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CAJIP’)KAJU O MPASHULIMMA VY YUBEHULIUMA
MY3WYKE KYJTYPE 3A ITIPBU IUKJIYC OCHOBHOT
OBPA30BAIbA: IOTEHIIMJAJ 3A TOBE3UBAILE
IIKOJIE U TIOPOJUIIE
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ATICTPAKT

TIpa3uuny npeacTaBsbajy 3Ha4ajHE KyATYpHE, a)eKTHBHE U 00pa30BHE ()CHOMEHE YHjU
PHUTYTHH ¥ CUMOOJIMYKH aCTIeKTH MOTY IOCITYKHUTH Kao IOJIA3UIITE 33 TOBE3MBAILE
HIKOJICKOI' y4Y€mla Ca JIMYHUM W TIOPpOAWYHHUM HCKYCTBUMa YUYCHHUKA. VY wHacTtaBu
MY3WUKe KYJITYpe CaapKajH O Mpa3HUIMMa MMajy IMOTEHIHUjal Ja AOTPHHECY pa3BH-
jamy KyJITypHE OCETJBUBOCTH, EMOIMOHATIHOT pa3Boja u ocehaja nmpunamHocTH 3ajen-
M. Lo oBOT McTpakuBama OWO je Ia ce aHalIu3upa 3acTyIJBEHOCT, CTPYKTYpa U
HA4YMHU 00pajie HACTABHOT CajipiKaja O Mpa3sHHUIMMa Y YUOCHHIIMMA MY3HUYKe KYIType
3a TIPBH LUKITYC OCHOBHOT 00pa3oBama y Cpouju. VcTpaxkuBame je cipoBeAeHO IpH-
MEHOM KBaJIUTaTUBHE aHANU3e caxpxaja 34 ynOeHuKa pa3IMIuTUX U3/aBaya.

PesynraTtu mokasyjy Aa cy caipkaju KOju ce 0OJHOCE Ha MOPOAUYHE U CBETOBHE Ipa-
3HHUKE — HapounuTo poheHnan u HoBy roguHy — Haj3acTyIUBCHU]H, IOK CYy CaupikKajH O
BEPCKMM IIPa3HUIUMA YMEPEHO NPHUCYTHU U Hajuemhe ce jaBibajy Kpo3 TPaaHIMO-
HanHe OokuhHe 1 yckpurme necMe. Canpikaji Koju ofpaxkaBajy IpasHUKE W My3HUKe
TpaauIMje APYruX KyITypa 1 KoH(ecHja TOTOBO 1a ¢y OACYTHH, LITO yKa3yje Ha Heo-
BOJHHO MCKOPHUIINEH MOTSHINjall 32 pa3BHjambe HHTEPKYITYPHOT pa3yMeBamba.

AHannza METOANYKHX TOCTYyMaKa Mmokasyje Aa YUOSHHIM MPETeXHO Hyje H3BOheme
MY3UKe TI€BabeM M aKTHBHOCTH CITyIIama MY3HUKe, TOK CY KPeaTHBHH, aHATUTHIKH U
MHTEPAUCHUIUIMHAPHU O0NMIM paja 3Ha4yajHo pehe 3acrymbenu. Mako npasHuuHa
TEeMaTHKa HOCH M3pakeH apeKTHBHH W KYJITYPHHU MOTEHIHjall, OH je Y YHOCHUIIIMA
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I/ICKOpI/IIHheH caMO JACJIUMUYHO — HApOYUTO Yy NOIJIEAYy NOACTULaba KYJITYPHE pa3HO-
BPCHOCTH U ITOBE3MBalkha MIKOJICKOT Y4Y€Ha Ca IIOPOAUIHHUM NCKYCTBUMA YUYCHHUKA.

Hanasu yka3syjy Ha noTpeOy 3a CHCTEMAaTHYHUM M METOJIUYKU Pa3HOBPCHHUjUM YKJIBbY-
YHBAKEM CajipiKaja O Tpa3HUIUMA Y YIIOCHUKE MY3UYKe KYIType, Kako O ce mojp-
JKaaM BacCIUTHO-O0PA30BHH IUJBEBH, KPEATHBHO MY3WYKO H3PAKABAHEC YUCHUKA H
HOTEHIIHja 32 KOHCTPYKTHBHO MOBE3UBAGC IIKOJIE U MOPOIHIHE CPEIHHE.

Kibyune peun

MY3UYKa KYImypd, OCHOBHO 00pa308aivbe, NpasHuyu, nopoouyd, yubenuyu, wxoad.

YBoa

IIpa3Humm ce y caBpeMeHOM IeJaroiikoM KOHTEKCTY carjiefiaBajy Kao CIo-
JKEHU KYITYPHH, IPYIITBEHHU, aeKTUBHU U 00pa30BHU (DEHOMEHU KOjU 00jeaumbY]jy
eJIeMeHTe TpaJuIyje, pUTyalla, eMOLHja ¥ 3ajelHHIITBA. YIPAaBO Ta MYJITHAUMEH3H-
OHAJTHOCT, Kako uctude Xanam (Hallam, 2010), unHu ux 3HaYajHUM 3a popMupame
JMYHOCTH Jetne Miraljer IKOJICKOT y3pacTa U 3a pa3BHjambe KYJITypHE OCETJBHBOCTH,
E€MOIIMOHATHE WHTEIUTEeHITHje U ocehaja MPHUITaIHOCTH 3ajCTHHIIH.

Kana cy uHTerpucanu y HacTaBHe akTHBHOCTH, IPa3HUIIM MOT'Y TIPECTaBIbaTH
BpeIHy cIoHy u3Mel)y dopmamHor obpas3oBama M JIMUHUX HCKYCTaBa YYEHHKA.
IIpema Baptiour u Cannepnenn (Bartleet & Sunderland, 2016), oBakBu canpxaju
OJIaKIIaBajy MOBE3UBAE MIKOJICKUX TEMa Ca CBAKOJHEBHUM KHBOTOM JIEIIE, TTIOJICTH-
gyhu aQeKTHBHO y4eme Kao OCHOBY eMIaTHje. YToTpeda My3uKke — HEHM30CTaBHOT
Jie7la MHOTHX TIPa3HUYHHX PHUTyasla — JOMPUHOCH E€CTETCKOM JOXKHBIBbAjy, Pa3BOjy
KyJATYPHE OCETJBMBOCTH U jauamy colfjanHe mosezaHocT (Shaw, 2016; Villodre,
2014). Y nopoarIHOM KOHTEKCTY, My3HKa YeCTO (DYHKIIMOHHIIEC KA0 HOCHUJIALl TPAIH-
uwje, mrro notephyjy hamh u Bypharosuh (Cali¢ i Purdanovi¢, 2020), Harnamasa-
jyhu mopoaMily kKao MpUMapHH IPOCTOP YIIO3HABama JIele ca My3MUKHM Haciehem.
VY ckiangy ca caBpeMEHHM AWAAKTHIKMM M METOAWYKHAM IIPUCTYIHMA, MIPA3HHIH Y
HACTaBM MOTY OMTH pa3MaTpaH! Kao MyITHANMEH3NOHAIHHU CapKaju:

—  KYImyponowiKku, jep MPYyXajy YBUI y CONCTBEHE KYJITYpHE U BPEIHOCHE
OKBUpe M omoryhaBajy ymosHaBame pasnuuutux Tpamuiuja (Edensor,
2020; Karlsen, 2011);

—  OpywmeeHu, jep MOACTUYY capaiby, HHTCPAKIIM]y U 3ajeTHUYKE aKTHBHO-
cti y mkonn ¥ nopoaunu (Fitzpatrick, 2022; Joseph & Southcott, 2013;
Stamatovi¢ & Milosevi¢, 2017);

— aghexmugnu u ecmemcku, jep MyTeM My3UKe aHTXY]y EMOIH]je U pa3BUjajy
€KOJIOIIKY U eMolnoHanHy uaTeaureHmjy (Westerlund & Partti, 2015).

HacraBHu canpikaju, kao Jeo 00pa30BHO-BAaCIHUTHOT IMpolieca, Tpebda Jia moj-
CTHYy KPUTHUYKO MHUIbEH-e, apeKTUBHU Pa3BOj U MOBE3HUBAE C KYITYPHUM M JIHY-
HUM HCKycTBHMa y4eHuka. bemojuna IManosuh u I{umosuh Capajmuh (Belojica
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Pavlovi¢ i Cicovi¢ Sarajli¢, 2018) ykasyjy Ha TO Jla Cy HACTaBHH CaJpKajH KyJITypHO
YCIOBJGECHH U MPOMEHJBUBH, IITO IPA3HUKE YHHU MOTOJHUM OKBHUPOM 32 MHTETPH-
CaHU MPUCTYII YUCHY.

BaxHO je MeTOI0MONIKK HATIIACUTH Ja OPOJUYHA UCKYCTBA Mpa3HUKa MOTY,
au He Mopajy OUTH pelurujcka: oHa 00yXBaTajy CBETOBHE 00HMuaje, TOPOJUIHE Tpa-
JUIHje, KYITypHEe aKTUBHOCTH TOIYT MOCETa KOHIEPTUMA, O30PHUILTY W My3e-
juMa, Kao ¥ riaodamHe gorahaje u melhyHapomaae gane. Ctora ce mopoandHe BpEaHO-
CTH HE MOT'Y IIOMCTOBENMBATH UCKJBYYHBO Ca PETUTHJCKIM CapiKajuMa.

Hako mopouyHu KOHTEKCT MPEICTaBIba MOJIA3HUIITE 3a MPBa KYJITYpHA UCKY-
CTBA JIelle, y IIKOJIM MPa3HUIN J0o0H1jajy MeAaromky 3Ha4a) TeK Kaja cy METOAMYKA
00JINKOBaHU Y HACTABHUM MaTrepujanuma. KOHCTPYKTHBHCTUYKU TPUCTYIT HACTABH
(Spanovié, 2013; Kelly-McHale, 2011; Webster, 2011) nHarnamasa ia Teme 3aCHO-
BaHE Ha PEaJHMM HCKYCTBMMA yYEHHKa ITOICTHYY Ay0Jbe pasyMeBame M aKTHBHY
U3rpaliby 3Hamba, TO YAHH IPA3HUKE MOTOIHNM, JId CaMO aKo CY METOIMYKH IIPO-
MUILbEHO 00paheHu.

HopMmatuHu okBHp npasHuka y Cpouju neduHucaH je 3aKOHOM O JIp>KaBHUM
u apyrum npasaunmma (2001), Koju pa3inukyje qpkaBHE, BEpCKe U ApYyre Ipa3HUKe.
Haxo oBa kinacudukalyja Hije HACTaBHH CTaHJIap/l, OHa YHHHU JIPYIITBEHN KOHTEKCT
y KoMe IKoJsia 1 yinoenunu gynkunonumry. OTy/a je pejieBaHTHA Kao M033AMHa aHa-
JM3e, alu He oapeljyje HacTaBHE caapkaje.

