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BuectrHa Teopuja obpasoBarba Kao
KOHLLeNnTyasiIHa OCHOBA HacTaBe 3a YYeHUuKe

Ha BONHUYKOM Nevery

MapuHa . Cemus”

YHuBep3uTteT y Kparyjesuy, Meaarowku GakyateT y Ykuuy

ANCTPAKT

BonHWYKa HacTaBa npeacTas/ba cneunduyaH AMAAKTUYKM MOAEN HaMEHEH YYeHMU-
LMMa KOju, ycnen 34paBCTBEHMX passiora, bopase y 60aHUUM M oHemoryheHU cy aa
noxahajy pefoBHY HacTaBy y WKoau. Mako ce 60NHUYKa HacTaBa cnpoBoAn y 6pojHUM
3emM/bama, NOCTOjU HeAOCTaTaK Hay4YHUX PafoBa KOjU Ce CUCTEMATCKM HGaBe HeHoM
TEOPUjCKOM 3acHoBaHoLWhy, NeaarowKom CBPXOM M HOPMATUBHUM OKBUPMMA. Lnsb
OBOT pajZa je Aa ce ucTpaxke MoryhHOCTM NpuMeHe Teopmjckor oksupa lepta Buecte
Kao OCHOBE 33 KOHLEeNTyann3oBake U peaedunHucarbe 60AHNYKE HacTaBe y NpasLy
nybsbe neparowke cepcucxogHocTu. Monasehu of Tpu KbyyHe obpasoBHe aume-
H3uje — KBannduKaumje, coumjanmsaumje n cybjekTMBM3aLMje — pas UCTPaXKyje Haun-
He HbUXoBe WMHTerpaumje y cneunduyHe ycnose 6OHUYKOF OKpyxera. Metogono-
KK, paf, ce ocnakba Ha aHanu3y HayyHux pagosa [. buecte, peneBaHTHe HayyHe
NvTepaType ¥ HOPMATUBHUX AOKYMeHaTa Koju peryanwy 60nHUYKy Hactasy y Cpbujm
My mehyHapo4HOM KOHTEKCTY.

Pe3yntaTu KBanUTaTMBHE aHa/M3e YyKasyjy Ha HEOMXOAHOCT HOPMATUBHOT U KOHLE-
NTyanHor jayatba 6O/IHMUYKE HacTaBe Kao MHXepeHTHor gena obpasoBHOr cuctema.
Tek Kpo3 uHTerpaumjy n mehycobHO npoxumarbe 0BMX TPUjy AMMEH3Mja HacTasa
no6uja cBOjy NyHY NeAarollKy BPeAHOCT: Kao NPoLLec NoApPLLKe CTULLaky 3Hakba, pas-
BOjy BELUTMHA, CTaBOBA M BPEAHOCTM, MPUMNPEMU 33 KUBOT Yy 3ajefHULM, anu U Kao
NpoCcTop 3a AMYHY adnpMaLmjy U M3rpagrby ayToHOMHe cybjekTnaHocTU. Mpenopyuy-
je ce pa3Boj MHTEPAMUCLMNANHAPHOr NPUCTYNA, NOAPLIKA HAacTaBHUMLMMA, Kao 1 dop-
My/IMCatbe NefarolKux cTaHaapaa Koju he obesbeamTtv aa Hactasa y 6onHuum byae
TpaHcPOpMaTMBHA M TeNeosolKa — y CKAafy ca buecTMHom BusMjom obpasoBarba.
3ak/byyyje ce ga 6ONHMYKA HacTaBa MMa NoTeHUMjan aa o6e3beam He Camo KOHTUHY-
uTeT yderba Beh M noapluKky AMYHOM passojy, ocehajy HopmasHOCTM M NoBe3aHoOCTU
yYyeHMKa ca CBeTOM BaH 60/IHUYKOT OKPY3Kekba.

KmoyuHe pevu: keanugukayuja, coyujanusayuja, cybjekmususayuja, buecmuHa meo-
puja obpasosarsa, capxa Hacmase.
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YBopg,

,Kao cam ce pazboneo, moj paspedHu cmapewuHa me je 4axk nocemuo
Y KAUHUYU U OOHeo Mu nucma 00 moe paspeda... TaKo cam yeek
umao ocehaj 0a u dasee npunadam paspedy.”

(Landesinstitut fir Schulentwicklung, 2013: 8)

Y LOMWHAHTHUM NefarowKMM HapaTUBMMa, NUTake CBPXe BacnuTaka U obpa-
30Bakba cBe Yewhe 6MBa MapruHaAM30BaHO Y KOPUCT TEXHOKPATCKMX NpuUcTyna, Gpoky-
CMPaHMX Ha Mep/bUBE UCXOA4Ee Yyera U CTaHgapae obpasosHMx nocturHyha (Biesta,
2009, 2010, 2021, 2023; Darling-Hammond, 1991; Moore, Jensen & Hatch, 2003). Y Tom
KOHTeKcTy, uutaT Jl. Kepona — ,,AKO He 3HalW KyZa uaew, cBaku nyT he Te oagectu
Tamo” — meTapopuyKkm unyctpyje nocneguue GopmanHor obpasoBarba JNWEHOT jaCHO
neduHucaHor mesoca. Osa npobnematvka Aobuja nocebHy TEXUHY Y OCET/bUBMM Bac-
NUTHOOBPA30BHMM KOHTEKCTMMA, Kao LWITO je 6O/HWYKA HACcTaBa, rae cy y4eHuUmM U3no-
eHN GU3MUYKOj, NCUXOMOLWKOj U COUMjanHOj parbMBOCTU. YKONIMKO ce HacTaBa y 6on-
HUYKOM OKpYKery cBeAe Ha agMUHUCTPUparbe HacTaBHOr npoueca U dopmanHy
»HaZOKHaAy” LWKOJ/ICKMX Cagp:Kaja, M30CTaje CYLITMHCKA MOAPLUKA Y y4yetby, Pa3Bojy U
o4yyBakby CybjEKTUBHOI MHTErpUTETa YYEHUKA. Y TAaKBMM OKOJIHOCTMMA, OACYCTBO jaCHO
nesfarolwKn apTUKY/IMCaHe CBPXe HacTaBe MnocTaje He camo npodecrmoHanHu seh u
eTUYKM npobnem. Ocm HaBegeHor, 0bpasoBakbe NLWEHO CBPXE NocTaje camopedepe-
HUMjaNHM CUCTEM KOjU Tybu CNOCOBHOCT Aa apTUKY/AULIE CBOjy KYATYPHY OUMEH3WjY,
Kao M ApYLUTBEHO-XYMAHUCTUYKY QYHKLM]Y.

Y cBeTAy npeTxofHuUxX cTaBosa, buecTuHa Teopuja obpasosara’ (Biesta, 2006,
2009, 2010, 2012, 2021, 2023) HyaM peneBaHTaH TEOPUjCKM OKBUP 3a NPEUCTINTMBAHE
n pepeduHUCarbe KOHLEeNTa U Npakce 60nHMYKe HacTage. Hberosa KoHUenTyanusaumja
obpa3oBarba — Kao npoueca KBanMdurKaumje, coumjanmnsanmje u cybjektmemnsaumje — npy-
KA NejarolwKo-aAnaakTUyYKe KoopamHaTte Koje omoryhaBajy MHTEerpMcaHo NpomuLLbakbe
0 TOMe LUTa je HacTaBa, YeMy CAYKM U KaKo ce CnpoBogu y cneunduyHom 60HMYKOM
OKpyKery. Mako ce AnpekTHO He 6aBu H6onHMYKOM HacTaBom, BuectuHa Teopuja obpa-
30Barba 0TBApa MOryhHOCT Aa ce W 0Baj KOHTEKCT Mpeno3Ha Kao 3HayajaH npocTop 3a
JINYHW Pa3Boj, Aujanor, CybjeKTMBHO MO3ULMOHUPake YYEHMKA U OAprKaBatbe coumjan-
HWX BE3a Ca HACTaBHMLMMA, NOPOAMLOM M BpLHaUuma. Ped je, nakne, o nomepamy ¢o-
Kyca ca NuUTarba Wma y4eHUK TOKOM Xocnutanusaumje Tpeba da Hayyu Ka nuTarwy wma
obpasoBarbe 1 HacTaBa omoryhaBajy 0a oH 6yde uau nocmaHe. BUECTUH KPUTUYKMK CTaB
npema obpasoBatby Kao MexaHW3My [A0CTM3arba CTaHAAPAA MOXKE YCMEpPUTU HayuHy
naxky Ka oHome LWTo obpa3oBatbe omoryhasa XxocnuTann3oBaHOM YYeHMKY Aa NOCTa-
He y ersucTeHLMjaIHOM, @ He CaMo Y aKaZLeMCKOM CMUCAY.

1 BuecTa y pagoBMMa roBopy 0 OHOM Aenly 0bpa3oBakba Koju je Be3aH 3a popmMmuparbe ANYHOCTU, MOPAJIHU
pa3Boj, KAao U U3rPastby Nornesa npema cBeTy — LUTO jecTe CyLUTUHA BacnuTakba.

10



buectnHa TeopMja o6pa303aH.~,a Kao0 KOHLEeNTya/iIHa OCHOBA HaCTaBe 3a y4eHUKe Ha 6ONTHUYKOM ...

[a cy oBaKBM yBMAM AyOOKO YKOpPEHEHW Y NesarowKy Mnucao, NoKasyje u Kpatak
WCTOPMjCKN Nperses pa3soja BacCNMTHOOOPA30OBHOr paja ca AeLoM TOKOM XOCMUTanu-
3aumje. Y NoyeTKy je nefarowkm pag y 601HMYKOM OKpyKery 61O npe ceera MOTUBM-
caH 6purom o fob6pobuTK aeue N HUXOBUM OCHOBHUM KUBOTHUM noTpebama, AOK je
06pa3oBHA KOMMOHEHTa, Y YXKeM CMUCAY, NocTeneHo Aobujana Ha 3Hayajy. Mpeu opra-
HW30BaHW 06MuM HacTase y 6onHMUama nojasuan cy ce 1910. rogmHe y Jlo3aHu, y
LLIBajuapckoj, 3acayrom npodecopa ap Ponujea, WTO ce cmaTpa jeaHUM of, NpBUX NpuU-
Mepa obpasoBatba gele TOKOM nedverba (Aleksi¢ & Grumié, 2018). Y ®paHuyckoj je
npsa 60/IHNYKA YYMOHMLA OCHOBAHa y Mapusy 1935. rogmHe, Ha MHUUKMjaTUBY XeHpUja
Cenujea (Henri Sellier), kao oarosop Ha noTpebe geue ca nocneamnuama pata (Kochem,
2019). UHnunjaTMBE CAMYHOT TUNa 3abenexeHe cy Uy YHUBEP3UTeTckoj 6onHmum CTeH-
¢dopaa Tokom 20-ux rogmHa (Eaton, 2012).

Mnak, KopeHn 6oNHMYKe neaarornje ce Mory NpaTMTH jow Aasbe y NpoLwocT. 3a
NMOHKMPa OBOT NoJba YeCTo ce HaBoau cep Bunujam Mepan Tpenop (1843-1923), Koju je
TOKOM CBOI MaHAaTa Kao rpafoHavyenHuK JIOHAOHa OpraHM30Bao Hery, UCXpaHy, a
3aTMM M obpasoBakbe xocnuTanusoBaHe geue (Csinady, 2015). Y Jyrocnasuju, npsu
061um 601HNYKe HacTaBe jaBsbajy ce 1946. rogMHe Kao AMPEKTAH O4rOBOP Ha MoTpe-
6e geue noroheHe cTpagarbMma nau Tewkum 6osectuma y [ipyrom cBeTcKom paty. Y
Cpbuju je 1965. roanHe ocHoBaHa OcHoBHa wkKona ,Ap Aparan Xepuor” y beorpaay,
HamerbeHa Aeum Ha BONHMYKOM fleyersy Koja HacTaBy noxahajy no pegoBHOM nporpa-
My, AOK je 1972. roguHe oTBopeHa OcHoBHa WwkKona ,,Muoapar MaTtuh” npu 3asoay 3a
uepebpanHy napanusy. BacnutHoobpasoBHe rpyne 3a NpesLWwKOACKY Aely 3anoyene cy
ca pagom 1981. roguHe y [euyjoj 6onHnum ,Ap Onra deanjep”, a ToKom 90-UX CANYHU
AavBepcudUKoBaHM Nporpamm ce passujajy U y ApYyrMm 34paBCTBEHMM YCTaHOBAMA LUM-
pom Cpbuje (npema: Semiz, 2023a).

CnvyaH pa3BOojHU TOK 3abeniekeH je n y Apyrum 3em/bama HeKagalwme Jyrocna-
Buje. Y CnoseHunju je 1951. roanHe ocHuBarbem 60aHUYKe WKone y JbybsbaHu, Kojy je
nokpeHyo npod. ap Mapwuj ABumH y3 nomoh yuutesbuue bpepe JyBaHuuh, 3anouyer
opraHu3oBaHu 061K obpasoBatba 6onecHe aeue (Kajfez & Kolenec, 2013). UcTtoBpeme-
HO, Te ucTe roaunHe, npu 6oaHMLM y Bangoptn koa Konpa oTBopeHa je WwKona 3a aeuy ca
60/1€ecTMMa KOLTaHO-MUWUAHOT cUcTeMa.

