ISSN 2560-550X

360pHuK padosa Medazowkoe hakyamema, Yrcuye ISSN 2683-5649(online)
loanHa 29 e Bpoj 2 » 2026 YK 37.091.3:78
https://doi.org/10.5937/ZRPFU2629101C Opuzurantu Hay4Hu pad

npumsbeH: 5. 5. 2026.
cTp. 101-146

npuxeahen: 8. 7. 2026.

Cnylwarbe Kao CNOHa UHTerpaumje HacTaBe MmysuyKe
KY/AIType U eHINEeCKOor jesuKa Ha Maahem LWKoACKoMm
y3pacTy: MULL/bEHA YYEHUKA

WeaHa himpkosnh MunaguHosuh*

YHuBep3uTeT y Kparyjesuy, PakynteT nefaroWwKunx Hayka y JaroamHum
Harawa Bykuhesuh”
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ANCTPAKT

Unmb papa je ucnutuBarbe MUL/bEHA YYEHWKA O MHTErpaTMBHOM MOAeny 4vaca
MY3MUYKE KYNType U eHINeCKOr Kao CTPaHOr je3nKa, 3aCHOBAHOM Ha BELITUHM CayLla-
ta y oba noapyyja. Uctpaxkmnsarbe je cnposegeHo y majy 2025. roamHe Ha y30pKy
yyeHuKa (n = 56) yeTBpTOr paspena OCHOBHE LUKO/E, KOjU CYy MHTEPBjyMCaHW Heno-
CpefHO HaKOH peann30BaHOr 4aca. [lpMmerbeHOo je eKcnaopaTUBHO, KBAa/NMTAaTUBHO
LOMMHAHTHO UCTPaXKMBakbe Ca AOMYHCKUM AECKPUMNTUBHUM KBAaHTUTATUBHMM MNoAa-
uMMa. 3afaun  UCTpaXkmMBarkba YCMEPEHM CYy Ha UCMUTUBAkE yYeHUYKe nepuenuuje
OCHOBHMWX e/leMeHaTa MHOBATUBHOT HacTaBHOr Yaca. OAroBopu yyeHWKa MHTepnpeTu-
paHM Ccy ca KBa/JMTaTUBHOI acneKkTa, a pe3yntaty Cy NOKasaau Aa y4yeHuuu umajy
NMO3UTUBHO MMULL/bEHE O K/bYYHUM CErMEHTMMA UCTPaXkuBara: ynotpebu npuye Ha
EHI/IECKOM je3UKYy Kao CpeAcTsy MOTUBaUMje 33 CAyliakbe My3WKe, MOBe3aHOCTU
HaCTaBHUX eTana Kpo3 3ajefHWMYKM 33aJaTak MOBe3uBakba BU3YeNHOr cagpikaja ca
NPUYOM U MY3UYKOM KOMMO3ULMjOM U NMPUMEHN NEKCUKE U3 NpUYe Npu ONUcUBakby
eflemeHaTa My3M4Ke KOMMNO3ULMje Ha eHrNeckom jesnky. HasegeHn Hanasu gonyme-
HU CYy KBAaHTUTAaTUBHMM pe3ynTaTMMa TeCcTUparba YYEHWKA O pasymeBakby My3uuKe
KOMMO3MLUMje U MPUMEHN NEKCUKE U3 MPUYE HA EHITIECKOM je3UKYy Y HOBOM KOHTEK-
cty. JobujeHn Hanasu, y3 ogpeheHa orpaHuYera UCTparkMBatba Koja he 6MTH noja-
WHEeHa Y pagy, YKasyjy Ha NO3UTUBHY YYEHMYKY Mepuenumjy peanrm3oBaHor Yaca u
noTeHUMjan NpUKasaHOr MHTErpaTMBHOT MOAENIa HacTaBe My3uUKe KYNType U eHrne-
CKOT Kao CTPaHOT je3nKa y Ynjem je GpoKycy cyliame.
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MBAHA RMPKOBUR MUTAOVNHOBUR, HATALLA BYKUREBUR

YBopg,

MHTerpaumja pasnnumtnx cagprkaja, o06n1actm n npeamerta, Koja Bogu Ka ¢QyHK-
LMOHANHOCTM 3Hatba M KBA/IMTETYy HACTaBHOI npoLeca, UMNepaTuB je caBpemeHor
obpa3oBarba Ha CBMM HMBOMMA. [OYEB 04 HajHUXKET CTYNHA Y NPEALWKOICKOj YCTaHOBM
(Prtljaga, 2020), npeko mnaher wkonackor y3pacra (lgnjatovi¢ & Miloradovi¢, 2018; Sta-
ki¢, 2023), TeHAeHUM]a Ka 0bjeanrbaBakby M NOBE3MBakby NpeaMeTa HacTaB/ba ce A0
HajBuwer cTagujyma ¢dopmanHor obpasoBarba nojeanHua (lgnjatovi¢, 2020). 3a mehy-
npeaAMeTHO NOBE3MBakbe Y HACTaBHOj NpaKcu je yobuyajeH TepmuH ,Kopenauuja”, a
YKOJIMKO Cy aKTMBHOCTM, 3aZaUm M UCXoam ABa npeameTta GyHKUMOHANHO 0bjeautbeHm
Ha je4HOM Yacy, TOBOPUMMO O MHTErpaTMBHOj HacTaBMu.

MHTerpatmBHa HacTaBa, NO CBOjOj OCHOBHOj AedUHULMjM, NpeacTas/ba ,,MOAEN
HacTaBe y KOjoj ce BpLUIM NnoBe3uBare rpahe pasanunTux HacTaBHUX 061acTi y cmucao-
He Le/MHe OpraHn3oBaHe OKO jegHe Teme, C LW/beM A YYEHULM CTUYY L,esoBUTa 3Ha-
tba O NnojaBama W 36MBarbMMa M3 KMBOTHOI OKPY)KeHa, HE3ABUCHO 0f, NPeaAMETHUX
(ancumnnannapHmx) nogena” (Leksikon obrazovnih termina, 2015: 2). MNoapasymesa
NCTOBPEMEHO YCBajatbe 3Hakba U3 Pa3IMYUTMX NOAPYYja U Pa3BOj BELWTUHA HEOMXOAHMX
33 MPUMEHY CTEYEHMX 3HaHba Y PA3/IMYUTUM KOHTEKCTMMA M HOBMM CUTyaLMjama yye-
tba. MPUTOM Cce MPBEHCTBEHO MUCAM Ha PasBOj KPEaTUBHOI MULL/bEHA, KPUTUYKOT
MWLW/beHbA, NOACTULANE CapaAtbe, TMMCKOT paja M KoonepatuBHocTM (Vergara &
Chua, 2020). Ymecto namherba M30/10BaHUX/NOjeAUHAYHUX MOjMOBA, MHTErpucaHo
yyere Ko y4yeHMKa NOACTUYE MPOMULL/bAEe M JIOTMYKO 3aK/byuMBatbe, Harnalaea
CNocobHOCT MCTpaXknBarba U KOMBUHOBakba noctojeher 3Hatba M UCKYCTBA Ca HOBUM
naejama n omoryhasa pasymesarbe GYHKLMOHANHOT je4MHCTBA PA3IMYUTUX ANCLUNAN-
Ha (Staki¢, 2023). 3HayajHy OANUKY MHTErpaTMBHE HacTaBe YMHU M NOBE3NBaHbE Pa3an-
YMTMX HACTaBHUX CTpPATErMja U NpUcTyna Koju omoryhasajy Aa ce CBaKOM y4YeHWKy noje-
AMHAYHO, Y CKNajy ca HeroBnm cnocobHocTMMa 1 aduHUTETUMA Y ogpeheHom Jome-
HY, NPUAAroAmM CTUA/HAYMH yyerba. Y KOHTEKCTY My3uuKor obpasoBarba, ayTopKa Mea-
HoBuMh UcTUYe aa TpaHchopmMaLmja NpoLeca yUYera, Y YMjeEM je CPeamIUTy YHEHMUK, ,3axX-
TeBa NPOMEHY KyANType noayvaBakba M yderba” (lvanovic, 2019: 233), a nopea npumeHe
CaBpeMeHUXx Meauja U TeEXHOOruje, MHTErpaTUBHU NPUCTYN je jegaH oA Hajnpuxeahe-
HUjUX MOZENa Y HaCTaBHO] NpaKcu.

PpeKBEeHTHOCT NPMMEHE UHTErpaLMje y HacTaBHOM npoLecy ayTopu obpasnaxy
norogHowhy 3a yuyere Ha Pas/IMYUTOM y3PaCHOM HMUBOY W Y OKBUPY PasNMYUTUX Npes-
meTa (Kaur, 2019, nav. npema Milankovi¢ Jovanov et al., 2022, p. 173). Y $oKycy uctpa-
KMBaya Koju ce H6aBe Npoy4yaBarbeM WMHTErpPaTUBHOI MOAE/NA HAaCcTaBe YecTo ce Haa3m
WHTerpaumja my3mKke u ctpaHor jeamka (Engh, 2013; Kumar et al., 2022; Omolara, 2023).
»MehycobHa MoBe3aHOCT MY3MYKMX MpoLEeca WM HUXOB NOTeHUMjan y yHanpehery
yCBajatba CTPaHOr je3nKa MpeacTaB/ba 3HayajHy 06/71acT akaZemMCKOr MCTpaxusarba”
(Kim et al., 2024: 2). NoBe3uBare 0BUX Nogpyyja y BehuHU cTyanja yrnaBHom je jegHo-
CMepHO U1 NoApasymeBa NPUMeEHY My3MKe Yy HacTaBW CTpaHor jeauka. Aytopu Engasu m
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Xapb yKkasyjy Ha epMKacHOCT yuerba CTPaHOr je3nKa yK/byumMBaktbeM My3nUKUX cagprKaja
y HacTaBHM npouec (Eldawi & Harb, 2016), a ®uope (Fiore, 2018, prema Kim et al. 2024)
UCTUYE OEeNoBatbe PUTMUYKUX U MENOAMN|CKUX CTPYKTYPa YMETHUYKE My3UKe Ha KOTHU-
TUBHY cnocobHOCT Namherba IMHIBUCTUYKMX enemeHaTa. Y norneay nsbopa mysmuKmx
caZipyKaja Koju ce MHTEerpuLly, HajsacTyn/beHuje cy necme, Urpe U Apyre KpaTke Mysmu-
Ke popme ca Tekctom (Avdiu, 2022) Koje npunagajy obnactn nssohera mysmke. YKo-
JIMKO ce Ha JaTOM Yacy peanusyje 06aacT caywara My3uke, penepToap KOMMNosuumja
Takohe obyxBaTa Necme U Urpe ca TEKCTOM Ha eHrneckom jesuky (Kumar et al., 2022),
AOK NMPMMEHA YMETHUUYKEe My3UuKe Hajuyelwhe nma yiory MoTUBaLMje YYEHUKA 3a YYetrbe,
YMHM MpOLLEC yYerba 3aHMM/bUBUjUM, CTBapa KesbeHy aTmocdepy M MoACTUYE MALLTY,
Nakkby, KOHLEHTpaumjy u aktusHocT (DiDomenico, 2017).

JepaH of, n3yseTaka of yobuyajeHor HauMHa MHTerpaumje MysmMKe U eHrneckor
jesuka npegacrassba JEM KoHuenuuja (Opama — EHrnecku jesuk — My3uKa; akpoHUM je
npeBeaeH Ha CPMCKU je3uK, AOK Y OpUrnHany aytopu Kopucte SEM 3a Stage-English-
Music) ayTopke BuayauH u weHux capagHuka (Vidulin et al.,, 2020), ca npumepuma
3aHMM/bUBUX M MHOBATUBHUX HAYMHA NOBE3UBAHbA YMETHUUYKE MY3UMKe, APpaMCKOr noa-
pyyja u eHrneckor jeamka. OKOCHWLYY OBUX aKTUBHOCTM NpeacTas/ba ogabpaHa My3nyka
Komno3suumja. Y cknagy ca KapakTepuctMkama Komnosuuuje, npumersyje ce oarosapa-
jyha MysmuKa aKTMBHOCT (C/ylwarbe, NeBarbe MAW CBUPAtbE), @ APaMCKa aKTUBHOCT U
EHINIECKM je3MK YMHEe jeAUHCTBEHY LLe/IMHY Koja ynoTnykyje npouec obpage mysuuke
Komnosuumje. Pegocnen peanusaumje HacTaBHUX AaKTUMBHOCTU Takohe je ycnossbeH
Komnosunumjom u npunaroheH yyeHUYKMm moryhHocTMMa (CMMynTaHe) KOrHUTUBHE
obpage pasnnMumTnx MHpopmaumja. Yac moxke 3anoyYeTn ryMom, CayLlatbem, NeBakem
N CBUparbeM My3uKe WM akTMBHoWhy y 061acTM HacTaBe eHrNEeCcKOor je3unka, a NoBesu-
Bakbe CBa TPWM YMETHMYKA AOMeHa omoryhaBa MHTEPAUCUUNAMHAPHU MNPUCTYN yyetby
my3uke (Vidulin et al., 2020: 86-92).

*enehu ga HanpaBMMO MUCKOPaK Y HauMHy NOBe3MBatba My3MKe U CTPAHOT je3n-
Ka, KOHUMNUPAAU CMO MHTErpaTUBHU MOZEN W MOKyWanu Aa yKarKemo Ha moryhHocTt
MHTEerpaumje Koja ce 3aCHMBA Ha C/AyWaky Kao 3ajeiHMYKO]j BELTUHU U METOAUUYKUM
acneKkTMMa HacTaBe Koju MOry AONPUHETU HeHOM PasBojy y oba noapydja. Metoamuko
06/IMKOBabe WHTErpaTMBHOr 4Yaca y oppeheHom TemaTckom OKBMpy omoryhasa
HaCTaBHWKY ,yAa/baBarbe 04 NPUCTYNa 3acHOBaHOr Ha NacCMBHOM OCNatbakby Ha yube-
HU4YKe maTepujane” (Prosi¢-Santovac, 2021: 295) 1 He3aBUCHUjMU NPUCTYN npunaroheH
WHOMBUAYANHUM NoTpebama yyeHuKa. Y OAHOCY Ha Pas/iMuMT HUBO KOTHWUTWMBHUX,
JE3NUKMX M MY3UYKMX CMOCOBHOCTM ydeHMKa noTpebHo je ogabpatm M Kpeupatu
HacTaBHe maTepujane Koju he 6os/be yueHuke noactahu 3a gasby Hanpeaak, a OHe cna-
6uje noapxKatu y yuemry (Bilsborough, 2020).

