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ATICTPAKT

IpocBeTHn pagHMIN (BaCIUTadH, yIUTEJbH, HACTABHUIM) CBOjY IpodecHjy ocTBapy-
Jy pasnMuyuTUM OONHIMMa KOMYHHKAIMje ca Y4eHHIMMA, IOpoJHliaMa, Kolerama u
JPYIITBEHOM 3ajeHUNOM. [IMHaMHYKa AUMEH3Mja HUXOBE KOMYHHKAaIlHOHE KOMIIe-
TEHTHOCTU yCMepaBa KOMYHHUKaLHjy. Y pajy je mpoydaBaHa CTPYKTypa U jauuHa MO-
THBHCAHOCTH OyXyhnX HPOCBETHHX paJHUKA 32 HHTEPICPCOHANHY KOMYHHKAIH]y.
IIpumemenu cy Ckana MOTHBA 332 HHTEPIEPCOHATHY KOMYHHUKAIM]y U YIIUTHUK O CO-
nuogeMorpadCcKuM onHMKama. Y3opak oOyxBara 260 cryiaeHaTa Tpu (akynarera y
Cpbuju Ha KojuMa ce o0pa3yjy BacIUTa4M, YUYUTEbH U HACTaBHULIHU. YTBPhHEHO je
Jla Cy CTyICHTH HAjBHIIC MOTHBHCAHM Ja KOMYHHIHPAjy Ia OM ce eMOI[MOHAIHO
MIOBE3aJIM U Pa3MEHWIN HAKJIOHOCTH, a CIEAM U Ipyla MOTHBA Jla IOCTUTHY 3a0BOJb-
CTBO y COLMjaJIHOj UHTEPaKIUjH, 1a Ce OMYCTe U YKJbYUe y COLMjaIHY HHTEpPaKIHjy;
Mame Cy MOTHBHCAHH J1a KOMYHHKAI[HjOM YCIIOCTaBe KOHTPOIY MM 1a H30ETHY HEKy
curyanujy. YTBpheHa je jenuHo pasznuka usmel)y CTyAeHaTa pa3inuuTHX TOIMHA CTY-
J¥ja y MOTHBAIMjH 32 HHTEPICPCOHAHY KOMYHHKALHM]y Pad IIOCTH3ama 3310BOJb-
CTBa ¥ IIPUjaTHOCTH Y TOKY caMOT' KOMYHHKAIL[OHOT Mpolieca. 3ak/by4eHo je na oopa-
30Bame Oyayhux HacTaBHHKA Tpeba Jja caipu 00yKY Kako Ja MPEero3Hajy CBOje MOTHBE
3a KOMYHHKaIMjy 1a OM MX HHTErpHucall y oArosapajyhe npopecnoHamHo qenoBame.
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Kibyune peun

UHMEPNEPCOHATIHA KOMYHUKAYU]A, MOMUBAYUJA 34 KOMYHUKAYUJY, CIYOeHmU npocee-
mHux npogecuja.

YBoa

HacraBuu mporec u 1e70KynaH BaCIUTHO-00Pa30BHH pajl MPOCBETHUX Pai-
HUKa 3aCHOBAH j€ Ha CII0KEHO] KOMYHHUKAIlMjU U HACTaBHO] MHTepakuuju. Hacras-
HUIM HajBehH JIe0 CBOT paJHOT BpEMEHA MPOBOJIe Y KOMYHHUKAIHjH. 300T Tora je Ko-
MYHHUKAIIHOHAa KOMIIETCHTHOCT MPOCBETHUX PAaJHHUKA YKJBYUEHHX y Pa3IMunTe HU-
BOE CHUCTEMa HBUX0BA KJbyYHa KOMIIETEHIIN]a.

KomyHukanmona KOMOETEHTHOCT je CHCTEM 3Hamba, BEIITHHA, CIIOCOOHOCTH,
0cOoOMHa M MOTHBAaIlMOHUX JMCIIO3MIMja TOTPEOHNX 3a YCIEIIHY KOMYHHKAIH]y.
OBaj nepcoHanHu cucTeM omoryhasa ocobama fa y HHTEpakIuju n3adbepy MOroaHoO
KOMYHHUKaIMOHO TOHAIIake KOoje OM MX JIOBENO A0 YCIEHIHOT OCTBapuBama COI-
CTBEHHX ITUJbEBa TOKOM Mel)ycoOHOT ojTHOCa y crielupUIHIM cuTyanujama (Zlatié i
Bjeki¢, 2015: 96). CrerneH KOMyHHKAIIIOHE KOMIIETEHTHOCTH jeTHOT KOMYHHKATOPa
je ToJ yTUIajeM TMOHaIama JAPYTor, IITO j& Y HHTEPaKINjH HACTABHUKA U YUCHUKA
HarnameHo (Zukorli¢é & Pavlovi¢, 2023) jep je To creruduyHa HHTEpreHepanmjcKa
xkomynukanja (Williams & Garrett, 2002). Crimoepr u Kymau (Spitzberg & Cupach,
1989) pa3Buiau Cy TPOKOMIIOHEHTHHM MOJIEJl KOMYHHMKAIMOHE KOMIIETEHTHOCTH. [a
01 HeKo OMO KOMYHHKAIIMOHO KOMIIETEHTaH, MMOTPEOHO je: Ja Oyne MOTHBHCAH — J1a
je 3aMHTepecoBaH U aa OyJie yCMEPEH Ka yCIOCTaBJbakby WU U30eraBamy pa3indu-
THX COIMjaJTHUX CHUTYyallfja; Ja UMa 3Hame MOTPEOHO 32 KOMYHHUKAIH]y — Ja yMe Ja
TUTAHUpA aKIMje, 3Ha Kako Tpeda Ja moctyma, ga Oyjae cBecTaH COICTBEHOT MOHa-
Iamkba 1 J1a 3Ha KaKO MOCTYIATH y Pa3IMuUTUM COLMjAJTHUM CHTyallMjama; aa Oyne
BEIIT — J]a UMa pa3BUjeHa U aKTMBHUpaHa ofjpel)eHa moHamama U BEIITHHE HOTpeOHe
3a Mel)ycoOHe KOHTaKTe, ONIITEHE, pa3MEHY IOpyKa (KOMyHUKAIH]Y).

MortuBanyja HaCTaBHUKA J1a KOMYHUIIMPA]y Ha oaroapajyhu u epukacan Ha-
YWH, BO)KHA je KOMIIOHEHTA yIpaBJbamkha aKTHBHOCTHMA Yy paspeny (Digi¢, 2018; Ru-
bin & Feezel, 1986). 36or 3Hauaja oBe TeMe, y OBOM paay ce pa3MaTpa IITa MOTHU-
BUIIIE CTyJeHTe — Oyayhe mpocBeTHe pajHHKe, 1a KOMYHHINPAjy ca Apyruma.

KomyHHKallHOHA KOMIIETEHTHOCT HACTABHUKA
u Oyayhux HacTaBHMKA

3a mpodecuje Koje ce 0cTBapyjy KOHTHHYHPAHOM COLMjaIHOM HMHTEPaKIIU-
jOM, aKTUBHOCTHMA JUPEKTHO ycpeacpeleHHM Ha Apyre Jbyne, Kao M HEOIXOHO-
mwhy Apyrux Jpyau Aa ce ob6aBe NMpoecHOHATHE aKTUBHOCTH, CUCTEM KOMYHHUKAIU-
OHHUX KOMIICTEHIIMja je HEeONXo/JaH ycioB ycnemHoctd. HacraBHuuka npodecuja je
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MIMPO]j APYNITBEHO] 3ajCTHUIIM PEMO3HATIFUBA Oalll Kao OHa y K0jOj j& KOMITETEHT-
HOCT 3a KOMYHHKAIlMjy KJby4Ha. ,,KOMyHHKallMOHa KOMIIETEHTHOCT HAaCTaBHHKa
oOyxBaTa 3Hame 0 oJiroBapajyhem u e)eKTHBHOM KOMYHHKAIIMOHOM IOHAIIIAY, pa3-
BOj pemnepToapa BelITHHA Koje 00e30elhyjy edukacHy KoMmyHHKanujy, kao U Moryh-
HOCT []a MOCTYMajy aJeKBaTHO W euKacHO y okBupy umHTepakuuje” (Rubin, 1990,
prema: Bjeki¢, Zlati¢, Bojovi¢, 2020: 24).

Ha ocHOBY pe3ynirTaTa BUIIETOJMIIHET IPOYyYaBaha KOMYHHUKAIIMOHE KOMIIe-
TEHTHOCTH CTyleHaTa — Oyayhux HacTaBHMKA, M aKTUBHUX HAacCTaBHHKA, Kao W CHU-
CTEeMAaTCKUX Iperyiefa ApYyrux ucrpaxuBama (Zlati¢ 1 Bjekié¢, 2015), uzasojene cy
KOMYHHKAIIMOHE KOMIICTCHIMje Koje Cy KoJa Oyayhux MpOCBETHUX pajHUKa Pa3BH-
jeHe, yecTo U 00pa3oBameM OCHAXKEHE, a KOje Cy HEINOCPEIHO INPEIo3HaTIBUBE U Y
YCIENTHO] HACTABH, U Y IPYTUM acIeKTHMa BacIMUTHO-00pa30BHOT paja: BUCOK CTe-
MeH YKJbYYEHOCTH Y KOHBEp3alldjy W Jpyre OOJHKE COIMjalIHe WHTEPAKIHje, CET
COLMjATHO-EMOIMOHAIHUX BEIITHHA, WHTETPATHBHHU CTHJ pellaBama KOHQIIUKATA,
CIIPEMHOCT 3a THMCKH pajl, KOHTHHYHpaHa CIIPEMHOCT Jla yCaBpIllaBa CBOje KOMY-
HHUKAI[OHE BEUITHHE UTI.