Mako cy oBe MHUUMjaTUBE MpeAcTaB/base 3HayajaH HanpeaaK, OHe HUCY YBEeK
obesbehnBane KOHTUHYMTET U yjeAHAYeH KBanuTeT 06pa3oBHOBACMNUTHOr paja, LWTo je
Joseno go notpebe 3a passojeM HOBMX MOJANUTETa MeAaroWKOr AesioBakba TOKOM
Xocnutanusaumje uam nepmMoaa onopaska y KyhHUM ycnosrMma. YNpaBo OBe OKOIHOCTU
0TBapajy NpoCTop 33 KOHLEeNTya/HO NpomuLl/batbe BONHMYKE HAcTaBe Kao CBe BULle
npusHaTe npakce y o61acTM UHKNY3UMBHOF BacnuTara M obpasoBarba. Monasehu of
TEOPUjCKNX NOCTyNaTa Koje buecTa 3acTyna, OBaj pag MHWULMjANHO HACTOjU A3 OTBOPU
NpPOCTOp 3a KOHLEeNTyanHo peaeduHncarbe 601HMYKe HAcTaBe, a NOTOM U A3 AONpUHece
LUIMPEM MefaroLKoM AMCKYPCY O HYXKHOCTM Bpahakba NUTakby CBpXe y 0bpa3oBarby.
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Mpucryn npo6aemy uctparkusama

Llnsb oBor paga je aa ce ucrpaxke moryhHoctm npumeHe buectmHe Teopuje obpa-
30Batba Kao TEOPUjCKOT M NPAKTUYHOT OKBMPA 33 06/IMKOBake HacTaBe HaMekeHe yye-
HULMMa Ha BONHMYKOM Nederby. Pag nonasu og cnepehmx UCTPaXKMBAUYKUX NUTakbA:

(a) Ha Koju HauuH ce KoHLEeNTV KBaAudUKaumje, coumnjanmsaumje u cybjekTmsm-
3aumje y buectuHom mogpeny obpasoBarba MOry MMNAeMeHTUpaTH y cneumduy-
HW KOHTeKCT 60/HMYKe HacTaBe?

(6) KakBe npakTUYHE MMMNAMKaUMje oBa Teopuja MMa 3a Nedarowkun pag y 6on-
HUYKOM OKpYKekby, Y norneay UM/ba M 3afaTaka HacTaBe, HAaCTaBHUX MeToAa,
Kao M yaora HaCcTaBHMKa?

(8) LUTa je — unn wra 6m Tpebano aa byae — cBpxa HacTaBe 3a yYeHUKe Ha 6on-
HUYKOM Nieyerby?

NcTpaxkunsarbe je KOHUMNMPAHO Kao KBa/MTaTMBHA TEOPWjCKa aHanu3a ca ene-
MeHTUMa AECKPUNTUBHO-aHANUTUUKe MeToAe. Y pady ce npumersyje meToaa Teopujcke
aHanu3e, OAHOCHO aHanM3a Hay4yHux pagosa . buecte, peneBaHTHe HayyHe U UCTpa-
UBauKe SUTepaType, Kao M aHaAM3a HOPMATUBHUX AOKYMeHaTa Koju ce ofHoce Ha
601HNYKY HacTaBy y Cpbumju 1 WMpem CBETCKOM KOHTEKCTY. ONLUTU TEOPUJCKU KOHLLENTH
BuecTtose Teopuje ynopehyjy ce cneuuduyHoctMma 6onHNYKOr 06pa30BHOT OKPYIKEH-A,
cariefaHnm Kpos npusmy noctojehe HayuHe n CTpyyYHe AnTepaType, Kao U peneBaHTHOr
3aKoHoZaBHOr okBupa. MocebHa naxkka nocseheHa je aHaNU3M KoHUenaTa Keanuou-
Kauuje, coumjanunsaumje un cybjeKTMBHOCTM y buecTMHOm mogeny, Te HUXOBOM noTe-
HuMjany 3a pegeduHncare KoHLenTa 6osHMYKe HacTaBe. Takohe, pas yK/bydyje u Hop-
MaTUBHY aHa/N3y, YCMEPEHY Ha NPencnuTuBakbe NuTakba CBPXe U Ln/ba obpasoBatrba y
cneumdUYHOM KOHTEKCTY BoNHUYKe cpeanHe.

BuecTMHa Teopuja cBpxe 06pa3oBarba Kao OKBUP
3a 60/1HMUKY HacTaBy

lepT buecta, jeaaH oA HajsHaYajHUjUX CaBPeMEHWUX TeopeTuyapa BacnuTara U
obpa3oBarba, PasBMO je Nefarowky KOHLUenuujy Koja npesasniasv TpaauumoHanHe
npeacTaBe O BacnuUTakby Kao Npouecy coumjanusauumje n npeHollera ApYLTBEHOr
Hacneha ca ctapujux Ha mnahe reHepaumje (Bratani¢, 2005), Kao u cxBaTaky 0b6paso-
Batba MCK/bYYMBO Kao TpaHCMMUCHKje 3Hakba. Mpema buectu (Biesta, 2009), obpasoBarbe
ce cacToju u3 Tpu dyHAAMeEHTaNHe AMMeH3Mje: KBaanduKaumje, coumjanmnsaumje n cy-
6jekTBU3aumje. OBe AMMeEH3MNje NpeacTaB/bajy OKOCHULY 33 NPOMULL/bAbE O ANAA-
KTUYKMM acnekTMma obpa3oBarba y4eHMKA TOKOM BONIHUYKOT fieverba, NOCeBHO Y KOH-
TEKCTY NJIaHUpakea, peannsaumje, esanyaumje n yHanpehueara Hactase y 601HUYKOM
OKpYKetby.

MpBa AMMeH3Wja — KeaauuKayuja — 0oA4HOCK Ce Ha CTULAkbEe 3Hakba, Pa3Boj Be-
WTUHA M KOMNeTeHUMja Koje omoryhaBajy y4eHUKy Aa aenyje y CBeTy U aKTUBHO A0-
npuHock apywTey (Biesta, 2009). OBaj acneKkT AONPUHOCK Aa/bem obpasoBamy, Npode-
CMOHANHOM ycrexy U An4Hom bnaroctaky ydeHuka. Mako je oBa gMmeHsuja yecto y
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¢doKycy obpa3oBHMX NOAUTUKA M NpaKce, buecta (Biesta, 2023) yno3opasa Ha To Aa je u
0BJe HeoNnxoA4HO YOUNTM HOPMATUBHE acnekTe — 3Harba Koja ce NpeHoce npeacTas/bajy
oApeheHy nHTepnpeTaLmjy NpMpoaHe 1 APYLUTBEHE CTBAPHOCTM M OHOra LITO ce cMaTpa
BPEAHVUM U peneBaHTHUM y oapeheHom apywTey. Y KOHTEKCTY 60/HMYKe HacTaBe, oBa
AuMeH3uja aobuja nocebHy BaxHOCT jep o0b6e3behyje KOHTUHYUTET y yuery U npunpe-
MY YYEHMKA 33 MOHOBHO YK/by4MBakbe Yy pefioBaH 06Pa30BHU MPOLLEC HAKOH Nepuoaa
Xocnutanusaumje n onopaBka Kog Kyhe (Semiz, 2025). MNopepn Tora, oBa AMMEH3M]a
noap:KaBa ycnewHe TpaH3uuunje U3 jeaHoOr obpasoBHOr M APYLUTBEHOT OKpPYKeHa Yy
ApYro, Yume ce JOMNPUHOCK CTAaBUNHOCTU U OCHAXKMBabY YYEHWMKA Y CNOKEHUM KUBOT-
HUM OKOMHOCTMMa. MehyTum, U oBAe je HEONXOAHO KPWUTUYKM Mpencnutati nsbop
06pa3oBHUX CagpiKaja M HAauMHa HMXOBe npeseHTauumje, byayhu Aa yyeHuuuma ysek
npeactas/bamo oapeheHy Bep3ujy ceeta (Biesta, 2023). HactaBa y 60/1HUUM He cme
61TV cBeAEHA Ha KoOMMeH3auujy , M3rybsbeHmx Yyacosa”, sBeh mopa TeXuTu neaarowkoj
pPeneBaHTHOCTM Y AaTuM U Byayhum KMBOTHMM OKONHOCTMMA. O K/by4yHOr je 3Havaja
wTta he yyeHWK ypaguTu ca HayyeHum, Kako he mocTynuTM M genosatu Kaga je To
CTBApHO Ba)KHO, Kaja KMBOT 3aTpaxu oarosop (Biesta, 2021). Nopes HacTaBe Koja ce
3aCHWBA HA MHAMBUAYANU3ALMU caaprKaja, MeToaa U 06MKa pasa, BEAUKY Yoy MMa-
jy v apyrn obnmum BacnuTHoobpasosHor paga (Kajfez & Kolenec, 2013). KyntypHu,
Hay4YHW, TEXHWUYKN U CMOPTCKM AaHM omoryhasajy ydyeHUuuMma Ha BONHUYKOM Nieyery
[a Ha 3aHMM/bUB HAYMH CTEKHY HOBA, MPEe CBEra, MCKYCTBEHA 3Hakba WM YNO3HAjy UCKY-
CTBa APYIUX.

BuecTta Harnawaea u 3Ha4yaj coyujaau3ayuje Kao Apyre CyWTUHCKE AUMEH3Uje,
KOja Nogpa3ymeBa YK/byuMBakbe yHEHUKA Y APYLITBEHE U KYNTYpHe cnucteme. OH uctmye
Ja coumjanusaumja o3HayaBa npouec yBohera nojeauHaua y noctojehe apywTseHe,
KYATypHe 1 nonauTuyke nopetke (Biesta, 2009), ,y3 NO3MB — @ Y HEKUM C/yyajeBUMa U
MHCUCTMpPakbe — Aa ce npoHahy y wuma” (Biesta, 2023; 264). Coumjanmsaumja Takohe
MMa KJbYYHY YNI0TY Y MPYXKakby OpujeHTaumje yyeHMUMma y Tpaauumjama, Kyatypama u
npakcama NpoLNOCTU M CafallHbOoCTH, Y3 PU3SMK A Ce OHU cBeay Ha ,06jeKTe 3a coum-
janusaumjy” n aa ce HUXOB yCNex Mepu y CKAagy ca TUM KOJIMKO Cy ce npubanxuam
NOMKe/bHUM APYLWTBEHUM U KYATYpHUM naeanmma (Biesta, 2021).

3a xocnuTanunsoBaHe y4YeHuKe, 60MHMYKA HacTaBa TMMe Npey3nma U APYyLITBEHY
dYHKUMjy — aa odyyBa nocTtojehe u pa3Buja HOBe ApPYyLITBEHE BPeAHOCTU U Hopme. OHa
npeAcTaB/ba M K/by4HU MEXaHW3aM 3a O4YyBatbe M U3rpajikby COLMjanHUX Be3a, Koje cy
4yecTo HapylueHe 36or dpm3mUKe nsonaumje, MeEAULMHCKUX NpoLLeaypa M Npeknaa y cea-
KogHeBHOj pyTuHM. CoLmnjaiHa NOBE3AHOCT Ce OCTBapPYje KaKo Y AMPEKTHOj MHTEPaKLMjK
ca ApYrMM yYeHWUMMa, HAacTaBHULMMA U MeSULMHCKUM 0Cco6/bem Yy HONHUYKOM OKpy-
YKeky TaKO M KPO3 KOMYHMKaLUMjy Ca BpWHALMMa U HAaCTaBHULMMA M3 MaTUYHE LLIKOJe
nocpeacTBOM AUFUTANHUX NAATGOPMM, NPOLWMPEHE U BUPTYesHe peanHocTn. OBakas
BMA, NOBE33aHOCTU AOMPUHOCKU odyBary ocehaja npunagHoctu, ybnaxkasa ocehaj mso-
NIOBAHOCTM M MapruHanusaumje, U noacTuye YKyrnHo CoumjaaHo U eMoLMOoHanHo 6aaro-
cTarbe yyeHuKa. CaBpemeHe ob6pa3oBHe npakce y GOMHUUYKOM KOHTEKCTy cBe yewhe
YK/bYUyjy aKTMBHOCTM KOje MHTEerpuily eMOLMOHANHY U COLUMjaNHy AUMEH3M]Y yyera —
nonyT paavoHWLA, Tepanuje ymeTHowhy, UrPOBHUX aKTUBHOCTU WM MCUMXOCOLMjanHe
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nogpwke (Hanada et al., 2019; Hen, 2023). Takohe, gurMtanHe TexHosorvje Urpajy 3Ha-
YajHy ynory y npemowhasaky dU3NYKe U coumjanHe anctaHue, omoryhasajyhu yueHu-
LUMMa [a OCTaHy Yy KOHTaKTy ca CBOjUM BpLHauMma M HacTaBHuumma (Chubb et al.,
2021; Thabrew et al., 2022), yame ce onaKwaBa NOBPATaK Y MATUYHY LUKOJY HAKOH
3aBpLUETKa Neyerba.

