oct. 2003, pp.
1-14, www.irrodl.org/index.php/irrodl/article/view/149/708, 10.19173/irrodl.v4i2.149. Accessed
22 Nov. 2020.

5 McInnerney, Joanne M, and Tim S Roberts. “Online Learning: Social Interaction and the Creation of a
Sense of Community.” Journal of Educational Technology & Society, vol. 7, no. 3, 2004, pp. 73-81,
www.jstor.org/stable/jeductechsoci.7.3.73.

6 GaSevi¢, Dragan, et al. ““Choose Your Classmates, Your GPA Is at Stake!”” American Behavioral
Scientist, vol. 57, no. 10, 12 Mar. 2013, pp. 1460-1479, 10.1177/0002764213479362. Accessed 20
Aug. 2021.

7 Baczek, Michal, et al. “Students’ Perception of Online Learning during the COVID-19 ... : Medicine.”
LWW, vol. 100, no. 7, 19 Feb. 2021.

8 Kazdin, Alan. “Encyclopedia of Psychology: 8 Volume Set - APA Publishing | APA”
Https://Www.apa.org, 2000, www.apa.org/pubs/books/4600100.
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the early spring of 2020 and more sedentary®. The results of the study show that
both anxiety (p <.001) and depression (p =.03) were significantly associated with
the consumption of news related to the Covid-19 pandemic. In a study conducted
in China on a sample of 7,143 students, about three-quarters of examinees
(75.1%) had no symptoms of anxiety. In the same research, the authors state that
21.3% of students had mild anxiety, 2.7% moderate and 0.9% severe anxiety out
of the total number of respondents. In the mentioned research, no association was
determined between the demographic variables of students and anxiety1?.
Students living alone had increased anxiety (p <.05), while gender and country
region did not have a significant impact on anxiety (p> .05). Furthermore,
students from rural areas (1.02%), families without permanent income (1.09%),
those who did not live with their parents (1.13%) and those whose relative or
acquaintance was infected with coronavirus (2.56%) were more prone to severe
anxiety <.001). Increased anxiety can be related to a lack of physical activity,
which is especially pronounced in people who are physically active under normal
circumstances, and inhibited to exercise during pandemic. In their research, Rebar
and colleagues!! observed significant inverse relationships between participation
in physical activity and levels of depression and anxiety in their meta-analysis.
Another study!? shows that 51% of the student population experience mental
health problems during a pandemic. Female respondents were almost three times
more likely to experience serious mental health disorders than male respondents.
About 67% of all surveyed students are concerned about the effects of social
isolation.

As for the motivation for learning, in a survey of more than 400 students
whose schools recently switched to online learning due to the Covid-19
pandemic?3, 60% of students stated that they felt at least somewhat ready to apply
this type of learning. This was especially true for students who had previously
attended online courses. However, 64% of respondents expressed concern about
the ability to focus and maintain the self-discipline needed for distance learning.
The College Reaction/Axios survey in April 2020 showed that 77% of the 822

9 Huckins, Jeremy F, et al. “Mental Health and Behavior during the Early Phases of the COVID-19
Pandemic: A Longitudinal Mobile Smartphone and Ecological Momentary Assessment Study in College
Students (Preprint).” Journal of Medical Internet Research, vol. 22, no. 6, 12 May 2020, 10.2196/20185.

10Cao, Wenjun, et al. “The Psychological Impact of the COVID-19 Epidemic on College Students in
China.” Psychiatry Research, vol. 287, no. 112934, Mar. 2020, 10.1016/j.psychres.2020.112934

11 Rebar, Amanda L., et al. “A Meta-Meta-Analysis of the Effect of Physical Activity on Depression and
Anxiety in Non-Clinical Adult Populations.” Health Psychology Review, vol. 9, no. 3, 3 July 2015, pp.
366-378,10.1080/17437199.2015.1022901

12 https: //www.axios.com/college-students-summer-jobs-85205102-e7e9-401e-
b92c3fe05fd52de5.html)

13 https://www.usnews.com/education/best-colleges/articles/how-to-overcome-challenges-of-
online-classes-due-to-coronavirus
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students surveyed said that distance learning was worse or much worse than face-
to-face classes. Academic experience also brings disappointment to students.