IMonaszehu ox MO3UTHUBHE NICUXOJIOTH]E U PETOPUUKE U PETAIMOHE TCOPHje Ha-
craBHe komyHuKanuje, [l n Jlepakman (Xia & Derakhshan, 2021), npernenom u
CHUCTEMAaTH3aIljOM BHIIIe EMITHPHjCKUX Pe3yiTarta, MOTBPIMIN CY JIa je MO3UTHBHO
HUHTEPIIEPCOHAIIHO KOMYHHUKAIIMOHO MOHAIIAKE HACTABHUKA (PAIMIUTATOP HIUPOKOT
oficera akaJeMCKUX pe3yinraTa yuyeHHka (pasmarpajyhu m MoTuBanuoHe epexte H
y3poke). Y apyru mcTpakuBaud Cy aHATU3UPAIN YTHIA] HHTEPIIEPCOHAIHOT ITOHA-
IIaka W HAauMHa KOMYHHKAIl{je HACTaBHUKA HA CICHU(PUIHY MOTHUBAIH]y YUCHHKA
3a HacraBuu npeamer (Brok, Levy, Brekelmans, Wubbels, 2005; Kerssen-Griep,
2001) nm ynory HaCTaBHUKOBOT MHTEPIEPCOHAIHOT MOHANIAKka Y aKaJeMCKOM I0-
cruruyhy yuennka (Khan, Khan, Zia-Ul-Islam, Khan, 2017; Tariq & Ullah, 2024;
Zhang, 2022). Y3umajyhu y 003up yKynHy D0OpOOHT U yUCHHKA W HACTaBHHUKA, Ca-
TJIeIaBaH je YTUIQ] pa3inIuTHX TPCHUHTa y WHTEPIIEPCOHATHOM (PYHKIMOHUCAKY
HACTaBHHMKA Ha pPa3B0j HHXOBUX EMOLMOHATHMX W COLHUjAIHUX KOMIIETSHIIH]ja
(Bergin, Tsai, Murphy, 2024; Gimbert, Miller, Herman, Breedlove, Molin, 2021).

HcTpaxxuBama KOMyHUKAIIHOHE KOMIIETEHTHOCTH HACTaBHHKA CY BEOMa pac-
npoctpamena (Arskieva, Magomedova, Batchaeva, 2024; Bakic-Tomic, Dvorski,
Kirinic, 2015; Bjeki¢ i Zlati¢, 2015; Rubin & Feezel, 1984; Zlati¢, Bjeki¢, Marinko-
vi¢, Bojovi¢, 2014), anu ce nuHamMuuke, MOCEOHO MOTHBAIIMOHE KOMIIOHEHTE 3a
yCIIEIIHYy KOMYHHKALH]y Y KOHTEKCTY HaCTaBHUYKE NMpodecHje HEJOBOJBHO MPoyda-
Bajy. [IprcyTHHja Cy HcTpakuBamka MOTHUBAIIH]E 32 01a0HUp HACTaBHIYKE mpodecu;je,
Kao M MOTHBAIIMje 32 HACTABHU PaJl, MEpeha MOTHBAIM]€ 32 HACTAaBHU pal U 1oceo-
HUX edekaTta Ha caMOperylucaHo noHamame yueHuka (Belay & Melesse, 2024;
Day, 2004; Demir, Yavuz, Yavuz, 2024; Han & Yin, 2016; Jud, Hirt, Rosenthal,
Karlen, 2023; Simié, Puri¢, Stanci¢, 2018; Thommen, Sieber, Grog, Praetorius,
2021; Usher, 2021), mTo HUje UCTO INTO U MOTHUBHCAHOCT 32 MHTEPICPCOHATHY H
IpyIHY KOMYHHUKANHjy Y OKBHPY HACTABHUYKOT MPO(ECHOHATHOT AeioBama. Hemo-
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cTaTak peepeHTHHX UCTPAKHBAaKka MOTHUBAIIMjE HACTABHUKA U OyIyhnx HacTaBHH-
Ka 32 KOMYHUKAIH]y je B TOKPeTa4 OBOT' HCTPAXKUBAmbA.

MoTnBanuoHe KOMIIOHEHTE KOMYHHUKAIIHOHE
KOMIIETEHTHOCTH

Kako ucTpaxuBaun BHJe MOTHBAIM]y 32 KOMyHHKanujy? Y camoj aeduHu-
IIUj1 KOMYHHUKAITMOHE KOMIIETCHTHOCTH HarJalllieHe Cy JUHAMHUYKE JUCIIO3HIUjE Kao
HY>KHE KOMITOHEHTE U YCIIOBU YCICIIHEe KOMYHUKAI[M]e: MOTUBAIIMOHE TUCIIO3UII]jE,
cTaBoBH, BpenHocTr u ctuiaoBr (Anderson & Martin, 1995; Duran & Zakahi, 1984;
Eadie & Paulson, 1984; Emanuel, 2013; Graham, Barbato, Perce, 1993; Norton,
1984; Rahim, 2001, prema: Zlati¢ i Bjeki¢, 2015: 106). Pasnuunrte MOTHBAIMOHE
KOMITOHEHTE KJbYUYHE Cy 33 YCIIOCTaBJbakhe U Pa3Boj COLUjaIHe HHTEPAKIIUje, TaKIie,
U 3a KoMyHuKanujy. Mcmutyjyhu mpenycioBe Koju yTHYYy Ha MOTHBHCAHOCT 3a
HHTEPIIEPCOHAIHY KOMYHHMKAIU]Y, HCTPAKUBAYN CY H3IBOjWIH XHBOTHY ITO3HUIIH]Y
¥ JIOKYC KOHTpPOJIE: MHANKATOPH JKUBOTHE IMO3MIIHje OMIM Cy ITOBE3aHH ¢a MOTHBA-
IIUjOM 32 HUHTEPICPCOHATHY KOMYHHKAIHjy, a WHTEPIICPCOHAIHA MOTHUBAIMja je
6una y ckiany ca JJokycoM kKoHTpoje (Rubin & Rubin, 1992).

3Havaj HHTEPIEPCOHATHAX MOTHBA Kao 0a3WyHe TayKe y pa3vuKoBamy Behn-
HE WHTEPIEPCOHATHHUX IOHAIllaka MPOTyMayeH je y Teopuju XOpOBHIA M capa-
nauka (Horowitz, Wilson, Turan, Zolotzev, Constatino, Henderson, 2006). Teopuja
npencTaBiba pepmsnjy Lupkymapror Mozxena Jlupuja mpuMemBUBAaHOT Y pa3IHIHTHM
corujanHo-ncuxonomkuM moapydjuma (Leary, 1957, mpema: Horowitz et al., 2006).
IIpema 0BOj TeOpHjH, WHTEPIEPCOHAIHO TMOHAIIAkE je MaHH(ecTanyja MIHpUX
MOTHBAIMOHUX JUMEH3HWja KOje ra ycMepaBajy. MOTHBAIIMOHH KOHCTPYKT OKO KOjer
j€ OpraHn30BaHO HMHTEPIICPCOHAIHO IIOHAIIAKRE Bapupa y MIMPHHU WIH HHUBOY
aTicTpakuuje, 1 0OUYHO je XUjepapXHjcKu ocMHUIbeH. [Ipema oBoM TBOIMMEH3HO-
HAJTHOM TCOPHjCKOM MOJENY, Y XHjepapXHju je BaKHa MO3MIIMja MOTHUBA 3ajCTHH-
mTBa (HarialleHa je MoBe3aHoCT u3Mel)y Jbynn) U MOTHBA JTMYHOT WHIWBHIYATHOT
pasBoja (3amTuTe, MOTBphHBama U MpOIIUpemka cenda), Koju ce MojaBibyjy y paHOM
JNeTUICTBY. M3 MOTHBA TUYHOT pa3Boja ce Jajbe NudepeHIupajy MOTUB 3a OJ[Baja-
BEM U UCTPAKHUBAKEM, & OHH HAJlaJhe¢ YKIbYUYjy MOTHBE 32 ayTOHOMU)jOM, ITOCTHT -
HyheMm u koHTposmoMm. C 003MpoM Ha HIMpe 3HAYEHE MojMa ,,MOTHUB” O TOjMa
,IIAJb”, KOJ O3HA4aBa CIICHU(PHUYIHY KaTeropujy Koja nmokpehe Ha akTHBHOCT, 3Ha4e-
¢ MOHAIIAka 3aBHCH O IWJbEBA KOJH CTOje m3a BuX. Kaja je MOTHB (WM MOTHBN)
KOjH CTOjU W32 MHTEPIICPCOHAIHOT MTOHAIIakha HEMIO3HAT MJIM HejacaH, MOHAIIAKkE je
JBOCMHUCJICHO U HEJaCHO, IITO MOXKe OUTH MHTEPIPETHPAHO Ha Pa3iMYUTe HAYUHE U
BOJIUTH MOTPEIIHOj KOMYHHKAWjU m3Mely maptHepa y uHtepakuuju. Kana cy akre-
P KOMYHHKallje CBECHH IMJbEBA M MOTHBA CBOT MHTEPIIEPCOHAIHOT MOHAIIAa,
caMma KOMyHHKanyja je 60/pe KOHTPOJIHCaHa U MOXe J1a 00e30e1 MOTITyHH]Y KOMY-
HHUKaIWjy usmely mux.

10
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[IpoyyaBajyhu KOHIIENT MOTHBAaIllHje 3a WHTEPIEPCOHAIHY KOMYHHKAIIH]Y,
OJIHOCHO, pa3iiore 300T KOjUX JbyIAH KOMYHHULUpPa]y, PeOexka PyOun u capagHuie
(Rubin, Perse, Barbato, 1988), yrBpauie cy na je HHTepIepCOHATHA KOMyHUKAIIN]a
IIUJPHO OPHjCHTUCAHA, a JIa JbYAH KOMYHUIMPA]y (KOpHCTe KOMYHHKAIH]y) Ja Ou
UCITyHUIIH CBOje 0a3uuHe norpebde:

—  yKmyueHocm: notpeba ocobe na Oyne neo rpyme, na Oyne moBe3aHa ca
Apyruma;

— Haknonocm: motpeda ocode aa u3pasu JpbyOaB W/WIK Aa je Apyru Boie (1a
Oyze BoJbeHa OJT CTpaHe JIPYTHX ),

— xommpoaa: otpeba ocode a nMa (BpIIM) MOh HaJ Apyruma WIH Ja Apy-
ruMa Jia Moh;

— 3a0060bcmeo: OTpeba 3a 3a0aBOM U y30yhemeM;
— onywmaree (penakcalpja): motpeda 3a OmyIITambEeM, OJIMOPOM;

— bexcmaso: oTpeda ocode 1a n3berHe Apyre akTHBHOCTH M OpHUTe Kpo3 KO-
MYHUKAIIH]y Ca HEKUM.