3Ha4aj 60/HNYKe HacTaBe 3a NPEBEHLM]jY COLMjanHe U30naLmMje N NOSPLLKY NCU-
XOCOLMjaIHOM Pa3Bojy MOTKPEN/bEH je pesyaTaTtuma bpojHUx uctpaxusama (Almazro-
ui, 2023; Chalkiadakis et al., 2024; Maor & Mitchem, 2015; Stocker et al., 2024). Y Tom
KOHTEKCTY, Kao npumep aobpe npakce uctmye ce nporpam KidsTUMove, y oKBupy Kojer
Cy OpraHM30BaHM CMeumnjan30BaHN KamMmoBK 3a AeLy ca XPOHUYHUM 6osiecTMa Kpos
aKTMBHO yyewhe y pasHOBPCHMM aKTMBHOCTMMA Ca BPLUHALMMA, NpujaTe/bMma U Yna-
HOBMMa nopoauue, No4 HaA30POM UHTEPANCUMMIMHAPHOT TUMA CTPYYHaKa. AKTUBHO-
CTU Y OKBUPY NIETHMUX U 3UMCKUX KaMnoBa MNpyKajy MoryhHOCTM aeum ca XPOHUYHUM
6onectma aa popmupajy UCKpeHe u nogprkasajyhe ogHoce ca BplHaLMMa Koju aene
C/IMYHA KMBOTHA WMCKYCTBA, YMMeE Ce CTBapa OKpYyXKere pa3ymeBatba, NpuxsBaTarba U
emnaTtuvje. Ynpaso Taj ocehaj coumjanHe noBe3aHOCTU NpeAcTaB/ba NPOTEKTUBHU dak-
TOp y Npouecy fedyerba U pexabunutayuje (Stocker et al., 2024).

Tpeha anmeHsuja y buectrHoj Teopuju je cybjekmususzayuja. OBaj npouec noa-
pasymeBa fa y4eHUK NocTaHe ayTOHOMaH u cnoboaaH cybjekT Koju aenyje ca oarosop-
Howhy u ayTeHTMyHowhy (Biesta, 2009). Kpo3 npouec cybjekTuBM3aLMje YYeHUK He
nocTaje camo o4rosopaH cybjekT 1 ynaH apylwTsea, Beh jeguMHKa Koja LOHOCU cMUCeHe
nsbope. TOKOM BONHUYKOT fleyera YY4EHUK YeCcTo rybu KOHTPOJly HaZ CBOjUM Te/om,
BPEMEHOM M NpocTopom. HacTasa Taga Tpeba fa My omoryhu MCKYCTBO IMYHE ayTOHO-
Muje, OAHOCHO M360pa N KpeaTUBHOT M3pakaBatba. Y BONHMYKO] HAaCTaBK, NOACTULAME
cybjekTMBU3aUMje noapasymeBa CTBaparbe MOryhHOCTU M Kpeuparbe ycioBa y Kojuma
he yyeHUK — ynpKoc 6onectu, cTpecy M M3onaumju — mohu Aa o4yBa CBOj UAEHTUTET,
rnac v NM4YHy aytoHomujy. CTora, HacTaBHa npakca mopa 6utu npunaroheHa UHAUBU-
AyanHum noTtpebama, MHTepecoBakbMMa UM CMOCOOHOCTMMA YYeHMKa M OCeT/bMBA Ha
HUXOBY MCUXO-COLMjaNHY peasiHOCT. Y OKBUPY OBOr MPOLLeCa, HACTaBHUK MoAp»Kasa
pa3BOoj yHyTpallke MOTMBALMjE YYEHMKaA, CMOCOBHOCTU AOHOWeEeHa O4J/1yKa U U3parka-
Bakba JIMYHOr CTaBa. Pe3yntatu uctpaxkmsara (Coyne, 2006) KOH3UCTEHTHO YKa3syjy Ha
TO Zia je y4eHUUMMa NoTPebHO NPYKUTU afleKBaTHe U npunaroheHe nHpopmauuje, Kao
M [a je BaXKHO yBaXaBaTW HUXOBO MULL/bEHE MPUIMKOM MJIaHUPakba U OPraHn3oBakba
3/1paBCTBEHE Here, HacTaBe W Apyrux obpas3oBHMX ycayra. Mnak, nojeanHu nperneam
YKasyjy Ha TO Aa ce CTaBOBM XOCNUTA/NU30BaHe Aele HeAOBO/bHO 4yjy U y3umajy y
063up, WTO je y CynpoOTHOCTM Ca CMepHULaMa oapeheHnx mehyHapoaHUX CTpaTeLKnx
W NerncnaTMBHUX foKymeHaTa (Semiz, 2023a).

LleHTpanHa Te3a buectnHe Kroure Obpasosarbe ycmepeHo Ka ceemy: Mozned 3a
cadawrbocm jecTe Aa obpasoBakbe HMje npunpema 3a byayhHoct, Beh ogrosop Ha
eraucTeHumnjaHO NUTakbe: KaOKo 0a rocmojumo y ceemy Koju Huje rno Hawoj mepu, u
Koju Hema obase3y 0a HaM MOHYyOU OHO WMO oYeKyjemo 00 Head. KoHauyHo, Buecta
ynosopasa Ha To Aa obpa3oBare HUje jeaHOCTaBaH uUan ctabunaHd npouec, Beh crtanHa
paBHOTexa namehy kBanmbuKaumje, counjanmsaumje n cybjektmemnsauuje (Biesta, 2010).
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MHKopnopupatem oBa Tpu KoHLeNnTa y 60AHWYKY negarorujy, HactaBa NnocTaje Xo/mCTum-
UKW Mpouec Koju: obpasyje y yKem 3Hauewy (KBannmoduKyje), coumnjanHo yKkbydyje (co-
unjanumsyje) n nsrpahyje nnuHocT (cybjekTnBU3yje). Y cBeTny HaBeaeHor, buectmHa Teo-
puja Npy)Ka CHa)KaH TEOPWjCKM OKBUP 33 KOHL,EeNTyan3oBatbe 60/IHMYKE HAcTaBe Kao
KOMM/IEKCHE NefarowKe NpaKkce Koja UCTOBPEMEHO CTBapa YC/0Be U NOAPKaBa cBeoby-
XBaTaH Pa3Boj AeTeTa Kao aKTUBHOT YYECHWKA Y CONCTBEHOM 06pa30BHOM NpoLLecy.

BuectnHa dunosoduja obpasosarba (2006, 2012, 2023) nonasm og, KPUTHKe obpa-
30Bakba KOje MapruHannsyje HacTaBy y KOPUCT yuerba, YKasyjyhu Ha To Aa je OHO U1 no-
JIMTUYKM U KYNTYpHU npouec. ObpasoBatbe je cBE BULIE CBEAEHO Ha je3WK y4Yera, WTo
MMa 3HaYajHe MMMJIMKaUMje 3a pasymMeBatbe HEeroBux LU/beBa, Kao U Ha CamMy HaCTaBHY
npakcy — deHoMeH NO3HaT Ha EHINECKOM je3uKy Kao learnification of education. Y osom
OKBUpPY, 06pa3oBatbe Ce CBe BULLIE TPETMPA KAo YCayra, YYeHWK Kao K/WjeHT, a HacTaB-
HWK Kao NOCPeaHUK Yy NpyKary 3Hara. OBaKkas NPMUCTYN BOAW Ka NpuxsaTary obpaso-
Bakba Ka0 EKOHOMCKe TpaHcakuuje (Biesta, 2006).

Mpemaa ce uaeje nonyT ,,cCaMoperyMcaHo yyere”, ,3ajeaHuue yyema”, , okpy-
erba 3a yyere”, U ,yYeHUK Kao aKTUBHM YYECHUK Y ydery” 4ecTo cmaTpajy nporpe-
CMBHUM, K/by4HM Npobaem jecTe WITO NUTakba O CBPCU, CaapKajy U O4HOCMMA Y obpa-
30Bakby NOCTajy HEBUA/bMBA MW Ce NoApPa3yMmeBa Aa cy ounrnegHa (Biesta, 2021). Osa-
KBO CXBaTarb€ MMNANLMPA A3 APYLUTBEHE, ETUYKE U MOJIUTUYKE guMeH3nje obpasoBa-
Hba NOCTajy CEKYHAAPHE Y O4HOCY Ha MHAMBUAYaNHE UnbeBe U npedepeHumje yyeHMKa
(Biesta, 2006). Kako HaBoau buecta (Biesta, 2012; 36), ,cMncao obpasoBarba HMKada
HUWje aa geua uam ydeHmum yde, seh ga Hewmo Hayuye, aa 710 ydye y ogpeheHe capxe n
[0a To y4ye 00 Hekoaa”.

CpoaHo oBom cTaBy, AHaescku (Andevski, 2023) n boapolwku-Cnapuocy (Bodro-
Ski-Spariosu, 2023) yKasyjy Ha Tpu SOMUHaHTHa 06/IMKa peAyKUMOHU3MA Yy caBpeme-
HOM 06pas3oBakby — NCUXOJIOTM3ALUNjY, EKOHOMM3AUMjY U TEXHOIOTM3AUMjY, KOjU NOTK-
CKYjy U3BOpHa negarowwka Havena. OBe TeHAeHLUM]je NpeacTaB/bajy caBpemeHe 06nKe
OHOra LWTO je y npownoctM 6una ugeonornsaumja negarowkor nosba. Kako Haeoau
Bboapowku-Cnapumocy (Bodroski-Spariosu, 2023; 43), ,, ayTeHTMYHO NeAarowKo carnena-
Barbe 06pa3oBarba y TPaAMLUMjUM KOHTMHEHTanHe EBpone MOTUCHYTO je AOMMHAuujom
QHIN0-amMepUYKMX OKBMpa”.

Ha canyaH HaumH, AHTuh, MewwnkaH n Meuh (Antic i sar., 2015; 616—617) ykasyjy
Ha TO Ja Ce Yy Hallem KOHTEKCTy obpa3oBake YecTo CBOAM Ha OCTBapuBarbe 06pas3os-
HUX UW/bEeBa, NPU YeMy je BacnuTarbe MaprMHaan3oBaHo M cxBaheHo Kao ,penunkT co-
UMjannucTMykux BpemeHa”. Meaarolwka npakca y OBOM KOHTEKCTY CTOra Mopa TeXuTu
paBHOTEXM M3MeRY yuerba Kao npoLeca CTULakba 3Hakba M 06pa3oBarba Kao LLe10BUTOr
pas3Boja IMYHOCTK, Y KOjeM ce pasBujajy MopanHe, APYLITBEHE N KYATYpPHE KOMMETEH-
umje yyeHuKa, nsberasajyhu 1ako 3amke cBMX 06/1IMKa peayKUMOHU3Ma y 06pasoBakby.
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MpakTMyHe MMmnaunkauymje buectuHe Teopuje o6pasoBarba
y 60n1HMUKOj HacTaBu

Y cBeT/Ny caBpeMeHMX Nefarowkux TOKOBA Koju A0BOAE Yy MUTabe TEXHUYKO-
WHCTPYMEHTaNHY MUCKjy obpasoBakba, buectMHa Teopuja npyxa pedepeHTHM OKBUP 3a
pasymeBatbe CneunpuyHOCTU HacTaBe Y OCET/bUBUM U HENPEABUANBUM KOHTEKCTMMA —
nonyT 60nHUYKe HacTaBe. BoAHMYKA HacTaBa, NoO CBOjOj NpUpoAW, Noapasymesa cre-
UMdUYHEe ANAAKTUYKO-METOANYKe enemeHTe, 36or Yera Tpeba gomaTHo npobnemaTu-
30BaTW NUTakba O UM/bY U 3a4aLUMMa HacTaBe, HACTaBHUM MeToZama M yio3u n npode-
CMOHA/IHUMM KOMMeTeHuMjama HacTaBHMKa. OHa ce oaBuja y ycioBUMa GpU3MUKE N eMOo-
LUMOHa/IHE ParbMBOCTU YYEHWMKA, HEM3BECHOCTU M YecTo ¢pparmeHTUpaHe NPUCYTHOCTU
Yy4YeHMKa, BaH yoburuajeHor LKOJICKOT OKPYKerba. K/byyHe npenpeke y nnaHuparby, opra-
HM3aLMjU U peanmsaumju 6oNHUYKe HacTaBe Mory ce MAEHTUOUKOBATU Y 340aBCTBEHOM
CTakby XocnuTtanusoBaHor geteta (Griffith & Doyle, 2009; Page et al., 2020; Semiz,
2025), y CTPYKTYPHUM U OYHKLMOHAAHUM OrpaHuyYersuma camor obpasoBHOr cuctema
(Boles & Winsor, 2019; Semiz, 2023b; Semiz, 2025), ann u y HeA0OBO/bHOj UNU HeaO-
cneaHoj capaghbu HacTaBHMKa, 3a4paBcTBeHOr ocobsba u poautesba (Rankovic, 2022).

BUECTMHM yBMAM O HAaCTaBU Kao OTBOPEHOM, CEMUOTUYKOM U PEKYP3UBHOM MNPO-
uecy (Biesta, 2023) aobwjajy cBOjy NyHy NeAarolKy peneBaHTHOCT Y KOHTEKCTY 60AHNY-
KOT OKpY*Kerba. Y BOTHUYKOM OKpY Ketby, HacTaBa Ce He MOXKe OCNakaTu Ha AeTepMu-
HUCTUYKY NPETNOCTaBKYy y3pouHe Be3e — 0 Tome Aa he ogpeheHn NocTynumM HacTaBHUKA
HY}HO A0BecTu A0 oapeheHor ucxofa yyerba. 34PaBCTBEHO CTakbe YYEHMKA, HErose
emoumje, moryhHOCTM, MHTEpecoBarba, Kao M noTpebe yMHe HacTaBy OTBOPEHUM M
HenpeaBUAMBMM cucTEMOM. Y TOM cmucay, buecta ynosopasa Ha To 4a je uaeja HacTa-
BE KAO KOHTpO/MCAaHe MHTEpBEHUMje Koja npousBoau yHanpen oppeheHe pesyntate
neparowKky MuT.