Uctpakusame hamih u Byphanosuh (Cali¢ i Purdanovi¢, 2020) noxasyje na
MHOTe nopojuie o0enexaBajy MojeIuHe NMpa3HUKE, ald OBM MOJAAIM HE MOKa3yjy
BpPEIHOCHE OpHjeHTalrje, Beh mpe yKa3yjy Ha paclipocTpameHoCT oapeheHux pury-
ana. To oTBapa Ba’kHa ITeAaroIka MUTamka 0 TOME Y K0jOoj MEPH YIIOCHHUITH IPETIO3Hajy
Pa3HOBPCHOCT NMPa3HUYHUX MPAKCH Y JPYIITBY.

VYV OKBHpPY KyJITYPOJIOIIKH OCETJHUBOT IPUCTYIIA, YIIOCHUIIN My3UYKe KYIType
MMajy MOTCHIHjal Ja TOJpKE pasyMeBame KYITYpHUX oOpasala W IMOBE3HBAHbEC
HACTaBHUX CaJpikaja ca HICKyCTBUMA yUEHHUKa, alii O3 HaMeTama OMIT0 KaKBUX BPE/I-
HOCHHX opHjeHTanmja. Y ckiany ca tum, Autuh (Anti¢, 2016) u Xyc (Hus, 2013)
uCcTUIy Ja yiuOeHunu Tpeda 1a MOACTHIY KPUTHYKO MHILBEHHE, EMOIMOHAIHY aHTa-
’KOBAHOCT M KPEaTHBHOCT YYEHHKa, a He Jla HyJe MOjelHOCTAaB/beHE MpPUKa3e Mpa-
3HUKA.

[Nonazehn ox 0BHX TEOPHjCKMX M MENArOIIKMX OKBHPA, MPa3HUIM Y HACTaBH
My3WUYKe KyIaType He Tpeba aa Oyay mpeacTaBbeHU Kao jeJHOCTABHHU ,,IIOBOJHU 32
necMy”’, Beh Ka0o KOMIUICKCHU KyJITYpHU (peHOMEHH unje 00MUKOBamke y YIIOeHHIMA
MOK€ MMaTH 3HadajHe IeJlarolike UMIUIMKanyje. 300T Tora je Ba)KHO MCIHUTATH Ha
KOjH HAYHH Cy pa3IM4IUTE BPCTE MPa3HUKa — PEIIUTHjCKH, CBETOBHH, KYITYPHH B O0H-
YajHU — 3aCTyIJbEHE Y YLIOCHUIIMMA MYy3WUKe KYIATYype 3a MPBH LHUKIYC OCHOBHOT
o0pa3oBama, Kao U y K0joj MepH HauMHU HHX0BE 00pajie MoJpikaBajy pa3yMeBarmbe
KyJATypHE Pa3sHOBPCHOCTH M a()eKTHBHH pa3Boj ydeHHKa. OBa aHanM3a Mpe/ICTaBIba
LIEHTPaJIHY II1Jb OBOT paja.
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Meton

[IpenmeT UCTpakuBama MPENCTaBIbAjy CaIpKaju O NMpasHUIHMMa Yy YIOeHH-
IIMMa 32 HACTaBY MY3UYKe KYJIType y IPBOM IMKIYCY OCHOBHOT 00pa3oBama y Pemy-
osmrn Cp6uju. Mimajyhu y Buly Ja mpasHUIM Kao KYJITYPHH, IPYIITBEHU U adek-
TUBHHU ()CHOMEHH JIO cajia HUCY OWIIM IIPEIMET CHCTEMATHYHE aHAIN3E Y YIIOCHHYKO]
JUTEPATYPU U3 OBE 00JIACTH, ITUJb UCTPAKUBAKA OMO je N1a ce YTBPIH Ha KOjU HAYHH
U y K0jOj MepH YIIOSHUIIM MY3MUYKe KYJIType MPelCTaBibajy pa3nduTe BPCTE Ipa-
3HMKA U J]a C€ aHAMM3UPAjy MYy3UIKH CaIpiKaju ¥ JUIAKTHIKO-METOIUIKN TIOCTYIIIN
KOjuMa ce TH caapxaju oopahyjy.

VY ckiay ca TEOPHjCKUM IMOJIAa3UIITHMA M3JI0KEHUM y YBOJY, HCTPaKHBAHE
j€ HacTojajo Jia yTBPAH Y KOjoj MepH YUIOCHHUYKHU CaapKaju O Mpa3HUIMMa OJIpaka-
Bajy pa3HOBPCHOCT KYJITYPHHUX IIPAKCH YYCHUKA — BEPCKHUX, CBETOBHUX, IIOPOANYHUX,
JIOKAJTHUX ¥ MHTEPHAIIMOHAIHUX — Kao M Ha KOjU HaYMH HauyMHW 00pajie HaCTaBHOT
cajpkaja 0 IPasHUIMMA MOTY TIOAPYKATH UCXOIE Y KOTHUTHBHOM, a()eKTUBHOM H IICH-
XOMOTOPHOM JIOMEHY, Y cKnany ca birymoBom TakcoHoMujoM (Bloom, 1956).

Ilonasehu on HaBemeHOr IMJba, JEPUHUCAHU Cy clefechM HCTpakUBauKU
samand: (1) yTBpAOMTH 3aCTYIUBEHOCT caapikaja O MpasHUIKMMa y yUOeHHIHMa
My3ndke Kyarype 3a [-IV paspen; (2) xinacudurkoBaTu MpasHAYHE Caapikaje mpema
yTIBpheHUM KpuTepHjymMuMa (cdepa obdenexaBama, KapakTep Mpa3sHUKa U MECTO Mpa-
3HOBama); (3) aHANM3UPATH IUAAKTUYKO-METOJUYKE MOCTYIKE Y MPEACTABIbAY
caapkaja O MpasHUIMMAa (HAYMH Tpe3eHTanmje, nparehe aKTUBHOCTH, MUTamka H
3a1ann); (4) aHaIM3UpaTH THIIOBE MY3WUKHX Cap)kaja KOjU Cy MTOBE3aHU ca Ipa3Hu-
uMa (recMe, KOMITO3HUITHje, My3HUKe UTpe).

OBako QopMmynucanu 3amamu oMmoryhaBajy CHCTEMAaTHUHY W aHATUTHIKH
JocinenHy o0paay HacTaBHUX MaTepujaia.

VY ucTpaxuBamy je MpUMEHEHAa KBAJIUTATHBHA aHAIN3a CaApikaja, Koja 00y-
XBaTa WACHTU(PUKOBabE, KIacu(DUKAIN]y U HHTEPIIPETAIN]Y TEKCTYaTHUX, BU3YyeJI-
HUX M MY3WUYKHX eJIeMeHaTa y YIOCHHIMMa My3WUYKe KyNType. JequHUIly aHau3e
YHHU CBAaKW HACTaBHHU CETMEHT KOjH TeMaTCKH ynmyhyje Ha IMpa3HUK WM je y Helo-
Cpe/IHOj BEe3HU Ca HEeroBUM olellekaBameM (TecMa, KOMIO3HUITja, WIIycTparyja, mpH-
JIOT WJIM TEKCTYaJIHO YITYTCTBO 3a akTHBHOCT). [la Ou aHanmm3a Omina cucTeMaTHdHa U
yckiaheHa ca caBpeMeHUM TeOopHjcKuM npuctynuma (Barna, 2017), npasandnu canp-
XKaju KIacu(UKOBAaHU Cy IIpeMa TPH Tpy-Tie KpUTEpHjyMa:

Cdepa obenexaBama

— jaBHU IPa3HUIM — 00eJIeXKaBa]y ce HAa HUBOY JPKaBe WIIU IUPE 3ajCTHHIIC
(HIp. Ip>KaBHU U Mel)yHapOJHH MIPa3HULIN);

— TPUBATHU MPa3HUIM — UMAjy 3Ha4a] Y OKBUPY IIOPOIHUIIC HITH YXKE 3ajCIHH-
e (HIp. poheHaaH, KpcHa cliaBa).
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Kapakrep npasHuka

— BEPCKU TPa3HHIM — 3aCHOBAHM Ha PEIUTHjCKUM Tpaaunujama (HIIp.
Boxwuh, Yckpc, Pamazancku 6ajpam);

— CeKyJIapHU Npa3HUIH — JHUIICHH PEJIUTHjCKOT 3HaYCHha, 3aCHOBAHH Ha JIPY-
LITBEHUM WM KyITypHUM oOenexaBamnMa (Hip. Hosa romguna, [laH
JPYKABHOCTH).

Mecto npa3zHoBama

— TOPOAWYHU MPa3HUIM — 00eNexaBajy ce y OKBUPY IMOPOJUYHE 3ajeIHULIE
(amp. poheHnan, KpcHa ciiaBa);

— JIOKQJTHHU Tpa3HUIN — CHCHU(PUUHY 3a oapeheHy 3aje[HUIly WM PEruOH
(amp. rpajcke ciaBe, JOKaJTHe MaHU(ecTaluje);

— JIpKaBHU IPa3HUIM — 00elie)kaBajy ce Ha HAIlMOHATHOM HUBOY (HIp. JlaH
Jp)KaBHOCTH, [laH IpuMUpja);

— HHTEPHAIMOHAIHU MPA3HHUIM — MPENo3HATH U 00eJIekKaBaHU III0OATHO
(amp. [an nerera, Jlan mupa).

OBakBa kiacuQukaluja omoryhara ja ce yiloeHMUKd MaTepHjall aHau3upa y
[IMPEM KYJITYPOJIOIIKOM ¥ JPYIITBEHOM KOHTEKCTY, Ca YOYaBaEM Pa3HOBPCHOCTH
Y HauMHa JUIaKTHIKe oOpaje.

Marepujai 3a aHaIU3y YHHUIU Cy YIIOCHHUIIM 33 HACTABY MYy3UUYKE KyIAType Y
MIPBOM IIMKITYCY OCHOBHOT 00pa3oBama KOjH Cy, y BpeMe CIpoBolemha HCTPAKUBAbhA,
OwiIM 3BaHWYHO 0J0OpeHH 0] cTpaHe MUHHCTapCTBa MPOCBETE, HAYKE M TEXHOJIO-
IIKOT pa3Boja y ckiaay ca 3akoHoM o yubenunuma (2018). YkynHo je aHanmu3upaHo
34 yiibenuka: 8 yubeHuKa 3a MpBU pa3pe, 8 yiloeHHuKa 3a Ipyru paspe, 9 yiioeHuka
3a Tpehu paspen 1 9 yuOeHrKa 3a YeTBPTH pa3pel.

VY wucTpaxkuBame Cy OWIM YKJbYUEHH YUOCHUIM CBHX Bonehmx m3maBaua:
3VHC, Kpearusau nenrtap, Kner, BUI'3 mxoncro, Exyka, HoBu Jloroc, Hosa
mkona u Bynkan 3Hame. OBako KOHIUITHPAH y30pak 00e30ehyje pernpe3eHTaTuBHOCT
y MOTJIEAy M3JaBavKe IMPaKce U MPOrpaMcKe pa3HOBPCHOCTH.