KpuTepujymmn 3a nsbop cagprkaja oba npeamera, npunpemy AUAaKTUYKOr maTe-
pujana U HauYMH HUXOBOT NOBE3MBakbA MPEACTaB/bEHN CY Y HACTABKY Y OKBUPY TEOpWj-
cKor npuctyna. Kako je TexuwTe caBpemeHe HacTaBe M CBUX HEHMX OApeaHMua Ha
YUYEHUKY, HberoBMM UHTEpecoBakbMma, moryhHoctuma n nocturiyhuma, pag, je ycmepeH
Ha UCMUTMBaHbE MULL/bEHA YYEHWNKA O NPeaNOXKEHOM U PEaM30BaHOM MOAENY Yaca.
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Teopumjcke ocHoBe
KoHuunupare MHTErpaTMBHOr Mogena

My3¥1Ka, Kojy YecTo HasuBajy ,yHUBEpP3a/HMM je3ukom”, nopen 6POjHUX No3u-
TUBHUX YTULAja HA NojeguHLUEe U MOryhHOCTU Aa Ha NPUPOAAH HAuMH 36MKM /by ae b6e3
063Mpa Ha HUXOBA yBepera, HaunMoHanHocT uaun Bepy (DiDomenico, 2017), uma 3Ha-
YajHy ynory y cTsaparby NOACTULLAJHOT OKPYXKEHa 3a yyerbe M Pa3Boj, WTO AUPEKTHO
nmMmnanumpa (1 objawrbasa) HeHy WMPOKY NPUMEHY Y HacTaBW CTPAHOT je3nKa Y OCHOB-
HOj WwKonu. KoanKo ros Aa MysmKa MHCMMpPULILE KPeaTUBHOCT M oceharba, OHa MOXKe
6MTU N KOHCTaHTa KOja APXKM Na)Kkby M MNOACTMYE MOTMBALMjYy YYEHWMKA 3@ aKTUBHO
aHra)kosarbe. YnpaBo 360r onucaHux nNoOTeHUMjasna My3MKe, NOCTaje HEeOoMXOo4HO
NaX/bMBO NJIAHMPATM HAYMHE HEHE NPUMEHE Y MHTErpaTUBHOj HacTaBu. Kao WwTo ayTo-
pu Xejsya, Mapkep u Llonn (Heywood et al., 2012, npema: Milankovi¢ Jovanov et al,
2022: 180) uctnuy, ,MHTerpaumja 3axTeBa AeTa/bHO M KPEaTUBHO NJIaHUpPakbe U pasmu-
W/bakbe, a NpegMeTHA MHTEerpaLmja YecTo NpeacTaB/ba M3a30B 33 HacTaBHUKe”. YKoau-
KO npegmeTe KOju ce MnoBesyjy npeaajy pas/ivMyunuTyv HacTaBHULMW, BaXKaH CErMeHT je
capaatba u3mehy HacTaBHUKA Yy CBMM eTanama, o4 NOYeTHe uaeje U NAaHWparba akTUB-
HOCTW, [0 3ajeaHNYKOr n3Bohera HacTase.

OcHoBy niaHWpakba NpeacTaB/ba 0fabup cagprkaja y cknady ca Nporpamckmm
3axTeBMMa npeameta EHrnecku jesnk u Mysuuka KynTypa 3a oapeheHu paspes, npwu
yemy nocebHy naxkrwy Tpeba 06paTUTU HA NPOHANAXKeHE 3ajeAHNYKUX KapaKTepUCTMKa
Ha OCHOBY Kojux he ce noBe3uBarbe jegHOr U Apyror NnpegmeTa ycrnocTaBUTU CMOHTaHO
W N0rMYHO. Te KapaKTepUCTUKe He NoAPa3yMEBAjy CaMO UCTY AU CANYHY TEMATUKY NN
yobuyajeHy NpUMeHy 1 neBake AeyYjux Necama Ha EHrNECKOM je3uKy y uuby bpxer
y4yerba M NpaBuIHOT U3roBopa CTpaHMX peun n mu3pasa (Ali, 2020), seh n cpogHe meTo-
OMYKe NpuUcTyne, AMAAKTUYKa CPeACTBa, Ha4YMHe NpoBepe 3Haka. Kaga ce nosesnsare
HacCTaBe CTPaHOr je3anKa ca MY3MYKOM HacTaBOM OCTBapyje NOCPeACTBOM 3ajeAHUYKE
BELUTMHE HEOMXOAHE 3a y4yere y OBUM NOAPYYjuMa, MOCTUXKE Ce BULUW HUBO MHTErpa-
umje 1 npy*ka moryhHocCT Aa ce Ta BELWTWHA yHanpeau.

Kao wTto cmo Beh nctaknu y yBoay, OCHOBY MHTErPaTUBHOT MOZENA MOXKe npes-
CTaB/bATU CAYWAHE NMPUMEHEHO Y KOHTEKCTY oba npegmerta. Caywarbe je jegHa og
OCHOBHMX BeLUTUHA Kojy Tpeba pasBUTK NpU yuekby CTPaAHOrN je3nKa. Y oAHOCY Ha ocTane
jesnyke BelWwTMHe, BelWTMHA C/AylWaa je HajaenuKaTHMja Yy HEKO/IMKO acnekara:
nocpeacTBOM CAyLIarba AeTe OCTBapYyje NPBM KOHTAKT Ca CTPAHUM je3MKOM; NpasBuaaH
W3roBOpP PeYn 3aBUCK Of, BELITUHE CAYLLAHA; FPELLKE Ce KaCHUje TEeLWKOo Kopuryjy, 36or
yera je HeonxoAHa NpPaBoBpPeMeEHA M NO3UTUBHA NoBpaTHa MHOOPMaUMja HAaCcTaBHUKa;
NOTPebHU cy pPasNMYUTU NOACTULAjMN, NpunaroheHe akTMBHOCTM YCMeEpPeHe Ha OCTBapu-
Bakbe KBAJIMTETHUX UCXOAA yyera, oarosapajyhu obamum paga v NpucTynu 3acHOBaHM
Ha WHTepaKumju 1 komyHuKaumjn (Vukiéevié & Cirkovié-Miladinovié, 2023). Y Hactasm
My3MYKe KyAType, ciyware, nopes ussohera M cTBaparba, NpeacraB/ba jedaH of
K/bYYHMX acnekata ydyera O My3MYKOj YMETHOCTU. Y Be3u ¢ Tum, ayTop Kadon npasu
jacHy AUCTUMHKUMjY u3mehy HacTaBHMX MeToZa Koje ce KOpUCTe y 0BOj HacTaBHOj obna-
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CTU U MeToda yyera M MnoydvaBama y obsactu nssohera U cTBapara mysuke (Kafol,
2015, npema Tratnjek & Kovaci¢, 2023: 113). Cnyware mMy3nKe 3aXxTeBAa MUCAOHM aHra-
YKMaH YYeHUKa, anu, y CKaagy ca CTagnjymom HUXOBOT My3UUYKOT U KOTHUTUBHOT Pa3Bo-
ja, He UCK/byuyje HU eMOLMOHANHWN LOXMB/bAj, HX NOACTULAE MYy3UYKe MallTe, MMa-
rMHaumje n KpeaTMBHOr u3parkaBarba. OCHOBHO Mos1a3mLWTe je Npunpema u moTmeaumja
YYEHMKA 32 aKTUBHO C/yllakbe, KaKo bM ce MaXkka yYeHMKa yCMepuia Ha onaxkatbe,
aHaNM3y 1 Tymayere nojeanHavyHUX efemMeHaTa My3udKor gena.

Komnosuuuja Kojy yyeHuum caywajy M Koja je cnoHa uHTerpaumje, ocum npo-
rPamMcKMX 3axTeBa 3a npegmet Mysuuka KyaTypa, mopa 61TV noroaHa 3a noBesnBatbe
Ca cafprKajuma CTpaHOr je3nKa y OAHOCY Ha NpeA3Hatba yY4eHWKa y Toj obnactu. Y Tom
CMUCAY, Y AOMEHY MHCTPYMEHTA/IHE My3WKe HAjnoroAHuje cy Komnosuuuje ca Hacno-
BOM (oasiomum 13 cBuTe KapHesan xusomura, 6aneta Kpyko Opawyuh v Jlabyooso
jesepo, kKnaBupcke MUHMjaType U3 36upke An6yM 3a MaAadex: U CINYHO), Koje HacTaB-
HWKY Mory nomohu y npoHanaxery M OCMULL/baBakby OCTaNMX MaTepwujana y AaTom
TEMaATCKOM OKBMpY. Mehy npenopyyeHnm cagpiKajuma y HacTaBu CTPAHOT je3MKa YecTo
Cy 3acTyrn/beHe npude u H6ajke, Te ce y Tom Kopnycy mory Hahu ogrosapajyhu cagpaju
KOjW Cy TeMaTCKM NOBe3aHM Ca Hac/oBOM Komnosuuuje. Mo3HaTte H6ajke Mmajy noTeHum-
jan pa ce Kao ayTeHTMYaH maTepujan y HacTaBW CTPAHOr je3rMKa KopucTe ,3a pasBoj
jE3NYKMX BEWTWHaA W 3Hakba noBe3aHor ca gpyrum npeametnma” (Prosi¢-Santovac,
2021, p. 295). Ocum Tora, y 6ajkama U OPYrUM YMETHUUYKO-KHUKEBHUM TEKCTOBMMA
3aCTyN/beHWM Y HacTaBM je3nKa (MaTepHer U CTpaHor), KPo3 pasanynTe ogHoce usmehy
JIMKOBa U HbMXOBE MOCTYNKe MpeAcTaB/beHE Cy Ba)KHe BPEAHOCHEe KaTeropuje nonyt
emnaTuje, UCKPEHOCTH, ToNepaHLmje 1 ,NOLWTOBakbA PA3/IMYUTOCTU Y AOMEHY GUINUKMX
ocobeHoctu (PyscHo nave)” (Cutovié & Semiz, 2022: 106) uau y norneay coumjanHor
cTatyca. Ha npegluikonckom v mnahem LWKONCKOM y3pacTy y HacTaBu CTPaHOr jesuka
KopuUCTM ce agantupaHa Beps3uja b6ajke nau npuye, Hajuewhe y ckpaheHom o6auKy.
AgantupaHa 6ajka obaBesHO cafpKu npetxogHo obpaheH Bokabynap (Prtljaga, 2020).
3apaTak HacTaBHMKaA je Aa Y CKAaAy ca Hac0BOM KOMMO3WLMje U MPUYOM YMnja pastba
CaZpKU UCTY TeMY Y BMI0 KOM 06/IMKY, AMU3ajHUPA U UHTErpULle aKTUBHOCTM YYEHUKa
YCMepeHe Ka pasBojy HUXOBUX je3nYkux (M mysmukmx) sewTtuHa (ProsSié-Santovac,
2021).

Cnepehu cermeHT naaHupara U 06AMKOBatba MHTErPaTMBHON Yaca jecTe CTPYK-
Typupake 1 apTUKyiaumMja 4Yaca Koju, Y 04HOCY Ha 3acTyn/beHOCT Age 061acTu (je3unka
N My3KKe) 1 cneundUYHOCT NepuenTUBHe aKTUBHOCTU CAyLlakba, Mopa nmatu ogpehe-
Ha oAcTynarba. OCMM LUTO je 3acTyn/beHo CAyLWake PasMYyUTUX YMETHUYKUX Gopmu (1
noAapyyja), agantTupaHe npuye Ha eHrNeCKOM je3Ky U My3uyKe KomMnosuuuje, oBa ABa
nepuenTvBHa MNpoLeca MMajy PasiMuMTy AMAAKTUYKY OYHKUMjY Y KOHTEKCTY HacTa-
Be/yyerba. Cnylwarbe npuye ce ogsuja y yBOAHOM Aeny M MMa ABOCTPYKY y/aory: 3a
ycBajarbe 1 yTephrBarbe NOjMOBa Ha EHIIECKOM je3MKY M Kao MOTMBALMOHa npunpema
3a Cywarbe My3uKe y r1aBHOM Aey 4Yaca. M3 Tor pasnora, yBoAHW Ae0 3axTeBa A04aT-
HO Bpeme 3a peanusauujy y ogHOCY Ha yobuuyajeHy BpemMeHCKY AMHAMMKY W Tpajarbe
npse (yBoAHe) eTane cTaHZapAHOr Yaca. Caywarbe Komnosuumje ca 3a5aTKoOM onaka-
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Hba eNemMeHaTa My3MYKOr M3pas3a MNoApasymMeBa aKTUBMpPare KOFHUTUBHMX Npoueca
(Vidulin et al., 2020), Koju cy NOKPEHYTU NPBOBUTHUM EMOLMOHANHUM LOXKUB/bAjEM
My3UKe. AHANIMTUYKO C/ylWake My3MKEe Ca KOHKPETHO MOCTaB/bEHMM 334aTKOM U
jacHMM cmepHMUaMma npe cBaKor caywaka, 6pojHu ayTopu cmaTpajy jeaMHUM ucnpas-
HAM METOAMYKMM NPUCTYNOM KOjU BOAM Ka CBECHOM YMO3HaBakby M pasymMeBatby
my3uke (lvanovi¢, 2007; Jeremi¢ & Stankovi¢, 2019; Rojko, 2012). 36or cnoxkeHocTu
MeTOAMYKOr MPUCTyNa y Nornefy HW3a aKTMBHOCTU Koje oOyxBaTa, 04, A0KWB/baja
MY3UYKOF Oena, M3HOLWEeHA YTWUCAKa, pasroBopa WM onaxarba MY3UYKUX efnemeHaTa,
NPeKo ANAAKTUYKUX M3330Ba KOjU Ce OA4HOCE Ha MaXKtby M KOHLEHTpauujy npu npahery
oapeheHe My3uMyKe KOMMNOHEHTE, A0 NPeayCcnoBa 3a aKTUBHO C/AyLWake, Kao WTOo Ccy
My3M4KO namherse M My3MyKe CNOCOBHOCTM yyeHMKa, oBa dasa Yaca ocTaje yHyTap
MOHOAMNCLMNIMHAPHOT NOAPYYja U CTaHAapAHOT MeToauYKor obpacua.

HaBegeHu acnekTu ciayluarba Npuye U cayliakba KoMNosuumje MMnanLmMpajy no-
Tpeby 3a paBHOMepHMje pacnopeheHMm BpemMeHOM Y YBOAHOj U rNaBHOj eTanu Yaca. Ocum
ycknaheHoCTM cagprkaja 0BMX eTana, NOBEe3aHOCT NpBe ABe eTane MoXKe bUTh ocTea-
peHa NPMMEHOM UCTMX BU3YENHUX CpeacTaBa.