BosHMYKa HacTaBa, NO CBOjoOj CYyWTUHKU, Mopa Aa byae nefarowku aaanTMBHA U
eTU4YKM oceT/bnBa. OHa Tpeba Aa Nonasm oA KOHKPETHOT AeTeTa, Y KOHKPETHO] cuTyaum-
jv, y oapeheHom TpeHyTKy. TeneonowKn Kapaktep obpasoBatkba cyrepulle Aa cy ogy-
Ke O UM/beBMMA aKTMBHOCTM WM MOCTyNakKa HACTaBHWMKA M YYEHWMKA YBEK KOMMO3WUTHU
CY0BU O pPaBHOTEXW U NpuoputeTy namehy KeananduKkaumje, counjanmsauymje m cybjek-
TMBM3aumje y obpasoBary (Biesta, 2012). Ynpaso 3aTo, noTpebHa je neparoilka my-
APOCT HAacTaBHMKA, OAHOCHO CNOCOHHOCT @ NPeno3Ha WTaA je y 4aTOM KOHTEKCTYy neaa-
FOWKWN NOXEe/bHO U Aa Aenyje y ckaagy ca Tum. Ctora, 60NHUYKM HACTaBHUK je BULLe
nefarowKn apTUCT KOjU C XOCMUTAIM30BAaHUM YYEHUKOM TPafiy OKpYyKere y Kojem je
obpasoBarse 1 gasbe moryhe.

JepaH op enemeHata buecTMHe Teopuje KOju MMa XeypuUCTUYKY BPeAHOCT jecte
KoHUenT popmuparba Naxkme (Biesta, 2023). OH npeanake Aa HacTaBy pasymemo Kao
UYMH yCMepaBakba MaXKHkbe YYeHWKa Ka OHOME LUTO je BPeAHO pa3roBopa, MULL/beHA U
ofiHOca. YYeHUK Koju nponasu Kpo3 60/, cTpax o4, HEM3BECHOCTU, aHKCMO3HOCT WK
ocehaj M30/10BaHOCTU, MOKE YNpPaBo KPO3 AMjanor ca HaCTaBHUKOM U APYIUM YUYEHU-
UMMa U KpO3 3ajedHWYKO Tparakbe 3a CMWUC/NIOM MOHOBO OCETUTWM Ja je AeO0 CBeTa.
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HactaBHuMK Tpeba ga omoryhu yyeHUKY 4@ yCMepU CBOjy NaXKkby Ha HELTO APYro OCUM
came 6onectm 1 neyerba — Ha ogpeheHy maejy, npuyy, cumbon, ogHoc. 36or HaBeae-
Hor, popMMpatbe NaxKke 3HAUYM MPYKUTU NOAPLUKY YYEHMKY Aa NOCTaHe cBecTaH cebe,
Kao 1 ApYrux Joyan 1 ogHoca y CBETY, LWTO je Npeayc/ioB HEeroBor passoja Kao cybjekTa
KOjU MOXKe eTUYKM M CaMOCTasiHO Aa Aenyje y ApywTBy. M3 oBaKBoOr cxBaTarba Npousu-
Nasn n pegeduHUcarbe Uu/ba HacTase. L/ HacTaBe BULLE HMje CaMO aKafeMCKo Ha-
npegosarbe, Beh ouyBakbe ydyeHUKOBe CybjeKTUBHOCTH, tberoBor ocehaja nageHTUTeTa U
cMmucneHor npucyctea y ceety. Kako Buecta HaBoaum, obpasoBare je BuLIe 0f4 couumja-
NM3aumje n KBaanduKaumje — OHO je NPOCTOP Y KOME YYEeHUK yuu Aa roBopu concree-
HWM rnacom, ga byae u aa noctoju (Biesta, 2020).

BuecTa Takohe roBopm o0 NoTpebu Aa ce coXKeHOCT 06pa3oBHOr NpoLeca CMakby
Kako 6u HacTaBa yonwTe 61na moryha. Y 60/1HUYKOj HAacTaBu, Ta CIOXKEHOCT je nocebHo
HarnalweHa — o4 34PaBCTBEHUX GpaKTopa, NPEKO eMoLMOHaNHUX Bapujepa, A0 cUCTEM-
CKMX M MHCTUTYLMOHAIHUX OrpaHuyerba. HacTaBHMK Mopa Aa Kpeupa ycnoBe Koju OMO-
ryhasajy cmmcao ynpKoc Toj CNOXKeHOCTU. Tume GONHMYKa HacTaBa nocTaje MpocTop
6pure 3a cM1Cao, coumjaaHn OAHOC, U 338 MHTETPUTET y4eHMKa. HacTaBHUK TUMe nocpe-
ayje nsmehy couujanusaumje (KynTypHe M OpYLUTBEHE CTPYKTYpPE), C jefHe cTpaHe, u
cybjekTnBmMsaumje (MHAMBKMAYANHOT Pa3Boja U U3rpage CybjekTUBUTETA CaMOT YYEHU-
Ka), C Apyre cTpaHe. Y npakcy 6ONHWYKe HacTaBe, Of HAaCTaBHUKA Ce OYeKyje Aa AoHece
o4/lyKe y Be3u ca CBENPUCYTHUM Auaemama: 4a M U Y KOM CTeneHy MHCUMCTUPATH Ha
nolIToBakby Mporpama HacTaBe WM yyera, UCXoda yderba M 06pasoBHMX CTaHAAPAa,
N/MAN NPATUTU UCK/bYUYMBO NIMYHKN TEMMO YYEHMKA, Herose notpebe M MHTEpecoBarba?
Kako ycnoctaBuTu paBHoTeXy M3mehy oBe ABe 06pa3oBHe AMMeH3uje? Y HacTojaky Aa
npoHahy agekBaTHe Megarowke NPUCTyne Koju 61 yyeHUumMma Ha BONHMUKOM federsy
BpaTuAn ocehaj cMUCIa, MOTUBMCAHOCTU U eMOLMOHAJIHE YK/bYYEHOCTH, a Koju nocpeay-
jy noxkesbHe Apy-LUTBEHE WM KYJTYPOJIOLIKE CTPYKTYpPe, PYCKWM MeAarosu cy npenosHaam
noTeHUMjaN YMTakba Kao NpaKkce Nogplike, AMjanora M JIMYHOT OCHaXKMBakba yYyeHMKa
(Alekseevna et al., 2022).

Bo/iHMYKa HacTaBa NpeAacTas/ba M3PasuTo cneumdbuyaH M 3axTeBaH AUAAKTUYKK
MOZEeN KOju 3axTeBa BUCOK CTeneH NpodecMoHanHUX KoMNeTeHUMja HacTaBHMUKa. OHa,
no CBOjoj NPUPOAM, 3aXTeBa UHANBUAYANM3ALM]Y UM/bEBA, 3a[4aTaka, MeTOAa M HacTaB-
HUX CpeficTaBa jep 3a MONasuLLITE Y3MMa YYEHMKE Ca PasNUuYMTUM 34PaBCTBEHMM CTa-
FbMMa, NCUXODUIUYKUM KapaKTepucTukama, obpa3oBHMM notpebama U eMOTUBHUM
M3a30BMMma. YNpaBo OBa BPCTa HaCTaBe HajaAMpPeKTHUje 3axTeBa MPUMEHY MHKNY3UBHE
(i¢, 2012), nnausmnayanmsosaHe (Jovanovic i Dimi¢, 2016; Radovic i sar., 2021; Vasilije-
vi¢, 2007) n uHanBMAYaNHO NaaHupaHe HacTage (Jerkovic, 2017).

NHaMBMAYanu3aLumja y OBOM KOHTEKCTY He C/IYXKM camo npuaarohasatkby Temna u
cafp)kaja HacTase, Beh MMa 3a Uu/b CTBaparbe YCN0BA Y KOjUMA YY4EHUK TOKOM 60HMY-
KOr fleyera Moxe cnobofHO Aa MUCAW, Aenyje U npey3snuma OArOBOPHOCT 3a CBoOje
nsbope. Ocum GAEKCUOBUNHOCTU M YCKNAhEHOCTM OCHOBHUX KOHCTUTYyeHaTa HacTaBe,
Buecrta Harnawasa Aa M3bop HacTaBHMX MeToaa, obauKa u cpeactasa Tpeba Aa nocpe-
Ayje cmMucao, 04HOCHO c1060AHO MULL/bEHE, AYTEHTUYHO PAa3yMeBatbe U KOHCTPYKLUM]Y
3Hayera Yy UHTEPaKUMju n3mely y4eHMKa, HaCTaBHWKa U BpLUHbaKa.
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Y cBeT/Nly caBpeMeHuXx AMAaKTMUKux yBuaa (Radovic¢ i sar., 2021; Vasilijevié,
2007), K/byuHe KOomMNeTeHUMje HacTaBHMKA y BONHWYKO] HacTaBM Tpeba aa obyxearte:
npenosHaBake MHAMBMAYANHUX NOTPeba yYeHMKa, KPeaTUBHO NaaHMpare U Npuaaro-
hHaBarbe 06Pa3OBHOBACNUTHOI Paja, NpPy)Karbe KBaJUTETHE WHAMBUAYA/HE NOAPLUIKE,
ocTBapuBarbe BULE NPOdECUOHANHMX ynora, GAekcMbUAHOCT, eMnaTujy, Kao U cnoco-
6HOCT 3a capaftby M TUMCKM pag. Kao npBu KOpaK, HEONXOAHO je OCMUCNTM HacTaBy
KOja nonasu of, peanHux moryhHocTM yuyeHWKa, yBakaBajyhu Heroso 34paBCTBEHO
CTarbe, MEHTA/IHY U GU3UYKY CHAry, MCMXONOLIKY CTabUIHOCT, KA0 U aKTye/IHO 3Hake U
MoTuBaLMjy. HacTaBHMK y BOSIHUYKOM OKpY)Kery mMopa BUTU y cTakby Aa npenosHa
cneumouyHe obpa3oBHe, 34PaBCTBEHE U eMOLMOHaNHe NoTpebe cBaKor yyeHuKa. To
noapasymeBa CUCTEMATCKO NPUKYMN/bakbe U Pa3MeHY PeieBaHTHUX NoAaTaKa, KOHTUHY-
upaHo npaherbe HanpeaoBatba M MAEHTUOUKALM]Y €BEHTYanHUX Tewkoha y yuerby,
WTO NpefcTaB/ba OCHOBY 33 M3pady MHAMBMAYANM30BAaHMX HACTaBHMX nnaHosa. C
063MpPOM Ha AMHaAMWYHeE ycioBe paga y 60aHMUM (HNp. YecTa o4CyCTBa, MeAULMHCKe
npoueaype v Tepanuje, NPOMeHe y 34paBCTBEHOM CTakby YYEHWMKA), HAaCTaBHULM MOpa-
jy 6UTM cnpeMHun Ha paekcMbunHo n KpeaTMBHO npuaarohaBakbe HaCTaBHUX CagpKaja,
061MKa M MeToAa paja y CKAady ca KOHKpeTHMM notpebama cBaKor yyeHuKa. Takohe,
noTpebHo je NpuMeHnTU prekcnbunHe obamKe esanyaumje n ouermMBarba Koju cy ¢o-
KYCMPAHM Ha KBA/IUTET YYEHNKOBOT HAaNpea0Bakba.

MHKNy3MBHa nejarornja MHCMCTMPA HA UCXOAMMA KOjU ce 3aCHUBAjy Ha pasyme-
Bakby, CMUC/IEHOM YYeby M IMYHOM pa3Bojy yuyeHuKa (Ili¢, 2012). Y 60nHNYKO] HacTaBK
TO 3HAYM Aa y4eHUK Tpeba aa byae ouernBaH NPema CONCTBEHOM HAMPETKY U aHraMo-
Bakby, @ He Y OAHOCY Ha CTaHAapAe MacoBHOr 06pa3oBHOr cuctema.

Jow jegHa BaXHa KapakTepucTMKa 60/HUYKe HacTaBe jecTe HarnaweH GoKyc Ha
capafry M TUMCKM paj, CBUX y4YecHMKa y obpa3oBHOBacnuTHOM npouecy. Hactasa y
60NHNUM 3aXTeBa KOOPAMHMCAHY M KOHTUHYMpPaHy capagtby HacTaBHMKA ca JieKapuma,
NCUX003MMa, POANTE/BMMA, KAa0 M HacTaBHULMMA M CTPYYHUM CapagHULMMa U3 MaTK-
yHe wKone. Camo Kpo3 0BaKBY MHTEPCEKTOPCKY U MHTEPAUCLMMNIMHAPHY cCapadky MO-
ryhe je ocurypati KOHTMHyUTET y 06pasoBatby M 06€36eaUTH NOAPLLKY aKageMCKOM U
MCUXOCOLMjaIHOM Pa3BOjy y4eHMKa.