Pesyararu

VY cknany ca neUHHCAHUM HMCTPaXMBAYKUM 33/lalliMa, y OBOM ey paja
NpHUKa3aHU Cy Pe3yiITaTh aHaJIM3e caJpikaja yuOeHHKa My3WdYKe KyJIType 3a IpBH
IIUKITYC OCHOBHOT o0Opa3oBama. [{nis anammse O1o je 1a ce yTBpAU y K0joj MEepH U Ha
KOjM Ha4YMH Cy y yIOSHHINMA 3aCTYIUBCHN CaAprkaju KOjU ce OHOCE Ha MPa3HUKE —
MOPOJIYHE, BEPCKE, CBETOBHE M JIpyTre KyJITypHE 00JIHKe ITpa3HOBama. AHAINU30M CY
oOyxBaheHH yIIOCHWIIM CBUX H3JaBada KOjU Cy Y YHoTpeOu, a pe3yiTraTtd cy
cucTeMaTn3oBaHu y Tabenama mo paspeamma. CBaka Tabena Caipikd Iperiien
HACTaBHUX jeJINHMIA Y KOjHMa Ce jaBJbajy MecMe U MY3WYKH CaapiKaju IOBE3aHH C
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Ipa3sHUIMa, [MTO oMoryhaBa ymopemHo carjiefaBame HBHXOBE 3aCTYIUBEHOCTH H
Pa3HOBPCHOCTU KpO3 paspesie IPBOT LUKIyca. YKYIHU HOJAlM YMHE OCHOBY 3a
MHTEPIPETaNNjy pe3ynrara o HCTPaXXUBAYKUM 337allMa | 32 MPOIEHY IeAaromKe
(yHKIUje MPa3HUYHUX CaApKaja y pa3Bojy My3HUKe KyJIType yUCHHKA.

Tabena 1. Ilpezcned cadpacaja o npasHuyuma y yubeHuyuma my3uixe Kyimype
3a npeu pasped OCHOGHe WIKOJie

YubeHux

HacraBHu caapikaj o mpasHUIIMa

. Mysuuxa xynmypa 1, Y1i0eHuk 3a
1. pa3pen ocHoBHe mKoe /
3YHC

. Mysuuxa kynmypa 3a npsu pazpeo
ocnogne wikosie / KpeaTUBHU LIeHTap

. Mysuuka kynmypa — Mawa u Pawa,
VY1i6eHuK 3a IIPBU pa3pes OCHOBHE
mkoute / Klett

. Mysuuka kyaimypa 1, Y1i0eHuK 32
NIPBU pa3pei OCHOBHE IKOJIe /
BUI'3 mkoncTBO

. Mysuuka crukosnuya 1 — My3nuka
KynTypa 3a 1. pa3pes; OCHOBHE HIKOJIE
/ Enyka

. Mysuuxa kynmypa 1/

Hogu Jloroc

Pohenoancka necma, Hemo3HaTH ayTop

Hosocoouwrwa necma, 3. M.
Bacusbeuh

Jleoa Mpas, A. Kopah

Pohenoancka necma, HeEO3HATH ayTOP
Hajnenmwa mama na ceemy, A. Kopah
Pohenoancka necma, HeTIO3HATH
ayTop

boowcuh bama, HapoHa IecMa
Yexpure jympo, J1. Tlat

Llenypu ce jenxa, I'. I'pyjuh
3eonyuhu, npenes: JI. Iar, I1.
[jepmonT

Pohenoancka necma, HeTIo3HATH
ayTop

Hajnenwa mama na ceemy, A. Kopah
Oj, Baomwaue, Hapo/iHA TIeCMa
Hajnenwa mama na ceemy, A. Kopah

Pohenoancka necma, HeTIo3HATH
ayTop

Jenxa, M. Kpacea

3eonuuhu, 11. IljepnioHT

Tpumunu cmo 6ecmu mase, P.
MuocaBibeBuh

Jleoa Mpase ne ckpehu ca cmase,

A. Kopah

boorcuh, booicuh brazu dan, HapoaHa
necMa

boowcuh bama, napoaHa recma
Mamuno xono, JI. Ilpenas

Hajnenwa mama na ceemy, A. Kopah
baxka, 3. Konapuh Kumryp

Yexpwma necma, C. Munuh
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YubeHuk

HacraBau cagpikaj o mpasHHInMa

7. IIEBAM CBHUPAM CJIVILIAM I,
Mysuuka KyJaTypa 3a IpBH pa3pen
OCHOBHE IIKOJIE /

HOBA IIKOJIA

8. UYapobnu ceem mysuxe — My3nuka
KyNTYypa 3a IPBHU pa3pes OCHOBHE
mkode / Klett

Polenoancka necma, Hemo3HATH ayTOP

Heoa Mpas3, T'. Unuh
Polenoancka necma, HeTIO3HATH ayTOP

Tabena 2. Ilpeeneo cadpaicaja 0 npasHuyuma y yubeHuyuma my3uixe Kyamype
3a Opyau paspeo OCHOBHE WKOJle

YubeHuk

HacraBHu canpikaj o mpasHUIIMa

My3uuka kynmypa 2, Y110eHUK 3a
JPYTH pa3pei] OCHOBHE 1miKoie /
3aBoj 3a ylIOeHUKe

My3uuka kyamypa 3a opyeu pazpeo
ocnogne wikosie / KpeaTuBHU LIeHTap
My3zuuka kynmypa — Mawa u Pawa,
Y1ibeHuK 3a qpyru pa3pe]; OCHOBHE
mxone / Klett

Mysuuxa kynmypa 2, YubeHuK 3a
JPYTHU pa3pe]l OCHOBHE IIKOJIE /
BUI'3 mkoncTBO

Mysuuka kyamypa 2, YI0eHUK
3a IPYTH pa3pe] OCHOBHE LIKOJIe /
Hogn Jloroc

Mysuuxa epmewixa 2 — Y110€HUK
3a IPYTH paspe] OCHOBHE miKkore /
Eduka

Hpumunu cmo eecmu mase,
P. MunocasiseBuh

Cpye, B. Nnuh

Cnacumo jenxe, JI. Tlat

0j, Baomwaue, Baomwaue, HapoIHA
necma

booicuh, Boocuh, braeu dan, HapoaHa
necma

Mamuno xono, J1. Ilpenas
Polenoancka necma, HENMO3HATH ayTOP

Hosozoouwrmwa vecmumka, J. AnaMoB
0j, Baomwaue, Baomwaue, HapoTHa
necma

Jbyou nuxyjme, HapoJHa TIeCMa
Yecmumxa majuuyu, J. Kannan
Moja mama ousno npuua ceaxe Hohu,
A. Kopah

3enena necma, J1. M. Bokan

Oj, baowaue, baowaue, HapoHA
necma

Cpehna Hosa eoouna, C. bapuh
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YubeHuk

HacraBau cagpikaj o mpa3sHHInMa

TIEBAM CBUPAM CJIVIIIAM 2 —
Mysuuka KyJaTypa 3a ApYyry pa3pen

OCHOBHE IIIKOJIE /
HOBA HIKOJIA

YapoOHu cBeT My3HuKe — My3nudka
KyJTypa 3a APYTH pa3pes OCHOBHE
mxoute / Klett

Mamuno xono, JI. IIpenas
Hoga 2oouna, Cr. Kopynosuh
Polenoancka necma, HeTIo3HAT ayTOP

Heoa Mpas, J. burenn
Boowcuh, Boorcuhi, HapoHa IecMa
Mamumno xono, JI. Ilpenas

Tabena 3. Ilpeaneo cadpcaja o npasHuyuMa y yubeHuyuma My3uixke Kyaumype
3a mpehu pasped ochosHe wikoie

Y1ubenux

HacraBHu caapikaj o mpasHUIAMa

Mysuuxa kynmypa 3, YIIOCHUK 32
tpehu paspen ocHoBHe mmIKoe /
3aBoJ 3a ylIOCHHUKE

Mysuuxa kynmypa 3a mpehu pasped
ocHogHe wkoae /

KpeatuBuu nentap

My3uuxa kynmypa — Mawa u Pawa,
Yubenuk 3a Tpehn paszpen ocHOBHE
mkoie / Klett

Mysuuxa kynmypa 3, YubeHuK

3a Tpehu paspen 0CHOBHE IIKOIIE /
BUI'3 mixonctBo

Mysuuxa kyaimypa 3 — 3a Tpehu
paspen OCHOBHE 1KoJIe /
Jloroc

IIEBAM CBUPAM CJIVIIIAM 3 —
Mysuuka kyntypa 3a Tpehu paspen
ocuoze mkojie / HOBA IIKOJIA

3eonuuhu (Jingle bells), I1. TTueprionT
Cpehna Hosa coouna, C. bapuh
Heoa Mpas, A. Kopah

Boowcuhna necma, nHapoHa necma

Polenoancka necma, Hemo3Hat ayTop
Heoa Mpas, A. Kopah

/

3eonuuhu (Jingle bells), I1. TTueprionT
IHucmo [Jeoa Mpaszy, Y. Jlonuh
Jbyou, nuxyjme, Bnaguka Huxomnaj
Bemumuposnh

Hoesocoouwrwa necma, A. bamomn
Iucmo Jleda Mpas3y, V. Jlonuh
3eonuufiu (Jingle bells), 11. [TueprnoHT
Jbyou nuxyjme, HapoJHa TIecCMa

0j, Baomwaue, Baowaue, MaHACTUPCKA
necma

Anhenu nesajy, Bnaguka H.
Benumuposuh, M. Byphesuh
Hajnenwa mama na ceemy, A. Kopah
Pohenoancka necma, HeTIo3HAT ayTOP
Hoesozcoouwrmu npasnuk, M.
Jparyrunosuh

Mamuno xono, J1. Ilpenas
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Yubenux

HacraBau cagpixaj o mpa3sHHInMa

Yapobnu ceem my3zuxe — My3uuka
KyJTypa 3a Tpehu pa3pes OCHOBHE
mkone / Klett

MY3UYKA KVJIITYPA 3, Yubenuk
3a Tpehin paspes OCHOBHE mKoe /
BYJIKAH 3HARE

PACIEBAHO JETE 3, My3uuka
KynTypa — YIOeHUK 3a Tpehu paspen
OCHOBHE IIIKOJIE, /

BUI'3 mwkoacTo

Pohendancka necma, Hemo3Har aytop

0j, baomwauye, baomwaye, HaponHa
necma

Hosoeoouwrma necma 3a deyy, TeKCT 1
My3HKa ,,3eMJba rpyBa’”

Llapeno jaje, M. Obpanosuh

Jbyou nuxyjme, HapoJHa TIeCMa
3eonuuhu (Jingle bells), I1. TTueprionT
Koowcun, Booscuhi, braeu dawn, HapomHa
mecma

Polenoancka necma, Hemo3Hat ayTop
Mamumno xono, JI. Ilpenas

Jbyou, nuxyjme, Bnaguka Huxomnaj
Bemumuposuh

Ha senuxu nemax, M. T'arpeBuh

Tabena 4. Ilpeeneo cadpaicaja o npasHuyuma y yubeHuyuma my3uixe Kyamype
3a yemepmu pasped OCHOBHe WKOJIe

Yubenux

HacraBHu caapikaj o mpasHUIAMa

My3uuka kynmypa 4, YI0eHUK 32
YETBPTH pa3peil OCHOBHE miKoie /
3aBoj 3a ylIOCHHUKE