Bu3ayanusaumja cagpikaja, Kao TEXHMKA KOja Ce NMpUMerbyje Yy OKBUPY AEeMOH-
CTPaTUBHO-UYCTPaTUBHE MeToAe, UMa OpojHe MPeaHOCTM Yy HaCTaBHOM Mpouecy y
Maahum paspeanma OCHOBHE LWKose. BusyenHa cpeacTtsa y Buay wuayctpaumja, Camnka
uan odotorpaduja NoAcTUHY MOTUBALM]Y, KOMYHUKALMjy U KPEaATUBHOCT Y4YEeHMKA.
HbnxoBa npuMeHa onaKwaga pa3ymeBatbe ayauTMBHMX MHOpMaumja, 36or vera je
Hapo4MTO NOrofHa 3a CaZiprkaje Koje yvyeHULM YCBajajy KpPOo3 aKTMBHOCT Cayllama Yy
HaCTaBM CTPAHOT je3nKa U My3uyke Kyntype. Ogabup nam Kpenparse BU3yeSHUX cpes-
CTaBa, Ka0 M CMUCNEHOT KOHTEKCTA Y KOjU Cy CTaB/beHU, BaXKaH je 3afaTaK HaCTaBHMKa Y
dasu npunpeme AMAAKTUYKOT maTepujana. Y HacTaBu CTPaHOr je3nKa, BU3yanvsaumja je
BEOMa Mony/iapHa M YecTo KopuwheHa TeXHUKA 3a yHanpehuBare 1M pasBoj CBUX je3ny-
KMX BELTUHA — YMTakba, Nucakba, cayliakba W rosopa (Dzakiah, 2022; Kolodii et al.,
2017), [OK je y HacTaBM My3uuKe KyAType Yri1aBHOM MpUCyTHa y 0baactu cayluakba
My3uKe (ymeTHWYKe cnuke, doTorpaduje, naycrpaumje, mysmkorpam) nu kao nomohHo
OVAAKTUYKO CPeCcTBO Yy Mpouecy Mysuykor onncmerbaBamba (Vukicéevié & Stanojevic,
2014). Y uHTerpatTMBHOM MoOZe/y 4Yaca, Kaga je poKyc Ha TeMATCKOM CafprKajy, 3Hauya-
jaH mMomeHaT npepacTas/ba 6p3vHa onaxaka W Npeno3HaBakba BU3YeNHOr MOTMUBA.
Mpema Hawem MULW/bERY, YYeHUUMMA Maaher LWKOACKOT y3pacTa MOTUB je OYUrIeaHU-
jn Ha doTorpadunjn, 4OK 6U Ha YMETHUYKOj CMUM HUXOBA NaxHa 6uUna ycmepeHa Ka
JIMKOBHUM efleMeHTUMa, aHa/IM3M JIMKOBHOT NMpuKasa ofapeheHe Teme, Tymayery pas-
NIMYUTUX YMETHUKOBUX MAEjA U LOXKMBIbAja AaTe TeMe.

3a aKTMBHOCT C/ylWakba M NpuYe U KoMnosuumje, 3a yyeHuke je nocebHo 3Havaj-
Ho fobujarbe nospaTHe MHGOPMaLMje HENOCPEeAHO HAaKOH caylarba. Ha Taj HauuH ce
Kog, y4eHUKa, Hajuewhe nyTem pellaBara jeAHOCTaBHMX TECTOBA, NPOBEPaBa pasyme-
Bakbe TEKCTa M My3nuKe Komnosuumje. Ocum nocebHO KOHCTPyMCaHMX TeCTOBA 3a Npo-
BEPY YCBOjEHOCTM jE3UUKUX UNU MY3UUKUX CagprKaja, Y UHTErPAaTUBHOM MOZENY Ce U Y
OBOM CermeHTy mory objeanHuUTK cagprkaju oba npeameTa, y OKBUPY TeCTa ca NUTakbu-
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Ma O CNyLaHOj KOMMNO3ULMjU HA EHFIeCKOM je3nKy. Takas TecT 61 nmao dyHKLMjy npo-
BEPE HMBOA YCBOjJEHOCTU 3Hakba (pa3ymeBarba PeYM Ha EHITIECKOM je3uKy KopuwheHux
y MpUYK) U HUXOBE MPUMEHE Y HOBOM KOHTEKCTY (3a NpernosHaBake KapaKTePUCTUKA
My3MyKe Komnosuuuje). OnMcaHa KoHuenumja Tecta cacTaBHM je Ae0 WHTerpaTMBHOr
MoZena U MOXKe Ce NMPUMEHUTU Y 3aBPLUHOM Aeny Yaca. TecTuparbe yyeHuka bu y Tom
c/yyajy 6uno npumerbeHo ca Uu/bem npyakba noBpaTHe MHPOPMALMje O YCBOjEHUM
CaZpiKajuMa EHIIECKOT je3MKa U My3UYKe KyaType, a NpUToM b1 ce ocTBapuia yHaKpCcHa
Be3a u3amehy cBe Tpu eTane Yaca (npse u gpyre, npse u Tpehe, apyre u Tpehe).

Ha ocHoBy cBera HaBeAEeHOr, MOXe Ce 3aK/byyuTu [a je NiaHuparbe UHTerpa-
TUBHOT NPUCTYNa CIOXKEH NPOLEC U ,3aXTeBa BUCOK HMBO 3Hakba U CTPYYHOCTU HacTaBs-
HuMKa” (Kameron, 2001, npema Prtljaga, 2020: 105). C 063upom Ha To Aa Cy y NUTakby
PasANuYUTU NpeameTu, NAaHMpakbe NoApas’ymeBa aHrakoBarbe M TUMCKU pag [Asa
HaCTaBHWKa, KOjW KacHMje Ha Yacy Hau3MeHWYHO M3BOAE CaaprKaje U3 CBOjuxX obaacTy.

Metop

Unb paga je Aa MCNMTA MULL/bEHE YYEHMKA YETBPTOr paspesa OCHOBHE LWKo/e
0 MHTErpaLmju HacTaBe My3MUYKe KyAType U eHINECKOr je3anMKa Y OKBUPY aKTUBHOCTU Koje
ce UCToBpeMeHO GOKyCcMpajy Ha CayLwakbe Kao MY3UUKY M Kao je3NUKY BELUTUHY.

McTpakmnBaukmM 3aJauy YCMEPEHW CYy Ha WCNUTMBaHE Y4YeHWUYKe nepuenuuje
eflemeHaTa MHOBATUBHOI HAaCTaBHOT Yaca y Tpu acnekTa: (1) ynotpeba npuye Ha eHrne-
CKOM je3MKy Kao CpeacTBa MOTMBaALMje YYEHMKA 3a C/yLlWatbe My3uKe; (2) cTeneH nose-
33aHOCTM HACTaBHMX eTana Kpo3 3ajeAHWYKM 3afaTak Koju nogpasymesa nose3nBarbe
BM3YEe/IHOT cagpiKaja ca NPUYOM U MY3MYKOM KOMMO3ULMjOM U (3) NnpuMeHa NeKcuKke us
npuye Npu oNUCUBatbY eNemeHaTa My3nMyKe KOMMO3ULMje Ha EHITIECKOM je3nKY.

UcTparknBarbe je 06aB/beHo y majy 2025. roanHe, Ha NPUTO4HOM Y30PKY YYEHU-
Ka (n = 56) yeTtBpTor paspeaa OLL ,Bowko hypuunh” y Jaroamuu, yapacta 10 n 11 rogu-
Ha. Kao nonasuwre npu oapehnsary mMeToA0N0WKOr an3ajHa KopuwheHo je ekcnno-
PaTMBHO, KBAaJAUTATUBHO AOMWHAHTHO MCTPaXMBakbe Ca AOMYHCKMM AEeCKPUNTUBHUM
KBAHTUTATUBHUM nofaumma. Tpeba HarnacuTv ga je rnasHM M3BOP MoJaTtaka rpynHu
WHTEPBjY, @ TECT HAKOH OAPKAHOT Yaca NOCAYKMO je CAMO Kao AOMNYHCKU AeCKPUNTUBHM
noKasaTe/b.

OCHOBHM M3BOP NogaTaka NpeacTaB/bajiv Cy OArOBOPU YUYEHWKa MNPUKYM/beHU
FPYNHWM MHTEPBjyOM, AOK Cy pe3ynTaTu TecTa 3Hatba aHaAM3upaHu MNPUMEHOM
AECKPUNTUBHE CTaTUCTMKe U KopuwheHW 3a 4o4aTHY NPoBepy U NOTKPen/bMBakbe KBa-
NUTaTUBHMX Hanasza. C 063MPOM Ha TO A3 KBAHTUTATUBHM M KBANUTATUBHM HANasm HUCY
WHTErPUCaHU Y jeAMHCTBEHY aHaAu3y M Tymauerbe pesynTata, Beh KBaHTUTAaTUBHU
nojaum UMajy UCK/bYYMBO AOMYHCKY U AECKPUNTUBHY YAOrY, OBO UCTPAXKMBatbe je KOH-
LUMMMPAHO Kao eKCMAopaTMBHO, KBA/JIMTAaTUBHO AOMMHAHTHO UCTPaXKMBake ca AOMNyH-
CKMM [eCKPUNTUBHUM KBAHTUTAaTUBHMM noZaumma. KBaHTUTaTUBHM NOKasaTe/by KOpu-
CTe ce pagm 404ATHOM OCBET/baBakba M MOTKPEN/bMBakba Hanasa KBa/IMTaTUBHE aHaNU-
3e, a/IM He NpeACTaB/bajy OCHOBY 3a CTAaTUCTUUKY reHepanusauujy pesyntata. byayhu ga
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je nctpaxuBarbe cnpoBeAeHO Ha MPUroAHOM y30pKy o4 56 yyeHuKa us jeaHe OCHOBHe
WwKone, 6e3 KOHTPOAHe rpyne n 6e3 npeTecTa, Pe3yaTaTM MMAjy EKCNIOPATUBHM Kapak-
TEP W OAHOCE ce Ha UCMUTUBare edeKaTa HOBOF HACTaBHOr MOAENA Y KOHKPETHOM
LUKO/ICKOM KOHTEeKCTy. [puMmapHu npegmeT UCTparkMBakba je yY4eHW4Ka nepuenumja
peannsoBaHoOr Yaca. KBaiMTaTUBHU eNleMEeHTU NpY»Kajy AeTasbHa 0bpasnoxKera ucTpa-
UBaHor KoHuenTa (Litosseliti, 2010: 33) u npeacTaB/bajy OCHOBY aHanu3e. KBaHTUTa-
TUBHW NOJAUW MMAjy OOMNYHCKY, AECKPUNTUBHY Y/AOTY M KOPUCTE ce pagu AoJaTHOr
ocBeT/baBakba M MOTKpPEn/bMBakba Hafasa KBa/IMTaTUBHE aHanu3e, NMpu Yemy Hanasu
ABejy BpCTa nojataka HUCY WHTErpucaHu y jeauMHCTBEHO Tymadyere. CXogHO Tome,
UCTpaKMBakbe je KOHLUMMMPAHO KAo EKCMNA0PaTUBHO, KBA/JIMTaTUBHO [OMMWHAHTHO
UCTPaXKMBarbe Ca AOMYHCKUM AECKPUNTUBHUM KBAaHTUTAaTUBHUM nogaumma. KBaHTuta-
TMBHW NOKa3aTe/bM He NpeacTaB/bajy OCHOBY 3a CTaTUCTUMYKY reHepanusauumjy pesynta-
Ta, Beh cnye Kao NoApLUKa U AOMNYHA KBaIMTAaTUBHUM HanasnMma.

Mako HaBegeHU METOLO/OWKM AU3ajH MMa OYUrefHa OrpaHuYera, CMaTpanu
cMO aa je Kopuwhere KOMBMHOBAHMX METO4a NPOAYKTMBHO jep ynpaBo OBaKae Mnpu-
CTYN MOXe AaTu LeNoKYNHWjy, NOTNYHWUjy CAUKY Npobiema Koju ce UCTpakyje u pesyn-
TaTa Koju cy nobujeHun nctparkmsarem (Patton, 2002: 248). 3a notpebe npoueHe ede-
KaTa peann3oBaHOr HAacTaBHOr MOAena Ha ydeHuyka nocturHyha npumerbeH je Tect
3Hatba, /N Cy Pe3ynTaTh TecTa KopuwheHn Kao AonyHa KBA/IMTAaTUBHO] aHaIU3N OLro-
BOpa A06MjeHNX rpynHUM MHTEPBjyOM. 3a NPOLEHY YY4EHUUYKMX NOCTUrHYha HAaKoH pea-
/IM3aumje HacTaBHOT Yaca KOHCTPYWCAH je TecT 3Harba Ha EHI/IeCKOM je3uKy, ycknaheH
ca NNaHWPaHUM MCXOAMMA Yaca. TecT ce cacTojao of LIecT 3aJaTaka 3aTBOPeHOor T1na
ca aBa noHyheHa oarosopa (a/b), npu yemy je cBakM 3agaTak MMao CaMo jedaH TayaH
oprosop. MuTakba cy ce 04HOCKIA Ha NPerno3HaBake OCHOBHUX MY3UYKUX KOMMOHEHTH
obpaheHe Komnosuumje (KapakTep KOmNosunumje, NPUCYCTBO BOKaNHMX AeoHuUa, 6poj
WHCTPYMEHaTa, AMHAMMKa, TEMMNO U Ha3MB KOMMNO3MLMje), O KOjumMa Cy y4eHUum npert-
XOAHO Pa3roBapasiv Ha CPIICKOM je3MKy TOKOM HaCTaBHOT Yaca, a 3aTUM Cy UX UAEHTU-
bUKOBANN Ha EHFNECKOM je3MKY.

3a CBaKM TayaH OAroBOP AOAE/bMBAH je jedaH MoeH, Tako Aa je MakcumasnaH
6p0oj NoeHa Ha TecTy M3HOCKO wWecT. Kao nprMmep 3aaTka MOXKe Ce HaBecTU NUTakbe:
The Music is: a) Fast b) Slow. Peayntatu Tecta HuUcy KopuwheHW Kao rnaBHKW NokasaTesb
edekaTa HacTaBHOr mogena, Beh Kao AONYHCKM KBaHTUTATMBHM MNOKasaTesb Koju je
CNYXMO 3a NOTKpen/bMBarbe M 60o/be pasymeBatbe Hanasa LOOUjeHUX KBAAUTATUBHOM
aHaNU30M TPYMNHOT UHTEPBjya.