Due to the Covid-19 pandemic, from March 16th to May 18th 2020. online
learning platforms were used for lectures at the Faculty of Sports and Physical
Education at the University of NiS. The faculties of sports and physical education
are content-wise and methodologically specific in relation to other faculties. One
of the special tasks of the faculty is to provide modern teaching contents and an
adequate environment that enables students to develop and apply knowledge and
skills in the field of sports, physical education and recreation. Theoretical and
practical knowledge, especially sports skills, require specifically designed
teaching, which requires interaction between students and teachers, and practical
teaching in sports facilities. Teachers and associates of the Faculty of Sports and
Physical Education had the task to adapt such demanding teaching to the digital
environment in a short time. Under normal circumstances, during their college
education, students encounter distance learning platforms. However, first-year
students did not have many opportunities to encounter this way of learning, so it
is assumed that first-year students had the most difficulty adapting to the new
way of teaching.

The aim of this study is to identify the degree to which students were able to
complete their academic commitments, what their motivation for learning was,
what variables affected their ability to do so, and how anxious they were
throughout the epidemic.

METHODS

This cross-sectional research was conducted on a sample of 364 students of
the Faculty of Sports and Physical Education, University of Ni$§, all years of
undergraduate and master studies (235 male students and 129 female students,
average age 20.88 years). All respondents voluntarily participated in the the
online survay (Google forms, accessed via a link on the Facebook group). The
questionnaire consisted of demographic questions, self-assessment of mastered
material in all subjects (five-point scale with levels 0-20, 20-40, 40-60, 60-80 and
80-100% of completed academic commitments), degree of motivation for distance
learning (five-point scale), barriers to online learning, expression of anxiety4. The
questionnaire for anxiety assessment contains 29 items.

14 Tovilovi¢, SneZana, et al. “The Role of Trait Anxiety in Induction of State Anxiety.” Psihologija, vol. 42,
no.4, 2009, pp. 491-504, www.doiserbia.nb.rs/Article.aspx?id=0048-57050904491T#.YqeyC-xBxPY.
Accessed 13 June 2022.
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RESULTS

Descriptive statistics

The sample consisted of 235 male and 129 male respondents. The majority of
students in the research were first-year students (280), followed by fourth-year
students (30) and third-year students (20). Chart 1 shows the self-assessment of
the fulfillment of given academic commitments.

Chart 1 - Fulfillment of academic commitments
11

m Less than
20%

m 20-40%

= 40-60%

m 60-80%

= 80-100%

The majority of students (42.6%) fulfilled their academic commitments in the
range of 60 to 80%, while 33% completed their obligations in the range of 80 to
100%. Six percent of students overall had less than 40% of their academic
requirements completed.

Table 1. Students' motivation to study

Not Mostly not Neither motivated nor Mostly Highly
motivated at  motivated unmotivated motivated motivated
all

Freq.

(%) 27 (7.4) 20 (5.5) 65 (17.9) 187 (51.3) 65 (17.9)

Table 1 shows the students’ motivation to work. The students’ answers were
given on a five-point Likert-type scale (not motivated at all, mostly not motivated,
neither motivated nor unmotivated, mostly motivated and highly motivated). The
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majority of students were mostly motivated (51.3%), while 17.9% were highly
motivated for online learning. Less than 10% of all surveyed students were not
motivated at all (7.4%).

Table 2. Learning barriers

Learning barriers Frequency (%)
Technical problems 61 (16.8)
Inability to fulfill obligations within the set time limit 22 (6)
Distraction from family members 31(8.5)
Insufficient work motivation 36 (9.9)
Misunderstanding of the set requirements 35 (9.6)
Lack of live contact 131 (36)
Adaptation to new technologies 12 (3.2)
Uncertain future 11 (3)
Something else 25 (6.8)

Table 2 shows the frequencies of learning barriers. Barriers were: technical
problems, inability to fulfill obligations on time, distraction from family members,
insufficient motivation to work, lack of understanding of the requirements, lack of
live contact, adaptation to new technologies, uncertain future, something else.
Table 3 shows the differences in fulfilling the academic obligations of students of
both sexes in relation to the year of study. There is a statistically significant
difference in the fulfillment of academic obligations among second-year students
and all other years.

Table 3. LSD Post Hoc test - fulfillment of obligations in relation to the year of study

Year 1. 2. 3. 4. 5. Master
1.
2. .008
3. 832 .027
4, 984 .027 .855
5. 174 .004 353 245
Master .646 .077 .752 .662 .750
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Table 4. Differences in the degree of anxiety between male and female students

Levene's Test for

Equality of Variances t-test for Equality of Means

Sig. (2-
F t df tailed) Mean
TOTAL  Equal variances 342 3.368 362 .001 71.55
assumed
Equal variances 3.327 254.367 .001 62.86
not assumed

Table 4 shows the differences in the degree of anxiety between male and
female students.