My3uuka Kyimypa 3a uemepmu
paspeo ocHosHe wikone /
KpeatuBuu nentap

Mysuuxa xkyaimypa 4, YIOeHHK 3a
YETBPTH pa3pes OCHOBHE MIKOJIE /
BUI'3 mkoncTBo

Mysuuxa xkyaimypa 4, YUIOeHHK 3a
YETBPTH pa3pell OCHOBHE IKOJIE /
Hosu Jloroc

IIEBAM CBHUPAM CJIVIIIAM 4,
MYy3HWYKa KyITypa 3a YeTBPTH
pa3peq OCHOBHE HIKOJIE /

HOBA LIKOJIA

Yapobuu ceem my3uke — My3HIKa
KYJITypa 3a YeTBPTH pa3pes
ocHosHe tikoute / Klett

booicuh, Boocuh, bnaeu oan, HapoaHa
I[PKBEHA

Cpelina Hoea 2o0una, C. bapuh
3eonuuhu (Jingle bells), 11. [Tuepriont

Cpehna Hoea 2oduna, C. bapuh

Cpehna Hoea coouna, C. bapuh

Cpehna Hoea coouna, C. bapuh

Pohenoarncka necma, HeTIO3HAT ayTOP
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Yubenux

HacraBHu canpikaj o mpasHUIIIMa

PACIIEBAHO JIETE 4, My3uuka
KyJITypa — YUOCHUK 3a YSTBPTH
paspen ocHoBHe 1koe / BIGZ

YV ceemy menoouja u cmuxosa,
My3uuka KyaTypa 3a 4eTBpTH
paspen / Eduka

MY3HUYKA KVJIITYPA 4, YubeHuk
3a YSTBPTH pa3pell OCHOBHE

mkone / BVJIKAH 3HAFBE

Pohenoancka necma, Heno3Har ayTop
Cpehna Hosa coouna, C. bapuh

Jlohe Boowcuh xonedo, oOnMdajHa mmecmMa
boorcuh, boowcuh, 6racu oan, HapomHa
necma

Pohendancka necma, Hemo3Har aytop
Hogozoouwra necma, I1. Crynen

Koowcun, Boosculi, 6aaeu dawn, HapomHA
mecMma

Cpehna Hosa coouna, C. bapuh
Jbyou, nuxyjme, HapoHa mecMa

3acmynmenocm npasHuuHux caopaicaja y yubenuyuma Mmysuuxe Kyamype.

[pBu HCTpaKMBAYKU 33JaTak OJHOCHO Ce Ha YTBphuBame oOMMa U 3aCTYIJLCHOCTH
TeMaTHKe MPa3HUKa y YIIOSHUIIMMA My3UUKe KynType. Pe3ynratu noka3syjy 3Ha4yajHe
BapHjanmje y 0pojy ¥ CTPYKTYpH Tiecama Ipa3HuIHe TeMaTHKE 10 pa3peanMa 1 u3za-
BadyuMa.

Bpoj pazmrunTix necama mo paspearma:

— Ilpeu paspen: 17 pasmuumtux necama (pacrion 1-11). Hajsehu 6poj
caapkaja uMma yiioenuk Hosu Jloroc (11 mecama).

— Jpyru paspen: 15 mecama (pacmon 1-7). Hajpehy 3actymibeHoCT MMa

yibenuk Hosu Jloroc (7 necama).

— Tpehu paspen: 18 mecama (pacmon 0—7). Hajsehy pasHOBpcHOCT uMajy
yuoenuy Hoeu Jloroc u Byskan 3Hame.

— UYersptH pazpen: 7 paznuuutux necama (pacmoH 1-4), mTo mpencraBiba
YOUJBMB T1aJ] y OHOCY Ha ApPYTe pa3pere.

YxymHO uaeHTHGUKOBaHO: 95 mecama npa3HuuHe Tematuke: | paspen: 34, |1

paspexn: 20, I1I pazpen: 26, IV pazpen: 15.

OBH TOJAIM MOKA3Yyjy Aa Cy MPa3HUYHU CaAPKajy HAj3aCTYIJCHHU]U Y TIPBOM

U TpeheM paspeny, 10K ce y YeTBPTOM pa3pey BHXO0B Opoj 3HATHO CMamyje.

Knacugurayuja caopacaja o npasnuyuma. Y cKiagy ca KIacH(PpHUKAITHOHIAM

TTopoauynu npa3HULA

— Hajdpeksentauja kateropuja.
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— JHowmunupajy: Pohenoancka necma, Hajnenwa mama na céemy, Mamuno
xono, baka.

— Hctnuy adexTHBHY TUMEH3Hjy HACTaBE M Be3y Iecama ca HEMOCPETHUM
HCKYCTBHMa yYEHHKA.

CBETOBHU MPa3HUII
— JKaHpOBCKH M CTWIICKH Hajpa3HOBPCHHja rpyIia.

— Hajuemhe necme: Cpelina Hosa eoouna, 3eonuuhu, /leda Mpaz, Hoso-
200ULUIbA NecMa.

— Hwmajy BECOK MOTHBAIMOHY IIOTCHIIN]all ¥ IPETIO3HATIEUBOCT Y YICHIIKOM
UCKYCTBY.

Bepcku npazaunu
— YMepeHo 3acTyIJbeHH, IPUCYTHU Y CBUM pa3peaurMa.

— Hajyuecranuje necme: Boorcuh, boocuh brazu oan, Ojf, Baowaue, Boocuh
bama, Ycxpuwirwa necma.

— Osu canprkaju Hajuenrhe mpare TpaaUIIHOHATHE MEIOAM]e U TEKCTORBE.
IIpomopruje kateropuja: mopomuunn: 45-50%; cBeropun: 30—35%; Bepcku:
npubmkHO 15%.

OBa CcTpyKTypa IMoKa3yje 1a Cy yIIOCHUIN HajBUILE OCIOmCHH Ha Cajpikaje
OJICKE CBAaKOJHEBHOM KHMBOTY YUCHHKA, Y3 YMEPEHO [IPUCYCTBO BEPCKHUX MPa3HUKA
Y MUHUMAJTHO MPECTaBJbabe HHTCPKYITYPHHUX eJIeMEHATA.

Ananuza memoouuxux nocmynaxa. Tpehn HCTpaKMBAYKH 331aTaK OJJHOCHO ce
Ha aHaJM3y HauWHa 00pajic HACTABHHX Cajprkaja O Mpa3HUIMMA.

Bpoj [Ipouenar

Twun akTUBHOCTH
yIOeHHKa (%)

IleBame 34 100
Crymiame My3uke 28 82,3
KpeatuBHe akTHBHOCTH (pHTaM, MOKPET, 6 176
CLIEHCKH NPHUKa3) ’
AHaIUTHYKe aKTUBHOCTH (IIOPEKIIO TIecMe,

. 4 11,7
cuMOO0JIHKa, yiora y oondajuma)
TekcryanHa 00janImbema 0 MpasHUIIMa 20 58,8
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H3Bohere My3uKe MeBambeM MpeACTaB/ba JOMHUHAHTHH OOJMHMK paja Mpu
o0paii Ipa3sHUYHKX CapiKaja, JOK je CIyllame My3HKe 3acTyIubeHo y BehuHu yrioe-
HUKa Hajuenrhe Kao MpuUMep MY3HUKOT JIOKHBJbaja TMpa3Huka. KpeatuBHe u aHau-
THYKEe aKTHBHOCTHU Cy pETKe, IITO 3HAYM Ja MOTEHIHUjall MPa3HUYHUX CajpiKaja 3a
pa3BOj KPUTHIKOT MHIILBEIHA, PA3yMEBabe KYITYPHUX BPEIHOCTH WM 32 HHTEPIH-
CITUTUTHHAPHO MTOBE3UBAE 0CTA]y HEJAOBOJFHO UCKOPHUIINEHH.

YeTBpTH NCTPAKUBAYKH 331aTaK AHAIM3HUPAO je TUIaKTHIKE KOMIIOHEHTE Koje
IpaTe Mpa3sHUYHE CaapiKaje.

Y Hajmiahum pazpenuma JOMHUHHUPAjy OIMCHA TEKCTyalIHa o0jaumerwa ([lma
je Boocuh?, [lIma je Yckpc?), npunarohena y3pacty. OHa Cy KpaTka, T0JMOBHO je/I-
HOCTaBHa M 4ecCTO IOBe3aHa ca wiyctpauujama. [Ipareha nmurama ycMmepaBajy yue-
HUKE Ha JMYHO UCKYcTBO (Koju ce npasuuyu crase y meojoj nopoouyu?), 4uMe ce
ocTBapyje OyMcka Be3a u3Mel)y MIKoJICKOT caipikaja ¥ IOPOJUYHOT KHBOTA. 3a1amu
CY JeZIHOCTaBHH, YTJIIaBHOM y ()OPMH Ipero3HaBaba H HaBolema.

Y tpehem paspeny jaBibajy ce CIOKEHH]ja TUTaka U 331311, KOJU O] yUeHHKa
Tpake Ja KIacu(pUKyjy WIA CUCTEeMaTH3yjy npa3Huke. Ha npumep, 3amarak: Ynuwu
UMeHa C8UX NPA3HUKA Koje mu U meoja nopoouya ciagume y OK8UpY c8axkoz 200u-
wirbee 000a, YBOJM €JIEMEHT aHaJIM3e M JIOTUUKOT OpraHu30Bama rojaraka. Tume ce
MIPa3HUYHH CaapKaju IOBE3Yjy HE caMO ¢ My3MKOM Beh U ca MpHUM [T0jJMOBHUM Mpe-
kama (KaJieH1ap, TOIUIIIba 100a, KyJITypHa TPaIuIlja).

VY 3aBpIIHOM pa3pery NpBOT HUKITyCca, T0jeANHH YIIOSHHIIN YHOCE JUCKYCHOHA
NHUTaka U KOMIUIEKCHH]E 33/1aTKe, KOjU YYEHHIMMa OTBapajy MIPOCTOP 33 BPESIHOBAHE
U KPUTUYKO MHILBEE-e. OBzIie ce MOTy HahM TUTamka 0 3Ha4Yajy Mpa3HUKa 32 3ajeTHHILY
Wi nopeheme HauMHa ClaBJbeha PA3IMYMTHX Mpa3HHUKa. [ako cy oBakBH 3ajaaly
pebu, oHn MMajy 3HauYajaH TUAAKTUYKY MOTEHIMjal, jep Ipena3e rpaHule My3HIKe
HACTaBe W MHTETPUIIY cajpkaje ¢ TpajaHCKUM H KyJITYPOJIOIIKAM 00pa30BambEeM.

VY umenwHM mocMartpaHo, npareha nmuTama U 3amay npare pa3BOjHU TOK yde-
HUKa: OJ] jeTHOCTAaBHOT yIIO3HaBama U npeno3Hasama (I-1I paspen), npeko kiacudu-
karje u cucremarusammje (111 paspen), 1o mpBUX MOKyIIaja KPUTHYKE aHAIU3E U
BpenHoBama (IV paspen). Mnak, noMuHaIja perpoIyKTUBHUX 3aaTaKa yKa3yje Ha
notpedy J1a ce y CBUM pa3perMa jadajy KpeaTHBHU U aHAJTUTUYKH €JIEMEHTH.