TecT je KOHCTpyMCaH UCK/bYYMBO 3a NoTpebe OBOT UCTPaXKMBarba U 3aCHOBAH je
Ha MCXOAMMA KOHKPETHOr HacTaBHOr Yaca. CagprKMHCKa Ba/baHOCT MHCTPYMeHTa obes-
6eheHa je cTpyYyHOM MpoOLLEHOM ayTopa paZa U yuuTesbuLe Koja je ydecTBoBana y pea-
NIM3aUMjM HacTaBHOr Yaca, Npu Yemy je NpoueHeHo Aa CBa NuTakba HenocpeaHo oapa-
’KaBajy NJaHMpaHe UCXOA4e YYerba U cafipiKaje Koju cy peann3oBaHM TOKOM HacTaBe.

3a cBpXy OBOT pafa, 4ECKPUNTMBHA CTaTUCTMKA he BUTKM camo NonasHa ocHOBaA 33
NPUMEHY KBa/JIMTaTUBHE aHa/M3e OATOBOPA YYEHUKA MPUKYN/bEHWUX MNyTEM FpynHOr
WHTEpBjya HAKOH peanu3aumje HACTAaBHOr 4Yaca, Koju je cneumjanHO MoAenoBaH 3a
notpebe 0BOr UCTPaKMBatba M AETA/bHO ONWUCAH Y HACTaBKy. MOAYCTPYKTYpUpPaH UHTEp-

108



Cnylwake Kao CNoHa MHTerpaumje HacTaBe My3uuKe KyNType U eHrIeckor jeanka Ha maahem ...

Bjy je ogabpaH Kao meToA NpuKyn/barba NogaTtaka jep omoryhasa aybsbe carnepasare
YUYEHUUYKMX YTUCAKA, MULL/bEHA U AOXMBI/bA]jA, WTO je o4 nocebHOr 3Havaja y aHaM3u
edeKata MHOBAaTUBHOT HacTaBHOr nNpucTyna (Patton, 2002). Mako noctojeha nutepatypa
yKasyje Ha 6pojHe daKTope Koju MOry yTULATM Ha KBaJIMTET MHTEPBjya ca AeLOoM MAa-
Her WKoACKor y3pacta — Kao wto cy ¢opmaT, /ioKauuja M CTPYKTypa nNuTakba
(Ponizovsky-Bergelson et al., 2019), y oBom UCTpaxkunBakby Npesyserte cy Mepe Kako 6u
ce npegynpeavnn NOTeHUMjaaHM HegocTaum n obesbeamnm WTo BaAMAHUIM U Noy3aa-
HWjK nogaumn. MHTepBjy je Nax/bMBo NpuaaroheH y3pacHUM KapakTepucTukama yuyeHu-
Ka: NuTarba cy popmyancaHa jeAHOCTaBHO U pa3ym/bmBo, KopuwheH je npujaTes/bCku u
HeHameTa/bMB TOH, @ Cam Pa3roBop namehy yyeHUKa 1 UCTpaxkneada BoheH je y nosHa-
TOM 1 6e36eHOM OKPYKekbY, Y YYMOHULM, Y NPUCYCTBY yunTe/buLe, ocobe Kojy yueHu-
un Beh nosHajy, unme je ybnaxeH ocehaj dopmanHoctm n omoryheHa npupogHuja
KOMYHUWKaumja. JeanHuUy aHaimM3e YMHMO je OAroBOP CBAKOT yYEHMKa Ha MOCTaB/beHO
nutarbe. Mako cy rpynHU uHTepBjym omoryhunu wwupe obpasnararbe CTaBoBa, 3a
notpebe KaTeropusaumje M KBaHTUTAaTUBHOI NPWKA3a Pe3y/TaTa CBAKW YYEHWK je cBp-
CTaH y jegHy KaTeropujy Koja ogparkasa AOMUHAHTaH cagpKaj Herosor ogrosopa.

lpynNHW MHTEpPBjy peasin3oBaH je HenocpeaHO HAKOH 3aBpLUETKa HAacTaBHOr Yaca
y cegam rpyna of, nNo ocam y4yeHuKa, Kako b1 ce cBaKoM yyeHWUKy omoryhuao na akTme-
HO y4yecTByje y pa3roBopy M M3Hece cBoje yTucKe. Pa3roBop je BOAMO jedaH of ayTopa
paZa y y4YMoHWUUM, Y NPUCYCTBY yuyuTesbULe, Y MO3HATOM U NOACTULLAJHOM OKPYKery
Koje je yyeHMUMMa npyKaao ocehaj cMrypHOCTU M NOACTMLLAN0 NPUPOAHY KOMYHMUKALMU-
jy- IHTepBjy je CHUMJ/bEH Kao ayAno-3anuc, AOK je MCTOBPEMEHO Apyru ayTop benexuo
K/by4yHe OAroBope W 3anaxaka, Ynmme je omoryheHa HaKHagHa npoBepa Ta4YHOCTU
3abenexeHnx nogaTaka. HakoH MHTEPBjya, CHUM/bEHU MaTepujan je TPaHCKPMBOBaH U
NPUNPemM/beH 3a KBAJIMTAaTUBHY aHaNM3y. YYECHULUM CY aHOHMMW30BAHN O3HAYaBarkbeM
wudppama Y1-Y56. Koaupare nogataka CnpoBeo je ayTop UcTpaxuBarba. Oarosopw
YYEHMKA Cy BMLUE MyTa MPOYUTAHM, HAKOH Yera cy M34BOjeHe KibyyYHe naeje u dopmu-
paHu no4yeTHW KogoBW. KoaoBu cy 3aTUM FPynMCaHKU y LUMPE KaTeropuje Ha OCHOBY
HUXOBE CaAPMKMHCKE CANYHOCTU W PEeIeBaHTHOCTM 33 UCTPa*KMBayka nuTakba. CBaku
YYEHWUK je, npema SOMUHAHTHOM CajpKajy CBOT 0A4roBopa, CBPCTaH y jefiHy KaTeropujy.
OBae HaBOAUMO jeaaH NpUMep npoueca Kogmpara:

UcKas yyeHuKa MoueTHU Kop, Kateropuja

»4ac je 6o 3aHUM/BMB jep cmo 3aHMM/bUB HAUYUH 3aHUM/BMBOCT UHTErpPUCaHe

nesanu v urpanu ce.” paga HacTase

aduHUTET Npema AdUHUTET Npema My3nLM UK

,BONNM €HIeckn n mysmky.” ¢ P ¢ P . yanu

npegmeTuma EHIrIECKOM je3unKy
OBo je 6uo raymju Yac Hero
” ] APY ) HOBWHA Y HacTaBu HoBo uckyctBo

MHave.”

KBanuTaTMBHA aHa/AM3a CcnNpoBegeHa je NPMMEHOM TemaTCcKe aHanu3e ca
NPETEXHO MHAYKTMBHUM NPUCTYNOM Kogmparby. Y aHasn3m je npumerbeH KombuHoBa-
HW NPUCTYN Koaupakby. MoNasHM OKBUP YMHMAA CY UCTPAXKMBAYKA NUTakba U Teme oby-
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xBaheHe NONYCTPYKTYPUCAaHUM WHTEPBjyOM, [OK Cy KOHauyHe KaTeropuje dopmupaHe
WHAYKTMBHO, HAa OCHOBY NOHaB/bajyhux obpasaua v 3Hayerba y 04r0BOPUMA YUYEHMKA.
Ha Taj HaumH n3berHyTo je HameTarbe yHanpen gedbuHUCaHUX KaTeropwuja, a Uctospe-
MeHo je obe3beheHa MoBe3aHOCT aHanM3e ca LM/bEBUMA WUCTPaXKMBakba. PesyntaTtu
A06unjeHn KBaNUTaTUBHOM aHanM30M NOTOM Cy ynopeheHu ca pesynTatmma Tecta 3Ha-
Hba, KOjW Cy MManun JOMNYHCKY Y0ry y TYmayery Hanasa.

UcTparknBarbe je cnposeaeHo 15. 4. 2025. roanHe, HakoH aobujara oaobpersa
daKkynTeTa Negarowknx Hayka y JaroamHu u ynpase OcHoBHe wkose ,bowko bypuunh”
y JaroguHu, y Kojoj je nctpaxusarbe peanvsoBaHo. Mmajyhu y Buay ga cy yvyecHUum
UCTPaKMBatba BUAN MaNoNETHN yYeHUUM, Npe NPUKYN/bakba NogaTaka npubas/beHa je
MMCcaHa CcarnacHoCT poauTesba/crapatesba, Kao M MpUCTaHaK yyeHuka 3a ydewhe y
UCTPaXKMBatby. YUeHMLMMa je Ha HauMH NpuMepeH y3pacTy objalrbeHa CBpxa UCTpa-
KMBatba, HarnaweHo je aa je yyewhe Ao6pPOBO/BHO U Aa MOry O4yCTaTU y BUAO0 KoM
TPeHYTKy 6e3 MKakeux nocnesumua. TOkom obpage M npukasmearba nogaTaka obesbe-
TeHa je aHOHMMHOCT Y4ECHMKA, @ CBU YYEHUYKM OATOBOPU O3HAYEHM cy Wndpama.

C 0631MpoM Ha TO A3 Cy rPYNHU UHTEPBjYN CHUM/bEHM KA0 ayaAmo-3anucu, pogu-
Tesbu/cTapaTe/bn M ydeHUUM BuaM cy yHanpen obaBewTeHNn O HauMHY MPUKYM/barba
nogaTtaka, CBPCM CHMMAkba WM HaYMHYy 3aWTUTE MNOBEP/BUBOCTU. AYAMO-CHUMUM CYy
KopuWheHM UCK/bYYMBO 33 noTpebe TpaHCKpUNUMje U aHanause nogataka, HUcy Bunm
AOCTYMHU HeoBnaWheHUM NMLMMaA M YyBaHU CY Y CKAa4y Ca HayenMma NnoBep/bUBOCTU
M 33WTUTE NoAaTaKa O IMYHOCTU. Y NpuKasy pesynTaTa HUCY HaBedeHM nogaum Koju bu
Moran omoryhutn naeHTMoUKaumjy nojeaMHauHMX y4eHmKa.

ToK nctpaxkusaka 1 onuc Yaca

MHTerpaTMBHM mogen Yyaca NoAesbeH je Ha TPU OCHOBHE eTane — yBOAHY, rMaBHy
1 3aBpLUHy eTany Yaca. Ocum cBOjCTaBa MojeAMHaAYHMX eTana 3ajegHUYKMX 3a HacTaBy
oba mpesmeTa, CBaKa Of tbMX CaapKM 0baBe3He aKTMBHOCTM KapaKTEpPUCTMYHE 3a
HacTaBy CTpPaHOT je3nKa y maahum paspeamma.

YBOAHM Aeo vaca:

1) MpBa aKTMBHOCT KOjOM je Yac 3anodeT 6una je cayware npude PyxcHO naye
Ha eHrNecKoMm je3unKy Kao Bupg yeohema y yac (warm-up activity), ca um/bem ga ce yye-
HWULM 3aMHTepecyjy 3a HaCTaBaK 4aca M Pa3roBOpP O NPWUYK; HAKOH CyLakba, YYEeHUUM cy
nocmatpanu yetnpu dotorpaduje n o noHyheHnx onumnja bupanu jeaHy nam ase Koje
oarosapajy caap:ajy npuye. Ha dotorpadujama cy 6unm npuKasaHu Koprbaya, manu
nabynosu, cnoH M nadve. 3agaTak noBesuBarba ¢doTorpaduje M npuye nNpeactaB/ba
HauMH NpoBepe pasymeBakba TeKcTa (comprehension check).

2) 3atum je ycnegmno obpasnoxere ogabupa doTtorpaduje Ha ocHoBy TemaT-
cKor cagpkaja. Og noHyheHux ¢otorpaduja, npema 0BOM KpUTEPUjyMy, Camo Cy ABe
oArosapane npuuu. Mpuya cagpxu peun Koje ce Mory NpUMEHUTU NPU ONUCY eNemeHa-
Ta My3MYKe KOMMO3ULMje KOjy YYEeHUUM CNyLiajy ¥ Aa/beM TOKy 4aca (rnasHom peny).
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Pasrosop o npuun je Takohe ycmepeH Ha pasymeBarbe My3UUYKUX TepMuHa. MoTpebHo
je nctahm ga npuya Ha eHr/IeCKOM je3nKy, OCMM peyn Koje oArosapajy M3apaxkajHUm
KapaKTepMCTMKaMa Komnosuumje (pasurpaHa, b6p3a, TmMxa), cafpXu U tbUMa CynpoTHe
(6p30 M cnopo; TUXO U FNAacHO) U CANYHE NojMoBe (BECEesIO U pasurpaHo), Koju cy npu-
MeHEeHM Y TecTy nocTurHyha y 3aBplIHOM Aeny Yaca. TuMe je ycnocTaB/beH NpBU cer-
MEHT Yaca M UCTPaKMBAYKOT MNOCTYMKA, OA4HOCHO HUBO MHTerpauwmje. Y obnactm caywa-
Hba MYy3MKe Y HacTaBW My3WUYKe KyAType, aHa/IMTUUKOM Chyllakby My3WKe npeTxoam
AEMOHCTPATUBHM NMPUMEP, KPO3 KOjU Ce yYeHULMMA Aajy YnyTcTBa Kako Aa cayluajy
Komnosuumjy (lvanovié¢, 2007). Mpurua, y TOM KOHTEKCTY, MOXe Aa byae cxBaheHa Kao
AEMOHCTPaTUBHU NPUMEP Y APYTOM MeANjyMY, jep YHeHWULM MOry Aa NpeTrnocTase 4a je
KOMNO3MUMja 3a CnyLlake TEMATCKM NOBe3aHa ca YBOAHOM MPUYOM.

3) HakoH oBOr cermeHTa HajaB/beHO je Caylarkbe My3uKe NocTaB/batbem NuTakba:
Ocum caywara npude, wma jow moxemo 0a caywamo? (MpeTnocTaB/beHN 04roBOPU:
3BYK OKO Hac, 3BYK y MPMPOAM, My3MKa, PasroBOp JbyaM), WTO HAac AOBOAM 4O [NaB-
Hor/LueHTPaNHOr Aena Yaca My3uYKe KyAType MM yBOAa Y MNaBHU 40 Yaca eHrieckor
jesunkKa (presentation part).