Pa3Bujajyhin HHCTpYMEHT 3a Mepeme MOTHBA 32 MHTEPIIEPCOHAHY KOMYHH-
karrjy (ICM Scale — Interpersonal Communication Motives Scale) Pyoun u capan-
Hune (Rubin, Perse, Barbato, 1988) yrepauie cy ma ocobe uuju je cTpax oJ KOMy-
HHUKanuje (MIM KOMyHUKAIIMOHA CTPEIbha) PeIaTUBHO HU3aK, KOMYHUIUPa]y ca Apy-
ruMa 300T 33/I0BOJBCTBA, HAKIIOHOCTH M KOHTPOJIE, JOK Cy 0CO0€ ca HEIlITO U3paxke-
HHUjUM CTPaxoM O KOMYHHKaIje (KOMyHHKAIIMOHO 00jakJbUBE 0C00€) MOTHBUCAHE
Jla KOMyHHLIpajy Aa O6u Oune yKjbydeHe Yy COIMjalHy IpyIly Win aujaxy. MoTusu
3a[I0BOJbCTBA, HAKJIOHOCTH/IPUBPKCHOCTH M OIYINTamkha BUIIE Cy ITOBE3aHH Ca 3a-
JIOBOJHCTBOM KOMYHHUKAaIIMjOM. 3aJIOBOJHCTBO KOMYHHKAIIMjOM C€ Haj0OoJbe MOXKe
MPEIBUICTH Ha OCHOBY CTpaxa o KOMyHHKalllje (HU3aK CTpax) U KOMYHUKAITHOHUX
MOTHBA HAaKJIOHOCTH, OMYIITama U m30eraBama. AKO ce KOMYHHIHpPa 300T HAKIOHO-
CTH ¥ pa3MeHe ocehama, ako ce KOMyHHUIIMpa 300T penakcalyje, WM je 0coda MOTH-
BHCaHa Jla KOMyHHUKAIIMOHNM aKTUBHOCTUMA HelTo u3berne, Behe je 3a10BOJLCTBO
KoMyHUKanujoM. I'paxam u capaauunu (Graham, Barbato, Perce, 1993) naBone
UCTpaKUBamka Koja MOTBPlyjy IMOBE3aHOCT MOTHBHCAHOCTH J]a C¢ KOMYHHUIIMpa ca
y3pacToM, CTPaxoM O] KOMyHHKallhje, HHBOOM yCaMJbEHOCTH, KOHTEKCTOM, JIOKY-
COM KOHTPOJIE M TeHEPaIHUM 33J0BOJLCTBOM KOMYHHKAIIMjOM, Ka0 U PA3JINKe H3Me-
by ucnuranuka paznmauror nona. [lopeheme MoTHBaIHje 32 KOMYHUKAIA]Y CTapH-
JUX MyIIKapala 1 )eHa je IOTBPIHJIO JIa XKeHEe MPUMAaPHO KOMYHHUILIUPAjy paay eMo-
IMOHAJIHE EKCIPecHje, JIOK je OCHOBHH pAa3JIOr KOMYHHKAIMje 3a MYIIKapIe
MHCTpyMeHTanHa KoHTpoina (Barbato & Perse, 1992).

I'paxam u capamuuiy (Graham, Barbato, Perce, 1993) npernocraBuiu cy aa
MOTHBH JIa C€ KOMYHHUIIMpPa ca IpyruMa MOTy Jia OJlpakaBajy TpyU KOMIIOHEHTE IIpH-
CyTHE y CBHM BpCTaMa HHTEpaKIUje: pelanuoHu HUBO (¢ KuM ocoba pasroBapa),

11
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KOMYHHKAIIMOHN CTHJI KOMyHHKaTopa (Kako ocoba pasroBapa ca IpyruMa) U camo-
ekcrpecyja (o uemy oco0e pa3roBapajy). Ha ocHOBy moBe3aHOCTH MOTHBA 32 KOMY-
HHKAIM]y ca MPETXOJHO HAaBEJICHUM KOMIOHEHTaMa, YTBPIWIH Cy JIa je€ HAKIOHOCT
Haju3paKeHHja Ka0 MOTHB 3a KOMYHHUKAIIM]y y CHTyalldjaMa KOMYHHKAIM]e ca CBUM
BpCTama CaroBOpHHKa — Kako KOJ| CTpaHara, 0co0a ca KOjUMa je yCIIOCTaBIbEeH OJTHOC
caMo M3 Mo3uIHje (POpMATTHUX yJIOTa, CapaJHUKa y Pajy, TaKO U 32 KOMYHHUKAIIU)y ca
OJIMCKUM TIpUjaTeJblMa, WIAHOBMMA IOPOJWIIE U OpayHUM MapTHEpHMa, Tj. JbyOas-
HUM ITapTHEPUMa; HAKJIOHOCT M JK€Jba 32 COIMjATHOM YKJbYUCHOTNY BHIIE TIPHUIIANA]Y
KaTEerOpUjH MEPCOHATHUX MOTHBA, BHIIIE Cy MTOBE3aHU Ca IMIMPHHOM KOMYHHKAIUje U
CaMOWCIIOJbABAHEM.

Bap6ato (Barbato, 1986, prema: Graham, Barbato, Perce, 1993) je yrepauna
Jla MOTWBHU JbyIW Ja pasroBapajy ca JApyruMma, IITO je€ HajouurjienHuja ¢dopma
KOMYHHUKaIlFje, OJpakaBajy M HHTEPICPCOHANTHE (QYHKIMOHATHE TMOoTpede (camo-
NMOTBphHBame, YKIbYUCHOCT ¥ HAKJIOHOCT/Jby0aR), alld U MOTpede Koje Cy MOoCcpeaHe
(mpymITBeHH yTHIAj, TUYHU HIICHTUTET, 3a0aBa), a KOjeé MOTY Jia c€ OCTBapyjy He
caMO HWHTEPIEPCOHATHOM H HEMOoCpeJHOM Beh M MeaMjckoM KOMYHHKAIHjOM, a
JaHac M IPYOITBEHUM MEIMjCKUM Mpekama. VcmuTthBame KOMYHHKAMOHHUX MO-
THBa y ManuM Tpynama (Anderson & Martin, 1995), noTBpauio je na je 3aJ0BOJb-
CTBO jellaH OJ1 pasJiora 3a OATOBOPHY KOMYHHKAIH]y, JOK H30eraBame, KOHTPOJIa
VKJbYYEHOCT HUCY W3JIBOJEHH Kao 3HAYajHH MOTHBH. VcIMTHBame MOTHBAIHje 32
CBaKOJHEBHY KOMYHHKAIM]y je YTBPIWIO Jia jé MOTHB YKJbYYEHOCTH IIOBE3aH ca
BHUCOKUM BPEIHOBAKEM 3HAuaja pasroBOpa U ca MO3UTHBHUM COIMjaTHUM IpOMe-
Hama (Step & Finucane, 2002). McTpaxknBame oHOCa U3Mel)y MOTHBA 3a HHTEpIIEP-
COHAJIHY KOMYHUKAIIMjy U eKCTpaBepauje, HeypoTuimu3Ma u ncuxotunmsma (Paulsel,
2002) mokazano je Ja eKcTpaBep3dja MO3MUTHBHO KOPEIHpa ca HHTEPICPCOHATHUM
KOMYHHKAIIMOHIM MOTHBHMA 3aJ0BOJHCTBA, HAKIIOHOCTH, YKJbYUEHOCTH, M30erapa-
Ba U ONYyINTama, a He KOpelIrupa ca KOHTPOIIOM; HEYPOTHUIM3aM ITO3UTUBHO KOPEIH-
pa ca yxspyuenomhy, n3beraBambeM U KOHTPOJIOM, HETaTHBHO Ca 33/I0BOJBCTBOM KO-
MYHHUKAIHjOM, a HE KOpEeNrpa ca HaKJIOHOMNY U OMyIITAakeM; ICHXOTHIIN3aM 03U~
TUBHO KOpeJIHpa ca KOHTPOJIOM, HETaTHMBHO ca 3aJ0BOJECTBOM, HakioHomIhy,
yKJbydeHouhy 1 ONyIITakeM, a He KOpenupa ca n30eraBambeM.

MortuBanyja 3a HHTEPIEPCOHAIIHY KOMYHHKAIH]y (TTOCEOHO 32 KOHBEP3aIjy
Kao HajOYHINICAHUjY CUTYallHjy COLHWjaTHE MHTEPAKIHje) IPOoyYaBaHa je y OJHOCY
Ha 33JI0BOJCTBO mociioM mupoMm cBeta (Awad & Alhashemi, 2012; Luky, Kur-
niawati, Cerya, 2021; Madhur & Ramshanker, 2020). Asx, y KOHTEKCTY mpodecu-
OHAJHOT JINIOBa-a HACTABHHKA W OynyhnX HacTaBHHKA, W MOCEOHO y KOHTEKCTY
HACTaBe Kao OKBHpA 3a Pa3BOj KIbYYHHX KOMIICTEHIMja YICHUKA YHjU Pa3BOj HACTa-
BHHUIM Tpeba Ja MOJCTUYY W CBOJUM NMPUMEPOM, MOTHBAIIM]a 32 HHTEPIIEPCOHATHY
KOMYHHKAIH]Y j€ PETKO HCIUTHUBAHA. JEHO O/ TAKBUX HUCIHTHBAMA j& UCITUTHBAHC
MOTHUBAIIMjE 32 UHTEPIICPCOHAIHY KOMYHUKAIHjy puMeHoM Ckaje MOTHBa HHTEP-
nepcoHanHe komyHukanuje (Rubin et al., 1983) u 3amoBosbcTBa amoieciieHara Ko-
MmyHHKarjoM (Astuti, Bajar, Rachmatie, Venus, 2021), xoje je nmoka3saino ja npuja-
THa aTMoc(epa o0e30ehyje n3banancupany KOMyHUKanHjy (n3mely HacTaBHHKA U
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y4eHUKa, Kao U m3Mehy caMux ydeHmKa), MmoapkaBajyhu W mporec moydyaBama,
IpPOIIeC yueHha;, IPUMAPHA MOTHUBHU 32 KOMYHUKAIH]Y Cy 33J0BOJECTBO, IOTOM OITy-
ITame, a 00a KOMyHHUKALMOHA MOTHBA BUCOKO KOPENUPAjy ca 3aJJ0BOJHCTBOM.