IIpareha nmuTama u 3a1any y BE3U ¢ Mpa3HUIIUMA UMa]y U3PA3UT MOTEHIHjall
Jla HacTaBy My3HWYKe KyJIType NpHOJIMKe CBAaKOIHEBHOM )KMBOTY ydeHHKa. Hbuxosa
MOCTYITHA pa3pajia Kpo3 pa3pejie Nokasyje na YIOSHHUIH MIPETo3Hajy yJIory Mpa3HuKa
Ka0 MOTHBAIIMOHOT U KYJITYpOJOIIKOT (akTopa. MehyTuM, cucremMaTndnuje yKiby-
YMBambe KPEeaTUBHUX M JAMCKYCHOHHX 3ajlaTaka MOTJIO OW J1a JONpHHECE pa3BHjamby
KPUTHYKOT MHUIIUBbEH-A U Ty0JheM pa3yMeBamy KyITypHE TPAAULIHje.

[Ipa3HnuHM cagpxaju 3acTYIUBEHH Cy y 3Ha4YajHO] MEpH y yUOeHHIHMa
My3uuKe KyaType. HajydecTtannju cy mopoandHH U CBETOBHH NMPA3HHUIH, JIOK CY Bep-
CKHM IIPUCYTHH, aiH pehe. METOAMYKN MPUCTYI je MPETESKHO PEernpoNyKTHBAH, y3
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HEJIOBOJLHO Pa3BHjeHe KPEeaTHBHE U aHAIUTHYKE akTHBHOCTH. [Iparehn 3amanum noka-
3yjy pa3Boj Ol jeJHOCTAaBHHX Ka CIOKEHUjUM, aJIi OCTaje 3HayajaH MpoCTOp 3a YBO-
heme KpUTHIKOT MUILJBCHA U HHTEPAUCIUILTHHAPHOCTH.

Auckycuja

Pesynratu cripoBeeHOT HCTpaKMBamba MOKa3yjy Ja caipkaju O MpasHUIUMa
y yuOeHHIIMMa My3U4Ke KyJIType HOce 3HauajaH aeKTUBHH, KYITYPHH 1 MOTHBAIIU-
OHH NOTEHIIMjall, ajii a CY HAYMHH HUXOBE JHIAKTUYKO-METOANYKE 00paje 1esu-
MUYHO orpaHuucHd. HajBeha ydecTamocT MOpPOAWYHUX W CBETOBHHX IpPAa3HHKA —
HApOYHTO pOoh)eHIAaHCKUX ¥ HOBOTOJMIIBHMX — yKa3yje Ha HaMepy ayTopa ylOeHHKa
Jla HACTABHE TeMe MOBEXY Ca HEMOCPESIHUM U €MOLIMOHATHO OJMCKHM HCKYCTBHMA
VUEHHKa, IITO je y CKIaay ca KOHCTPYKTUBUCTHYKMM mpuctyrnoM HactaBu (Kelly-
McHale, 2011; Spanovié, 2013). OBakBa 3aCTyIJbEHOCT je OYEKHBAHA, jep je Y pAHOM
IIKOJICKOM Y3pacTy MOPOJWYHH KOHTEKCT jeJlaH O]l Haj3HAYajHHjUX U3BOpa KYITYp-
HUX ¥ a)eKTHBHUX HCKYCTaBa.

Bepcku mpasznunu, mehytum, unHe oko 15% aHanusupaHUX caapikaja, IITo je
3HATHO Marbe y OAHOCY Ha mopoauune (45-50%) u cBeroBHe mpasHuke (30-35%).
Haxo je mpucyctBo xpuihiaHCKHX Tpa3HuKa — Tpe cBera boxuha m Yckpca — y
CKJIaJly ca Hala3uMa o mopoaudHuM npakcama y Cp6uju (Cali¢ & Purdanovié, 2020),
3armaXeHo je Ja yIIOCHHUIN He calipike pUMepe KOjU ce 0OJIHOCE Ha TPa3HUKE JAPYTUX
KoH(]ecHja, MaKo cy OHM 3aKOHOM Tperno3Hatu. OBaj HEAOCTATaK yKa3yje Ha HEIO-
BOJHHO MCKOPHIITNEH MOTESHIINja)I TIPa3HUYHE TEMATHKE 32 Pa3BHjalbe HHTEPKYJITYPHE
OCETJFUBOCTH, pa3yMeBarbha U MOIITOBaKkA PA3IMYUTOCTH — BPEJHOCTH KOje Cy IIeH-
TpaJHE y CAaBpEMEHUM IPUCTyNIUMa My3udkoM obOpasoBamy (Karlsen, 2011; Villodre,
2014).

AHaJH3a MeTOIMYKHUX ITOCTYIaKa IoKa3aa je Ja ce yioeHuI Hajuenrhe ocia-
Hajy Ha U3BOl)ere My3UKe NIeBabeM U Ha aKTHMBHOCTH CITyllIamba My3HKe, JIOK Cy Kpe-
aTHBHHU, aHAIUTHYKUA ¥ HHTCPAUCIMIUIMHAPHH OOJHMIM paja MPHUCYTHH Y 3HATHO
Mam0j MepH. ako cy oBH OCHOBHH OOJIHMIIN aKTUBHOCTH IIPUMEPEHH Y3pacTy U HEO-
IIXOJIHH 32 pa3B0Oj TEMEJPHUX MYy3WUKHX yMeha, ’bUXoBa JOMHMHAIMja He oMoryhaBa y
MOTIYHOCTH pealn3aliyjy MOTEeHINjala Ipa3HIYHUX CaApsKaja 3a pa3Boj BUIINX KOT-
HUTUBHUX ¥ adeKTHUBHUX Hcxona. CIoKeHUje akTUBHOCTH KOje OU JOTIPUHEIIE OBOM
HJbY MOT'Y J1a 00yXBaTe: aHAIN3Y KYJITYPHUX U My3HIKHX 00€Nexja pa3HuKa, mope-
heme HaunHa oOenekaBama UCTHX MTPA3HUKA Y PA3IMYUTHM KYyJITypama, MUHHU-UCTpa-
JKHBAYKE MPOjEKTE O MOPOAUIHAM MY3UUKHAM TPAJUIIHjaMa, IMIPOBH3AIH]Y HITH Kpe-
Upamke KPAaTKUX MY3WYKHX MOTHBA HHCIHPHCAHUX MPa3HHINAMA, CIEHCKO OOIUKO-
Barbe WM JIpaMaTH3aIH]y MpasHUYHUX necama. OBakBe aKTUBHOCTH Y CKJIay Cy ca
CaBpPEMCHUM 3aXTEBHMa HACTAaBE MY3WYKE KYIType, KOja MOACTUYE KPHUTHYKO
MUIIJBCEE, KPEaTHBHOCT, HHTEPAUCIMIUIMHAPHE BE3€¢ M aKTHBHO ydernhe ydeHHKa
(Anti¢, 2016; Hus, 2013). Youenu naj 6poja v pa3HOBPCHOCTH MPA3HUYHKX CaAPKaja
y 4ETBPTOM pa3peiy yKasyje Ha TO Ja ce Mpa3HUYHE TeMe He Pa3BHjajy KOHTHHYH-
paHO y CKJIaay ca KOTHUTHBHUM HAlPEIOBamheM YUCHHKA. YTIPABO j€ Y OBOM Y3pacTy
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Moryhe YBOJWTH MpBE €IEMEHTE aHATMTHYKOT Pa3MHUIILbamba, TUCKYCHje U BPEIHO-
Barmba. 300r Tora Ou OWIIO METArouIKu HENTUCXOJHO J1a YIIOCHUIH YBOJE CIOXKCHU]jE
caapkaje koju omoryhasajy pazmarpame KyJITypHE yJore Mpa3HuKa, lbHX0BE CUMOO-
TMKe U 3Hadaja y pazmmuutuM 3ajenaunama (Fleer, 2004; Westerlund & Partti, 2015).
YxbydnBame caapikaja 0 MpasHUIMMA PA3IHYUTHX KYITYPHUX TpyIa 3HA4ajHO Ou
JIOTIPUHETIO Pa3BHjalby MYJITHKYITYPAITHOCTH U Mel)yCOOHOT pa3yMeBama.

[TocMaTpaHo M3 MEPCIEKTHBE MApPTHEPCTBA MOPOIHIE M LIKOJIE, Pe3yiTaTh
MOKAa3yjy Ja Mpa3HHIY UMajy 3Ha4YajaH MOTCHIMjall Ja MOJICTAKHY Capajiby OBa JBa
OKpYXeHa, alii J1a YIIOSHUIIM Taj MOTEHLIMjall He KOPHUCTE Y I0BOJbHO] MEpH. Y MECTO
CXBaTama MIKOJE Kao ,,orienana’” NOpOJHYHUX MPAKCH, MOKEJbHO je Ja Mpa3sHHIH
MOCITY)KE Kao IMOJIA3MIITe 33 33jCJHUYKE aKTUBHOCTH KOj€ MOJCTUYY HHTEPAKIIH]y,
JIUjaJior ¥ pa3yMeBambe YHyTap IIKOJICKE 3ajeHUIIE, Y3 MOMITOBAmbE HEHE Pa3HOIIH-
koctH. TakBe aKTHBHOCTH MOTY 00YyXBaTaTH IIKOJCKO-IIOPOANYHE IPOjEeKTe, MYy3H-
YKe paJMOHHMIIE, MPUKYIUbABE MOPOJMIHUX MY3UYKUX MPUYA HIH MPEACTABIbAE
MOPOJIMYHUX TpaaulnoHaIHuX necama (Bartleet & Sunderland, 2016; Joseph & Sout-
hcott, 2013; Stamatovi¢ & Milosevi¢, 2017).

VY menvHM MOCMAaTpaHo, pe3yiTaTH yKa3yjy Ha TO Ja Mpa3sHUIU y HACTAaBU
My3UUKe KYJIType MOTY HpeACTaB/baTH BaXkaH IIEJarollKH Pecypc KOju IoBe3yje
a(eKTUBHE, ECTETCKE M KYITYpOJIOLIKE aclekTe yuema. Jla Ou ce Taj moTeHuujan y
MOTITYHOCTH OCTBapHO, HEOMXOJHO je y Behoj Mepu pa3BWjaTH KpeaTUBHE, aHAJIM-
TUYKE U UHTEPKYIATYPHE aKTUBHOCTH, Ka0 M aKTUBHOCTH Ko0je oMoryhaBajy akTHBHO
yuemhe ydenuka. Ha Taj HauMH npa3sHULM MOTY (DyHKIIMOHHCATH Ka0 HHTETPATUBHU
HACTaBHH CaJIPXKaju KOJH TOMPHHOCE IISIOBUTOM Pa3BOjy YUCHHKA U jadarby MapTHEP-
CTBa IIKOJIC ¥ TOPOAHIIE.