FnasHu geo vacal:

1) 3a noyeTak oBOr Aefa Yaca NAAHMPAHO je U PeannM30BaHO CAyLUabe KOMMO-
3uumje Uepa manux nabyooesa, M. U. YajkoBcKor, y3 nocmaTparbe Uctnx potorpaduja;

2) HakoH TOra, yyeHuuu cy sBpwuam opabup oprosapajyhe ¢otorpaduje y3
obpasnoxere cBor U3bopa, WTO je NoApasymeBasio aHaU3y BU3YESHOT U My3UYKOT
cafp)Kaja v ycnocTaB/batbe aHasnorvja usmehy BU3YeSHUX U ayAUTUBHUX e/1eMeHaTa;

3) Cneam aeo yaca Koju je obyxBaTo 3a4aTKe 3a yBexbaBarbe (practice part) v
Ha OCHOBY Kojux ce Aobuja nospaTtHa nHbopmaumja 0 TOMe 4a AN CY YYeHULM pasyme-
/M TEKCT MpUYE Ha EHrIeCKOM je3uKy. 3a 0Baj CerMeHT Yaca NnocebHO Cy OCMULL/bEHN
je3snMuUKM 3agaum 3a Npoeepy No3HaBarba NEKCUKe U3 obpaheHe npuye (HNp. 3agaTtak
match words), HaKoH Yera cneamn akTUBHOCT y KOjoj ydeHuum oapehyjy aa v cy aatm
NCKasu TauHu uam Hetaunm (True or False).

3a pas3/NMKy oA TeMaTcKor noBe3uBarba npuye U doTorpaduje, nosesuBarbe
JIMKOBHOT MOTMBA Ca MY3UUYKMM €1eMEHTUMA Y ,YNCTOM OBAUKY” ydeHUuMma je cno-

1 3a cBpxy oBor paga KopuwheHa je CTPYKTypa 4Yaca eHrNeckor jesuka npema aytopkama LUuH v KpeHaan
(Shin & Crandal, 2014: 89-99), Koja ce cactoju og, cnegehux genosa: Warm-up (MoTMBUCakbe yY4eHUKa 3a
Cafp)Kaj Yaca, HajaBa HacTaBHe jeAMHULLE U NOBE3UNBaKbE NPETXOAHE HACcTaBHe jeAnHULIE Ca OHOM Koja cne-
Aawn); Presentation (peo yaca kapa ce obpahyje rpaanBo, HOBe peun, HOBE je3nYKe CTPYKTYpPe Y KOHTEKCTY ca
NyHO NOHaB/bakba), Practice (Bexbarbe HOBUX Peun U rpaMaTUUKKUX CTPYKTYpa y3 nomoh HacTaBHWUKA U Ha
NpUMeprMa jesnukmnx 3aflaTaka Koju cy Mmarbe 3axXTeBHM, AONyhYjy Ce U30CTaB/beHe peyu, NoBesyjy ce noj-
MOBM, 3a0KPYXKYjy ce oarosopu uTA.), Application (feo yaca Koju 3axTeBa 04, yHEHUKA UHAUBUAYANHU|U
pas, 6e3 nomohu HacTaBHWKA, KOPUCTM Ce je3nK Ha HOBUM 3a[aLMMa Yy KOHTEKCTY M Hajyewhe ce 3Harbe
npoBepaBa Ha NPOAYKTUBHMM je3UYKMM BELUTUHAMA Kao LITO Cy Nucakbe U npuyatbe), Assessment (y4eHu-
uv nposexbaBajy Hay4eHO KpO3 aKTUBHOCTM Koje omoryhaBajy pag y napy, pag no rpynama, pag Ha npo-
jekTy, anckycujy) and Follow-up (norosop 3a cnegehu yac, objawrbaBarbe gomaher 3agaTka).
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KeHuju 3agaTtak. MNpu nsbopy dotorpaduja KpuTepujyme cy npencras/bain UCK/bYYMBO
ecTeTCKa KOMMOHEHTa U MOTMBM Ha ¢doTorpadujama, LWTO OCTaB/ba NpocTop 3a cybjek-
TUBHO TyMayerbe afleKBaTHOCTU nNpumepa. Mako cy noHyheHn BU3yenHn npumepun oaa-
6paHN Kao OMOHEHTU Manux NabynoBa My3MUKM OMUCAHUX Y KOMMO3MLMjKU, NojeanHU
YYEHUUM Cy, Y CKAaAy €a CBOjUM MY3MYKMM M €MOLMOHANHUM OOMKMWB/bAjeM, MOTAn
opabpatn cAMKy ca Apyrum moTuBOM. TakBe ogrosope He 6y Tpebano KputukosaTh
Beh 0/ y4eHMKa 3aTParKMTK aprymeHToBaHO obpasnoxerse.

Ha nosesuBare ¢doTorpadunje n Komnosmumje pedbaeKCMBHO MOXKe yTULATU U
npeTxogHa npuya, YMMe je ocTBapeHa Be3a Mamehy Tpu meguja YMETHUYKOT U3parka-
Bakba; MAKO je Mpuya NoCcpesHO YK/byyeHa y NpoLec NoBe3nBakba BU3YEIHOT U My3MY-
KOr npuvmepa, NPUOPUTETHM 3afaTakK je Npeno3HaBake 3ajefHUYKUX CBOjCTaBa JIMKOB-
HOr 1 My3u4Kor gena. Mpuya ce, fakae, KOPUCTU ca oapehHeHUM LU/bEM Y AAaTOM KOH-
TEKCTY, KaKo He BW ycmepaBasa M orpaHMyYaBana My3uuKM LOXKMB/bAj YHEHMKA. Y KOH-
KPETHOM MPUMEpPY NPUKa3aHOT MHTErPaTUBHON MOAENa Yaca NPUYa Ha EHIZIECKOM je3u-
Ky MMa BULLECNOjHY YNOry NOACTULLAHA UHTPUH3MYHE MOTUBALM]jE: YBOAM CE KAO HOB U
3aHUMJ/bUB CafipXKaj, NOBE3Yjy Ce NMO3HaTU CaZpiKaju Ha KpeaTMBaH HAauYMH, KPO3 pasro-
BOP O MPWYM 3aMOYMHbe AE0 Yaca eHrIeCKOr je3MKa KOoju ce y MeTogmum HacTase CTpa-
HoOr je3uka HasuBa application part (Shin & Crandal, 2014), yyeHnum gobujajy nospaTHy
nHbopmaumjy Koja um omoryhaBa akTMBHO y4ecTBOBarbe Y Aa/bem TOKY Yaca U TpaH-
cohep 3Hama y apyro (my3suuko) nogpydje (Vizek Vidovic¢ et al., 2014). Kao 3aoKkpy:Kusa-
tbe LLeIMHe rNaBHOT Aea Yaca 3a 06a HacTaBHa NpeameTa BOAM ce Pa3roBop O KOMMO-
3ULMjK; cneam Npeno3HaBakbe My3UMYKKUX U3paKajHUX CpesacTaBa U caonWwTaBatbe Hasu-
Ba KOMNo3unuymje.

3aBpI.LIHM Aeo Yyaca:

1) Y oBom Ageny uyaca yyeHMUM Cy peliaBanu TecT NocturHyha Ha eHrneckom
je3nKy, ca NUTakbMma O KOMNO3MLMjM OAHOCHO MY3MYKMM KOMMOHEHTamMa O Kojuma cy
NPETXOAHO Pa3roBapuaM Ha CPMCKOM je3uKy M Aobunu nospatHy MHGopmaumjy. To je
[le0 yaca y KojeM je NpoBepaBaHo fa M CMO OCTBapWU/IM LU/beBE Yaca M NOCTUMAN NAa-
HMpaHe ucxoae Yaca — assessment part 3a 4ac eHrneckor jeauka npema LUnH u KpeHgan
(Shin & Crandal, 2014). NospaTHa MHPopMaLMja 3a 06a HacTaBHa NpeAMeETa je 3Ha4ajHa
paan aobujarba BaMAHMX pesyTaTa O pa3ymeBatrby TEKCTa Ha eHrIeCKOM je3uKy jep ce
TUME Yy BE/IMKO] MepPU UCK/byuyje moryhHOCT 4a yu4eHMK HeTauHo ogrosopu 36or norpe-
LWHOT OMaKakba My3MUYKOr enemeHTa. [pyrmm peuymma, Ha ocHOBY Aob6ujarba nospaTHe
nHbopmaumje n npumeHe GpPoOHTaNHOr 06AMKa paja Y LEHTPAaNHOM Jenly 4Yaca, anu u
NPETXOAHOT UCKYCTBa YYEHWKA, MOMKe ce MpeTnocTaBUTU Aa CY YYeHULM Npeno3Hanu
M3pakajHa cpeacTBa MysuKe a Aa Cy eBeHTYa/lHWM HeTauyHU O4rOBOPU O KOMMO3WLMjU
HacTa/u ycnen, norpewwHor npesoaa/pasymeBarba Peym Ha eHIJIeCKOM je3UKy.

MpeanoskeHa KoHuenuuja MHTerpaTMBHe HacTaBe 3acCHMBA Ce Ha 3ajedHUYKUM
KapaKTepMCTMKaMa HacTaBe My3MUKe KYAType W eHr/IeCKOr je3uKa, NpeacTaB/beHnm y
Teopujckom geny. Y cKnagy ca y3pacTom y4eHUKa, HbUXO0BUM npeasHarbuma u Heyobu-
YajeHOM CTPYKTYPOM OF/Ie4HOT Yaca Koju cy, NPUTOM, M3BOAMAN UCTPaXKMBaumM /aytopm
paja, Ha yacy cy NpuMMereHW TeMaTCKM CPOAHWU caapikaju. TemaTcka MnoBe3aHoCT
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cagprKaja je ocTBapeHa NPUMEHOM BU3yesHOr meaujyma v npuye, Koja je, OCMM LITO
TEMATCKM 0AroBapa KOMNO3ULMjKM, YYEHMLMMA NO3HaTa Ha maTeprem je3nky. Hasege-
HW 13b0op cagpiKaja ydyeHMLMMa y BE/IMKOj Mepu OaKliaBa W nepuenuunjy Mysmykor
Aena n pasymeBarbe caprKaja Ha eHriieckom jesunky. U3 tor pasnora, pesyntatm Tectu-
parba YY4EeHMKA MOry ce MOCMaTpaT MUCK/bYUYMBO Y KOHTEKCTY peasiu30BaHOr ornegHor
yaca, 6e3 reHepanusaumje U AOHOLWEHA ONWTKX 3aK/bydYaka 0 NOCTUrHyhMMa yyeHuKa y
06/1acTM cTpaHoOr je3nKa 1 y obnactn mysuuke nepuenuuje.

Pe3ynTaTu UCTpaXKMBara U AUCKYyCHja

HakoH aHasnM3e oAroBopa yyeHMKa Ha TecTy Ha Kpajy Yaca yTBpAWMAM CMO Aa cy
YyYEHMLM Hajbosbe pasymenn KapakTep, AMHAMUKY M aTmocdepy Komnosuumje (NuTakba
1, 4 n 6 — 100% TauyHu oarosopw). Hajsuwe notewkoha 6uao je y npenosHaBaky 4a
Hema rnacoBsa (8,9% HeTauyHo) M H6poja MHCTpyMeHaTa (7,1% HeTayHo), WTO yKasyje Ha
noTtpeby 3a LoAaTHUM ObjalltberbeM Y BE3W Ca KapaKTEPUCTUKaMa OpPKeCcTapcKe Mysu-
Ke. Ha notpeby 3a npencnutnBatbem NPUCTyna Koju ce npumerbyje y obaactv caylwama
My3UKe, NocebHO y AOMEHY MHCTPYMEHTaIHE My3UKe, yKasyjy M ayTopke Cya3nnoBcKku
n TaHackosuh (Sudzilovski i Tanaskovi¢, 2025), ocnamajyhu ce Ha gobujeHe Hanase
UCTpPaXkMBarba O 3HAYajHOM HMBOY MHTEpecoBakba U NpedepeHLmja y4eHnKa YeTspTor
paspefa npema UHCTPYMEHTaIHOj My3uun. Pe3ynTaTte Tecta 3a CBUX 6 NWTarba NpuUKa-
33,11 cMo Ha MpadmkoHy 1.

FpaduKoH 1
Pe3ynmamu 0obujeHu mecmuparem 3Harka YYeHUKA Ha Kpajy yaca

Pe3synTtaTm TecTa Ha Kpajy 4aca

6. The name of the composition is: Dance
of Little Swans or Dance of sad duck?

5. The Music is (Fast or Slow)

4. The Composition is (Quiet or Loud)?

3. 3. How many instruments did you hear in
the composition? (One or Many)
2. Did you hear the voices in the
composition? (Yes or No)?

1. The Composition is (Playful or Sad)?

86% 88% 90% 92% 94% 96% 98% 100%102%

M TauHo (%) M HeTauHo (%)

TecTuparbe OBOr y30pKa yYeHMKa MOKasaso je Aa je onwTe pasymeBatbe cajp-
)Kaja My3MKe U tbeHe MOoBe3aHOCTU Ca EHIIECKMM je3MKOM Ha BEOMa BMCOKOM HUBOY.
Kako KBaHTUTAaTMBHa aHanu3a nofataka npyxa yBuzA y obum WAM KOAMYMHY NOjaBa,
ocnawajyhu ce Ha Teopujy BeposaTHohe un ctatuctuky (Given, 2008), oHa he y oBom

[
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pagy NOCNYXWUTU CaMO Kao Mona3Ha OCHOBA 3a MHTepnpeTauujy nogaTtaka AobujeHux
WHTEPBjyMUCatbeM yUYEHUKa, Koju he BUTU aHann3MpaHn TeMATCKOM aHaM3om ca npe-
TEXHO MHAYKTMBHMM NPUCTYNOM Koaupaky. Ha ocHoBy pesyntaTta TecTa ypaheHa je
AEeCKPUNTUBHA CTaTUCTUKA NoAaTaKa Koja je npuKasaHa y Tabenu 1.