MeTo0/10/10THja ¥ OPraHU3ANUja UCTPAKUBAHA

OCHOBHH HCTpa)XMBa4KH MPOOJIEM OBOT paja je MOTHBAIlMja 33 KOMYyHUKa-
IUjy cTyAeHata — Oyayhux mpocBeTHX pajHWKa (BacluTadya, y9uTeJhba U HaCTaBHH-
Ka) U TIOBE3aHOCT IbHXOBUX HHTEPIICPCOHATHIX KOMYHHKAIIMOHUX MOTHBA.

use oBOr HCTpakuBama je J1a ce Mpoydyd MOTHBaLMja cTyneHata — Oynayhux
HACTaBHUKA Jla KOMYHHINPA]y W YIIOPEIN MOTHBALMja 33 KOMYHHUKAINjy CTyIeHATa
y pasiuuuTHM (hazaMa HHUIMjATHOT HACTABHUYKOT 00pa3oBama.

Bapujabne: (1) MoTHBH HHTEpIIEPCOHATHE KOMYHHKAIMjE Cy MOTHBH KOjH
nokpehy, ycMmepaBajy, peryauiny HHTEpIIEpCOHAIHY KOMYHUKaIH]y. Hajounrnenauje
MaHN(ECTOBAE HHTEPIIEPCOHATHNX KOMYHUKAMOHUX MOTHBA j€ y CKIIOITY Pa3rOBO-
pa. OmepalioHaIM30BaHa y MCTpakuBambuMa Pebexe PyOoun u capamauia (Rubin,
Perse, Barbato, 1988, mpema: Rubin, Palmgreen, Sypher, 2004: 211-216), untep-
NepcoHalTHa KOMYHHUKAI[MOHA MOTHBAaIlMja 00yXBaTa IIeCT MOTHBAIIMOHUX (hakTopa:
33JI0BOJBCTBO, HAKJIOHOCT, YKJBYYCHOCT, HU30€raBame, OMYIITalke W KOHTPOIy. (2)
T'oguna akagemckux cryamja: I, 11, IIT u IV roarHa OCHOBHUX akaJeMCKUX CTyAHja
(OAC) u V rogmna Mactep cTyadja (IeTa TOJHA HHTETPUCAHNX aKaIeMCKHX CTy-
myja o momeny S5 + 0 MAC wim mpBa ToAMHA MacTep akaJeMCKHX CTYAWja IO
mogaeny 4 + 1 MAC).

VYBaxaBajyhu pe3ynaTare UCTpaxkrBama MOTHBaIMje 3a HacTaBHU paj (Bjekic,
Vuceti¢, Zlati¢, 2014; Day, 2004; Demir, Yavuz, Yavuz, 2024; Lazarides, Schiefele,
Daumiller, Dresel, 2025) u pa3Boja KOMYHHUKAIIMOHMUX KOMIIETCHIIMja Y TOKY
obOpasoBama HactaBHHKa (Chagovets, Chychuk, Bida, Kuchai, Salnyk, Poliakova,
2020; Zlati¢, Bjeki¢, Marinkovié¢, Bojovi¢, 2014), y OBOM eKCIIOPaTHBHOM
UCTpaKUBaly, MO AHAJOTMjU ca TUM pe3yiATaTHMa KOjU Harjamapajy Ba’KHOCT
MOTHBA MHTEpaKIMje, IIOCTaBJbCHA je MoJyla3Ha mpernoctaBka: CTyneHTd — Oyayhu
HACTAaBHHUIM (BACIUTAYH, YIUTEJbH M HACTABHHUIM MpPEJAMETHE HACTABE) BHIIE Cy
MOTHBHCAHH Ja KOMYHHUIIMPA]y KOMYHHKAIIMOHUM MOTHBHMA KOJU CY YCMEPEHH Ha
MIOBE3MBamE (pa3MeHa HaKJIOHOCTH U YKJbYYEHOCT Y KOMYHHMKAIH]Y), & H3PasKEHOCT
MOjeANHUX KOMYHUKAIIMOHUX MOTHBA C€ MEHha y TOKY CTyAHja.

3a MpUKyIUbamke MoJaTaka MpUMEhEHa je TEXHUKA aHKEeTHpama, a Kopuinhe-
Ha Cy JIBa MHCTPYMEHTa Y OKBHPY 0OyXBaTHHjET MpojeKTa ,,[Ipeay3eTHnuKe u Bpe-
HOCHE OpHjeHTAIlHje ¥ KOMyHHKaIllja CTyJeHaTa HacTaBHIUKUX (akynrera” (Bjekic
i Zlati¢, 2023; Bjekié, Zlati¢, Stojkovic, 2024; Bjeki¢, Zlati¢, Zlatkovi¢, 2023):

— YIOUTHHUK O colnojieMorpad)cKuM 1 00pa3oBHUM KapaKTepucTHKaMa Oymy-
hux BacmuTaya, yauTeshba U HACTABHUKA (KOPUIINCHU CaMo MOANY PUKA3aHH y pPa-
Jly: TIOJl ¥l TOJIUHA CTYJIHja);
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— Ckana MOTHBa MHTeprepcoHanne komynukaije (Interpersonal Communi-
cation Motives Scale — ICM Scale, Rubin et al.: 211-216), pa3BujeHa C IHbeM 1a ce
objacHM 3amTo JbYAHW KOMYHHUIMpajy jemau ¢ apyruma (Rubin, Perse, Barbato,
1988).

Pa3Bujajyhin nHCTpyMEHT HM30M (AKTOPCKHX aHAIM3a CKajie of 28 ajrema,
ayTopke cy neduHHcane mecToakTOpcKy CTPYKTYpY MHCTPYMEHTa W H3BOjHUIIE
miecT akTopa MOTUBAIM]E 32 HHTEPIIEPCOHAIIHY KOMYHHKAIH]Y: 3aI0BOJHCTBO, Ha-
KJIOHOCT, YKJbYYEHOCT, H30eraBame, OolylTame U KoHTpona. [IpumemeHa je kKom-
TieTHa Bep3uja ckaye. CBaku o7 (akTopa je MpeAcTaB/beH ca HajMame TpU (KOH-
TpOJa), a HajBUIIE OcaM ajTeMa (3aJI0BOJHCTBO), a MPOICHY]y Ce Ha IETOCTEICHO]
ckanu (mpuMepu Hckaza, Tabema 1); mMoy3gaHOCT CyIcKalda je BeomMa BHCOKa
(Cronbach alpha m3mely 0,81 u 0,97).

Tab6ena 1. [lpumepu uckaza s3a cynckane Ckane momusayuje
3a unmepnepconanry komynuxayujy (Rubin, Palmgreen, Sypher, 2004)

®akropu (Opoj uckaza)  PasroBapam c jbynuma...

3a10B0JBCTBO (8) ... 32TO IITO je TO 3a0aBHO.

Haxmnonocrt (5) ... Jla OMX 1oMorao JIpyruma.

YxipyueHocT (4) ... 3aTO IITO MU je MOTPeOHO J1a pa3roBapaM WA
Oynem ca HEKHM.

N30eraBame (4) ... J1a T0OeTHEeM O] OHOTa IITO PAIKM.

Onymrame (4) ... 3aTO LITO M€ TO OIIYLITA.

KonTtpomna (3) ... 3aTO IITO YKEJIUM J]a HEKO YpaJy HElITO 32 MEHE.

3a oOpany momataka kopuiihene cy cienehe craructuuke nporenype: Mepe
JECKPUIITUBHE CTATUCTHUKE, MEPE 3HAYAJHOCTH PA3JIMKa aPUTMETHYKHX CpPEIUHA,
KOpeJlallMoHa aHaJI3a U aHaJIu3a BapHjaHce.

IpojexTHn y3opak obOyxBara 260 ctyaeHara (ped ,,CTYACHTH O3HayaBa U
CTYACHTKHILE — JKEHE, U CTYACHTE — MYIIKapIie) Ha ctyaujckuM nporpamuma OAC,
MAC u UAC 3a obpazoBame Bactiutada (112), yuurespa (129) u HacTaBHHKA Tpe-
nmetHe HactaBe (28). YV oBoM y30pKky je 67 cryaeHara npee roguue (25,8%), 53
cryzneHTa apyre roguae (20,4%), 62 crynenra tpehe romune (23,8%), 59 crynenarta
yeTBpTe ronuHe (22,7%) u 19 crynenara nere roaune crynuja (7,3%). YdectBoBasio
je 239 ucrmrannma (91,9%) u 21 ucrmranuk (8,1%).

Tok ucTpakuBama: [logany cy MPUKYIUBEHH Yy JETHEM CEMECTPY IIKOJICKE
2020/2021. romune. CTYIEHTKHEE U CTYICHTH CY YYECTBOBaIM I0OPOBOJBHO. 3a
OJIrOBapame Ha CBUM WHCTPYMEHTHMA Y TIPOjeKTy je Omino morpedHo 1o 60 MuHyTA,
a Ha MHCTPyMEHTUMA KOjH Ce MPHUKA3yjy Y OBOM pajy o 25 MUHYyTA.
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PesynaraTn n nuckycuja

[TpoceuHe BpemIHOCTH Ha CylicKajama 3a pasjiiuyiTe MOTHBE 32 HHTEpPIIepPCO-
HaJIHy KOMYHHKAIMjy yKa3yjy Ja ce, IIpeMa caMOIpOLEeHhEeH0j jauHi MOTHBA, a Ha
OCHOBY 3HQYajHOCTH Pa3JInKa apUTMETHYKHX CPEIUHA, U3]1Bajajy TPH MOITrpyIe MO-
THBa 3a komyHuKaiujy (Tabena 2 u Tabena 3).