DISCUSSION

The aim of this research was to examine the extent to which students managed
to fulfill their obligations related to college subjects, which barriers were
disruptive factors in the realization of obligations and what level of anxiety was
among students during the Covid-19 pandemic.

The results showed that the largest number of students fulfilled their academic
obligations in the percentage of 60 to 80% (42.6%), while 33% of students
fulfilled their obligations between 80 and 100%. In total, 6% of students had less
than 40% fulfilled academic obligations. The majority of students (75.6%) have
mastered their academic commitments in the new situation, more than 60% of the
assigned obligations at the faculties. Such results can be attributed to the quality
of lessons and time-organization of the teachers and the adaptation of students to
new forms of teaching. The data obtained contradict the results of the research
Villa, Litago, & Sanchez-Fdez!5 which found that institutional measures were not
sufficient to create a program that would offer students appropriate knowledge,
which affected their academic success in this period. In terms of experience, in the
same research, students were not satisfied with virtual education.

The majority of students stated that they were mostly motivated (51.3%),
while 17.9% were highly motivated for online learning. Less than 10% of the total
number of surveyed students were not motivated at all (7.4%). In total, 69.2% of
students were mostly or highly motivated for online learning, and 12.9% were

15 Villa, F. G., et al. “Perceptions and Expectations in the University Students from Adaptation to the
Virtual Teaching Triggered by the COVID-19 Pandemic.” Revista Latina de Comunicacion Social, no. 78,
2020, pp. 99-119, pesquisa.bvsalud.org/global-literature-on-novel-coronavirus-2019-
ncov/resource/pt/covidwho-969845. Accessed 13 June 2022.
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mostly unmotivated or completely unmotivated. The information obtained is
consistent with information on the accomplishment of academic duties. Thanks to
high motivation, the students fulfilled more than half of the planned tasks. One of
the explanations for the high level of motivation can be attributed to the students’
achievements so far (learning success), which according to research by Nur
Agung, Surtikanti, & Ca Quinones!é, are related to the perception of new learning
modalities. Research by Kang, Liew, Kim, & Park!? shows that although models of
online learning give students a high degree of autonomy, their motivation to
continue learning remains low. Our results refute such claims because they show
that students maintain a high level of motivation with satisfactory success in
solving their academic obligations.

The research showed that the biggest obstacle in online learning is the lack of
live contact of students with colleagues and professors (36%), as well as technical
problems, which represent a barrier in 16.8% of respondents. In less than 5% of
cases, students stated that an uncertain future and adaptation to new technologies
are a barrier that makes it difficult for them to learn, while insufficient motivation
to work, lack of understanding and distractions from the family members are less
than 10% of respondents. Inability to fulfill obligations within the given time limit
was mentioned by 6% of respondents as the main barrier. The results of the
research showed that the lack of live contact is the biggest barrier in achieving
students' academic goals. Similar results were noted by a study by Guo and
associates® which states that the lack of face-to-face communication makes it
difficult to access timely instructions and reduces students’ attention. Media
virtuality makes students feel detached from the real world, leading to feelings of
isolation and reduced engagement in learning!®. Technical problems during the
course of teaching were a barrier in the research of Agarwal & Kaushik??. In the
mentioned research, the limitation of the number of participants and the time
limitation of teaching were also disruptive factors in the realization of online

16 Agung, Antonius Setyawan Nur, et al. “Students’ Perception of Online Learning during COVID-19
Pandemic: A Case Study on the English Students of STKIP Pamane Talino.” Soshum: Jurnal Sosial Dan
Humaniora, vol. 10, no. 2, 31 July 2020, ojs.pnb.ac.id/index.php/SOSHUM /article /view/1316.

17 Kang, Myunghee, et al. “Learning Presence as a Predictor of Achievement and Satisfaction in Online
Learning Environments.” International Journal on E-Learning, vol. 13, no. 2, 1 July 2014, pp. 193-208,
eric.ed.gov/?id=E]J1035981. Accessed 13 June 2022.

18 Guo, Zixiu, et al. “Promoting Online Learners’ Continuance Intention: An Integrated Flow
Framework.” Information & Management, vol. 53, no. 2, Mar. 2016, pp. 279-295,
10.1016/j.im.2015.10.010.