Tabena 1
JeckpunmueHa cmamucmuka nodamaka 00bujeHuUx mecmuparbem 3HaHd yYeHUKa Ha Kpajy
yaca

TauHu HetauHu

CraTtuctuka

oarosopu oarosopu
Mpocek (mean) 54,0 2,0
CmaHOapdHa desujayuja 2,28 2,28
MuHumym 51 0
Makcumym 56 5
MedujaHa (50%) 54,5 1,5
Jorbu keapmun (25%) 52,25 0,0
lopru keapmus (75%) 56,0 3,75

Tabena npukasyje npoceyaH 6poj Ta4HUX OArOBOPA NO NUTakLY, Tj. aHAAN3MUPAHU
Cy pe3ynTaTv Mo CTaBKama TecTa, a He yKynHa nocturiyha no ydeHuKy. BUCOK npocek
(54/56) TauHMx oarosopa NO MMTakby yKasyje Ha BMCOK HMBO pa3ymeBarba Cafpikaja.
Hucka ctaHgapaHa gesuvjaumja (2,28) 3Haum ga cy ogrosopu 6uam gocneaHn mehy
CBMM yyeHuuMMa, 6e3 BennKux ocumunaumja. OBu pesyntatnm ce mory objacHUTU TUme
WITO MCMMTaHE yYEeHMKe NnofyyvaBa WCTa HAacTaBHWULA €HINIEeCKOr je3nKa U paje npema
MCTOM NAaHy M NPOrpamy, MaKo Cy y MUTakby ABa Pas/IMunMTa Ofe/bera y Kojuma pas-
NNunTe yunTesbMue NoAy4vaBajy My3uUYKy KynTypy U ocTase npegmete. Hajsuwe HeTau-
HWX oarosopa 6U0 je Ha NUTake O NPUCYCTBY F1acOBa Y KOMMNO3MLMjK (5 y4eHUKa), u
TO je jeAnHU pe3ynTaT ucnog 92% tayHocTn. JeckpMnTMBHA CTaTUCTUKA Aaje yBuA Aa cy
YYEHUUM yCNEeLWHO pa3yMenn CapiKaj KOMMNOo3MLMje U MHCTPYKLMje Ha eHIIECKOM je3un-
Ky, LUTO rOBOPU Yy NPUAOT NOTEHLMjaNy NPUMEHEHOT MHTETPUCAHOT HACTaBHOr NMPUCTY-
na. Bucok npoceyaH 6poj TauHux oarosopa (54 o4 yKynHO 56 yyeHuKa no nuTamby) yKa-
3yje Ha BUCOK HMBO pa3ymeBarba CaZprKaja KOMMO3MLUUje N MHCTPYKLKNjA HA EHIJIECKOM
je3unKy. Hucka ctaHgapaHa gesujaumja (SD = 2,28) nokasyje ga cy Y4EHUYKM 04r0BOPU
6unu yjeaHayeHu, 6e3 Behux ogctynara. Hajpehun 6poj HeTauHux oarosopa 3abenexxeH
je Ko, NuTarba 0 NPUCYCTBY BOKANHUX AEOHULA Y KOMMNO3ULMjK, TAE je NeT yYeHUKa Aano
HeTayaH 04roBop, AOK CY Ha OCTasa NUTakba rOTOBO CBU YYEHULM OAFOBOPUAMN TaYHO.

Mmajyhu y Buay da cy pesyntaTi TecTa 3Hakba y OBOM WCTPaXkmsakby MManu
[JONYHCKY Y/I0TY Y OKBUPY EKCMAOPATUBHOT, KBaZIMTaTUBHO AOMWHAHTHOT UCTPaXKMBakba
ca AONYHCKUM AEeCKPUMNTUBHUM KBAaHTUTAaTUBHUM NOAALMMA, HUXOBA aHa/M3a OrpaHu-
YyeHa je Ha JeCKpPUNTUBHE CTaTUCTUYKe MoKasaTesbe (y4ecTanocTu, NMPOLeHTH, apuTme-
TUYKa cpeamHa W cTaHaapAHa gesujauuja). [lobujeHn pesyntaT MOCAYKMUAM CYy Kao
KBAHTMTaTMBHA MNOAPLIKA Ha/fasMMa KBa/AUTaTMBHE aHa/M3e rpynHoOr MHTepBjya, a He
Kao CaMoCTa/IHa OCHOBA 33 AOHOLWEHE 3aK/byHaKa 0 edeKTUMa NPUMEHEHOT HAaCTaBHOT
moaena.
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MaKo ce pe3yntati OBOr UCTPaXKMBakba He MOTy FreHepann3oBaTV Ha nonynauumjy
YyYEHMKa YeTBPTOr pa3pesa OCHOBHE LUKOJ/Ie, OHU NPeACcTaB/bajy pesieBaHTaH NoKasaTe/b
noTeHuMjana NPMMeHEHOr HAacTaBHOr MPUCTYNa U MOTY NOCNYXWUTU Kao MoaasuwTe 3a
6yayha uctpaxnsara Ha BehMm 1 pasHOBPCHMjUM y30pLMMa.

MNako pobujeHe noaaTke He Tpeba y3eTn Kao Baxkehe 3a ueny nonynauujy yde-
HWKa YeTBPTOr paspena, OBO MUKPOUCTPAXKMBatbe MOXKe NpeacTaB/baT NofasuLTe 3a
Jasba UCTPaXKMBakba HaBefeHe Teme. McTparkMBarbe Ha OBOM Y30pKY je, AaK/e, NoKa-
33010 Aa MHTerpaumja HacTase (My3uUKa KyATypa U €HIIECKM Kao CTPaHW je3nK) moxe
6uTM eduKacHa y pasBujarby pasymeBarba CagpiKaja U JIEKCUMKe, Kao U Yy MOTMBALUjU
YYeHMKa 3a aHraxkoaHo yyewhe y 06iacTv caywara mysuke. MHTepBjy Kao UHCTpy-
MEHT UCTPaXnBakba je ogabpaH Kako 6u npyxuo yeug y 6os/be pasymeBare MULL/bEHA
M CTaBOBA Y4YeHMKA maaher WKOICKOr y3pacTa O MHTErpaLmju HacTaBe My3nUyKe KyaType
W EeHINIEeCKOT je3unKa, rae je BeWwTnHa CyLlwarba NoCMaTpaHa Kao My3nyKa M Kao je3nyka
BEWTUHA. VIHTEPBjY je y4eHMLMMa NPYXKMO NPOCTOP M NPUINKY @ UCKaXKy CBOje emo-
umnje n npedepenue (Cirkovié-Miladinovié, 2019, 2024) a ucTpaxxkusaunma yBuzg y not-
NYyHWUjy U AeTa/bHUjY CANKY Npobaema Koju ce UcTpaxyje.

KBanutaTMBHM nogaun aHanusMpaHu cy NPpUMEHOM TemaTCKe aHanuse ca npe-
TEXHO MHAYKTMBHMM MPUCTYMOM KoAauparby. HakoH TpaHCKpunuuje MHTepBjya, OA4rO-
BOPY YYEHMKa Cy BULUE NyTa MPOUYUTAHWU, UHULM]jaSIHO KOAMPAHW, @ 3aTUM FPYNUCaHN Y
TeMaTCKe KaTeropuvje npema A4OMUHAHTHOM 3Hauyery MCKasa (Bplere M HauMH Koau-
patba 04, CTpaHe UCTparkMBaya, Gpase Koampara, NPUMep Kogmparba, HauMH ycarnalla-
Batba, MU KPUTEPUjYMM 3a KaTeropuje cy objalirbeHn y o4e/bKy paja rae je onvcaHa
MEeTOA0N0rM]ja UCTPAXKMBAHbA).

Nurawe 1. Ja au mu je yac 6uo 3aHUMbUB? 3auwimo? UHAYKTUBHOM aHaAU30M
n3aBojeHe cy TpW TemaTcKe KaTeropuje: (1) 3aHMM/bMBOCT MHTerpucaHe HacTase, (2)
apuHUTET NpeMa My3ULM MU EHTIECKOM je3KKy 1 (3) HOBO UCKYCTBO.

Tabena 2
Kamezopuje 002080pa y4eHuUKa Ha numarse ,,/a Au mu je yac 6uo 3aHuMmbU8? 3awmo?”

Kateropuja Bpoj yueHuka (n)

3aHUM/BUBOCT MHTErpUCaHe HacTase 41
AdUHUTET Npema My3uULM UNU EHINIECKOM je3UNKY
HoBo nckycTBo

Hajsehu 6poj ncnnutaHMx y4eHMKa HaBeo je Aa UM je Yac Mo 3aHMM/bUB jep cy
NPBU NYT UCTOBPEMEHO YYWU/IM Cagp’Kaje M3 EHINEeCKOr jeanmka U My3uuKe KyAaType.
MojeanHN yYeHULM Cy Harnalwasanu ga Boae My3uKy MU EHIIECKU je3UK, JOK CY ApYru
Kao Haj3Ha4ajHUju yTUCaK WMCTULAAW HOBWMHY OBAKBOI HauyMHA paga. MnycTpaTuBHM
MCKasn yyeHuka: ¥3: ,Yac je 6O 3aHMM/bMB jep CMO KOMBUHOBANN MY3UYKO U eHre-
ckn”; Y11: ,Bonnm oBakBe KoMbUHaumMje pa3nnuntmux npegmeta”; ¥18: ,MeHu ce cBu-
Aena komnosuumja”; ¥Y27: ,,BoAMM WITO CMO NPUYaIM Ha EHIIECKOM je3nKy”.
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MuTawe 2. LLIma mu je Ha 4Yacy 6uno HeobuyHo uau Hoso? OArOBOPU YYEHUKA
rpynucaHm cy y Tpu KaTeropwmje: (1) nHTerpaumnja npegmerta, (2) HoB HauuH paga v (3)
noBe3nBakbe HACTaBHUX CagpKaja.

Tabena 3
Kameezopuje o02080opa yyeHUKa Ha numarbe ,,LLima mu je Ha Yacy 6uno Heobu4YHo uau Hoeo?”

Karteropuja Bpoj yueHuka (n)
WHTerpaumja npeamerta 33
HoB HauuH paga 14
HoBo nckycTBO 9

OaroBopu yyeHMKa nokasyjy aa je BehrHa Kao HOBMHY Npeno3Hasia NoBe3nBake
EHI/IECKOT je3nKa M My3MYKe KyNType Yy OKBUPY jeaHOr Yaca. 3HavyajaH 6poj yyeHuKa
WCTaKao je ga ce NpBM NyT CyCpeo ca OBAaKBUM TMNOM 3adaTaka. MnycTpaTUBHU UCKa3u:
Y5: 6110 je HOBO LUTO CMO Ha UCTOM 4Yacy UMaiu U eHrIecKM n Mmysndko”; ¥12: ,Heo-
6MYHO je BMNO WITO CMO MPMYANM Ha EHFIECKOM O Komno3uumju”; ¥19: ,NMosesanm cmo
NpuU4y Ha eHrneckom ca komnosnuunjom”; ¥Y28: ,HoBu cy mn 6MAn 3aaaum U3 eHrneckor
KOju cy TecTupanu 3Harbe us mysmykor”; ¥Y36: ,Hukaga HMCam npuyana Ha eHr1IeCKom o
Komnosuumjama”.

Nurame 3. [la 7u me je npu4a HO eHanecKoM Momuegucana 0a naxcpusuje cray-
waw Kommnosuyujy? UHAYKTUBHOM aHann3om popmupaHe cy Tpu KaTteropuje: (1) motu-
BaLMja 3a caywatrbe, (2) ocnarbarbe Ha NPETXOAHO 3Habe U (3) eMOLMOHANHU LOXKMK-
B/baj.

Tabena 4

Kamezopuje o82080pa yyeHUKa Ha numarse ,[la AU me je Npu4ya Ha eHaaeckom Mmomusucana od
naxceusuje caywaw Komnosuyujy ?”

Karteropuja Bpoj yueHuKa (n)
MoTusauumja 35
MpeTxoAHO 3Hake 13
EmounoHanHu JoXunB/Mwbaj 8

BehunHa yyeHMKa HaBena je ga UX je npuya MOTUMBMCANA Aa NarK/bMBUje cayLwwajy
KOMMNO3MUMjy, JOK CYy MOjeauMHM UCTULANM Aa cy npudy Beh no3Hasanu, WTO UM je
OJlaKLWano pasymeBare. MnyctpatmeHu nckasu: ¥2: ,[a, npuya me je motmsmcana”; ¥9:
»,Ja Boaum npuue”; ¥Y15: ,Mpuya je 6una nHtepecanTHa”; ¥23: ,,3Ham Ty npuyy og, paHu-
je na mu je 6uno nako”; ¥Y33: ,buno mu je neno, ann HUcam cee pasymena”.

NuTtawe 4. [la nu mu je 6uno mewko 0a rnosexcew pomoepachujy u npu4y?

dopmupaHe cy Tpu TemaTcKke KaTeropuje: (1) pasymeBarbe eHIecKor je3uka, (2) susy-
e/lHa noApLiKa 1 (3) NnpeTxoaHO UCKYCTBO.
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Tabena 5
Kamezopuje o02080pa yyeHuka Ha numarbe ,[a au mu je 6usno mewko 0a nosexcew omoepa-

dujy u npuyy?”

Kareropuja Bpoj yueHuKa (n)
PasymeBarbe eHrneckor jesmka 34
BusyenHa nogpuuka 14
[peTxoAHO UCKYCTBO 8

YYeHUUM cy yrnaBHOM NPOLEHMAN [a 3afaTaKk Huje bMo Texak, uctmuyhu aa cy
doTorpaduje gonprHene pasymesatby, Kao U A3 UM je NO3HABaHE MPUYE U eHrecKor
je3anMKa nomorno y pelwasarwy 334aTKa. UaycTpatMBHU uckasu: Y4: ,Huje mmn 6uno
TELWKo, 3HaNMa cam npudy”; Y13: ,doTtorpaduje cy 6une nene”; ¥21: ,Huje 6uno tewko
jep po6po 3Ham eHrneckn”; ¥35: ,,04max cam 3Hao Te peun”.

Mutawe 5. Ja au mu je 6uno mewko 0a nosexew KOMNo3uyujy ca gpomozpa-
¢ujom? N3psojeHe cy Tpu KaTeropuje: (1) npenosHaBartbe My3MYKUX efleMeHaTa, (2)
noBesMBakbe My3uKe M npuye u (3) HAUBUAYANHN TEMNO Pa3ymeBatba.

Tabena 6
Kamezopuje o0zo80pa y4eHuka Ha numarse ,[a au mu je 6uno mewko 0a nosexcew KOMMo3u-
yujy ca gpomoepagpujom?”

Kareropuja Bpoj yueHuka (n)
Mpeno3HaBarbe My3MYKUX eemeHaTa 9
Mose3snBare My3nKe 1 npuye 40
NHamMBuayanHu Temno pasymeBara 7

BehunHa yyeHuKa ycnewHo je noeesana CAywaHy KOMMO3WLUMjy ca NPeTXo4HO
obpaheHom npuyom, Aok je marbem 6pojy 6uno noTpebHo BULLE BpeMEHa [a Npeno3Ha
Be3y namehy MysmyKor 1 BU3yesnHor cagpkaja. MnyctpaTuBHU UcKasu: Y6: ,,Ha nodyeTky
je 6uno Tewko, anm cam nocne cxeatuna”; Y14: ,Camo mu je Tpebano mano Bule Bpe-
meHa”; ¥25: ,3Hana cam ga cy y nutamwy nabyaosu”; ¥Y39: ,Mpuya mu je nomorna aa
npenosHam Komnosuumjy”.