Tabena 2. Momugucanocm cmyoenama — 6y0yhux HacmasHuxa
30 UHMEPNEPCOHANHY KOMYHUKAYUJY

®DaxkTopu/MOTUBU M Ca [onrpyma/panr
Haxnonoct 4,20 0,73 |
3a10BOJECTBO 3,87 0,65
Onymrame 3,83 0,92 1
YKIbydeHOCT 3,82 0,96
Konrpona 2,25 1,05
W36erasame 2,16 1,04 I

H =260

Crynentu — Oynyhu mpocBeTHH paJHUIM HajBUIIE CY MOTHBHCAHH Jja KOMY-
HHUIMPAjy 300T moTpede 3a eMOLHMOHATHUM TOBE3UBAKHEM U PA3MEHOM HAKJIOHOCTH
(MOTHB Ja M3pa3e HAKJIOHOCT WK Jby0aB U J1a UX IPYyrH BOJE).

Tabena 3. 3navajrocm pasnuxa apumMmMemudKux cpeouHa Momued
3a KOMYHUKayujy cmyoenama — 6y0yhux nacmasruka

Morugn 52 . Haxmonocr VYxspyueHoct MW3beraBame Omnymrame KoHTpona
KOMYHHKAIHU]y

3a]10BOJBCTBO -0,33** 0,05 1,71*%* 0,04 1,62**
Haxonocr 0,38** 2,04** 0,37** 1,95**
YKIbydeHOCT 1,66** -0,01 1,57**
U36erasame -1,67*%* -0,09
Omnyrame 1,58**

H = 260 **p<0,01 *p<0,05
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ITorom, a mehycoOHO yjemHaueHu, ciiefie: MOTHB Jla C€ MOCTUTHE 33JJ0BOJb-
CTBO Y COILIMjaJIHOj] MHTEPAKIIMjH, MOTHB Ja CE OIYCTe y TOKY KOMyHHUKAIIHje, Kao U
MOTHBaIMja ja Oyay YKJbYYEeHH y COlWjaiHy HMHTepakiujy. OBo je y ckiagy ca
OCHOBHHMM pe3ynTatiMa [paxama u capagauka (Graham, Barbato, Perce, 1993) o
MOKpETaunMa yCIeITHe KOMYHHKAITH]e.

Tpehy rpyny KOMyHUKallMOHUX MOTHBA YHHE MOTHB M30eraBama U MOTHB KO-
HTpOJIC: CTYACHTH — Oyayhm MpOCBETHU paJHUIM Mame Cy MOTHBUCAHHU Ja IyTeM
KOMYHHUKalldje u30erny Ipyre akTHUBHOCTH, WM Jla BpII€ KOHTPOIY, HEro IITO CY
MOTHBHCAHH OCTaJINM HCITUTHBAHAM MOTHBUMA 32 KOMYHHUKAIIH]Y.

Cruka 0 MOTHBHMA 32 KOMYHHKAIMjy cTyneHara — Oymyhux HacTaBHUKA HUje
HOTITyHa jep cy KopuIIheHH caMo Mojaly JOoOHWjeHHn caMoIpolleHaMa, Koje MOory Ja
Oyny 0OJHMKOBaHE M TOJ YTHIIajeM Ca3Hamba O MOXKEJbHUM MOHAIAkbIUMa, Kao U Jpy-
UM MOJIEpaTOpHMa CaMOIIPOLICHA.

Haxie, crynenT — Oymyhy MpOCBETHU PaIHUIIM TPEe CBETa KOMYHHIIMPAjy Ja
0M ToKa3anu yBaxkaBame U OpUTY 3a JIpyre ocode, Kao U Ja Ou U caMu JOOUIN yBa-
JKaBambe, IITO je jeJHa O OCHOBHUX JHMMCH3Wja TNPO(EeCHOHAHOT [eI0OBaba
HacTaBHHKA. OBaj pe3yiTaT je y CKJIaay ca pe3yITaTiMa JIPYTHX UCTpaKMBada Jia je
nomarame MHTerpuiyhu achekT nmpodecHoHalIu3Ma y HaCTaBHUUKO] mpodecuju u
KJby4HH (pakTop upeHrureTa HactaBuuka (Lopes, Pereira, Marta, Sousa, 2012; Stoj-
kovié¢, 2022). CtymeHTH Cy MPOICHWIN [a Cy 32 HBUX BOXHH MOTHBU J1a JOKHUBE
3aJI0BOJHCTBO Y KOMYHHUKAIUjH, IITO jeé OCHOBA OATOBOpPHE KoMyHHKanuje (Anderson
& Martin, 1995), na ce onycre, ainu u aa Oyny YKJbYYEHH y HHTEPAKIM]y — aa Oymy
ca JIpyruMa, Jiejie ca mrmMa ocehama 1 1a cMame ocehame ycaMIbeHOCTH.

Kopenanuona aHann3a CKOpoBa Ha CKajld CaMOIPOIIEHE KOMYHHKAI[HOHHX
MOTHBA CTyA€HaTa — Oynyhnx HacTaBHUKA MOKa3yje 3Ha4ajHe MO3UTHBHE KOpealuje
(Tabena 4), koje AONATHO PaCBETIbABA]y U MPETXOAHH MTPHUKA3 IPYIHCakha MOTHBA.

Tabena 4. Kopenayuona mampuya Momusa 3a unmepnepconaimy
xomynuxayujy (r coef.)

Morusn 3a . Hakmonoct  Vikibyuenoct MUzberaBame Omnymrame KoHTpomna
KOMYHHKALH]y

3a/10BOJECTBO 0,55** 0,35** 0,08 0,56** 0,04
HakmoHocTt 0,41** -0,12* 0,41** -0,05
VKIbY4EHOCT 0,21** 0,48** 0,24**
W30eraBame 0,13* 0,68**
Onyurame 0,17**

H = 260 **p<0,01 *p<0,05

16



bjexuh, M., CrojxoBuh, M., 3naruh, JI.: Momusucanocm 3a komyHuxayujy ...
350PHUK PAZIOBA ¢ T'O/l. 28 ¢ BEP. 27 ¢ JIEIIEMBAP 2025 o 7-34

[To3uTHBHA KOpenamyja KOMyHUKAIIMOHUX MOTHBA KOJU Y OCHOBU UMa]y TTOBe-
3UBamE je BUCOKA: BHCOKe Cy MelycoOHe Kopenalyje MOTHBa Jla Ce OCTHTHE 33/10-
BOJHCTBO KOMYHHKAIIMjOM, MOTHBA 33 pa3MEHY HAaKIOHOCTH, MOTHBA 33 MOCTH3ahe
VKJbY4EHOCTH (M n30eraBame ycaMJbeHOCTH), Ka0 U MOTHBA pelakcaiyje. Mcrospe-
MEHO, BUCOKO KOPEJIHPajy MOTHB U30eraBama 1 MOTHB KOHTPOJIE: CTYJCHTH KOjH BU-
1I1e JKeJe J1a KOMYHHUIIUPAjy paJd YCIOCTaBJbamkha KOHTPOJIE Takohe Cy BUIIE MOTHBH-
CaHW Jla KOMYHHIIMpajy Ja OM KOMYyHHKaldjoM Hu30erin onpeheHe WHTEpakiyje.
Iopehenn cy MoTHBH 3a KOMYHUKAIMjy CTyJACHATa Pa3IHMYUTUAX TOJMHA CTyIUja
(Tabena 5).

Tabena 5. Momueucarnocm cmyoenama pasiudumux 200una cmyouja —
0y0yhux npoceemnux paoHuKa/HAcmasHuUKa 3a UHMEPNEPCOHAIHY KOMYHUKAYU]Y

lopuna ctynmja

®akropu

MOTHBH | I 1 v Ve g
I mac

3a710BOJBCTBO 3,65 3,77 4,04 4,07 3,82 4,970 0,001**
Haknonoct 4,06 406 435 432 418 2,095 0,082
YKIbY4eHOCT 3,67 38 397 382 373 0839 0,501
N3beraBame 2,07 213 204 233 232 0857 0,490
Onyirame 3,63 3,77 396 394 391 14838 0,206
KonTpona 2,18 225 219 229 256 0545 0,703

67 53 62 59 19 **p<0,01

YTBpheHo je ma mocroje pasnuke u3mely cTyaeHaTa pa3TUIUTHX TOJUHA CTY-
Ija y MOTHUBY Ja CE KOMYHHUIMpA pagy MOCTU3amka 3370BOJECTBA U MIPUjaTHOCTH y
OKBHPY CaMOI' KOMyHHUKAIIMOHOT Ipolieca, u To, mpema LSD nokazaressuma, n3mehy
CTyZIeHaTa IpBe U Ipyre TOIUHE CTyauja (I0jeANHAYHO) Y OTHOCY Ha CTYACHTE Tpe-
he u uwerBpTe roamHe crynuja (nmojeauHayHo). Ctynente Tpehe u yeTBpTe roauHe
BHUIIIe TTOKpehe MOTHB 3aJJ0BOJGCTBA Y KOMYHMKAIIHjH, HETO CTYJICHTE NPBE JBE I'O-
nuHe. CTyIeHTH TIpBe W Jpyre roAWHE CTyAWja ce MeycoOHO He pasiHKyjy, Kao
mTo ce MehycoOHO y jaunHHM OBOT MOTHBA 33 KOMYHUKAIM]y HE Pa3lUKYjy HH CTY-
neatu tpehe n geTBpTe roanHe MehycoOHO. CTyneHTH TeTe ToJuHe CTyIHja ce He
Pa3NHKyjy Y OZHOCY Ha CBE YETHPH MPETXOAHe ToauHe cTynuja. Hucy yrBphene pa-
3ITUKE Y jAYMHU OCTAINX MOTHBA 32 KOMYHHUIUPAkhE CTYJACHATA Pa3IMIUTHX TOANHA
CTyauja.