Mpy:Karbe KBaNUTETHE MHAMBUAYAHE NOAPLUKE 3aXTeBa NeAarolKmM TaKkT HacTa-
BHUWKA, CTPN/beHe U CNOCOBHOCT MOTUBUCAHA YYeHUKA. HacTaBHe MHCTPYKLUMje mopajy
61TK NnpunaroheHe He camo Y3PacHMM U KOTHUTUBHMM CMOCOBHOCTMMA Yy4YeHMKa, Beh K
FMXOBOM TPEHYTHOM NCUXODU3UYKOM CTakby. HacTaBHMK y 6onHMLM ocTBapyje bpojHe
ynore. Mopep, ynore HacTaBHWKa Y YXXeM 3Hauyery (npesasaya), OH NoCTaje CaBETHUK,
MeHTOp, GaumnnnTaTop yuera, NOAPLLKA Y NPOLECY Sievera, Na Yak U MoaepaTop usme-
Ny poauTesba, 3apaBcTBeHOr ocobsba M MaTUYHe WKone. Ha Kpajy, 6onHuuKa HacTasa
3axTeBa HacTaBHUKe Koju noceayjy dnekcMbuaHocT, emnaTujy U cTBapanaykum ayx. Cno-
COBHOCT Herosarba ONTUMM3MA M NPENO3HaBarba NOTEHLMjaNa Y CBAaKOM YYEHUKY npe-
ACTaB/bajy K/byyHe npodecrmoHanHe BpenHocTU. Kpenpare nepcoHannsoBaHux obpa-
30BHMX MaTepwujana U NpUMeHa anTepHaTUBHUX MeToAa paga (Kao wTto cy noptdoauo,
HacTaBa Kpo3 Urpy, My3uKy, NOKPET U YMETHOCT) A0A4ATHO OCHAXYjy MOTUBALM]Y YYEeHN-
Ka W NOACTUYY HbMXOB LENOBUTU Pa3Boj.
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LLiTta je n wta 6u Tpebano ga 6yae cBpxa HacTaBe 3a yYeHUKe
Ha 60/1HMUYKOM Neuerby?

MuTarbe cBpxe HacTaBe y 6ONHMUYKOM OKpYXKery He MOXKe ce carnegatu M3o/o-
BaHO O, LUMPEr HOPMaTUBHOT KOHTEKCTA Y KOME Ce Ta HacTaBa peanusyje. CBaKo HacTo-
jarbe aa ce oAroBopu Ha NuTakbe wma 60sHUYKAG Hacmasa jecme u wma 6u mpebaso
0a 6yde mopa BUTN yTeme/beHO Ha KPUTUUKOM MPEUCNUTUBAKY HAaLUMOHANHUX U Mmehy-
HapOAHWUX 3aKOHOAABHUX OKBMPA, KAao W Ha yBUAY Y CaBpPeMEHE TEOPMjCKe KOHLenuumje
obpasoBarba y cneumPpuyHMm 60JHUYKMM yCIoBUMA.

Y okBupy obpasoBHor cuctema Penybavke Cpbuje, MpaBUAHUK O HauyMHYy opra-
HW30Bakba HAcTaBe 3a YYeHUKe Ha AyKem KyhHOM 1 6oNHUYKOM nedersy (Y fa/bem TeK-
cTy: NMpaBuaHuK, 2018) npeacTaB/ba K/bYYHU HOPMATUBHU AOKYMEHT. [paBUNHUK pery-
Nvwe obpa3oBHOBACMUTHM pag ca yY4eHULMMa KOjWu ycnen AyroTpajHUX 340aBCTBEHUX
CTakba HuUcy y moryhHocTu ga noxahajy HacTaBy y pegoBHUM LUKOACKMM ycnoBuUMa. OH
TMME MMaA CYLUTUHCKY yniory y o6e3befhmBatby NpUCTyna U KOHTUHYUTETA y 06pasoBatby.
MpasunHUK npeasuha pasnnumTe 0b6aMKe opraHusaumje HacTase (MHAUBUAYANHY, TPy-
NHY U pag y ofe/berbnMa y BONHUYKMM yCnoBMMA) U GeKCUMBUAHOCT Yy CKaagy ca
34,paBCTBEHMM CTatbeM M NoTpebama yyeHuKa, € jefHe CTpaHe, U pecypcuma 1 cneum-
dnyHOCTMMa BOTHMYKOT OKpPYXKEHa, C Apyre cTpaHe. Takohe, nponucaHo je ga HacTaga
mMmopa 6uTn ycknaheHa ca noctojehm nNAaHOM M NPOrPamMoOM HACTaBe U yyerba, anun m
npunaroheHa Kpo3 MHAMBUAYaNHU obpas3osBHM nnaH. OBO je BeOMa BaXKHO jep OMO-
ryhaBa nepcoHann3oBaH U WMHAMBUAYANN30BAH MPUCTYN YYEHUUMMA Ca PasIUYUTUM
MoryhHOCTMMaA U OrpaHuYeuMma.

MehyTum, MpaBUAHKUK OcTaB/ba NpPOCTOp 3a HbpojHe M3asose. MpBo, Npouesypa
Aobujarba carnacHocT MUWHUCTapCTBa M APYrMX OpraHa 3a ocTBapuBarbe 0bpasoBHO-
BACNUTHOT paja MoXKe BUTU agMUHUCTPATUBHO onTepehyjyha, WTo NOTeHUMjanHo ycno-
paBa 6p3 oarosop Ha o0bpa3oBHe U Mcuxo-coumjanHe noTpebe yyeHuKa. [pyro, Mako
MpasunHWUK Npegsuha Aa HACTaBHU Yac MOXe 6UTK Kpahu y 3aBUCHOCTU of, 34paBCcTBe-
HOT CTakba YYEHUKA, HMje JOBOJ/bHO HarnaleHa BaXKHOCT ajanTaumje HacTaBHUX MeToaa
N TEXHONOrMja Koje 6U onaKlane yyere, counjanmsalmjy M ncuxo-coumjaiHm pasBoj
YYEHMKA TOKOM fleyersa. CaBpeMeHW NPUCTYNY 3aCHOBAHW Ha AUTUTANHUM TEXHOOMU-
jama, Kao WTO cy OHMajH HacTaBa U XMBPUAHU MOAENN HacTaBe, HUCY UCTaKHyTU lMpa-
BUNHUKOM. Tpehe, capagra n3mehy LWKone, 34paBCTBEHE YCTAaHOBE U NOPOAMULLE, UAKO
je nomeHyTa y lMNpaBuUAHUKY, Tpebano 6u aa byae jow KOHKpeTHUje AedUHMCAHA Kpo3
jacHe mexaHu3Me TUMCKOT pafia U pefoBHE KOMyHUKauuje. Y npakcu, HepeTKo ce ae-
WaBa Aa 0Ba KOMyHUKaumja byae HeAOBO/bHO KOOPAMHUCAHA, WTO MOXE YyTULATK Ha
KBa/MTET HacTaBe U NoApLke yyeHMumMma. Ha Kkpajy, MpaBuaHUK He TpeTupa AO0BO/bHO
acrneKkTe NCUxo-coumjanHe NoApPLUKE YYEHUUMMA KOjU Ce Hanase Ha AYXKeM neyety, a
KOja je KpUTUYHA 3a HbUXOB NMOBPATAK Y LIKOJ/ICKO OKPYXKEHE M yCnelwlaH HacTaBaK LUKo-
noBatba. Y MpaBWUAHKKY HUje jacHO U eKCNANUUTHO AeduHMCaHa CBpXa HAcTaBe 3a y4e-
HWKe Ha Aayem KyhHOM u 60SHMYKOM Nnederpy. MaKo ce y YnaHy 4. HaBoaM Aa je unib
obpasoBHOBAcNUTHOT pasa obesbehmBarbe KOHTUHYMUTETA M NOBPATKA Y LWKOAY, NOTpe-
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6HO je Aa ce jacHWje UCTaKHY M APYrYM BaKHW acMeKTH, Kao LWTO Cy: NogpLluiKka eMoumo-
Ha/lHOM M MCUXOJIOWKOM 34paB/by YYEHMKA; OCHAXKMBAbE MOTMBALMjE 33 y4yere Yy
yC/i0BMMa orpaHunyeHe GyHKLMOHANHOCTKU; npunarohaBare HACTaBHUX CafprKaja, me-
ToAa M ucxoda vHausuayanHum moryhHoctuma; obesbehuBarbe yci0Ba 3a ycnewHy
peuHTerpaumjy y pefoBHY HacTaBy M LIKOJICKM KOMIEKTUB; Pa3Boj MHTepecoBakba, adup-
MaLMja y4eHMKoBe CybjeKTMBHOCTU UTA. HefocTaTak jacHe cBpxe HacTaBe MOXKe AoBe-
CTM [0 HeyjefHaAYeHe NpaKce, jep HAaCTaBHULM U WKoe Hehe MMATK jacaH OpujeHTUp y
CBOM pajy O K/by4YHUM 334aunma ob6pa3soBHOBACIMTHOr paja ca y4eHuLMma Ha 60HuU-
YKOM Nleverby.

YnopeaHa aHannsa mehyHapoaHux fokymeHaTa (Civka 1) npyxka foaaTtHe ysuae y
AeduHucare cBpxe b6osHMYKe HacTaBe (Bayerisches Staatsministerium fir Unterricht
und Kultus, 2026; Kajfez & Kolenec, 2013).

Cnuka 1
YnopedHu nozned Ha yureese b6onHUYKe Hacmase — MehyHapoOHa nepcriekmusa

* HCMYBaBaBe 0bpasoEHe MICH] e MKOMe, YauMafyT y obsup acnexTe bonectn u
ROCITANHAALIH]E,
* HACTABAK MIKONOEAA,
* PHNp eMA 33 DEUHTETPAL]Y ¥ P efOBHY HACTAEY,
* CMABERE CIPAXA Of] 330CTA]AkA ¥ FIehY,
+ omppafiame Naxme of bonect;
IIpaBHIHHK 0 * MOMp LKA ¥ IpoLecy Neueha,
DOJTHHKHMIITKOIAMA M ¢ OCHAXHBAILE BOIbE 38 OIOPABAK, H
Bapapckoj (Hemavka) RESEEEEEN My Wivrgarke

+ 0fe3beliBame KOHTHHYMTETA ¥ BACTHTHO0GDA30BHOM IIp QLIECY,

* MpenosHasame M aQUPMALEA jAKKK CTPAHA YHeHKK, TOMCTHLARS PAIE0jA CAMONIOY 3Bk,
CAMOMOMTCBAkA H O AEA e TO3HTHERE KUBOTHE [Iep ClIeKTHEE,

* CTHLARE 3HA A HIIOCTHIAbE HCXOTA YHE kA ¥ 10] MUHMN HACTABHHM TIp eMeTHM,

* UCTPRKUBAIDE, TECTHD ABe H NpuNarclabame HEIHEMIYaTHI0EaHIK ODIHKA HacTape, ¥
clnany ca notpebana o MOTyRHOCTHME YueHHKs,

* paHO NP eMosHAB AR e MOTYIME Temxolia ¥ yuemy HaasBarm bonemhy M p orecan
TeuenA, Kao HIPYkame CTPY uHe IOIpPIIKe ¥ BHEOBOMIID €EaSHIAK SR,

3AKOHCKH OKBHD
PO BRSO+ crmapasme yonopan Hasia pata Koj AOTPHHOCE CMEREY 0CeHaja YCaMbeHOCTH,
pagay BOTHHHKHM H30MOBAHOCTH, CTP 3%4 H AHKCHOSHOCTH KOJI YHEHHKA TOKOMEO CITHTATHSaLIH] €
ofleheLHMa Y * OpTAHH30BARbE CVHCTIEHHE H KBANHTETHYX AKTHEHOCTH KOJUMA C8 HCTIY IaBa Y IeHHICE TAH ¥

CrloBeHHjH DOMHHYKOMOKpYKEBY, 1
* oMoryliaBat e ITO YCIel Y e MOHCBHE HETErD AliH]e YHeHka ¥ 0bpa3scEHH poLec H:eroy

MaTHYHE [KOTE
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Mopeps, HaBegeHOr, ONWTU LU/bEBM BacNMUMTHOOBpa3OBHOr paga Adasbe ce ande-
peHuMpajy Ha nocebHe y 3aBUCHOCTM 04, MOSANNTETA NeAarowKor paga, 0o4HOCHO Aa v
CYy Y NUTakby YYEHULM Ha KPAaTKOTPAjHOM /lederby, AYyroTpajHOM Neyerby UK Ca TELLKUM
6onectnma.