Mutarbe 6. Koju 3a0amak mu je 6uo caoxceHuju? AHaNN30M cy U3a4BOjeHe Tpu
KaTeropuje: (1) uspakaBarbe Ha EHIIECKOM je3UKy, (2) pasymeBarbe eHI1eCKor TeKCTa U
(3) pasymeBarbe My3MUKOT cagpikaja.

Tabena 7

Kamezopuje o0zosopa yyeHuKa Ha numanse ,,Koju 3a0amak mu je 6uo caoxeHuju?”
Karteropuja Bpoj yueHuka (n)
M3parkaBarbe Ha eHr1IeCKOM je3nKy 38
PasymeBatbe eHrneckor TekcTa 12
PaszymeBatbe My3MUKOr cagprkaja 6
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Hajgsehn 6poj yuyeHuKa HaBeo je ga um je Behu wu3a30B npeacTaB/bano
M3paxaBarbe M pasymeBarbe CafpiKaja Ha EHr/IeCKOM je3nKy Hero npeno3HaBakbe
My3UYKMX enemeHaTa. MnyctpatmBHu uckasu: Y8: ,Texke mu je 6uno ga npuyam Ha
eHr/Ieckom o Komnosuumjn”; Y17: ,buno mu je texe ga pasymem npuuy”; ¥29: Jlakwe
MM je 61no Aa caywam Komnosmumjy”.

NuTawe 7. [a 7u mu je oeakas Yyac nomozao 0a Hay4yuuw Hoee peyu? Oarosopm
Cy rpynucaHun y Tpu Kateropuje: (1) ycsajarbe HoBe NEKCUKe, (2) NoApLIKa HacTaBHUKA U
(3) TpaHCcdep 3HaHba.

Ta6ena 8
Kamezopuje od2080pa y4eHUKa Ha numarse ,,[la AU mu je 08aKas 4ac Nomozao 0a Hay4yuw Hose
peyu?”

KaTteropuja Bpoj yueHuka (n)
YcBajatbe HOBE /IeKCUKe 37
MogpLlwKa HacTaBHMKa 11
TpaHcoep 3Hakba 8

YYeHUUM cy Yr1aBHOM MPOLLEHMNIM Aa UM je MHTerpaumja Mysmyke Kyatype u
E€HINIeCKOr je3anKa Momorna y ycBajakby HOBMX PeYM U HMUXOBOj NMPUMEHM Y HOBOM
KOHTEKCTY. 3aTUM, YY4EHULUM CY HaBeNn Aa UM je Buna 3HauyajHa M NogpLUKa HacTaBHUKA
KOju cy cnpoBoAuAK 4Yac 1 ynoTpeba eHrneckux pedun 3a Mysmuke TepmuHe. Unyctpa-
TUBHM MCKasu: Y7: ,Cafa 3HaM KaKo ce Kaxe Tuxa, bp3a 1 rnacHa komnosuumja”; Y16:
»HactaBHMua mu je nomorna”; ¥22: ,,bosbe pasymem Hose peun”; ¥31: ,Hayumo cam Hose
peun”; Y40: ,3Hao cam Te peyu, ajm HUCaM 3Hao Aa MOTY [a Ce KOPUCTE U 33 My3M4YKo”.

Nurawe 8. LUma mu je 6uno Hajmexce Ha mecmy? WHOYKTUBHOM aHaNU30M
nsgBojeHe cy Tpu Kateropuje: (1) jeanuka bapmjepa, (2) HeyobuuajeH dopmaT 3agaTaKa
1 (3) nepuenuuja CNOKEHOCTU.

Ta6ena 9
Kamezopuje odz080pa yuyeHuKa Ha numatbe ,,LLima mu je 6uno Hajmexe Ha mecmy?”

Kateropuja Bpoj yueHuka (n)
Jesnuka bapujepa 41
HeyobuuajeH dopmaT 3agaTaka 8
MNepuenumja cnoxkeHocTn 7

BehunHa yueHuKa HaBena je Aa cy um Behu n3a3oB npeacTas/base nojeanHe peyn
Ha eHrNIeCKOM je3nKy Hero pasymeBarbe My3WUKOr cagpxKaja. lojeauHn ydyeHuum
MCTUUAAW cy Aa uX je 36yHMNO TO LWTO Cy NuUTakba M3 My3uuKe KynType 6una
MOCTaB/beHa Ha EHrNEeCKOM je3uKy, LUTO 3a tbMX NpeacTaB/ba HOBWHY y HacTasu. May-
CTpaTMBHU UcKasm: Y1: ,Heke peun cy mmn bune Tewke”; ¥Y10: ,Tewko je 6uno wrto cy
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nuTarba 6una o mysmykom”; ¥26: ,Mutarba cy 6uaa n o KOMNO3MLUMjU U Ha eHrieckom”;
¥38: ,Hucam fo capa oBako Bexk6ao”; Y44: ,,Bonnm eHrneckun na mu je cee 6uno nako”.

Ha ocHOBY KBanuTaTMBHeE aHa/M3e MogaTaka Koju Cy MPUKYMN/bEHU UHTEPBjyOM
Ha Y30pKYy YyYeHWKa YeTBPTOr pa3pena OCHOBHE LIKOME, MOXKEMO M3BecTM cneaehe
3aK/byyKe: UCMUTAHM YYEHULM CYy NO3UTUBHO pPearoBaan Ha MHTerpaumjy eHrneckor
jesnKa u mysuuke KynType; MOTMBaLMja U MHTEPECOBae CYy Npema YY4eHUYKUM OAro-
BOPUMA, 6MN Ha BUCOKOM HUBOY Y OAHOCY Ha TPAAMUMOHAHY HAcTaBy; jesnyke bapu-
jepe cy 6bune naeHTnduMKoBaHe, ann cy npesasuheHe y3 NOAPLIKY HACTaBHWMKA U y3
BM3ye/IHa W KOHTEKCTyasiHa CPeACTBa; YYEHULM CY HaBeM Aa UM je 6uno jacHuje 3Ha-
Yyeroe peyun u3 061acT MysmKe Kaga Cy Te Peym Ha eHIIeCKOM je3nky buae nosesaHe ca
KOHKPETHMM, YMETHUYKUM CapiKajem; TeCT je MOKa3ao Aa je pasymeBarbe KOMNO3nUm-
je 1 noBe3aHOCT cagpiKaja ABa NpegMeTa Ha 3aBMAHOM HMBOY, Y3 HewTo Behy noTpeby
33 PaOM Ha BOKabynapy y OKBUPY YMETHUYKMX AUCUMNAMHA. [opes npeTeXHO nosu-
TUBHUX YTUCaKa Y4YeHWKa, NocebHy nakkby 3ac/yXKyjy M OAroBOpWM KOju yKasyjy Ha
notewKkohe y peanusaumju MHTErpPaTMBHOI HAcTaBHOr mogzena. HeKonuko y4yeHuka
HaBesIo je Aa HUCY Y NOTNYHOCTU PasyMesiv NpUYUy Ha EHIZIECKOM je3nKy, Aa UM je buno
TELWKO A3 roBOpe O My3UYKOj KOMMNO3ULUMjU KOpUCTENN EHINIECKY IEKCUKY MK [a CY UX
»MOMELLIaHa NUTama”, y Kojuma Ccy My3nUKM cagprKaju buam npencrTaB/beHU Ha eHre-
CKOM je3unky, 36yHua. Mako cy TakBM 04roBopu BMAM Marbe 3acTyn/beHU Y OAHOCY Ha
No3MTMBHE, OHU NMpPeACcTaB/bajy 3HAYajaH HaNa3 jep yKasyjy Ha orpaHuyerba Npumetrbe-
HOr HacTaBHOr npuctyna. [obujeHn pesynTaty nokasyjy Aa WMHTerpauuja HacTaBHUX
cafp)Kaja, MaKo MOACTMYE MOTMBALMjY M aKTMBHO y4yewhe yyeHUKA, MCTOBPEMEHO
nosehaBa KOrHUTMBHE 3axTeBe Koje ydyeHUum Tpeba ga canagajy. O4 yyeHuKa ce ove-
Kyje [a UCTOBPEMEHO pasymMejy My3MYKU CagpiKaj, KOpUCTe EeHI/IECKM je3UK U yCrnocTa-
B/bajy Be3y namel)y oBa ABa HacTaBHa Nnogpyyja. 3a yYeHMKe KOju UMajy Matbe pasBuje-
He je3anyke KOMMNeTEHLUMje WU KOjMMA je OBaKaB HauyMH paja HOB, TAaKaB 3aXTEB MOXKe
npeacTaB/baTv [OLATHO KOTHUTUBHO onTepeherse, WTO ce 04pa3uio Ha UXOBE MUCKa-
3e U pe3ynTaTe NojeAMHMX 3agaTaka. MocebHo je 3HaYajHO WTO Cy NOjeAMHU yYeHUUn
UCTaKAW 3 UM Huje NpeAacTaB/bano TelwkKohy pasymeBarbe My3MKe Kao Takee, Beh
dopmynmncarbe o4roBopa Ha EHINIECKOM je3uKy AW pasymeBarbe nuTakba. OBaj Hanas
yKasyje Aa orpaHuyere Huje 6ua0 y Mysmykom cagpajy, Beh y uctospemeHoj npume-
HW 3Hakba U3 ABe HacTaBHe o06nacTu. CTora ce MoXKe 3aK/by4YUTU A3 YCheLwHa NpUMeHa
WHTErpaTMBHOI NPUCTYNa 3axTeBa NaXX/bMBO [03MpPatbe je3UYKUX 3axTeBa, NOCTENEHO
yBohere HOBe NIeKCUKE U A0BO/BHO BPEMEHA 33 YCBajakbe HauMHA Paga Koju yuyeHUun-
Ma Huje yobuuajeH.

CxoHO TOMe, pe3y/TaTe OBOT UCTPaXKMBakba He Tpeba TYMauYUTU UCK/bYUMBO Kao
notepay epuKacHOCTU MHTErpPaTUBHON HacTaBHOr moZena, Beh 1 Kao nokasaTesb Hero-
BMX OrpaHuyersa U moryhHocTu 3a yHanpehusare. byayha ucrtparkmsarba Tpebasno 6u
Ja VCNWUTAjy Ha KOjU HauMH mnocTeneHo yBohere WMHTErpaTMBHUX akTMBHOCTKM, Beha
jesnyka nogpuwka u vewha nNpMmeHa OBAKBOP MPUCTyNa MOry AOMNPUHETU CMatrbekby
youeHux notewkoha n omoryhutn aa sehu 6poj yueHunKa ycnewHo caBnaga nocrassbe-
He 3agaTKe.
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AKO ce cafla OCBPHEMO Ha MCTpParkMBauKe 3afaTke, moxemo pehu aa cy oHu
OCTBapPEHU U A3 je 0BO MUKPOWCTPAXKMBaHbe MPYXKUI0 YBMA Ha NUTakba Koja cy nocta-
B/beHa y pasy. Haume, npBu 3agaTtakK je MMao 3a Uwb 4a YyTBPAM 4a v ynompeba npu-
Yye HO eHas1eCKOM je3uKy Moxce 0a CAyHU Kao cpedcmeso Momusayuje y4eHUKa 3a cny-
warbe my3uke. BehnHa yueHuKa je nsjasuna a ux je ynpaBo npuya Ha eHreckom jesu-
KY MOTMBMCANA Aa CAyLajy KOMMNO3ULUMjy M Aa cy B Beoma MOTUBUCAHM A3 YYecTByYjy
Yy aKTMBHOCTMMaA Koje nosesyjy npu4yy ca my3sukom. CBU yYeHULM Ccy NPENo3HaNAMN KOM-
nosnumjy Kao ,Tuxy”, a 94,6% Kao ,6p3y”, WTO yKasyje Ha yCnewHo Npeno3HaBake
CBOjCTaBa My3MKe 3aCHOBaHMX Ha eMOLIMOHANIHOM [0XMB/bajy. Y CBET/NY OBMX Mojara-
Ka, MOXe ce TBPAUTM Aa je NpuYa Ha EHr/IECKOM je3nKy buna epekTMBHO MOTMBALMOHO
CpeacTBo 3a cayware mysuke. KombuHaumMja No3HATOr HapPaTUBHOT cagpKaja U HOBOT
KOHTEKCTa (EHINIECKM je3MK) YCMEeLWHOo je yCMepuaa naxmwy M NOACTaKAa aKTUBHO Cay-
warbe. [pyrn MUCTpaXkKMBAYKM 3a4aTak — WUCTPAXKUTU CTeneH MOBE3aHOCTU HACTAaBHMX
eTana Kpo3 3ajeHWYKM 334aTak Koju nofpasymeBa NoBe3MBatbe BMU3YE/IHON CaprKaja
Ca NPUYOM M MY3MYKOM KOMMO3ULMOM, U3HeApUO je crepehe 3aK/byyKe: YYEHUYKM
OAroBOPU NOKasyjy n pedIeKCMBHOCT, jep CYy HEKM YYEHUUM HaBen Aa UM je ,Tpebano
BpemeHa” Aa cxBaTe 3aaTak, LITO je 3HaK aHra)KoBakba M KOTHUTMBHE aKTUBHOCTM.
BehuHa yueHuKa (92,9%) je npenosHana Bulle MHCTPYmeHaTa, a 91,1% ga Hema rnaco-
Ba, cyrepywyhun ycnewHo ciaywake U pasymeBakbe My3WYKOr CagpiKaja, Y KOHTEKCTY
BM3yenHor u sepbanHor maTtepujana. Y Tom CMUCAY, HacTaBHe eTane MHTerpaTMBHON
npucTyna cy 6bune nosesaHe Kpo3 3ajegHUYKM 334aTaK HA HauyMH Koju omoryhasa KOH-
TEKCTYasIHO U MYNTUMOLANHO yuerse. YUEHUUM Cy Y TOKY Yaca Npeno3Hanun u pasymenu
KaKo ce npwuya, CIMKa U My3MKa NpoXxumajy. Tpehu ncTparkmBauku 3agatak ce 0g4HOCHUO
Ha NPUKyN/bakbe NoJaTtaka o0 TOMe A3 Y NPUMEHA NIeKCUKEe M3 NpuYe NpU ONUCUBakby
efiemMeHaTa My3uMyKe KOMMO3MUMje Ha EHFIECKOM je3UKYy MOXKe MO3MTUBHO YTULLATU Ha
pasymeBatbe peun/TepmunHa U3 oba HacTaBHa npeameTa (My3uUKa KyaTypa W eHrNecku
jE3MK Kao cTpaHu je3uK). YUeHUYKN oAroBOpM NPUKYN/bEHN UHTEPBjYOM MOjacCHUAM CY
FbMXOBO MULL/bEHE Y BE3M CAa OBUM MUTAHEM: YYEHULM HaBOZE Aa CYy HAyuyunu uau
npoLwunpunn Bokabynap Ha eHrNeckom jesuky: ,Tuxa — quiet”, ,rnacHa — loud”, ,6p3a —
fast”, ,,cnopa—slow”, 3aTum Aa cy 3Hanu NOjMOBE, a1 A3 HUCY 3HA/M A3 Ce MOTYy Kopu-
CTUTU U Y MY3NYKOM KOHTEKCTY. 3aTUM, UCNUTAHM YYEHULM CYy UCTaKAWN Aa UM je nomoh
HacTaBHMKa BMna BaXKHa y pasymeBakby peyn TOKOM Yaca.