VY uHHIMjaHOM 00pa3oBamy Oynyhux BacmuTada M yduTesba IIpakce y Bac-
MUTHO-00Pa30BHAM yCTaHOBaMa Ce OpraHu3yjy Beh oIl IpBe rOAWHE CTYAHja W BU-
HIeHeIeJbHE Cy, Majia Tek oj Tpehe roauHe ctyauja oOyxBarajy Behu Opoj catu He-
MOCPETHOT Pajia y BaCIUTHO-00pa30BHUM IpyliaMa Win ofieJberuma. To omoryhasa
pa3Boj U aeKTUBHE BE3€ ca rpylamMa WU OfeJbehhMa Y KOjuMa ce 00aBiba Mmpakca,
TaKo Jla CTYIICHTH M3BEITaBajy Ja ce y TOKy Tpehe u ueTBpTe roguHe crynuja ne-
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maBa ojpeheHn oOpT y moryieay mpodeCUOHATHOT HIACHTUTETa, OJIHOCHO MEHa Ce
Ha4yMH Kako ce0Oe 10KMBJhaBajy Kao y4HTesbe, BacluTade WM HacraBHUKe. Hcky-
CTBa KOja CTYACHTH CTEKHY Ha JIy>)KOj IIPAaKCH Y IIKOJK (TOKoM Tpehe U 4eTBpTe To-
JIMHE CTyIHja) Je0 CY BHXOBOT HAPATHBHOT 00pTa Y JIOKMBIbajy cebe Kao HaCcTaB-
HUKa y onesbery (Stojkovic, 2022). OBaj pa3Boj mpoeCHOHATHOT HICHTUTETA TO-
KOM Tpakce, Koju ce oriena y nosehanoj mpodecnonantoj mocsehenocty, noTep-
hen je m y apyrum uctpaxuBamuma (Zhao & Zhang, 2017). C o63upoM Ha TO 1a
CTYJIeHTH Taga OopaBe y KOHKPETHUM KOJEKTHBHMMA, YIIO3Hajy M3a30Be UHTEpIeHe-
pamyjcke KOMyHHKaIHje ca Pa3iIMYuTHM aKTepuMa y BacIIUTHO-0Opa30BHOM Ipolie-
Cy W 3Ha4aj 33JJ0BOJLCTBA KOMYHHKAIIH]OM Y BUIIECTPYKHM Meh)yIbyICKUM OIHOCH-
Ma, TO IOCTaje ONMUIBUB YMHMIIAL PO(PECHOHATIHOT JeI0Bamkba, a ITO MOXKe TyMa-
YUTH Pe3yJITaT Jia CTyJeHTe BUIINX TOJMHA CTy/IH1ja 3a IpOCBeTHe npodecuje Ha KO-
MYHHKAIIM]y BHIE MMOKpehe MOTHB 3aI0BOJHCTBA Y KOMYHUKAIIV]H.

3ak/byullu U NeJaromKe UMIVIHKALMje

OBO HCTpaKMBambeE je MoKa3ao Aa IOCTOje TPH MOArPYIe MOTHBA 32 KOMYHH-
Kalijy NpeMa caMOIpOLCHEHO] jauHU MOTHBA CTyleHata — Oynyhux mpocBeTHHX
panauka. OHM TIpe cBera KOMYHHUIMPajy Jla OM IOKas3alu yBakaBame W OpHry 3a
Jpyre ocobe, Kao U J1a OM W camMu JOOWIIM yBaXkaBame, IITO je jelHa O OCHOBHHX
JUMEH3H1ja TTPO(ECUOHAIHOT JIeIOBamha HACTaBHUKA. YMEPEHO je M3pakeHa MOTH-
Ball{ja 3a JIOKUBJbaBakheM MTPHjaTHUX €MOITHja Y Pa3MEHH ca JIPYTHMa, JO0K ce )KeJba
Jla Ce YCIIOCTaBM KOHTpOJA KpO3 KOMYHHKAIH]y TOKa3ala Kao HajMame U3paKeHU
KOMYHHKAaIIMOHU MOTHUB CTyIeHaTa — Oymyhix HacTaBHUKA.

To mTo CTymeHTEe Ha BHIIMM TOJWHAMa CTyAMja BUIIE MOKpehe MOTHB 3a710-
BOJbCTBA Y KOMYHHUKAIIMjU HETO CTYJCHTE IPBE JIBE TOAUHE MOXKE OUTH OPHjEHTHP 3a
HacTaBHUKe Oyoyhnmx BacmmTada W yduTesba KaKo M KOJNHUKO Ja TOCBETE MaXmby H
yCcMepe CBECHOCT CTyIeHaTa O OBOj CIOXKEHOj TeMH. [ako 3a10BOJBCTBO M HAYEITHO
npujaTHa ocehama y KOMyHHKAIIUjU jecy MOoXKeJbHa, BACIIMTHA YIIOTa KOjy OBE IpO-
(hecuje nMajy THYE ce YeCTOo peryialmje cTama Koja cy oapa3 ¢pycrpaimja, pa3Boj-
HHX, CUTYal[MOHUX M Jpyrux uzazoBa. C 003MpOM Ha TO Jia ce yCIelllHa KOMYHHKa-
IIMja 3aCHUBA Ha jJaCHO] MOTHBAIIMjU 33 KOMYHHKAIIH]y, Y 00pa3zoBamy Oynyhux, anu
U aKTHBHUX BaclUTa4a, YIUTEJha U HACTABHUKA, Y MPOTpaMe 3a pPa3BoOj KOMYHHKa-
[IMOHNX KOMIICTEHIHMja, TIOTPEOHO je YBPCTHTH U cajp)Kaje U aKTUBHOCTH O MOTH-
BUMa 3a KOMyHHKanujy. Kako cy mporpamMm ocHakuBama KOMITETEHIHja Yy CKIIOITY
KOMYHHKAIMOHE KOMIIETEHTHOCTH Bumecojuu (Scoular, Heard, Wardell, 2025; Zla-
ti¢ 1 Bjeki¢, 2015), HeonxonHO je U Aa aKTUBHOCTH 32 Pa3B0Oj MOTHBA 32 KOMYHHKa-
IIUjy TIpaTe Ty BHUIIECIOJHOCT: IPBU KOPAK j€ MPOIIMPEHE CasHama O PasIHIUTUM
KOMYHHUKalMOHMM MOTHBHMA; Ha TOME Ce 3aCHHMBa JPYrH Kopak — rosehame cBe-
CHOCTH O COTICTBEHO] MOTHBALIMjH /1a C€ KOMYHHIMPA y Pa3IN4YuTHM (popMama couu-
jaJHe MHTepakiuje, MoceOHO Y BaCIUTHO-00pa30BHOM IPOIeCy (CBECHOCT O MOTH-
BHUMa MHTEPIICPCOHAIHOT MOHAIama M KOMyHHKanuje omoryhaBa 0ojby M MOTIy-
HUjy KOMYHUKaIMjy); a Tpehn Kopak je pa3Boj crienuduuHe MOTHBAIMje 3a Tefa-
TOIIKY KOMYHHKAIIH]Y.
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The results indicate that the students are most motivated to communicate by the need
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training in their own communication motives recognition, so that they can integrate
them into professional action.

Key words

interpersonal communication, communication motivation, student-teachers.

Introduction

The teaching process and the overall educational work of the teaching staff are
based on complex communication and instructional interaction. Teachers spend most
of their working time communicating. For this reason, communication competence is
a key competence of the teachers involved at various system levels.

Communication competence is a system of knowledge, abilities, skills,
personality traits, motivational dispositions, and attitudes required for effective
communication. This personal system enables individuals, during interaction, to
choose appropriate communication behaviour that will help them achieve their own
goals during interactions in specific social situations (Zlati¢ & Bjeki¢, 2015: 96). The
level of communication competence demonstrated by one communicator is affected
by the behaviour of the other, which is emphasised in teacher—student interaction
(Zukorli¢ & Pavlovi¢, 2023), as it presents a specific form of intergenerational
communication (Williams & Garrett, 2002).

Spitzberg and Cupach (1989) developed a three-component model of
communication competence. For an individual to be competent in communication, it
is necessary:

— to be motivated — to show interest and to be oriented toward engaging in or
avoiding various social situations (want to communicate);

— to have the knowledge required for communication — to be able to plan
actions, to know how to act, to be aware of one’s own behaviour, and to
know how to act in different social situations (recognize adequate
communication practice);

— to be skilled — to possess and apply specific behaviors and skills necessary
for mutual contact, socializing, and message exchanges (communication).

Teachers’ motivation to communicate appropriately and effectively is an
important component of classroom activity management (Djigi¢, 2018; Rubin &
Feezel, 1986). Due to the importance of this topic, this paper considers what motivates
student-teachers (students—future educators or prospective teachers) to communicate
with others.
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Practicing teachers’ and student-teachers’
communication competence

For professions that rely on continuous social interaction, activities directly
focused on other people, and the necessity of engaging with others to perform
professional activities, a system of communication competence is an essential
condition for success. In the wider community, the teaching profession is recognized
as one in which communication competence is a key competence. “Teachers’
communication competence includes knowledge of appropriate and effective commu-
nication behaviour, the development of the skills repertoire that ensures effective
communication, and abilities to act adequately and effectively within the framework
of interaction” (Rubin, 1990, as cited in Bjeki¢ et al., 2020: 24).

Based on the results of many years of research on communication competence
of students — future teachers and active/practicing teachers, and on the systematic
review of the other studies (Zlati¢ & Bjeki¢, 2015), the following communication
competencies are identified: high level of interaction involvement in the conversation
and the other forms of social interaction, a set of social-emotional skills, an integrative
style of conflict resolution, readiness for team work, continuous readiness to improve
their own communication skills. These competencies of the student-teachers are
developed, strengthened through their training within the educational programmes,
and clearly recognised in effective teaching.