19 Waugh, Michael, and Jian Su-Searle. “Student Persistence and Attrition in an Online M. S. Program:
Implications for Program Design.” International Journal on E-Learning, vol. 13, no. 1, 1 Feb. 2014, pp.
101-121, www.learntechlib.org/primary/p/38649/. Accessed 13 June 2022.

20 Agarwal, Sakshi, and Jaya Shankar Kaushik. “Student’s Perception of Online Learning during COVID
Pandemic.”The Indian Journal of Pediatrics, vol. 87, no. 7, 8 May 2020, pp. 554-554, 10.1007/s12098-
020-03327-7.
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teaching. Another study concludes that online teaching during the Covid-19
pandemic was only possible when the technical requirements were met, ie they
had a digital infrastructure and an adequate learning system?2!. The results of
previous research underlain insufficient teacher preparation??, overwork and
accelerated pace of learning?23 24 as some of the obstacles in online teaching, while
in our study these barriers were classified as "something else" (6.8% of
responses).

The results showed that there was a statistically significant difference in the
degree of anxiety between male and female students (Sig. = .001) during the
pandemic. Higher levels of anxiety have been reported by female students. A study
conducted in Indonesia?> states that anxiety is more prevalent among students
whose parents have low incomes because they have to additionally fund online
learning. Mood swings can also be caused by too many tasks. Researchers
Almomani, Qablan, Atrooz, Almomany, Hajjo et al.2¢6 found that there is a
difference between the genders, where female students adapt better and show a
lower degree of anxiety, or a higher degree of optimism in relation to male
students.

CONCLUSION

In addition to the short time to design online learning and adaptation
programs for students and teachers, research shows that more than three

21 Abdulrahim, Hiyam, and Fatma Mabrouk. “COVID-19 and the Digital Transformation of Saudi Higher
Education.” Asian Journal of Distance Education, vol. 15, no. 1, 2020, pp. 291-306,
eric.ed.gov/?id=E]J1289975.

22 Hamdan, Khaldoun Mohammad, et al. “University Students’ Interaction, Internet Self-Efficacy, Self-
Regulation and Satisfaction with Online Education during Pandemic Crises of COVID-19 (SARS-CoV-2).”
International Journal of Educational Management, vol. ahead-of-print, no. ahead-of-print, 20 Jan. 2021,
10.1108/ijem-11-2020-0513. Accessed 27 Jan. 2021.

ZImsa-ard, Pariwat. “Thai University Students’ Perceptions towards the Abrupt Transition to “Forced”
Online Learning in the COVID-19 Situation | JOURNAL of EDUCATION KHON KAEN UNIVERSITY.”
S002.Tci-Thaijo.org, vol. 43, no. 3, 2020, pp. 30-44, so02.tci-
thaijo.org/index.php/EDKKU]J/article/view/242970.

24Rahiem, Maila D. H. “The Emergency Remote Learning Experience of University Students in Indonesia
amidst the COVID-19 Crisis.” International Journal of Learning, Teaching and Educational Research,
vol. 19, no. 6, 14 July 2020, www.ijlter.org/index.php/ijlter/article/view/2368.

25 Irawan, Andi Wahyu, et al. “Psychological Impacts of Students on Online Learning during the

Pandemic COVID-19.” KONSELI : Jurnal Bimbingan Dan Konseling (E-Journal), vol. 7, no. 1, 31 May
2020, pp. 53-60, 10.24042 /kons.v7i1.6389.

% Almomani, Ensaf Y., et al. “The Influence of Coronavirus Diseases 2019 (COVID-19) Pandemic and the
Quarantine Practices on University Students’ Beliefs about the Online Learning Experience in Jordan.”
Frontiers in Public Health, vol. 8, no. 8, 2020, p. 595874, pubmed.ncbi.nlm.nih.gov/33520916/,
10.3389/fpubh.2020.595874.
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quarters of students have managed to fulfill more than 60% of their academic
commitments while maintaining a high level of motivation to work. Positive
results were obtained despite barriers to achieving academic goals. The most
common barriers for learning were the lack of live contact and technical problems
in the implementation of teaching. In the new circumstances caused by pandemic,
higher levels of anxiety were found in female students. The study can help further
research in this area and serve as a basis for identifying and removing barriers
that may arise during online learning. The success of online learning and anxiety
in high school and elementary school students should be examined. In order to
improve online learning, it is necessary to consider how to take full advantage of
the unique benefits of online learning, improve the emotional presence of
students and formulate appropriate tasks to achieve a positive online learning
experience. In this way, students could increase their satisfaction, eliminate their
loneliness and improve the effects of online learning.
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CAMOIIPOLIEHA YYMHKA Y OHJIAJH YYEIBY U
AHKCHO3HOCTH KO/ YYEHUKA TOKOM KOBU/I-19
HAH/JEMHJE