3ak/pyuak

Pe3ynrati oBor UCTpakMBama MOKa3yjy Ja calipikaju o0 IMpasHUIuMa y ylioe-
HUIIMMa MY3U4Ke KYJIType 3a IPBH IIUKIIyC OCHOBHOT 00pa30Bama Moceyjy 3HayajaH
aeKTUBHYU, KYNTypHH W 00pa3oBHM moTeHIWjan. Mmak, cTemeH y KojeM je OBaj
MOTCHIIMjall OCTBAPEH 3aBHCU OJl BPCTE Mpa3HUKA M HAYWHA FHUXOBE AHIAKTHIKO-
MeToauuke oopaje. [lopoauyHu M CBETOBHHU Mpa3HUIM, moceOHo pohenaan u Hosa
TOJIMHA, TIOMHHUPA]Y V YIIOSHUYKHUM CaJipiKajuMa, IITO je Y CKIIaay ca BbHXOBOM IPH-
cyTHOIINY Y )KHBOTHOM UCKYCTBY YUCHHKA U FbUXOBHM MOTHBAI[HOHUM KapaKTePOM.
Bepcku npa3HUIN Cy yMEpEeHO 3aCTYIUBEHH, IITO Ce MOXKe 00jaCHUTH OpraHU3alijoM
IIKOJICKE T'OJINHE U TIPUPOJIOM HACTABHOI MPOTpaMa, ajli ¥ OrpaHHYCHHMa I0CTOje-
hux mcTpakuBama 0 MOPOAUIHUM IIpaKcama.

OBHM Halaszud He yKa3yjy Ha MaprHHAIN3AIM]y BEPCKHUX campxkaja, Beh Ha
notpedy Ja ce MPasHUIM IOCMATPajy Y IUPEM KYJITYPHOM OKBHPY — Ka0 MOT'yRHOCT
3a pa3BUjame KYITYpPHE OCETJBHBOCTH, HHTEPKYJITYPHOT Pa3yMeBama U MOIITOBAKkA
Pa3IMYUTOCTH.
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Henocrarak cagpikaja Koju ofpakaBajy NMpasHuKe OPYyruX KyATYPHHUX U KOH-
(hecHoHATHUX TPyIa OKa3yje Ja MPOCTOP 32 Pa3BHUjalbe MYJITHKYATYPATHE U HHKITY-
3UBHE JTUMCH3H]j€ HACTABE HUjE Y MOTIIYHOCTH HCKOPHIIThEH.

AHanuza yka3syje Ha TO Ja yUOEHHIM [PEeBACXOIHO HyJe aKTHBHOCTU H3BO-
hema My3uKe MeBambeM U aKTUBHOCTH CIYIIAha MY3UKE, TOK CY KPeaTHBHHU, aHAIH-
TUYKY M MHTSPAUCIUIDTMHAPHH OONUIM pajia 3HaTHO pele 3actymbenn. Mako je oa-
KaB MIPHUCTYII JISTUMHYHO OYCKUBaH y HajMitahum paspenrma, oH He omoryhasa na ce
y MOTIYHOCTH MCKOPHUCTE MOTEHIMjaId MPAa3HIYHEe TEMATHKE 32 Pa3BOj KPUTHUKOT
pa3MHIIUbakba, MAIITOBUTOI MY3WYKOT H3paKaBamka, HHTCPKYITYPHOT THjajora u
MOBE3MBakha IKOJICKOT YUeHa ca NCKYCTBUMA YUCHHKA.

[Nonamy ykazyjy 1 Ha HOoTpeOy 3a pa3BOjHO MPUMEPEHOM HaJOTPaIEOM Calp-
Kaja Kpo3 paspene. Cmameme Opoja M pa3HOBPCHOCTH MPa3sHUYHHUX caapxaja y
YETBPTOM Pa3peily MOXKE OTPAaHUYUTH Pa3BOj AHATUTUYKOT U KPUTHYKOT OZHOCA yde-
HHUKa TpeMa KyATypHHM oOpasiMa pa3HOBama, MOCeOHO y Mepuoiy Kaaa ce
IbUXOBE KOTHUTUBHE CTPATETHje HHTCH3UBHO Pa3BHjajy.

W3 mepcriekTiBe mapTHEPCTBa IIKOJIE M MOPOAWIIE, pe3yiITaTH MOKasyjy Oa
MIPa3HUIN HyJE BpeHEe MOTYNHOCTH 3a capajipby, aJld J1a YIIOSHUIW Te MOT'YhHOCTH
PETKO CUCTEeMaTCKU NMOAPKaBajy. Y Boheme 3ajeJHIUKNX HIKOJICKO-TTIOPOANYHHUX TPO-
jexaTta, My3WYKHX paJUOHHUIA M IMPE3eHTAllMja MOPOAUYHUX MY3WUKHX Tpaaulidja
MorJo Ou Jia ojada Be3y u3Mmel)y 1Ba KJbydHa OKPYKEHha YUCHHUKA W TIOJICTAKHE Pa3Bo)j
KYJTYypHE OCETJbHMBOCTH ¥ KPEATHBHOCTH.

3aKkJbyyHO, IJIAHCKO, CaJIpXajHO Pa3sHOBPCHHjE M METOAMYKH IOTIYHH]E
VKJbYUUBAKE CaapKaja O TMpasHHUIMMa MO0 OW 3HadajHO Ja o0OoraTh HacTaBy
My3udke Kyiarype. Ha Taj HauWH mpasHUIM He OM IPENCTaBJbaNU TEK MOBPEMEHH
MOTHUB, Beh OM (YHKIIMOHHMCAIH Ka0 MHTETPUCAHH KYJITYPHHU U MEJArolIKH Pecypc
KOJU TIOZIpXKaBa KPEaTUBHO HM3pakaBame, HHTCPIUCIUILTIHAPHO TIOBE3UBALE M PA3BH-
jare KYJITYypHE OCETJLUBOCTH, HICTOBPEMEHO jauajyhu mapTHEPCTBO IIKOJIE U TOPOAHIIE.
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ABSTRACT

Holidays represent significant cultural, affective, and educational phenomena whose
ritual and symbolic dimensions can serve as a basis for connecting school learning
with students’ personal and family experiences. In the context of music education,
holiday-related content has the potential to foster cultural sensitivity, emotional
development, and a sense of community belonging. The aim of this study was to
examine the representation, structure, and ways of addressing holiday-related teaching
content in music education textbooks for the first cycle of primary education in
Serbia. The research was conducted through a qualitative content analysis of 34 text-
books published by various Serbian publishers.

The findings show that content related to family and secular holidays — particularly
birthdays and New Year’s — is the most prevalent, while content related to religious
holidays is moderately represented and appears primarily through traditional
Christmas and Easter songs. Content reflecting holidays and musical traditions of
other cultures and confessional groups is nearly absent, indicating an underused
potential for developing intercultural understanding.

The analysis of methodological procedures indicates that textbooks predominantly
offer music performance through singing and activities involving listening to music,
whereas creative, analytical, and interdisciplinary forms of work are significantly less
represented. Although holiday themes possess strong affective and cultural potential,
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this potential is only partially utilized in the textbooks, especially regarding the
promotion of cultural diversity and the integration of school learning with students’
family experiences.

The findings highlight the need for a more systematic and methodologically diverse
inclusion of holiday-related content in music education textbooks, in order to support
educational goals, foster students’ creative musical expression, and strengthen the
potential for constructive connections between school and family environments.

Key words

holidays, music education, primary education, school and family, textbooks.

Introduction

In contemporary pedagogical context, holidays are viewed as complex
cultural, social, affective, and educational phenomena that integrate elements of
tradition, ritual, emotion, and community. This multidimensionality, as Hallam
(2010) notes, makes them particularly significant for shaping the personality of
young school-aged children and for developing cultural sensitivity, emotional
intelligence, and a sense of belonging to a community.

When integrated into teaching activities, holidays may serve as a valuable
link between formal education and students’ personal experiences. According to
Bartleet and Sunderland (2016), such content facilitates the connection between
school topics and children’s everyday lives, encouraging affective learning as a basis
for empathy. The use of music — an indispensable component of many holiday
rituals — contributes to aesthetic experience, the development of cultural sensitivity,
and the strengthening of social connectedness (Shaw, 2016; Villodre, 2014). In the
family context, music often functions as a carrier of tradition, which is confirmed by
Cali¢ and Purdanovié¢ (2020), who highlight the family as the primary space where
children encounter musical heritage.

In line with contemporary didactic and methodological approaches, holidays
in teaching may be examined as multidimensional content:

— cultural, as they offer insight into one’s own cultural and value frameworks
and enable the exploration of different traditions (Edensor, 2020; Karlsen, 2011);

— social, as they encourage cooperation, interaction, and joint activities in
school and family settings (Fitzpatrick, 2022; Joseph & Southcott, 2013; Stamatovi¢
& Milosevié, 2017);

— affective and aesthetic, as they engage emotions through music and foster
ecological and emotional intelligence (Westerlund & Partti, 2015).

Teaching content, as part of the educational process, should foster critical
thinking, affective development, and connections with students’ cultural and
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personal experiences. Belojica Pavlovi¢ and Cicovi¢ Sarajli¢ (2018) point out that
teaching content is culturally conditioned and changeable, which makes holidays an
appropriate framework for an integrated approach to learning.

It is important to stress methodologically that family experiences of holidays
may, but do not have to be religious: they encompass secular customs, family
traditions, cultural activities such as attending concerts, theatre performances, or
museums, as well as global events and international days. Therefore, family values
cannot be equated exclusively with religious content.

Although the family context serves as the starting point for children’s first
cultural experiences, holidays acquire pedagogical significance in school only when
they are methodologically shaped within teaching materials. The constructivist
approach to teaching (Kelly-McHale, 2011; Spanovi¢, 2013; Webster, 2011)
emphasises that topics grounded in students’ real-life experiences encourage deeper
understanding and the active construction of knowledge, which makes holidays
suitable, though only when they are methodologically thoughtfully presented.

The normative framework of holidays in Serbia is defined by the Law on
State and Other Holidays (2001), which distinguishes among state, religious, and
other holidays. Although this classification is not an instructional standard, it
constitutes the social context within which schools and textbooks operate. Thus, it is
relevant as a background for analysis but does not determine teaching content.

The study by Cali¢ and Purdanovié¢ (2020) shows that many families
celebrate certain holidays, but these data do not indicate value orientations; rather,
they reflect the prevalence of certain rituals. This raises important pedagogical
questions about the extent to which textbooks recognise the diversity of holiday
practices in society.

Within a culturally sensitive approach, music education textbooks have the
potential to support the understanding of cultural patterns and the connection of
teaching content with students’ experiences, without imposing any particular value
orientation. In line with this, Anti¢ (2016) and Hus (2013) emphasise that textbooks
should encourage critical thinking, emotional engagement, and students’ creativity,
rather than offer simplified representations of holidays.

Based on these theoretical and pedagogical frameworks, holidays in music
education should not be presented merely as simple “occasions for singing,” but
rather as complex cultural phenomena whose representation in textbooks may carry
significant pedagogical implications.