Drawing on positive psychology as well as rhetorical and relational theories of
instructional communication, Xia and Derakhshan (2021), through review and
synthesis of multiple empirical results, confirmed that teachers' positive interpersonal
communication behaviour serves as a facilitator of a wide range of students’ academic
outcomes (they considered motivational effects and causes). Other researchers also
examined the impact of teachers’ interpersonal behaviour and manner of communica-
tion on students’ specific motivation for courses (Brok, Levy, Brekelmans, Wubbels,
2005; Kerssen-Griep, 2001), and the role of teachers’ interpersonal behaviour in stu-
dents’ academic achievement (Khan, Khan, Zia-Ul-Islam, Khan, 2017; Tarig & Ullah,
2024; Zhang, 2022). Considering the overall well-being of both students and teachers,
studies have explored the impact of various training programmes on teachers' inter-
personal functioning on the development of their emotional and social competencies
(Bergin, Tsai, Murphy, 2024; Gimbert, Miller, Herman, Breedlove, Molin, 2021).

While research on teachers’ communicative competence is extensive
(Arskieva, Magomedova, Batchaeva, 2024; Bakic-Tomic, Dvorski, Kirinic, 2015;
Bjeki¢ & Zlati¢, 2015; Rubin & Feezel, 1984; Zlati¢, Bjeki¢, Marinkovi¢, Bojovi¢,
2014), the dynamic, particularly motivational, components essential for effective
communication within the teaching profession remain underexplored. Existing studies
more commonly focus on motivation for choosing teaching as a career, teaching-
related motivation, its measurement, and its effects on students’ self-regulated
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behaviour (Belay & Melesse, 2024; Day, 2004; Demir, Yavuz, Yavuz, 2024; Han &
Yin, 2016; Jud, Hirt, Rosenthal, Karlen, 2023; Simi¢, Puri¢, Stan¢i¢, 2018; Thommen,
Sieber, Grog, & Praetorius, 2021; Usher, 2021). However, these studies do not address
motivation for interpersonal and group communication within teachers’ professional
practice. The absence of reference research on teachers’ and prospective teachers’
motivation for communication underpins the rationale for the present study.

Motivational components of the communication competence

How do researchers view motivation for communication? In the definition of
the communication competence, dynamic dispositions are emphasized as necessary
components and conditions for success communication: motivational dispositions,
attitudes, values, and styles (Anderson & Martin, 1995; Duran & Zakahi, 1984, Eadie
& Paulson, 1984, Emanuel, 2013; Graham, Barbato, Perce, 1993; Norton, 1984;
Rahim, 2001, cited in Zlati¢ & Bjeki¢, 2015: 106). Various motivational components
are crucial for establishing and developing social interaction, and, therefore, for
communication. When examining the prerequisites influencing motivation for
interpersonal communication, researchers have identified life position and locus of
control: indicators of life position were associated with motivation for interpersonal
communication, and interpersonal motivation aligned with the locus of control (Rubin
& Rubin, 1992).

The significance of interpersonal motives as a foundational element in
differentiating most interpersonal behaviour was elaborated in the theory of Horowitz
and colleagues (Horowitz, Wilson, Turan, Zolotzev, Constatino, Henderson, 2006).
The theory represents a revision of Leary’s circular model applied in various social-
psychological domains (Leary, 1957, as cited in Horowitz et al., 2006). According to
this theory, interpersonal behaviour is a manifestation of broader motivational
dimensions that guide it. The motivational construct organizing interpersonal behav-
iour varies in scope or level of abstraction, and it is usually hierarchically designed.
According to this two-dimensional theoretical model, the hierarchy highlights the
importance of motives for communion/togetherness (emphasizing connectedness
between people) and the motive for personal individual development (protection,
affirmation, and expansion of the self), which appear in early childhood. Personal
development motives are further differentiated into motives for separation and
exploration, which in turn encompass motives for autonomy, achievement, and con-
trol. Given the broader meaning of ‘motive’ compared to ‘goal’, the latter denoting a
specific category that drives an activity, the meaning of behaviour depends on the
goals underlying it. When the motive (or motives) behind interpersonal behaviour is
unknown or unclear, the behaviour is ambiguous and unclear, which can be
interpreted in multiple ways and lead to miscommunication between interacting
partners. When communicators are aware of their interpersonal behaviour goals and
motives, communication is better regulated and can provide more complete
communication among them.
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Investigating the concept of motivation for interpersonal communication — that
is, the reasons why people communicate — Rebecca Rubin and colleagues (Rubin,
Perse, Barbato, 1988) found that interpersonal communication is goal-oriented, and
that people communicate (use communication) to satisfy their basic needs (Rubin et
al., 1988: 615-617):

— inclusion: a person’s need to be a part of a group, to be with and share
feelings with others and to overcome loneliness;

— affection: a person’s need to express love/caring and/or to be loved by
others appreciation for others;

— control: a person’s need to control situations, to have power over others, to
give power to others, and to gain compliance;

— pleasure: a person’s need to communicate because it is fun and exciting;
— relaxation: a person’s need to relax and rest;

— escape: a person’s need to avoid other activities and concerns through
communication with someone.

In developing an instrument to measure motives for interpersonal communica-
tion (ICM Scale — Interpersonal Communication Motives Scale) Rebecca Rubin and
colleagues (Rubin et al., 1998) found that individuals with relatively low levels of
communication fear (or communication apprehension) communicate with others for
pleasure, affection and control, whereas individuals with higher levels of
communication fear are motivated to communicate in order to be included into the
social group or dyad. Motives related to pleasure, affection/attachment, and relaxation
are more strongly associated with communication satisfaction.

Communication satisfaction is best predicted by low fear of communication
and communication motives related to affection, relaxation, and escape. When people
communicate for affection and emotional exchange, for relaxation, or to avoid certain
activities through communication, they experience higher communication
satisfaction. Graham et al. (1993) cited research that confirms that motivation to
communicate is related to age, fear of communication, loneliness, context, locus of
control, and general satisfaction with communication, as well as differences between
respondents of different genders. A comparison of communication motives between
older men and women confirmed that women primarily communicate for emotional
expression, whereas men’s primary motivation for communication is instrumental
control (Barbato & Perse, 1992).

Graham and colleagues (1993) assumed that the motives for communication
with others can reflect three components present in all types of interaction: the
relationship level (Who is the person talking to?), the communicator’s communication
style (How the person talks with others?), and self-expression (What are people
talking about?). Based on the correlation between communication motives and these
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components, they found that affection is the most prominent communication motive
with all types of interlocutors (strangers, formal relationships, coworkers, close
friends, family members, and spouses or romantic partners). Affection and the desire
for social inclusion primarily belong to the category of personal motives and are more
strongly related to the breadth of communication and self-expression.

Barbato (1986, as cited in Graham et al., 1993: 172-173) found that people's
motives for talking with others, which is the most direct form of communication,
reflected both interpersonal functional needs (self-confirmation, inclusion, and
affection) and mediated needs (social influence, personal identity, and entertainment).
Barbato’s research suggested that these needs can be fulfilled not only through direct
interpersonal communication but also through mediated communication, including
social media networks.

Research on communication motives in small groups (Anderson & Martin,
1995) confirmed that the pleasantness is one of the reasons for responsible
communication, whereas escape (avoidance), control, and inclusion were not identi-
fied as significant motives. Studies of motivation for everyday communication found
that inclusion motivation is correlated with the high evaluation of the importance of
conversation and with positive social outcomes (Step & Finucane, 2002). Research
examining the relationship between interpersonal communication motives and extra-
version, neuroticism, and psychoticism (Paulsel, 2002) indicated that “extroversion
was positively correlated with the interpersonal communication motives of pleasure,
affection, inclusion, escape, and relaxation, and was not correlated with motive of
control; neuroticism was positively correlated with inclusion, escape, and control,
negatively correlated with pleasure, and not correlated with affection and relaxation;
psychaticism was positively correlated with control, negatively correlated with pleas-
ure, affection, inclusion, and relaxation, and was not correlated with escape.”

Motivation for interpersonal communication (conversation as the most obvious
form of social interaction) has been studied in relation to job satisfaction worldwide
(Awad & Alhashemi, 2012; Luky, Kurniawati, Cerya, 2021; Madhur & Ramshanker,
2020).

However, in the context of the teachers' and student-teachers' professional
activities, and especially within the framework of classroom teaching as a setting for
developing students’ key competencies that teachers are expected to model, teachers’
motivation for interpersonal communication has rarely been investigated.

One of these rare studies investigated interpersonal communication motivation
(using ICM scale) and adolescents’ communication satisfaction (Astuti, Bajar,
Rachmatie, Venus, 2021); the study showed that a pleasant classroom atmosphere
facilitates balanced communication (both between teachers and student, and between
students themselves), supporting the teaching and learning process; the primary
communication motives were found to be pleasure and relaxation, both motives being
highly correlated with communication satisfaction.
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Research methodology and organization

The primary research problem of this study is the motivation for
communication among student-teachers (preschool teachers, primary school teachers,
and subject teachers) and the relationship between their interpersonal communication
motives.

The aim of this research is to investigate student-teachers’ communication
motivation and to compare communication motivation among student-teachers at
different stages of initial teacher education.

Variables:

— Interpersonal communication motives are motives that initiate, direct, and
regulate interpersonal communication. The most obvious manifestation of inter-
personal communication motives occurs during conversation. Operationalized by
Rebecca Rubin and colleagues (Rubin, Perse, Barbato, 1988, as cited in Rubin,
Palmgreen, Sypher, 2004: 211-216), interpersonal communication motivation
comprises six factors: pleasure, affection, inclusion, escape. relaxation, and control.

—Year of academic studies: the first, second, third, and fourth year of
bachelor’s academic studies, and the fifth year of integrated academic studies (or the
year of master’s academic studies).

Although this research is exploratory, it relies on results of teaching motivation
research (Bjeki¢, Vuceti¢, Zlati¢, 2014; Day, 2004; Demir et al., 2024; Lazarides,
Schiefele, Daumiller, Dresel, 2025) and research on communication competence
development during the educational process (Chagovets, Chychuk, Bida, Kuchai,
Salnyk, Poliakova, 2020; Zlati¢, Bjeki¢, Marinkovi¢, Bojovi¢, 2014). Drawing on
those results, the following initial assumption was formulated: Student-teachers
(preschool teachers, elementary school teachers, and subject teachers) are more
strongly motivated to communicate by motives oriented toward connection (the
exchange of affection and communication involvement), and the intensity of their
communication motives changes during their initial education.