Y3umajyhu y 063up aKTyenHy 3aKOHOAABHY OCHOBY M K/byyHe Te3e buectuHe
Teopuje, cBpxa BONHNYKe HacTaBe jecTe Aa 0b6e3beaun Keanudukaumjy, counjannsaymjy
N cybjeKTMBM3aLMjy XOCMMTANU30BAHOr YYEHUKA, KAaO U KOHTUHYUTET y 06pa3soBHOM
npoLecy TOKOM Jiederba, Npu Yemy ce NoLwTyjy cBa obenerkja U OCHOBHa Havyena UHCTU-
TyuMOHaNHOr noyyaBama (Meyer, 2002):

— ovyearbe dujanowke uHmepakyuje namehy HacTaBHMKaA M yYeHUKa Y YCI0BUMA
npunaroheHMm 34paBCTBEHOM CTakby YUYEHUKa;

— UHCMUMYUUOHA/IHA YK0MsbeHocm — 60/IHMYKA HACcTaBa ce peanunsyje y OKBu-
py dopmanHor obpa3oBHOr cucTema M TEXKM TPAjHOCTM Yy CMWUCAY HacTaBka
PeAOBHOr LWKO/I0Baa;

— NAGHUPAHOCM U YUs/bHO ycMeperbe — HacTaBa Ce U3BOAM Y CKNagy ca UHOUBU-
AyanHum obpasoBHMM NIAHOBMMA, KOjU NpaTe PefOBHM MPOrpam, aam cy npu-
naroheHu noTpebama 1 moryhHoOCTUMa yYeHUKa;

— CMPYKMypucaHocm — CafpiKaju M akTMBHOCTM Cy npunaroheHu 3gpascTee-
HOM U NCUXOPU3UYKOM CTakby YYEHMKA, AN 3apKaBajy 06pa3oBHY CTPYKTYpY;

— 30je0HUWMEB0 — NAKO je Yy4eHUK GU3MYKM U34BOjeH U3 paspesa, TEXM ce ouy-
Barby ocehaja npvnagHOCTU M NOBE3AHOCTM Ca MaTUYHOM LLKO/IOM;

— 8acnumHa pyHKYUja — nopes CTULakba 3Harba M passoja cnocobHocTu, 60-
HWMYKa HacTaBa NoAPXKaBa Pa3Boj INYHMUX U COLMjaNHMX KOMNETEHUM]A YHEHUKA;

— nedaz2owkKu 067UKOBAHA CPeOUHA — HAaCTaBHA CpeauMHa ce opraHusyje Tako aa
noacTuue yyerbe, npunagHoct u ocehaj HopmanHocTy;

— U3800U je Keasu@uKoBaHO 0cobsbe — HACTaBY AprKe CTPyYrbalu ca neparo-
WKO-AMAAKTUUYKMM 3HaHEeM U CEH3UBUNNTETOM 33 pPagd Yy cneumpuuHnM yCIoBUMa;

— o0 Had3opom dpxcase — Kao aeo dopmasHor obpasoBara, 6ONHMYKA HacTa-
Ba noA/exxe 06pasoBHUM CTaHAAPAMMA M NPONUCUMMA.

Bo/MHMYKa HacTaBa, KOHUMNMPaHa Ha OBMM OCHOBaMa, MMa NoTeHUMjan ga Aonpu-
Hece o4yBakby aKageMCKOr HanpeTKa U KOHTUHyuTeTa, ocehaja HOPMasHOCTU, U3rpaatbk
NAeHTUTETa M NOBE3aHOCTM YUYeHMKa Ca CrosballibM CBETOM, BaH 6ONHWUYKOT OKPY»KeHba.

3aKk/byyHa pa3martparba
YyeHnUuM Koju ce Hanase Ha BOJIHMYKOM JleYyery YeCTo Cy Y HeMOBOJbHO]j MCUXO-

dU3MYKOj cUTYyaUmju Ha cBOM 0BPA3OBHOM MYTY — U3NOXKEHWU 6Oy, CTpecy, aHKCUO3HO-
CTW, HEM3BECHOCTU, CTPaAxXy, a/IM U U30M1aLMjWU O BPLIHAYKe U LKO/ICKe cpeaunHe. 36or
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Tora 60/IHMYKa HacTaBa Mopa, Npe cBera, bUTU TENIE0/OLWKM yTeME/beEHA — YCMEPEHa Ka
jacHoj cBpcK 1 BpegHOCHUM LIU/bEBMMA — @ 3aTUM U NaXK/bUBO ANAAKTUYKM 06/IMKOBaHa U
npunaroheHa CBaKOM yYeHWKY MOHAoco6, WTO NpeAcTaB/ba CYLWTUHY WHK/IY3UMBHON Bac-
nuTakba M obpasoBatba.

lepT Buecta pesuTanumsyje n npencnuTyje TemesbHa NUTakba O CBPCY U NpUPoaU
HacTaBe, UCTUYYhK HeHY TPOCTPYKY CBPXY — KBasnduUKaumjy, coumjanmsaumjy u cybje-
KTUBM3aUMjy. TEK KPO3 MHTErpauujy OBMX TPUjy AMMEH3Mja HacTaBa Aobuja CBOjy NyHy
neJarolKy BpeHOCT: Kao NpoLec NogpLluKe CTUL Ay 3Hakba, Pa3Bojy BEWTUHA, CTaBO-
Ba M BPeAHOCTU, MPUNPEMMU 33 KMUBOT Y 3ajeJHULM, aln U Kao NPOCTOP 3a NYHY adup-
Maumjy U U3rpagty ayToHOMHe cy6jeKTMBHOCTM. Y cynpoTHOM, Kako KeposoBa meTa-
¢dopa ynosopasa, CBakM ,NyT” MOXe U3rneAaTM Kao Aa BOAW Ka UW/by, aau y cTBa-
PHOCTH, Y4EHMLM Ha BONHUYKOM Sleverby MOry oCcTaTh ycKpaheHu 3a npaBoBpemeHy U
HEONXoAHY NOAPLUKY.

OH opbauyje ABAa AOMUHAHTHA MMTa O HacTaBu: (a) Npeu, A3 je oHa 3acTapena u
AOa jy je noTpebHO y NOTNYHOCTM NoApeauTu yuyery, u (6) apyru, Aa je HajBaxKHUjU dak-
TOp Yy OCTBapuBakby Mep/buBUX Ucxoda (Biesta, 2012, 2023). HacynpoT 0BMM peayKum-
OHWUCTUYKMM CTaHOBULWTMMA, buecta carnegaBa HacTaBy KaO KOMYHUKALMCKU YWH, Y
KOMe Huje K/by4yHa KOHTPONa Haj ucxonom, Beh ogHoc, MHTepnpeTaumja U cTBapake
cmucna. Y buecTMHOj KoHUenuuju HacTaBa ce carsiefaBa Kao YMH KOMyHUKauuje
HaCTaBHMKa M XOCNUTAIN30BaHMX YYEHMKA Ymja je cBpxa Aa JonpuHece KBanubukaumjm
YYEHMKA, HUXOBOj COUMjanmn3aLmjM U M3rpasby Kao oaroBopHMX cybjekaTta y concree-
HUM KMBOTHUM NyTatbama. MocebHo je 3HaYajHO LITO yKa3yje Ha To Aa obpasoBatrbe dy-
HKLMOHMLLE KAO OTBOPEHMU, CEMUOTUYKM N PEKYP3UBHU CUCTEM, Y KOME je OAHOC M3Mme-
Ty HacTaBHMKa W yYeHWKA NocpenoBaH KOMYHUKAUMjOM M TymadyersemM. Y TOM KOHTEK-
CTy, HacTaBa 3axTeBa CMOCOOHOCT HacTaBHUKA Aa AOHECYy NMPOMULL/bEHE, BPEAHOCHO
yTemesbeHe o4JlyKe Y HOBMM, AUHAMUYHUM W YEeCTO HEM3BECHMM CUTyauMjama O Tome
wra he, 3aWITO 1 oA KOra y4eHUUM yuntu. bruecta npegnaxke oa ce HactaBa pasyme Kao
ymehe (npe)ycmepaBatba NaXkke yY4eHWKa, o4HOCHO GopMMparba NaXkkbe U oTBapatba
npema ceety. MNocmaTpajyhm obpasoBatbe Kao NPOLEC CMatbeHa C/IOXKEHOCTU Y OTBO-
PEHOM CEMMOTUYKOM MPOCTOPY, OH UCTMYE [a Ce ayTeHTMYHO obpasoBare oABMja Y
KOHTEKCTY Y KOMe Yy4YeHMK mnocTaje cybjekaT obpa3oBarba, OAroBopaH U cnocobaH Aa
penyje y cBety.

OBM TEOPUjCKM yBUAM NOCEBHO CYy 3HAYajHU Y KOHTEKCTY BONHMYKe HacTaBe, Koja
Mo CBOjOj NPUPOAM 3axTeBa MHOMO BULIE 0f, AWAAKTUYKOr UHMXKerepuHra. Teopujcku
oKBMp brecTe oTBapa NpocTop Aa 6ONHMYKY HACTaBy pasymMmeMo Kao TpaHCHOpPMaTUBHY,
TE/Ie0/IOLLKY, ETUYKM aHraXKoBaHy MeAaroLwKy npakKcy, Koja nogpasymesa KOHTUHyMpa-
HO M pedNIEKCMBHO MPOMULL/baHbE CYLUTUHCKUX NUTarba 06pa3oBakba y YC/I0BMMA Heus-
BECHOCTH, PU3UUKE U eMOLMOHANHE NaTHE U PatbUBOCTU YYEHMKA. Y KOHTEKCTMMA rae
ce 0of, HacTaBHWKa OYeKyjy negarowka 6pura, eMnaTMYyHU NPUCTYN U CNOCcoBHOCT Noap-
WKe YYeHMKY Kao LieNIOBUTOM, PakbMBOM M UCTOBPEMEHO aKTMBHOM CybjeKTy — OBaKBa
nepcneKkTMBa HyAM 3HaYajHO TEOPUJCKO yTeEME bEHbE.
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ABSTRACT

Hospital-based teaching constitutes a distinct didactic model tailored to students
who, due to health-related circumstances, are hospitalized and consequently unable to
participate in regular school instruction. Although hospital teaching exists in many
countries, there is still a lack of scholarly work that systematically addresses its theoretical
foundations, pedagogical purpose, and regulatory frameworks. This paper seeks to
investigate the potential of applying Gert Biesta’s theoretical framework as a foundation
for reconceptualizing hospital teaching to enhance its pedagogical significance. Drawing on
Biesta’s three core educational domains — qualification, socialization, and subjectification,
the study explores strategies for integrating these dimensions within the specific
conditions of the hospital environment. Methodologically, the paper is grounded in a
qualitative analysis of Biesta’s works, pertinent academic literature, and regulatory
documents governing hospital-based education in Serbia, as well as relevant
international framework.

The results of the qualitative analysis indicate the necessity of both normative and
conceptual strengthening of hospital teaching as an inherent part of the
educational system. Only through the integration and mutual interconnection of
these three dimensions does teaching attain its full pedagogical value: as a process
that supports the acquisition of knowledge, the development of skills, attitudes, and
values, preparation for life in the community, as well as a space for personal
affirmation and the formation of autonomous subjectivity. The paper recommends
the development of an interdisciplinary approach, support for teachers, and the
formulation of pedagogical standards that will ensure hospital teaching is both
transformative and teleological — in line with Biesta’s vision of education. It concludes
that hospital instruction has the potential not only to ensure continuity of learning,
but also to foster personal development, restore a sense of normalcy, and sustain
students’ connection with the broader social world beyond the hospital environment.

Keywords: qualification, socialization, subjectification, Biesta’s theory of education,
purpose of teaching, students in hospital care.
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Introduction

“When | fell ill, my homeroom teacher even visited me in the clinic
and brought me letters from my class. In that way, | always felt

4

that I still belonged to my class.”
(Landesinstitut fiir Schulentwicklung, 2013: 8)

In dominant pedagogical narratives, the question of the purpose of
upbringing and education has been increasingly marginalized in favour of technocratic
approaches focused on measurable learning outcomes and educational achievement
standards (Biesta, 2009, 2010, 2021, 2023; Darling-Hammond, 1991; Moore, Jensen &
Hatch, 2003). In this context, Lewis Carroll’s quotation — “If you don’t know where you
are going, any road will get you there” — metaphorically illustrates the consequences of
formal education deprived of a clearly defined telos. This issue gains particular weight
in sensitive educational contexts, such as hospital teaching, where students are
exposed to physical, psychological, and social vulnerability. When hospital teaching is
reduced to the mere administration of instruction and the formal “compensation” of
missed school content, it fails to provide meaningful support for students’ learning,
development, and the preservation of their subjective integrity. In such circumstances,
the absence of a clearly and pedagogically articulated purpose of teaching emerges not
only as a professional issue but also as an ethical one. Moreover, education devoid of
purpose turns into a self-referential system that loses the ability to articulate its
cultural dimension or fulfill its socio-humanistic role.

In light of the foregoing considerations, Biesta’s theory of education?® (Biesta,
2006, 2009, 2010, 2012, 2021, 2023) offers a relevant theoretical framework for re-
examining and redefining the concept and practice of hospital teaching. His
conceptualization of education — as a process of qualification, socialization, and
subjectification — provides pedagogical and didactic coordinates that enable an
integrated reflection on what teaching is, what it serves, and how it is implemented in
the specific hospital context. Although Biesta’s theory does not directly address
hospital teaching, it opens the possibility of recognizing this context as an important
space for personal development, dialogue, subjective positioning of students, and the
maintenance of social ties with teachers, family, and peers. This implies a shift in focus
from the question of what a student should learn during hospitalization to the question
of what education and teaching enable them to be or become. Biesta’s critical stance
toward education as a mechanism for “meeting standards” can direct scholarly attention
to what education allows the hospitalized student to become in an existential, and not
merely academic sense.