CAXETAK

Ycnen nanaemuje nzasaHe SARS-CoV-2 Bupycom (COVID-19), oz 16. mapTa fio 18. Maja
2020. roayHe npesaBama Ha PakynTeTy criopta M GU3MYKOT BaclHTamka YHUBEP3UTETA Y
Huity ofBujasia ¢y ce UCK/bY4YHBO IyTEM OHJIjH IIAaTGOPMH 3a y4erse. PaKy/ITeTH CriopTa U
¢U3MIKOr BacIUTama Cy CaApykajHO U METO/CKH CIELMUIHH y OJJHOCY Ha AApyre GaKysITeTe.
LIwb oBe cTyauje 61O je ja ce yTBPAU KOJIMKO CY CTyZeHTH GMIN y MOryhHOCTH Jja UCIyHe
CBOje aKaZieMcKe oGaBe3e, KaKBa je OHJia HbHXOBA MOTHBAIMjA 33 V4elbe, Koje Gapujepe cy
YTHIQJIE HA FbHUXOBY CIIOCOGHOCT M3BpIIIEHa 00aBe3a U KOJUKO Cy GUJIA aHKCHO3HH TOKOM
na”jemMuje. Y OHJIAjH UCTPaXMBawy Y4eCTBOBAIO je YKYMHO 364 CTyJileHTa OCHOBHHUX
AKaZIEMCKUX U MacTep akaIeMcKHxX cryauja PakysnreTa cropTa U GU3HWYKOr BaCHUTaH-A.
HcrpaxvBarbe je cripoBeZieHO KopuihereM YIUTHHKA KOjU Ce CacTOju Of caMompolieHe
CaBJIa/IaHOT I'Pa/IviBa U3 CBUX Ipe/iMeTa ([IeToCcTeleHa CKasla), CTelleHa MOTHBALYje 3a YYere
Ha Jla/bUHY (TIETOCTeNeHa cKaJla), MUTama 0 GakTOpHUMA KOjU Cy OMETAIM YYEHHUKE Y yUeHy U
ckaste ankcrosHocTH (AT-29, Toswnosrh u HoBoBuh, 2009). Pe3ysrraTn nokasyjy Ja je 68.6%
CTyZleHaTa ycIieJio Ja UCIyHH Bulile o, 60% o6aBe3a U3 npeAMeTa. Hajsehu 6poj yueHuka je
610 HajBUILe MOTHBHCAH (51.3%), 0K je 17.9% 610 BUCOKO MOTHBHCAHO 3a OHJIAjH YUEkbe.
Mambe o 10% CBHUX MCIIMTAHHMKA YOMILITE HUje MOTHBHCAHO (7.4%). Hajpehu Gpoj cryeHata
(42.6%) ucnymwaBao je cBoje akazeMcke o6aBese y npoueHTy of 60 mo 80%, ok je 33%
CTyZieHaTa UcIyrbaBasio obaBese nsMehy 80 1 100%. UcTpakuiBatbe je okasasio Ja je Hajseha
TpenpeKa OHJIajH y4yerby HEeJJOCTaTaK JMPEKTHOT KOHTAKTa M KOMyHHKallfje YYeHHKa ca
JIPYTUM CTyZileHTHMa U tpodecoprMa (36%), kao ¥ TeXHMUKH NPo6J1eMy, KOju NpeACTaBIbajy
6apujepy 3a 16.8% ncnyTaHuKa. Pe3ysTaTH cy MokasaiM Aa MOCTOjU CTaTUCTHYKY 3HAYajHa
pasvKa y cTelleHy aHKCMO3HOCTU u3Meby CTyZieHaTa U cTyfeHTKumba (Sig. = .001), npu uemy
cy Behe Bpe/JHOCTH aHKCHO3HOCTH 3a6eJIeXKeHe KOJL CTY/IeHTKU ba.