For this reason, it is important to examine how different types of holidays —
religious, secular, cultural, and customary — are represented in music education text-
books for the first cycle of primary education, and to what extent the ways in which
they are addressed support the understanding of cultural diversity and the affective
development of students. This analysis constitutes the central aim of the present
study.
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Method

The subject of this research is the holiday-related content found in music
education textbooks for the first cycle of primary education in the Republic of
Serbia. Considering that holidays, as cultural, social, and affective phenomena, have
not previously been the focus of systematic analysis in textbook literature in this
field, the aim of the study was to determine how and to what extent music education
textbooks present different types of holidays and to analyse the musical content and
didactic-methodical procedures through which these themes are addressed.

In accordance with the theoretical premises outlined in the Introduction, the
research sought to determine the extent to which textbook content on holidays
reflects the diversity of students’ cultural practices — religious, secular, family-
based, local, and international — as well as the ways in which teaching approaches to
holiday- related content may support learning outcomes in the cognitive, affective,
and psychomotor domains, in line with Bloom’s taxonomy (Bloom, 1956).

Based on this aim, the following research tasks were defined:

(1) to determine the representation of holiday-related content in music
education textbooks for grades I-1V;

(2) to classify holiday content according to the established criteria (sphere of
observance, character of the holiday, and place of celebration);

(3) to analyse the didactic-methodical procedures used in presenting
holiday-related content (modes of presentation, accompanying activities,
questions, and tasks);

(4) to analyse the types of musical content associated with holidays (songs,
compositions, musical games).

Tasks formulated in this way enable a systematic and analytically consistent
examination of teaching materials.

The research applied qualitative content analysis, involving the identification,
classification, and interpretation of textual, visual, and musical elements in music
education textbooks.

The unit of analysis was every teaching segment that thematically refers to a
holiday or is directly connected to its celebration (song, composition, illustration,
supplement, or textual instruction for an activity).

To ensure that the analysis was systematic and aligned with contemporary
theoretical approaches (Barna, 2017), holiday-related content was classified
according to three groups of criteria:
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Sphere of observance

— public holidays — celebrated at the state level or within a broader community
(e.g., national and international holidays);

— private holidays — significant within the family or a smaller community (e.g.,
birthday, family patron saint’s day).

Character of the holiday

— religious holidays — based on religious traditions (e.g., Christmas, Easter,
Ramadan Bayram);

— secular holidays — without religious meaning, based on social or cultural
observances (e.g., New Year’s Day, Statehood Day).

Place of celebration

— family holidays — celebrated within the family community (e.g., birthday,
family patron saint’s day);

— local holidays — specific to a particular community or region (e.g., city patron
days, local festivities);

— national holidays — celebrated at the national level (e.g., Statehood Day,
Armistice Day);

— international holidays — recognised and celebrated globally (e.g., Children’s
Day, Peace Day).

Such a classification enables the textbook material to be analysed within a
broader cultural and social context, allowing for the identification of diversity and
the ways in which content is addressed didactically.

The material analysed consisted of music education textbooks for the first
cycle of primary education that were, at the time of the research, officially approved
by the Ministry of Education, Science and Technological Development, in
accordance with the Law on Textbooks (2018).

A total of 34 textbooks were analysed: 8 textbooks for the first grade, 8
textbooks for the second grade, 9 textbooks for the third grade and 9 textbooks for
the fourth grade.

The research included textbooks published by all major publishers: ZUNS,
Kreativni centar, Klett, BIGZ $kolstvo, Eduka, Novi Logos, Nova §kola, and Vulkan
znanje. Such a sample design ensures representativeness in terms of publishing prac-
tices and programme diversity.
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Results

In accordance with the defined research tasks, this section presents the results
of the content analysis of music education textbooks for the first cycle of primary
education. The aim of the analysis was to determine the extent to which, and the
ways in which, the textbooks include content related to holidays — family, religious,
secular, and other cultural forms of celebration.

The analysis encompassed textbooks from all publishers currently in use, and
the results are systematised in tables by grade level. Each table provides an overview
of the teaching units in which songs and musical content related to holidays appear,
enabling a comparative examination of their representation and diversity across the
grades of the first cycle.

The overall data form the basis for interpreting the results in relation to the
research tasks and for assessing the pedagogical function of holiday-related content
in the development of students’ musical culture.

Table 1. Overview of Holiday Content in Music Culture Textbooks
for the 1st Grade of Primary School

Textbook Teaching content on holidays

Music Culture 1, Textbook for the Birthday Song, unknown author;

1st Grade of Primary School / New Year’s Song, Z. M. Vasiljevi¢,

ZUNS Santa Claus, A. Kora¢

Music Culture for the 1st Grade Birthday Song, unknown author;

of Primary School / Kreativni centar The Most Beautiful Mom in the World,
A. Kora¢

Music Culture — Masa and Rasa, Birthday Song, unknown author;

Textbook for the 1st Grade of Christmas Father, traditional song;

Primary School / Klett Easter Morning, L. Pat;

The Tree is Showing Off, G. Gruji¢;
Jingle Bells, adaptation: L. Pat, J.

Pierpont
Music Culture 1, Textbook for Birthday Song, unknown author;
the 1st Grade of Primary School / The Most Beautiful Mom in the World,
BIGZ Skolstvo A. Kora¢
Musical Picture Book 1 — Music Oh, Badnjak, traditional song;
ocfugﬁ:ﬁ;ro; ;2?13;: /Gé?j%ia ;h?( I\(:I;:;C:[ Beautiful Mom in the World,
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the 2nd Grade of Primary School/
BIGZ Skolstvo

Textbook Teaching content on holidays
6. Music Culture 1/ Novi Logos Birthday Song, unknown author;
The Christmas Tree, M. Kraseva;
Jingle Bells, J. Pierpont;
We Have Just Received the News,
R. Milosavljevi¢;
Santa, Don’t Step Off the Path, A.
Kora¢; Christmas, Christmas Holy Day,
traditional song; Christmas Father,
traditional song;
Mother’s Dance, L. Prelaz;
The Most Beautiful Mom in the World,
A. Koraé; Grandma, Z. Kolari¢ KiSur;
Easter Song, S. Mili¢
7. 1Sing, | Play, I Listen 1, Music Birthday Song, unknown author
Culture for the 1st Grade of Primary
School / Nova §kola
8. The Magical World of Music — Music  Santa Claus, G. Ili¢
Culture for the 1st Grade of Primary Birthday Song, unknown author
School / Klett
Table 2. Overview of Holiday Content in Music Culture Textbooks
for the 2nd Grade of Primary School
Textbook Teaching content on holidays
1. Music Culture 2, Textbook for the We Have Just Received the News,
2nd Grade of Primary School / R. Milosavljevié
Zavod za udzbenike
2. Music Culture for the 2nd Grade Heart, V. 1li¢
of Primary School /
Kreativni centar
3. Music Culture — Masa and Rasa, Let’s Save the Christmas Trees,
Textbook for the 2nd Grade of L. Pat
Primary School / Klett
4. Music Culture 2, Textbook for

Oh, Badnjak, Badnjak, traditional song;
Christmas, Christmas, Holy Day,
traditional song;

Mother’s Dance, L. Prelaz;

Birthday Song, unknown author
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Textbook

Teaching content on holidays

Music Culture 2, Textbook for the
2nd Grade of Primary School /
Novi Logos

Musical Carousel 2 — Textbook for
the 2nd Grade of Primary School /
Eduka

I Sing, | Play, I Listen 2 —

Music Culture for the 2nd Grade of
Primary School / Nova $kola

The Magical World of Music — Music
Culture for the 2nd Grade of Primary
School / Klett

New Year’s Greeting Card, J. Adamov;
Oh, Badnjak, Badnjak, traditional song;
Rejoice, People, traditional song;
Greeting Card for Mother, J. Kaplan;
My Mom Tells Wonderful Stories Every
Night, A. Kora¢;

Green Song, D. M. Bokan

Oh, Badnjak, Badnjak, traditional song;
Happy New Year, S. Bari¢

Mother’s Dance, L. Prelaz;
New Year, St. Korunovic;
Birthday Song, unknown author

Santa Claus, J. Bitenc;
Christmas, Christmas, traditional song;
Mother’s Dance, L. Prelaz

Table 3. Overview of Holiday Content in Music Culture Textbooks
for the 3rd Grade of Primary School

Textbook

Teaching content on holidays

Music Culture 3, Textbook for the
3rd Grade of Primary School /
Zavod za udzbenike

Music Culture for the 3rd Grade
of Primary School / Kreativni centar

Music Culture — Masa and Rasa,
Textbook for the 3rd Grade of
Primary School /

Klett

Music Culture 3, Textbook for
the 3rd Grade of Primary School /
BIGZ Skolstvo

Jingle Bells, J. Pierpont;

Happy New Year, S. Bari¢;
Santa Claus, A. Korad¢;
Christmas Song, traditional song

Birthday Song, unknown author;
Santa Claus, A. Kora¢

/

Jingle Bells, J. Pierpont;

Letter to Santa Claus, I. Loli¢;
Rejoice, People, Bishop Nikolaj
Velimirovié
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Textbook

Teaching content on holidays

Music Culture 3 — Textbook for
the 3rd Grade of Primary School /
Logos

I Sing, | Play, I Listen 3 — Music
Culture for the 3rd Grade
of Primary School / Nova skola

The Magical World of Music —
Music Culture for the 3rd Grade
of Primary School / Klett

Music Culture 3, Textbook for the
3rd Grade of Primary School /
Vulkan znanje

The Singing Child 3, Music Culture —
Textbook for the 3rd Grade of
Primary School / BIGZ Skolstvo

New Year’s Song, A. Balos;

Letter to Santa Claus, 1. Loli¢;

Jingle Bells, J. Pierpont;

Rejoice, People, traditional song;

Oh, Badnjak, Badnjak, monastery song;
Angels Are Singing, Bishop N.
Velimirovi¢, M. Purdevié;

The Most Beautiful Mom in the World,
A. Korac

Birthday Song, unknown author;
New Year Holiday, M. Dragutinovic;
Mother’s Dance, L. Prelaz

Birthday Song, unknown author

Oh, Badnjak, Badnjak, traditional song;
New Year’s Song for Children,

lyrics and music by “Zemlja gruva”;
Colourful Egg, M. Obradovi¢;

Rejoice, People, traditional song

Jingle Bells, J. Pierpont;
Christmas, Christmas, Holy Day,
traditional song;

Birthday Song, unknown author;
Mother’s Dance, L. Prelaz;
Rejoice, People, Bishop Nikolaj
Velimirovié;

On Good Friday, M. Galjevi¢

Table 4. Overview of Holiday Content in Music Culture Textbooks
for the 4th Grade of Primary School

Textbook

Teaching content on holidays

Music Culture 4, Textbook for the
4th Grade of Primary School /
Zavod za udzbenike

Christmas, Christmas, Holy Day,
traditional church song
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Textbook

Teaching content on holidays

Music Culture for the 4th Grade
of Primary School /

Kreativni centar

Music Culture 4, Textbook for
the 4th Grade of Primary School /
BIGZ skolstvo

Music Culture 4, Textbook for
the 4th Grade of Primary School /
Novi Logos

I Sing, | Play, I Listen 4 — Music
Culture for the 4th Grade of Primary
School / Nova §kola

The Magical World of Music —
Music Culture for the 4th Grade

of Primary School / Klett

The Singing Child 4, Music Culture
— Textbook for the 4th Grade

of Primary School / BIGZ

In the World of Melodies and
Verses, Music Culture for the 4th
Grade of Primary School / Eduka
Music Culture 4, Textbook for
the 4th Grade of Primary School /
Vulkan znanje

Happy New Year, S. Bari¢;
Jingle Bells, J. Pierpont

Happy New Year, S. Bari¢

Happy New Year, S. Bari¢

Happy New Year, S. Bari¢

Birthday Song, unknown author

Birthday Song, unknown author;
Happy New Year, S. Bari¢;

Christmas Is Coming, Customary Song;
Christmas, Christmas, Holy Day,
traditional song

Birthday Song, unknown author;

New Year’s Song, P. Stupel

Christmas, Christmas, Holy Day,
traditional song;

Happy New Year, S. Bari¢;
Rejoice, People, traditional song

Representation of Holiday-Related Content in Music Education Textbooks.
The first research task concerned determining the scope and representation of
holiday-related themes in music education textbooks.