1 In his works, Biesta discusses the dimension of education related to shaping personality, moral development,
and building a perspective on the world — which represents the very essence of upbringing.
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A brief historical overview of educational practices with children during
hospitalization highlights how deeply these insights are embedded in pedagogical
thought. In the early stages, pedagogical activities in hospital settings were primarily
driven by concern for children’s well-being and their basic life needs, while the
explicitly educational component gradually assumed greater importance. One of the
earliest organized forms of hospital teaching was established in 1910 in Lausanne,
Switzerland, through the efforts of Professor Dr. Rollier. His practice is regarded as a
pioneering example of educating children during medical treatment (Aleksi¢ & Grumic,
2018). In France, the first hospital classroom was established in Paris in 1935, at the
initiative of Henri Sellier, as a response to the needs of children affected by the
consequences of war (Kochem, 2019). Similar initiatives were recorded at Stanford
University Hospital during the 1920s (Eaton, 2012). However, the roots of hospital
pedagogy can be traced even further back. Sir William Purdie Treloar (1843-1923) is
often cited as a pioneer in this field; during his tenure as Lord Mayor of London, he
organized care, nutrition, and later education for hospitalized children (Csinady, 2015).
In Yugoslavia, the first forms of hospital teaching appeared in 1946 as a direct response
to the needs of children affected by the hardships and severe illnesses resulting from
World War Il. Hospital-based education in Serbia traces its origins to 1965, with the
establishment of the Primary School Dr. Dragan Hercog in Belgrade, which provided
children undergoing medical treatment with instruction aligned to the regular
curriculum. In 1972, Primary School Miodrag Mati¢ was opened at the Institute for
Cerebral Palsy. Preschool educational groups began operating in 1981 at the Children’s
Hospital Dr. Olga Dedijer, and during the 1990s similar diversified programs were
developed in other healthcare institutions across Serbia (as cited in Semiz, 2023a). A
similar developmental trajectory was recorded in other countries of the former
Yugoslavia. In Slovenia, the establishment of a hospital school in Ljubljana in 1951,
initiated by Professor Dr. Marij Av¢in with the assistance of teacher Breda Juvancic,
marked the beginning of organized education for sick children (Kajfez & Kolenec, 2013).
At the same time, that same year, a school for children with musculoskeletal diseases
was opened at the hospital in Valdorta near Koper.

Although these initiatives represented significant progress, they did not always
ensure continuity and consistent quality of educational work, which led to the need for
developing new modalities of pedagogical engagement during hospitalization or periods
of recovery at home. These very circumstances open space for the conceptual reflection
on hospital instruction as a practice increasingly recognized within the field of inclusive
education. Building on the theoretical postulates advocated by Biesta, this paper
initially seeks to create space for the conceptual redefinition of hospital teaching, and
subsequently to contribute to the broader pedagogical discourse on the necessity of
restoring the question of purpose in education.

Approach to the research problem

The aim of this paper is to examine the possibilities of applying Biesta’s
theory of education as a theoretical and practical framework for shaping teaching
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intended for students undergoing hospital treatment. The study is guided by the
following research questions:

(a) In what ways can the concepts of qualification, socialization, and
subjectification in Biesta’s model of education be implemented in the specific
context of hospital teaching?

(b) What practical implications does this theory have for pedagogical work in the
hospital setting, in terms of the aims and objectives of teaching, teaching methods, and
the roles of teachers?

(c) What is — or what should be — the purpose of teaching for students
undergoing hospital treatment?

The study is designed as a qualitative theoretical analysis with elements of the
descriptive-analytical method. It employs the method of theoretical analysis, that is,
the analysis of G. Biesta’s scholarly works, relevant academic and research literature, as
well as the analysis of normative documents related to hospital teaching in Serbia and
in the broader global context. The general theoretical concepts of Biesta’s theory are
compared with the specific characteristics of the hospital educational environment,
considered through the lens of existing scholarly and professional literature, as well as
the relevant legislative framework. Special attention is devoted to the analysis of the
concepts of qualification, socialization, and subjectification in Biesta’s model, and to
their potential for redefining the concept of hospital teaching. In addition, the paper
includes a normative analysis aimed at re-examining the questions of the purpose and
aims of education in the specific context of the hospital environment.

Biesta’s theory of the purpose of education
as a framework for hospital-based teaching

Gert Biesta, one of the most prominent contemporary theorists of education
and upbringing, developed a pedagogical conception that transcends traditional views of
upbringing as a process of socialization and the transmission of cultural heritage from
older to younger generations (Bratanic, 2005), as well as the understanding of education
solely as knowledge transmission. According to Biesta (2009), education consists of three
fundamental dimensions: qualification, socialization, and subjectification. These
dimensions form the backbone for reflecting on the didactic aspects of educating
students undergoing hospital treatment, particularly in the context of planning,
implementation, evaluation, and improvement of teaching in the hospital environment.

The first dimension — qualification — concerns the acquisition of knowledge, the
development of skills, and the formation of competencies that enable students to
engage with the world and actively contribute to society (Biesta, 2009). This dimension
underpins further education, professional achievement, and students’ personal well-
being. Although it frequently occupies a central place in educational policies and
practices, Biesta (2023) warns that it is necessary to recognize normative aspects here
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as well — specifically, that the knowledge conveyed reflects particular interpretations of
natural and social reality and embodies what a given society regards as valuable and
relevant. In the context of hospital teaching, this dimension assumes particular
significance, as it secures continuity of learning and facilitates the student’s
reintegration into the regular educational process following hospitalization and during
the period of home recovery (Semiz, 2025). Additionally, this dimension supports
successful transitions from one educational and social environment to another, thereby
contributing to the stability and empowerment of students in complex life
circumstances. However, even here, it is essential to critically reconsider the
selection of educational content and the methods of its presentation, since students
are always presented with a specific version of the world (Biesta, 2023). Hospital
teaching should not be reduced to mere compensation for “lost lessons”; rather, it
should aim for pedagogical relevance in both present and future life circumstances.
What truly matters is how the student engages with what is learned — how they act and
respond when life demands an answer (Biesta, 2021). In addition to teaching tailored
through the individualization of content, methods, and forms of work, other
educational and upbringing activities also play a significant role (Kajfez & Kolenec,
2013). Cultural, scientific, technical, and sports days allow students undergoing hospital
treatment to acquire new, primarily experiential knowledge in an engaging way and to
connect with the experiences of others.

Biesta also emphasizes the significance of socialization as the second essential
dimension, which entails the inclusion of students in social and cultural systems. He
highlights that socialization denotes the process of introducing individuals into existing
social, cultural, and political orders (Biesta, 2009), “with an invitation — and in some
cases an insistence — to find their place within them” (Biesta, 2023, p. 264).
Socialization plays a crucial role in providing students with orientation in the traditions,
cultures, and practices of both past and present, while also carrying the risk of reducing
them to “objects of socialization” whose success is measured by how closely they reach
the desired social and cultural ideals (Biesta, 2021).

For students under hospital care, hospital teaching thus assumes an
important social function — to preserve existing and develop new social values and norms.
It represents a key mechanism for maintaining and building social connections, which are
often disrupted due to physical isolation, medical procedures, and interruptions in daily
routines. Social connectedness is realized both through direct interaction with other
students, teachers, and medical staff in the hospital environment, and through
communication with peers and teachers from the home school via digital platforms,
augmented, and through virtual reality. This type of connectivity contributes to
preserving a sense of belonging, alleviates feelings of isolation and marginalization, and
fosters the overall social and emotional well-being of students. Contemporary
educational practices in the hospital context increasingly incorporate activities that
integrate emotional and social dimensions of learning — such as workshops, art therapy,
playful activities, and psychosocial support (Hanada et al.,, 2019; Hen, 2023).
Furthermore, digital technologies play a significant role in bridging physical and social
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distance, enabling students to maintain contact with their peers and teachers (Chubb et
al., 2021; Thabrew et al., 2022), thereby facilitating reintegration into the home school
after completing the treatment. The importance of hospital teaching in preventing
social isolation and supporting psychosocial development is supported by numerous
research findings (Almazroui, 2023; Chalkiadakis et al., 2024; Maor & Mitchem, 2015;
Stocker et al., 2024). In this context, the KidsTUMove programme stands out as an
example of good practice, organizing specialized camps for children with chronic
illnesses through active participation in diverse activities with peers, friends, and family
members under the supervision of an interdisciplinary team of experts. Activities during
summer and winter camps provide children with chronic illnesses opportunities to form
sincere and supportive relationships with peers who share similar life experiences,
thereby creating an environment of understanding, acceptance, and empathy. This very
sense of social connectedness represents a protective factor in the process of
treatment and rehabilitation (Stocker et al., 2024).

The third dimension in Biesta’s theory is subjectification. This process entails
that the student becomes an autonomous and free subject who acts with responsibility
and authenticity (Biesta, 2009). Subjectification not only positions the student as a
responsible member of society but also as an individual capable of making meaningful
choices. During hospital treatment, however, students often lose control over their
body, time, and space. In this context, teaching should create opportunities for them to
experience personal autonomy through choice and creative expression. In hospital
teaching, fostering subjectification involves creating opportunities and conditions in
which the student — despite illness, stress, and isolation — can preserve their identity,
voice, and personal autonomy. Therefore, teaching practice has to be adapted to the
individual needs, interests, and abilities of the student and be sensitive to their
psychosocial reality. Within this process, the teacher supports the development of the
student’s intrinsic motivation, decision-making ability, and expression of personal
stance. Research findings (Coyne, 2006) consistently indicate that students need to be
provided with adequate and tailored information, and that their opinions should be
respected when planning and organizing healthcare, teaching, and other educational
services. However, some reviews suggest that the views of hospitalized children are
insufficiently heard and considered, which contradicts the guidelines of certain
international strategic and legislative documents (Semiz, 2023a).

The central thesis of Biesta’s book Education Oriented Towards the World: A
View for the Present is that education is not preparation for the future, but a
response to an existential question: how to exist in a world that is not tailored to us and
has no obligation to provide what we expect from it. Ultimately, Biesta warns that
education is not a simple or stable process, but a continual balancing act between
qualification, socialization, and subjectification (Biesta, 2010). By incorporating these three
concepts into hospital pedagogy, teaching becomes a holistic process that educates in
the narrower sense (qualifies), socially includes (socializes), and builds the personality
(subjectifies). In light of the above, Biesta’s theory provides a strong theoretical
framework for conceptualizing hospital teaching as a complex pedagogical practice that
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simultaneously creates conditions for and supports the comprehensive development of
the child as an active participant in their own educational process.

Biesta’s philosophy of education (2006, 2012, 2023) begins with a critique of
critique of education that marginalise teaching in favour of learning, highlighting that this is
both a political and cultural process. Education is increasingly reduced to the language of
learning, with significant implications for understanding its aims as well as for teaching practice
itself — a phenomenon known in English as the “learnification of education.” Within this
framework, education is increasingly treated as a service, the student as a client, and
the teacher as a mediator in the provision of knowledge. This perspective fosters the
acceptance of education as an economic transaction (Biesta, 2006). Although ideas
such as “self-regulated learning,” “learning communities,” “learning environments,”
and “the student as an active participant in learning” are often considered progressive,
the key problem is that questions regarding the purpose, content, and relationships in
education become invisible or are assumed to be self-evident (Biesta, 2021). Such a
conce-ption implies that the social, ethical, and political dimensions of education
become secondary to the individual goals and preferences of the student (Biesta,
2006). As Biesta (2012, p. 36) states, “the point of education is never that children or
students learn, but that they learn something, that they learn it for particular purposes,
and that they learn it from someone.” In line with this view, Andevski (2023) and
Bodroski-Spariosu (2023) point to three dominant forms of reductionism contemporary
education — psychologization, economization, and technologization — which suppress
the original pedagogical principles. These tendencies represent contemporary forms of
what in the past was ideological appropriation of the pedagogical field. As Bodroski-
Spariosu (2023, p. 43) notes, “authentic pedagogical understanding of education in the
tradition of continental Europe has been displaced by the dominance of Anglo-
American frameworks.” Similarly, Anti¢, PesSikan, and Ivi¢ (2015: pp. 616—617) observe
that in our context, education is often reduced to the achievement of educational
goals, while upbringing is marginalized and perceived as a “relic of socialist times.”
Pedagogical practice in this context must therefore strive for a balance between
learning as a process of acquiring knowledge and education as a holistic development
of the personality, in which the moral, social, and cultural competences of students are
nurtured, thereby avoiding the pitfalls of all forms of reductionism in education.

Practical implications of Biesta’s theory of education
in hospital-based teaching

In light of contemporary pedagogical trends that challenge the technical-
instrumental mission of education, Biesta’s theory provides a referential framework for
understanding the specificities of teaching in sensitive and unpredictable contexts —
such as hospital instruction. By its nature, hospital teaching entails specific didactic-
methodological elements, which necessitates further problematization of questions
concerning the aims and tasks of teaching, teaching methods, as well as the role and
professional competencies of teachers. Hospital teaching takes place under conditions
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of students’ physical and emotional vulnerability, uncertainty, and often fragmented
presence, outside the usual school environment. Key obstacles in planning, organizing,
and implementing hospital teaching can be identified in the health status of the
hospitalized child (Griffith & Doyle, 2009; Page et al., 2020; Semiz, 2025), in the
structural and functional limitations of the educational system itself (Boles & Winsor,
2019; Semiz, 2023b; Semiz, 2025), as well as in insufficient or inconsistent cooperation
among teachers, healthcare staff, and parents (Rankovi¢, 2022).

Biesta’s insights on teaching as an open, semiotic, and recursive process (Biesta,
2023) gain their full pedagogical relevance in the context of the hospital environment.
In this setting, teaching cannot rely on a deterministic assumption of causal
relationships whereby certain teacher actions necessarily lead to specific learning
outcomes. The student’s health condition, emotions, capabilities, interests, and needs
make teaching an open and unpredictable system. In this regard, Biesta warns that the
idea of teaching as a controlled intervention producing predetermined results is a
pedagogical myth.

By its very nature, hospital teaching needs to be pedagogically adaptive and
ethically sensitive. It should start from the particular child, in a particular situation, at a
particular moment. The teleological character of education suggests that decisions
about the goals of activities and the actions of teachers and students are always
composite judgments balancing and prioritizing qualification, socialization, and
subjectification in education (Biesta, 2012). Therefore, what is demanded of the
teacher is pedagogical wisdom: the capacity to perceive what is desirable in
educational terms within a given context and to respond accordingly. In this sense, the
hospital teacher may be seen as a pedagogical artist, one who co-creates, together with
the hospitalized student, an environment in which education remains possible.