KibyuyHe peun: Covid-19, pakynTeT, e-yuerbe, 0J, MEHTAIHO 3/ipaBJbe.
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CAMOOIIEHKA 3®®EKTUBHOCTHU OHJIAMH OBYYEHUSA U
INICUXOJIOTUYECKOE COCTOAHUE CTYAEHTOB BO
BPEMA IAHAEMHWHU KOBHU/I-19

AHHOTAIMA

B cBsi3u c manzemuel, BbisBaHHOH BupycoM SARS-CoV-2 (COVID-19), ¢ 16 mapra mo 18
Mas 2020 r. jieKuuH Ha daKysbTeTe CIOpTa U GU3NYECKOro BOCIHUTAHMA YHHBEpCUTETA
Hunira mpoxoAuIM HCKIFOUMTE/IBHO Ha OHJIAMH-TIaTdopMax o6ydeHus. PakyIbTeThl CriopTa
M (U3MYECKOTO BOCIHTAHUS OT/IMYAIOTCI CHEUUPUKON COEpKaHHUSl U METOJUKH B
CpaBHEHUH C APYrUMH daKy/IbTeTaMu. Llesib JaHHOTro UCC/Ief0BaHMS — ONIPe/Ie/IUTh, B KAaKOH
CTeNeHH CTyJeHTbI CMOIJIA BBIIOJHUTb CBOY aKaZleMUYecKre 00513aTe/IbCTBa, KaKoBa ObLIa
MX MOTHBALUsA K OOy4eHHIo, KaKie NepeMeHHble BJIMSUIM Ha MX CIIOCOGHOCTb YIMUTBCH, U
HACKOJIbKO OHM TepeXXKHBa/IM Ha MPOTSHKEHUH BCed aNuzieMHud. B vcciiejoBaHNM NPUHSIIN
ydactie 364 OHJIAHWH-CTYJleHTa ¢aKyJsbTeTa CropTa M (U3NYECKOTO BOCIHUTAHKS,
Npe/CTaB/sAoLIYE BCe Kypchl GaKasaBpyaTa ¥ MarucTpaTypsl. KMcciejoBaHte TPOBOAMIOCH
Ha OCHOBE AHKETHPOBAHMs, BKIIOYAIOILEr0 CaMOOLIEHKY OCBOEHHOIO MaTepHasia Mo BCeM
npegMeTaM (NATHOA/UIbHAS IIKaIa), CTelleHb MOTHBALMM K JUCTAaHLMOHHOMY OGY4YeHHIO
(maTHM6A/UIBHASA LIKasIA), BOIPOCh] 0 $aKTOpax, MeIIAIUX CTYAeHTaM YYUThCS, U LIKaJIbI
TpeBoxkHOCTU (AT-29, ToBmioBnd u HoBoBuy, 2009). Pe3ysibTaThl nmokasany, uyto 68,6%
CTyJIEHTOB CMOIJIMI OCBOUTb Gosiee 60% MaTepyasa akaZeMHYecKoro Kypca 3a Tof.
Hav6osbluee KOJIMYECTBO CTYZEHTOB GbUIM B OCHOBHOM MOTHBHMpOBaHbI (51,3%), a 17,9%
VIMeJIU BBICOKYI0 MOTHBALHIO K OHJIAH-00y4eHHI0. MeHee 10% Bcex peCoOHZEHTOB BOOOIIE
He 6bLIM MOTUBHPOBaHBI (7,4%). Hanbosibliee KOJMIECTBO CTYAEHTOB (42,6%) pean3oBaiu
aKaJieMIYecKye 33/]a4H B MPOLIEHTHOM cooTHoleHnu ot 60 o 80%, a 33% CTyieHTOB — OT
80 1o 100%. HccinenoBaHue MOKa3aso, YTO CaMbIM GOJIBLIMM IPENSTCTBUEM B OHJIAMH-
00y4eHHH SIBJISIETCS OTCYTCTBUE NPSIMOrO KOHTAKTa M OOILEHHs CTYAEHTOB C KOJUIETaMU U
npenozaBaTessiMu (36%), a TakoKe TEXHUYECKHE TPO6IEMBI, KOTOPbIE IPEACTABIAIOT COGOH
Gappep 1 168% pecrioHzeHTOB. COrJIaCHO pe3ysibTaTaM MCC/IEA0BAHMS, MEXIY
CTYZIEHTaMH MY>KCKOTO U KEHCKOT'O 110/1a CYILECTBYET CTATUCTHYECKH 3HAUYMMasi pa3HUIIA B
creneHd TpeBOXXHOCTU (Sig. = .001), mpudeM GoJiee BBICOKHME 3HAYEHHsI TPEBOMKHOCTH
3aHKCUPOBaHBI y CTY/IEHTOK.

Knwo4eBsle caoBa: Covid-19, dakynbTeT, 371eKTPOHHOE 06yUeHue, 01,
MCUXUYECKOe 3/10pPOBbe
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