To collect the data, a survey technique was applied, and two instruments were
used within the project Entrepreneurial and value orientations and communication of
teachers' faculty students (Bjeki¢ i Zlati¢, 2023; Bjeki¢, Zlati¢, Stojkovi¢, 2024,
Bjekié, Zlati¢, Zlatkovié, 2023):

— The Questionnaire on sociodemographic and educational characteristics of
future preschool teachers, primary school teachers and subject teachers (the data used
involve gender and year of study).

— The Interpersonal Communication Motives Scale (ICM Scale) (Rubin et al.,
1988; Rubin et al., 2004: 211-216) was developed to explain why people
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communicate with one another (Rubin et al., 1988). By conducting a series of factor
analyses of the original 28-item scale, the authors established a six-factor structure of
the instrument and identified six motivational factors for interpersonal
communication: pleasure, affection, inclusion, escape, relaxation, and control. The
complete version of the scale was applied. Each factor is represented by at least three
items (control) and up to eight items (pleasure), and responses are assessed on a five-
point scale (statement examples are shown in Table 1). The reliability of the subscales
is very high (Cronbach’s alpha from .81 to .97).

Table 1. Examples of ICM Scale subscales’ items
(Rubin et al., 1988, p. 617-618; Rubin et al., 2004)

Factors

(number of items) I talk to people ...

Pleasure (8) ... Because it’s fun.

Affection (5) ... To help others.

Inclusion (4) ... Because I need someone to talk to or be with
Escape (4) ... To put off doing something I should be doing.
Relaxation (4) ... Because it relaxes me.

Control (3) ... Because I want someone to do something to me.

The following statistical procedures were used to process the data: descriptive
statistics, significance of differences between means, correlation analysis, and
analysis of variance (ANOVA). The sample consists of 260 students enrolled in
bachelor’s, master’s, and integrated academic study programmes for the education of
preschool teachers (112 students), primary school teachers (129 students), and subject
teachers (28 students). This sample includes: 67 first-year students (25.8%), 53
second-year students (20.4%), 62 third-year students (23.8%), 59 fourth-year students
(22.7%), and 19 fifth-year students (7.3%). A total of 239 female students (91.9%)
and 21 male students (8.1%) participated in the study. Data were collected during the
summer semester of the 2020/21 academic year. Students’ participation was
voluntary. Completing all instruments included in the project required up to 60
minutes, whereas responding to the instruments presented in this paper took up to 25
minutes.

Results and discussion

The mean values of the subscales for different motives for interpersonal
communication suggested that, based on self-assessed motive levels and considering
the significance of the differences between the means, three subgroups of
communication motives can be distinguished (Table 2 and Table 3).

30



Bjeki¢, D., Stojkovi¢, M., Zlati¢, M.: Student—Teachers’ Communication Motivation
3BOPHUK PAJIOBA e T'OJI. 28 ¢ BP. 27 ¢ JIELIEMBAP 2025 o 7-34

Table 2. Student—teachers’ interpersonal communication

motivation

Factors/motives AS St. dev. Subgroup/Rank
Affection 4.20 73 |
Pleasure 3.87 .65

Relaxation 3.83 .92 ]
Inclusion 3.82 .96

Control 2.25 1.05 n
Escape 2.16 1.04

N=260

Student-teachers are most strongly motivated to communicate by the need for
emotional connection and affection changes (the motive to express affection or love
and the motive to feel loved by others).

Table 3. Significance of differences of the student-teachers communication
motive means (paired sample test)

Communi-

cation Affection Inclusion Escape Relaxation Control
motives

Pleasure —.33%* .05 1.71%* .04 1.62%%*
Affection 38 2.04** 37 1.95%%*
Inclusion 1.66%* -.01 1.57%%*
Escape —1.67%* -.09
Relaxation 1.58%*

N=260 #*p< 01 *p<.05

Next in order, and relatively equal to one another, are the motives for achieving
pleasure in social interaction, the motive to relax during communication, and the
motivation to be included in social interaction. This aligns with the core findings of
Graham and associates (Graham et al., 1993) on the motives of effective communica-
tion. The third group of communication motives consists of communication escape
motive and control motive: student—teachers are less motivated to use communication
as a means to avoid other activities or to exert control than they are by the other
communication motives examined.

The picture of interpersonal communication motivation among student—
teachers is incomplete because students’ self-assessment data are the only data used
in this study. Self-assessments could be shaped and influenced by knowledge of
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socially desirable behaviour as well as by other factors that can influence self-
evaluation.

Thus, student—teachers primarily communicate to show respect and care for
others, as well as to receive appreciation themselves, which represents one of the
fundamental dimensions of a teacher's professional practice.

This finding aligns with the results of other researchers who have identified
helping and supporting as an integrative aspect of professionalism in the teaching
profession and a key factor of teacher identity (Lopes, Pereira, Marta, Sousa, 2012;
Stojkovi¢, 2022). The students assessed that motives for experiencing pleasure in
communication, which constitutes a foundation of responsible communication
(Anderson & Martin, 1995), relaxation, and involvement in interaction (to be with
others, share emotions with them, and reduce feelings of loneliness) are important to
them.

The correlation analysis of the scores on the self-assessment scale of commu-
nication motives among student—teachers reveals significant positive correlations (Ta-
ble 4). These correlations further highlight the previous grouping of interpersonal mo-
tives.

Table 4. Correlation matrix of the interpersonal communication motives

((r coef.)

Communi-
cation Affection Inclusion Escape Relaxation Control
motives
Pleasure S55%* 35%* .08 S56%* .04
Affection A1F* —12% ) -.05
Inclusion 21%* A48%* 24k
Escape 13 .68%*
Relaxation A7**

N=260 **p<.01 *p<.05

The positive correlation among communication motives that are fundamentally
based on social connection is high: there are strong mutual correlations among
achieving satisfaction through communication, exchanging affection, attaining a
sense of involvement (and avoiding loneliness), and relaxation.

Moreover, the escape and control motives are highly correlated: students who
are more motivated to communicate in order to exert control are likewise more
motivated to use communication to escape certain interactions.

The communication motives of students from different years of study are
compared (Table 5).
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Table 5. Different years of study student-teachers’ interpersonal
communication motivation

Year of initial teacher education

Factors/ Fifth
motives First ~ Second  Third Fourth  (First F  Sig.
MAS)

Pleasure 3.65 3.77 4,04 4.07 3.82 4970 .001**

Affection 4.06 4,06 4,35 4.32 4.18 2.095 .082

Inclusion 3.67 3.86 3.97 3.82 3.73 839 501

Escape 2.07 2.13 2.04 2.33 2.32 857 490

Relaxation 3.63 3.77 3.96 3.94 3.91 1.488 .206

Control 2.18 2.25 2.19 2.29 2.56 545 703
67 53 62 59 19 **p < 01

The results show the differences among students of different years of study in
the motivation to communicate for the purpose of achieving satisfaction and pleasure
within the communication process itself. According to LSD indicators, these
differences exist between first- and second-year students, on the one side, and third-
and fourth-year students, on the other side. Third- and fourth-year students are more
driven by the motive of communication satisfaction than first- and second-year
students. First- and second-year students do not mutually differ in the strength of this
communication motive, nor do third- and fourth-year students. Fifth-year students do
not differ from the students of any of the four previous years of study. No statistically
significant differences were found in the strength of other motives for communication
among students of different years of study.

In the initial education of future preschool and primary school teachers,
internships in educational institutions are organized starting from the first year of
study. They last for several weeks. However, only from the third year of study onward,
they include more hours of direct work in educational groups or classes. This allows
the development of affective bonds with the groups or departments in which the
internship is carried out; students report that during the third and fourth years of study,
there is a certain shift in terms of professional identity — that is, the way they perceive
themselves as teachers, preschool teachers, or educators changes. The experiences
students gain during their longer internship at school (during the third and fourth years
of study) are part of their narrative transformation in perception of themselves as
teachers in the classroom (Stojkovi¢, 2022). This development of professional identity
during internship, reflected in increased professional commitment, has also been
confirmed in other research (Zhao & Zhang, 2017). Given that teacher students are
then immersed in specific school communities, they encounter the challenges of
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intergenerational communication with various participants in the educational process
and experience the importance of satisfaction in communication across multiple
interpersonal relationships. This becomes a tangible factor of professional practice,
which may explain the finding that communication among higher-year students in
educational professions is more strongly driven by the motive of satisfaction in
communication.

Conclusion and education implications

This study identified three subgroups of communication motives based on
student-teachers’ self-assessed motive strength. They primarily communicate to show
care and respect for others, as well as to gain respect themselves, which is a
fundamental dimension of teachers’ professional practice.

The motivation to experience pleasant emotions through exchange with others
was moderately expressed, while the desire to establish control through
communication was shown as the least prominent communication motive among
student-future teachers.

The fact that students in the higher years of study are more strongly motivated
by the pleasure of communication than first- and second-year students can serve as a
guide for the instructors of future preschool and primary school teachers, indicating
how and to what extent to direct students’ attention and awareness toward this
complex topic. While satisfaction and generally pleasant feelings in communication
are desirable, the educational role of these professions often involves regulating states
that reflect frustrations, developmental, situational, and other challenges. Given that
successful communication is based on clear motivation to communicate, teacher
education programs — for both future and active preschool teachers, primary school
teachers, and subject teachers — should include content and activities focused on
communication motives as part of communication competence development.

Since competence-building programmes are multi-layered (Scoular, Heard,
Wardell, 2025; Zlati¢ & Bjekié, 2015), activities aimed at developing motivation for
communication should reflect this complexity. The first step is to expand knowledge
about different communication motives. This is the basis for the second step —
increasing awareness of one’s own motivation to communicate in various forms of
social interaction, especially in the educational process (awareness of the motives of
interpersonal behavior and communication enables more effective and complete
communication). And the third step is developing specific motivation for pedagogical
communication.
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