One element of Biesta’s theory with significant heuristic value is the notion of the
formation of attention (Biesta, 2023). He conceptualizes teaching as an act of guiding
the student’s attention toward what is worthy of discussion, reflection, and relational
engagement. For a student experiencing pain, uncertainty, anxiety, or isolation,
dialogue with the teacher and peers, along with the shared search for meaning, can
provide a renewed sense of belonging and connection to the world. The teacher should
enable the student to direct attention away from the illness and treatment themselves
— towards a particular idea, story, symbol, or relationship. Thus, the formation of
attention entails supporting the student in becoming aware of themselves, of others,
and of relationships in the world. This awareness is a prerequisite for their
development as a subject capable of ethical and autonomous action within society.
From this perspective, the very goal of teaching is redefined. The goal of teaching is no
longer merely academic progress but the preservation of the student’s subjectivity,
sense of identity, and meaningful presence in the world. As Biesta states, education is
more than socialization and qualification — it is the space in which the student learns to
speak in their own voice, to be and to exist (Biesta, 2020).
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Biesta also emphasizes the necessity of reducing the complexity of the educational
process, so that teaching can be possible at all. In hospital teaching, this complexity is
especially acute — arising from health-related factors, emotional barriers, and systemic or
institutional constraints. Within such circumstances, the teacher’s task is to create
conditions that make meaning possible despite these challenges. In this sense, hospital
teaching becomes a space of care: care for meaning, social relationships, and the
integrity of the student. The teacher thus mediates between socialization (the cultural
and social structure) on one hand, and subjectification (the individual development and
construction of the student’s subjectivity) on the other. In the practice of hospital
teaching, teachers are expected to make decisions regarding persistent dilemmas: To
what extent should they insist on adhering to the curriculum, learning outcomes, and
educational standards, and/or follow exclusively the individual pace, needs, and
interests of the student? How can a balance be established between these two
educational dimensions? In their efforts to find appropriate pedagogical approaches
that restore hospitalized students’ sense of meaning, motivation, and emotional
engagement, while mediating desirable social and cultural structures, Russian
educators have identified reading as a practice of support, dialogue, and personal
empowerment for students (Alekseevna et al., 2022).

Hospital teaching represents a particularly specific and demanding didactic
model that requires a high level of professional competence from teachers. By its
nature, it necessitates the individualization of goals, tasks, methods, and teaching
resources, as it is based on students with diverse health conditions, psychophysical
characteristics, educational needs, and emotional challenges. This type of teaching
most directly demands the application of inclusive (lli¢, 2012), individualized (Jovanovié
and Dimi¢, 2016; Radovi¢ et al.,, 2021; Vasilijevi¢, 2007), and individually planned
instruction (Jerkovi¢, 2017).

In this context, individualization does not serve merely to adapt the pace and
content of teaching; it rather aims to create conditions in which the student, during
hospital treatment, can freely think, act, and take responsibility for their choices.
Besides flexibility and alignment of the core constituents of teaching, Biesta emphasizes
that the selection of teaching methods, forms, and resources should mediate meaning,
that is, free thought, authentic understanding, and the construction of meaning
through interaction between the student, teacher, and peers.

In light of contemporary didactic perspectives (Radovi¢ et al, 2021;
Vasilijevié, 2007), the key competencies of teachers engaged in hospital-based
education should encompass the recognition of individual student needs, the
creative planning and adaptation of instructional processes, the provision of high-
quality individualized support, the assumption of multiple professional roles, as well as
flexibility, empathy, and the capacity for collaboration and teamwork. As an essential
first step, it is necessary to design instruction grounded in the student’s realistic
capacities, taking into account their health condition, mental and physical strength,
psychological stability, as well as their current knowledge and motivation. The hospital
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teacher should be able to identify the specific educational, health, and emotional needs
of each student. This involves systematic collection and exchange of relevant data,
continuous monitoring of progress, and identification of possible learning difficulties,
which form the basis for developing individualized teaching plans.

Given the dynamic conditions of work in hospitals (e.g., frequent absences,
medical procedures and therapies, changes in the student’s health condition), teachers
have to be prepared to flexibly and creatively adapt teaching content, forms, and
methods according to the specific needs of each student. Furthermore, flexible forms of
evaluation and assessment focused on the quality of the student’s progress should be
applied. Inclusive pedagogy insists on outcomes based on understanding, meaningful
learning, and the personal development of the student (Ili¢, 2012). In hospital teaching,
this means that the student should be assessed according to their own progress and
engagement, rather than in relation to the standards of the mass educational system.

Another important characteristic of hospital teaching is the pronounced focus
on collaboration and teamwork among all participants in the educational process.
Teaching in the hospital setting requires coordinated and continuous cooperation
between teachers, doctors, psychologists, parents, as well as teachers and professional
associates from the student’s home school. Only through such intersectoral and
interdisciplinary collaboration is it possible to ensure continuity in education and
provide support for the student’s academic and psychosocial development.

Providing quality-individualized support demands pedagogical tact, patience,
and the ability to motivate students on the part of the teacher. Teaching instructions
should be adapted not only to the age and cognitive abilities of the students but also to
their current psychophysical condition. The teacher working in hospital conditions
assumes multiple roles. Besides the role of a teacher in the narrow sense (lecturer),
they become a counselor, mentor, learning facilitator, support in the treatment process,
and even a moderator between parents, healthcare staff, and the home school.

Finally, hospital teaching requires educators who embody flexibility, empathy,
and a creative spirit. The capacity to foster optimism and to recognize the potential in
every student represents a core professional value. Developing personalized educational
materials and applying alternative teaching methods, such as portfolio work, learning
through play, music, movement, and art, further strengthen students’ motivation and
foster their holistic development.

What is and what should be the purpose of teaching students
in hospital settings?

The question of the purpose of teaching in the hospital environment cannot be
considered in isolation from the broader normative context in which such teaching
takes place. Any effort to answer what hospital teaching is and what it should be should
be grounded in a critical examination of national and international legislative

36



Biesta’s Theory of Education as a Conceptual Basis for Teaching Students in Hospital Settings

frameworks, as well as in understanding of contemporary theoretical concepts of
education in specific hospital conditions.

Within the education system of the Republic of Serbia, the Rulebook on the
Organization of Instruction for Students Under Long-Term Home and Hospital Care
(hereinafter: the Rulebook, 2018) represents a key normative document. The Rulebook
regulates the educational work with students who, due to prolonged health conditions, are
unable to attend classes under regular school circumstances. It thus plays a fundamental
role in ensuring access to education and the continuity of education. The Rulebook
stipulates various forms of teaching organization (individual, group, and class-based
instruction in hospital settings), ensuring flexibility in accordance with students’ health
conditions and needs, on the one hand, and with the resources and specificities of the
hospital environment, on the other. Furthermore, it requires that instruction is aligned
with the existing curriculum while also being adapted through an individualized
education plan. This provision is of particular importance as it enables a personalized
and individualized approach to students with diverse abilities and limitations.

However, the Rulebook leaves room for numerous challenges. First, the procedure for
obtaining consent from the Ministry and other authorities for the implementation of
educational work can be administratively burdensome, potentially delaying a prompt
response to the educational and psycho-social needs of students. Second, although the
Rulebook foresees that the lesson duration may be shortened depending on the
student’s health condition, it does not sufficiently emphasize the importance of
adapting teaching methods and technologies that would facilitate learning,
socialization, and psychosocial development of students during treatment. Modern
approaches based on digital technologies, such as online teaching and hybrid models,
have not been specified in the Rulebook. Third, although the Rulebook mentions the
cooperation among schools, healthcare institutions, and families, it should articulate
this collaboration more concretely through well-defined mechanisms of teamwork and
systematic communication. In practice, such communication is often insufficiently
coordinated, which can undermine the quality of both instruction and student support.
Finally, the Rulebook does not adequately address the aspects of psychosocial support
for students undergoing long-term treatment, despite the fact that this support is
critical for their reintegration into the school environment and the successful
continuation of their education. Moreover, the Rulebook does not clearly and explicitly
define the purpose of instruction for students in long-term home and hospital care.
Although Article 4 states that the goal of educational work is to ensure continuity and
return to school, other important aspects require emphasis that is more explicit. These
include providing systematic support for students’ emotional and psychological well-
being, fostering motivation for learning under conditions of limited functionality,
adapting teaching content, methods, and outcomes to individual abilities, creating
conditions for successful reintegration into regular classes and the broader school
community, as well as encouraging the development of personal interests and affirming
students’ subjectivity. The absence of a clearly articulated and comprehensive purpose
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of instruction risks leading to inconsistencies in practice, leaving teachers and schools
without a reliable framework to guide their work with students in hospital settings.

A comparative analysis of international documents (Figure 1) provides further
insights into defining the purpose of hospital-based education (Bayerisches
Staatsministerium fir Unterricht und Kultus, 2026; KajfeZ & Kolenec, 2013). In addition,
the general objectives of educational work are further differentiated into specific ones,
depending on the modality of pedagogical practice — namely, whether the students are
undergoing short-term treatment, long-term treatment, or coping with severe illnesses.

Figure 1
The Goals of Hospital Teaching in a Comparative Context: An International Overview
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Taking into account the current legislative framework and the key theses of
Biesta’s theory, the purpose of hospital-based education is to ensure the qualification,
socialization, and subjectification of the hospitalized student, as well as to maintain
continuity in the educational process during treatment, while at the same time
respecting all characteristics and fundamental principles of institutional instruction
(Meyer, 2002):

— preservation of dialogical interaction between teacher and student in
conditions adapted to the student’s health status;

— institutional integration — hospital-based teaching is embedded within the formal
education system and seeks to ensure continuity of regular schooling;

— planning and purposeful orientation — instruction is delivered in accordance
with individualized education plans that align with the regular curriculum while being
adapted to the student’s needs and abilities;

— structured approach — content and activities are adapted to the student’s
health and psychophysical condition while maintaining an educational framework;

— sense of community — although the student is physically separated from the
classroom, efforts are made to preserve a feeling of belonging and connection with the
home school;

— formative function — in addition to knowledge acquisition and skill
development, hospital-based education supports the growth of personal and social
competencies;

— pedagogically designed environment — the learning environment is organized to
promote learning, belonging, and a sense of normalcy;

— delivered by qualified personnel — instruction is provided by professionals
with pedagogical and didactic expertise, sensitive to the specific conditions of
hospital-based education;

— state-supervised — as part of the formal education system, hospital-based
teaching is subject to educational standards and regulations.

Hospital-based education, designed on these principles, has the potential to
contribute to the maintenance of academic progress and continuity, the preservation
of a sense of normalcy, and the development of student identity and connectedness
with the outside world beyond the hospital setting.

Concluding considerations
Students undergoing hospital treatment often face adverse psychophysical

conditions in the course of their education — they are exposed to pain, stress, anxiety,
uncertainty, fear, as well as isolation from their peers and school environment. For this
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reason, hospital-based education should, above all, be teleologically grounded —
directed toward a clear purpose and value-oriented goals — and subsequently carefully
didactically structured and individually adapted to each student, which represents the
essence of inclusive education.

Gert Biesta revitalizes and reexamines fundamental questions regarding the purpose
and nature of teaching, highlighting its threefold purpose — qualification, socialization, and
subjectification. Only through the integration of these three dimensions does education
achieve its full pedagogical value: as a process supporting knowledge acquisition, skill
development, attitudes and values, and preparation for life in the community, while
also serving as a space for personal affirmation and the development of autonomous
subjectivity. Otherwise, as Carol’s metaphor warns, any “path” may appear to lead to a
goal, yet in reality, students receiving hospital treatment may be deprived of timely and
necessary support.

He rejects two dominant myths about education: (a) the first, that it is outdated
and should be entirely subordinated to learning, and (b) the second, that the most
important factor is the achievement of measurable outcomes (Biesta, 2012, 2023).
Contrary to these reductionist positions, Biesta conceives of education as a
communicative act, where the key is not control over outcomes, but the relationship,
interpretation, and creation of meaning. In Biesta’s framework, teaching is understood
as an act of communication between teachers and hospitalized students, aimed at
contributing to students’ qualification, socialization, and development as responsible
subjects in their own life trajectories. Of particular significance is his observation that
education functions as an open, semiotic, and recursive system, in which the teacher-
student relationship is mediated through communication and interpretation. In this
context, instruction requires the teacher’s capacity to make thoughtful, value-grounded
decisions in new, dynamic, and often uncertain situations regarding what, why, and
from whom students will learn. Biesta proposes that teaching should be understood as
the art of (re)directing students’ attention — shaping attention and opening it toward
the world. Viewing education as a process of reducing complexity within an open
semiotic space, he emphasizes that authentic education occurs in a context in which
the student becomes the subject of education, responsible and capable of acting in the
world.

These theoretical insights are particularly significant in the context of
hospital-based education, which by its nature requires far more than didactic
engineering. Biesta’s theoretical framework allows us to understand hospital-based
education as a transformative, teleologically oriented, and ethically engaged
pedagogical practice, entailing continuous and reflective consideration of fundamental
educational questions under conditions of students’ uncertainty, physical and
emotional suffering, and vulnerability. In contexts where teachers are expected to
provide pedagogical care, adopt an empathic approach, and support the student as a
whole, vulnerable, yet active subject, this perspective offers substantial theoretical
grounding.
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