The results indicate significant variation in the number and structure of
holiday-themed songs across grade levels and publishers.

Number of different songs by grade level:

— First grade: 17 different songs (range 1-11). The textbook by Novi Logos
contains the highest number of such content (11 songs).
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— Second grade: 15 songs (range 1-7). The textbook by Novi Logos shows
the highest representation (7 songs).

— Third grade: 18 songs (range 0-7). The highest diversity appears in the
textbooks published by Novi Logos and Vulkan znanje.

— Fourth grade: 7 different songs (range 1-4), representing a noticeable
decrease compared to other grades.

Total number of identified holiday-themed songs: 95

—Grade I: 34

— Grade II: 20
— Grade 111: 26
— Grade IV: 15

These data show that holiday content is most prevalent in the first and third
grades, while in the fourth grade the number decreases considerably.

Classification of Holiday-Related Content. In accordance with the classifica-
tion criteria presented in the Methodology, the results showed the following:

Family holidays

— The most frequent category.

— Dominant songs: Birthday Song, The Most Beautiful Mum in the World,
Mother’s Dance, Grandma.

— These songs emphasise the affective dimension of teaching and the
connection between musical content and students’ immediate life experiences.

Secular holidays
— The most diverse group in terms of genre and style.

— Most common songs: Happy New Year, Jingle Bells, Santa Claus, New
Year’s Song.

— They have strong motivational potential and are easily recognisable to
students.

Religious holidays
— Moderately represented, present across all grades.

— Most frequent songs: Christmas, Christmas, Holy Day, Oh, Badnjak, Father
Christmas, Easter Song.

— These contents most often follow traditional melodies and lyrics.
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Category proportions:

— Family: 45-50%

— Secular: 30-35%

— Religious: approximately 15%

This structure shows that textbooks rely most heavily on content familiar
from students’ everyday lives, with moderate representation of religious holidays
and minimal inclusion of intercultural elements.

Analysis of Methodical Procedures. The third research task focused on
analysing the ways in which holiday-related teaching content is addressed.

Number Percenta-

Type of activity of textbook ge (%)
Singing 34 100
Listening to music 28 82.3
Creative activities (rhythm, movement, dramatization) 6 17.6
Analytical activities (song origins, symbolism, role in

4 11.7
customs)
Textual explanations of holidays 20 58.8

Singing is the dominant teaching strategy for presenting holiday-related
content, while listening activities appear in most textbooks, usually as examples of
musical experience connected to holidays.

Creative and analytical activities are rare, indicating that the potential of
holiday content for developing critical thinking, understanding cultural values, or
fostering interdisciplinary connections remains underutilised.

The fourth research task analysed the didactic components accompanying
holiday-related content.

In the lower grades, descriptive textual explanations predominate (What is
Christmas?, What is Easter?), adapted to students’ age. These explanations are
short, conceptually simple, and often linked to illustrations. Accompanying
questions direct students toward personal experience (Which holidays are celebrated
in your family?), thereby creating a close connection between school content and
family life. Tasks are simple, typically involving recognition or listing.

In the third grade, more complex questions and tasks appear, requiring
students to classify or systematise holidays. For example, the task Write the names
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of all the holidays you and your family celebrate within each season of the year
introduces elements of analysis and logical organisation. This connects holiday
content not only with music but with broader conceptual frameworks (calendar,
seasons, cultural tradition).

In the final grade of the first cycle, some textbooks include discussion
questions and more complex tasks that open space for evaluation and critical
thinking. These include questions about the significance of holidays for the
community or comparisons of how different holidays are celebrated. Although such
tasks are less frequent, they carry notable didactic potential, as they extend beyond
music education and integrate elements of civic and cultural education.

Overall, the accompanying questions and tasks reflect students’ developmen-
tal progression: from simple recognition (grades I-1), through classification and
systematisation (grade Ill), to initial forms of critical analysis and evaluation (grade
IV). Nevertheless, the dominance of reproductive tasks indicates the need to
strengthen creative and analytical elements across all grades.

The accompanying questions and tasks related to holidays have a pronounced
potential to bring music education closer to students’ everyday lives. Their gradual
development across grade levels shows that textbooks recognise the role of holidays
as both a motivational and cultural factor. However, a more systematic inclusion of
creative and discussion-based tasks could contribute to the development of critical
thinking and to a deeper understanding of cultural tradition.

Holiday-related content is represented to a considerable extent in music
education textbooks.

Family and secular holidays are the most frequent, while religious holidays
are present but less common. The methodological approach is predominantly
reproductive, with insufficiently developed creative and analytical activities.

The accompanying tasks show a progression from simple to more complex
forms, yet there remains significant room for introducing critical thinking and
interdisciplinary connections.

Discussion

The results of the conducted research show that holiday-related content in
music education textbooks carries significant affective, cultural, and motivational
potential, but that the ways in which this content is addressed through didactic-
methodical procedures are partially limited. The high prevalence of family and
secular holidays, particularly birthday- and New Year-related content, indicates an
intention on the part of textbook authors to connect teaching topics with students’
immediate and emotionally familiar experiences, which is consistent with the
constructivist approach to teaching (Kelly-McHale, 2011; Spanovié, 2013). Such
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representation is expected, as the family context is one of the most important sources
of cultural and affective experiences in early childhood.

Religious holidays, however, constitute about 15% of the analysed content,
which is considerably less compared to family (45-50%) and secular holidays (30—
35%). Although the presence of Christian holidays — primarily Christmas and Easter
— is aligned with findings on family practices in Serbia (Cali¢ & Purdanovié, 2020),
it was observed that textbooks do not include examples related to holidays of other
confessional groups, even though they are legally recognised.

This omission indicates an underutilised potential of holiday themes for
developing intercultural sensitivity, understanding, and respect for diversity — values
central to contemporary approaches to music education (Karlsen, 2011; Villodre,
2014).

The analysis of methodical procedures showed that textbooks most
commonly rely on singing and listening activities, while creative, analytical, and
interdisciplinary forms of work are present to a much lesser extent. Although these
basic forms of activity are appropriate for the age group and essential for the
development of foundational musical skills, their dominance does not fully enable
the realisation of the potential of holiday-related content for developing higher
cognitive and affective outcomes. More complex activities that could contribute to
this goal may include:

—analysis of the cultural and musical characteristics of holidays,

— comparison of how the same holidays are celebrated in different cultures,
— mini research projects on family musical traditions,

— improvisation or creation of short musical motifs inspired by holidays,

— staging or dramatization of holiday songs.

Such activities are consistent with contemporary demands in music education,
which encourage critical thinking, creativity, interdisciplinary connections, and
active student participation (Anti¢, 2016; Hus, 2013).

The observed decline in the number and diversity of holiday-related content
in the fourth grade suggests that holiday themes are not developed continuously in
alignment with students’ cognitive progression. It is precisely at this age that initial
elements of analytical thinking, discussion, and evaluation can be introduced.

For this reason, it would be pedagogically appropriate for textbooks to
include more complex content that enables consideration of the cultural roles of
holidays, their symbolism, and their significance in different communities (Fleer,
2004; Westerlund & Partti, 2015).
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Including content on holidays from different cultural groups would
significantly contribute to the development of multiculturalism and mutual
understanding.

From the perspective of school-family partnership, the results show that
holidays have substantial potential to encourage cooperation between these two
environments, but that textbooks do not fully utilise this potential. Instead of
viewing the school merely as a “mirror” of family practices, it is desirable that
holidays serve as a starting point for joint activities that encourage interaction,
dialogue, and understanding within the school community, while respecting its
diversity. Such activities may include school-family projects, musical workshops,
collecting family music stories, or presenting traditional family songs (Bartleet &
Sunderland, 2016; Joseph & Southcott, 2013; Stamatovi¢ & Milosevi¢, 2017).

Overall, the results indicate that holidays in music education can serve as an
important pedagogical resource which connects affective, aesthetic, and cultural
dimensions of learning. To fully realise this potential, it is necessary to further
develop creative, analytical, and intercultural activities, as well as activities that
enable active student participation. In this way, holidays can function as integrative
teaching content that contributes to students’ holistic development and to the
strengthening of school-family partnerships.

Conclusion

The results of this research show that holiday-related content in music
education textbooks for the first cycle of primary education possesses significant
affective, cultural, and educational potential. However, the extent to which this
potential is realised depends on the type of holiday and the ways in which it is
addressed through didactic and methodological procedures. Family and secular
holidays, particularly birthdays and New Year, dominate textbook content, which
aligns with their presence in students’ life experience and their motivational
character. Religious holidays are moderately represented, which can be explained by
the organisation of the school year and the nature of the curriculum, as well as by
the limitations of existing research on family practices.

These findings do not suggest the marginalisation of religious content but
rather indicate the need to view holidays within a broader cultural framework — as an
opportunity to develop cultural sensitivity, intercultural understanding, and respect
for diversity. The absence of content reflecting holidays of other cultural and
confessional groups shows that the potential for enhancing the multicultural and
inclusive dimension of teaching has not been fully utilised.

The analysis indicates that textbooks predominantly offer singing and music-
listening activities, while creative, analytical, and interdisciplinary forms of work
are considerably less present. Although such an approach is partly expected in the
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earliest grades, it does not allow the full potential of holiday themes to be realised
for the development of critical thinking, imaginative musical expression,
intercultural dialogue, and the connection of school learning with students’ own
experiences.

The data also point to the need for developmentally appropriate progression
of content across grades. The decrease in the number and diversity of holiday-
related content in the fourth grade may limit the development of students’ analytical
and critical perspectives on cultural patterns of celebration, particularly during a
period in which their cognitive strategies are rapidly advancing.

From the perspective of school-family partnership, the results show that
holidays offer valuable opportunities for cooperation, but textbooks rarely support
these opportunities systematically. Introducing joint school-family projects, music
workshops, and presentations of family musical traditions could strengthen the
connection between these two key environments in students’ lives and foster the
development of cultural sensitivity and creativity.

In conclusion, a more deliberate, content-diverse, and methodologically
comprehensive inclusion of holiday-related content could significantly enrich music
education. In this way, holidays would not merely represent an occasional motif but
would function as an integrated cultural and pedagogical resource that supports
creative expression, interdisciplinary connections, and the development of cultural
sensitivity, while simultaneously strengthening the partnership between school and
family.
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