[akne, Moxe ce 3aK/byunuTV Aa je NPUMEHa NEeKCUMKe U3 Npuye y OnNucy mysmke
6una edmKacHa y3 MHTEPBEHLMje HAacTaBHMKA, NPU Yemy CY YYEeHMLUM MoKasanu OyHK-
LUMOHA/IHO pasymeBarbe M aKTMBHY ynoTpeby HOBWMX peuyn y CTPaHOM je3uKy, M cBe TO
YHYTap YMETHMUUYKOT KOHTEKCTa.

Cymupajyhmn unsHete Hanase, 3ak/by4dyyjemMo [a Cy OArOBOPW Ha nojeanHayvHe
UCTPaXKMBaYKe 3afaTke Npy»Kuau notpebHe noaaTke o NUTarbMMa Kojuma ce paz 6asu
a TMMe je OCTBApeH W UW/b UCTPaXKMBakba — UCMUTAHO je MULL/beHEe yYeHWKa mnaher
LUKONICKOr y3pacTa O MHTEerpauuju HacTaBe My3MYKe KyAType M eHIecKor je3unka ca
$OKYCOM Ha c/ylakbe Kao My3MYKY U je3ndky BewwTuHY. MoanduKoBaH MHTErPATUBHM
MogAen yaca, ca moryhum nameHama Koje cmo Beh npeanoxunu, u apyraunju metono-
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JIOLLKM OKBUP UCTPaXkMBakba NPYyXXuaM 6u HoBe U BaanaHuje pesynTaTe O MHTerpauuju
cafp)kaja NOMeHyTUX npeameTa.

3aK/byyaK

Y MHTErpaTMBHOM MOZE/y Yaca Ha KOjeM Ce 3aCHMBA MUCTpaXKuBakbe, jeaHy oA
HOBWMHA NpeacTaB/ba ABOCTPYKA ya0ra My3uMUKMX CagprKaja U aKTUBHOCTU KOjU, OCUM
NoApPLUKe yyerby EHFNECKOr je3nKa, 3aAprKaBajy 6asnuHy dyHKUMjy Yy ycBajatby My3nu-
KMX 3Hatba (OMajkarba MY3MUYKUX efleMeHaTa) y YeTBpPTOM paspesy OCHOBHE LIKONe.
MN360op KOMNo3nLMje je MPBM KOPAK Y KOHUMMMPAky MHTErPATUBHON Yaca jep ce ocTanu
cajprkaju, nonyT Npuye u CAMKe, MOry NpUAaroaAnTM u agantupatu. NpegmeTn cy pas-
HOMpPaBHO 3acTyn/beHU, CaAp Kaju ce HaJoBe3yjy U npenanhy a NnpUMereHn NpUcTynu
NCTOBPEMEHO OAroBapajy cneundUYHOCTMUMA M HacTaBe My3MYKe KynType M HacTase
CTpaHor je3ukKa.

TecTuparbe yyeHMKa NPUMEHEHO HA Yacy YCMEPEHO je Ha NPoBepy YCBOjeHOCTH
3Hatba Y KOHTEKCTY cagpikaja oba npegmeTa U HUXOBOr NoBesnsaka. Mako cy noctur-
Hyha yYyeHMKa Ha TecTy ca NuUTarbMMa O MY3MYKOj KOMMO3UUM|M HA EHITIECKOM je3unKy
noKasaTte/b ePUKACHOCTU Npes/IoXKeHOr MHTErPaTUBHOT MOAENa, MOpa Ce UMaTK Yy BUAY
Aa vn3bop cagpikaja y BEAMKO] Mepu OnaKLwasa nepuenuujy mysuykor gena. Havme,
BU3YE/IHU MeAMjyM U MPpUYa Kao Meaujym Koju nosesyje cagpKaje n3 AomeHa CTpaHor
jesnka M mysuke ofabpaHM Cy Ha OCHOBY TeMaTCKe MOBEe3aHOCTM, Koja AOMpUHOCK
60/beM pasymeBarby Cafprkaja Ha EHIIeCKOM je3nKy M 60/boj Nepuenumnjm My3nyKnx
enemeHaTa. Y TOMm CMUCAY, YK/byunBatbe cagpikaja Koju HUCY TEMATCKM 6UCKM M nose-
3aHM Y CBUM CErMEHTMMA MHTErpaTMBHOI MOAENa, Y NPUNPEMM 3a CyLIatbe U Y aKTUB-
HOCTW caylwaka MysuKe, omoryhunm 6u aobujarbe peneBaHTHUX NoAaTaka o YCBOjeHo-
CTVM BOKabynapa M pasymeBakby TEKCTAa Ha CTPAHOM je3MKYy M CTemneHy pasymeBatba
U3parkajHUX cpeacTaBa My3MKe Ko YYeHUKa.

Crora cy pesy/aTaTv TecTuparba Camo MoJsia3Ha OCHOBA, a NPeAMET UCTPaNKMBatba
CY MULW/berba YYEHMKA O PeasM30BaHOM Yacy Koju objeauibyje HacTaBy CTpaHoOr je3unka
N My3UUKe KyNType. YYeHUUM cy NO3UTUBHO pearosasin Ha NoBe3nBakbe 1 Hau3MeHUYHY
NpUMMeHy cagpkaja jeaHor u agpyror npegmeta. YnMkbeHnua 4a cy y4eHMUM Y yBOAHOM
Aeny yaca y3 nomoh HacTaBHMKa ONUCUBAAN CErMEHTe NpuYe, a Aa Cy UCTe TePMUHE Ha
EHI/IECKOM je3MKy NPUMEHMBANM 33 OMUC MY3UYKMX KapaKTepUCTMKa Komnosuuuje,
HaBOAM Ha 3aK/byyaK fa Cy YYEHMUM YCMewHo ,NpeBenn” TepmMuHe 13 jeflHor y Apyru
KOHTEKCT. PasymeBarbe peun y HOBOM KOHTEKCTY, UX0BO ynopehusare 1 pas3MKoBsa-
tbe, NPeBasnia3n HUBO OCHOBHOT 3Hakba U NpeAcTaB/ba Kopak Ka cnepehoj Kateropuju
cxBaTakba Y KOTHUTMBHOM nogpydjy. Mehytum, kao wto cmo Beh muctaknu, 36or temart-
CKOT OKBMpa Or/siegHor Yaca 04roBopM yyeHnKa He NpeacTas/bajy y NpaBoj Mepu cTenex
FbMXOBOr 3Hakba O M3ParkKajHUM CPeACTBMMA My3WMKe WU CTeneH nepuenuuje u pasyme-
Batba My3uKe. HaBeaeHO orpaHuyerbe UCTParkMBakba NoAasuwTe je 3a Aasba UCTPaXKK-
Batba Y 0BOj 06/1aCTH, yCMEpPeHa Ka CTPYKTYpasiHOM NoBe3nBakby CagprKaja U CTULakby
bYHKUMOHANHWX 3Hakba.
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OcTtBapeHa NoBe3aHOCT M3Mehy My3UYKOT M je3MYKOr u3pasa nokasyje Aa UHTe-
rpaumMja HacTaBHWUX cafprkaja moxe noactahu aybs/be pasymeBarbe M aKTUBHWjY yno-
Tpeby cTeyeHUx 3Harba. MCTpaXkmMBarbe yKasyje Ha TO Aa OBAaKBM MOZE/NIN HACTaBe He
CaMO 3 OCHaXKyjy YYeHMKe Kao C/ylwaole M roBopHMKe, Beh U Kao NpomuLlL/beHE U
KpeaTMBHE Tymaye YMETHUYKMX M je3UYKMX cafprKaja. YYyeHuuM cy No3MTUBHO npoue-
HWAW peann30BaHM Yac U Ha HenocpeAHOM TeCcTy Ha Kpajy Yyaca NoKasasn BUCOK HUBO
ycnewHocTn. KBaHTUTATUMBHM pesyntatn cy, mehytum, [obujeHu eKcnnopaTUBHUM
ncnuTMBarbem epekaTa NpUMeHe HaCTaBHOT MOAENa Y KOHKPETHOM LUKOJICKOM KOHTEK-
CTy, Ha NPUroAHOM Y30pKy, Te Ux 360r HaBeLEHOr METOAO/OLWKOr OrpaHuYera, He
MOKEMO Yy MOTNYHOCTU CMATpaTU noysgaHum. KBannTaTMBHKU pe3yntati, Takohe 36or
orpaHuyerba NpUMerbeHe meTogosorvje, He omoryhaBsajy LenoBUTY CAMKY O NpeaHo-
CTUMaA M HeAOCTAaUUMA NPesIOKEHOT MHTErpaTMBHOT Moaena.

Y cKnagy ca HanasMma UCTPaXkKMBakba M NOCTaB/bEHMM MMMIMKALMjaMa 3a Aasbe
NpaBLe MCTPa)KMBakba, MOKE Ce NPENnopyyMTM Aa HACTaBHWLM NAAaHUPajy YacoBe Koju
omoryhagajy mefhynpeameTHO noBesnBatbe, NPU YEMY CE YMETHUYKM Cagp’Kaju Kopu-
CTe Kao MOAPLIKA Pa3Bojy je3UYKMX BewTuHa U 0bpHyTo. Takohe, nokasasio ce ga je
edUKaACHO M BaKHO Aa HACTaBHULM MOACTUYY yYeHUKe Ha pedsIeKCMBHO MULLbEHE U
noBe3uBarbe NojMoBa M3 PasMUMTUX 06/1aCTH, KPO3 3afaTKe KOoju CTUMyAUWy Kpea-
TUBHOCT M aHANIMTUYKO pasmulbakbe. Ha Kkpajy, Tpeba uctahu ga KOHTUHYMpPaAHO npa-
herbe YUEHNUYKNX MULW/beHA U YTUCAKa MOKe BUTM BpedaH M3BOp NoBpaTHe MHPopMa-
umje y fasbem yHanpehuBarby HacTaBHe npakce.
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ABSTRACT

The aim of this paper is to examine primary school students’ perceptions of an
integrative teaching model that combines Music Education and English as a Foreign
Language, with listening as the central skill in both subject areas. The study was
conducted in May 2025 with a sample of fourth-grade primary school students
(n =56), who were interviewed immediately after the lesson. An exploratory research
design with a qualitative emphasis, supplemented by descriptive quantitative data,
was employed. The research objectives were to examine students' perceptions of the
key elements of an innovative lesson. Students’ responses were analyzed
qualitatively, and the findings indicated positive perceptions of the main elements of
the instructional model: the use of a story in English as a motivational tool for
listening to music, the integration of lesson stages through a shared task involving the
connection of visual content with the story and the musical composition, and the
application of vocabulary from the story when describing elements of the musical
composition in English. These findings were complemented by quantitative results
obtained from students’ performance on a test assessing their understanding of the
musical composition and their ability to apply vocabulary from the story in a new
context. Despite certain limitations, which are discussed in the paper, the findings
suggest that students perceived the lesson positively and indicate the potential of the
proposed integrative teaching model for Music Education and English as a Foreign
Language, with listening as its central focus.

Keywords: integrative teaching approach, listening, Music Education, English as a
Foreign Language, primary school students.
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Introduction

The integration of different contents, disciplines, and school subjects, aimed at
enhancing the functionality of knowledge and improving the quality of the teaching and
learning process, has become an imperative of contemporary education at all levels.
From the earliest stage of preschool education (Prtljaga, 2020), through primary
education (lgnjatovi¢ & Miloradovi¢, 2018; Staki¢, 2023), the tendency toward unifying
and connecting different school subjects continues throughout the highest levels of
formal education (Ignjatovié¢, 2020). In educational practice, the term correlation is
commonly used to refer to interdisciplinary connections between school subjects.
When the activities, tasks, and learning outcomes of two subjects are functionally
integrated within a single lesson, this approach is referred to as integrative teaching.

Integrative teaching, in its basic definition, refers to “a teaching model in which
the content of different subject areas is interconnected into meaningful units organized
around a common theme, with the aim of enabling students to acquire holistic
knowledge about phenomena and events in their environment, regardless of
disciplinary boundaries” (Lexicon of Educational Terms, 2015, p. 2). It involves the
simultaneous acquisition of knowledge from different disciplines and the development
of skills necessary for applying that knowledge in diverse contexts and new learning
situations. In particular, it promotes the development of creativity and critical thinking
while fostering collaboration, teamwork, and cooperative learning (Vergara & Chua,
2020). Rather than encouraging the memorization of isolated concepts, integrative
learning promotes reflection and logical reasoning, emphasizes students’ ability to
investigate and combine their existing knowledge and experience with new ideas, and
enables them to understand the functional unity of different disciplines (Staki¢, 2023).
Another important characteristic of integrative teaching is the combination of diverse
teaching strategies and instructional approaches, allowing learning to be adapted to
each student's individual abilities, interests, and preferred learning styles. In the
context of music education, Ivanovi¢ argues that transforming the learning process into
one that places the learner at its center “requires a change in the culture of teaching
and learning” (lvanovi¢, 2019, p. 233). Alongside the use of contemporary media and
educational technologies, the integrative approach has become one of the most widely
adopted models in educational practice.

The widespread implementation of integrative teaching has been attributed to
its suitability for learners of different ages and across a variety of school subjects (Kaur,
2019, as cited in Milankovi¢ Jovanov et al.,, 2022, p. 173). Among researchers
investigating integrative teaching models, the integration of music and foreign language
instruction has received considerable attention (Engh, 2013; Kumar et al.,, 2022;
Omolara, 2023). As Kim, Chong, and Lee (2024, p. 2) point out, “the interrelationship
between musical processes and their potential to enhance foreign language acquisition
represents an important area of academic research.” In most studies, however, this
integration is predominantly unidirectional, with music serving as a tool to facilitate
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foreign language learning. Eldawi and Harb (2016) emphasize the effectiveness of
incorporating musical content into foreign language instruction, while Fiore (2018, as
cited in Kim et al., 2024) highlights the role of the rhythmic and melodic structures of
music in enhancing learners’ ability to retain linguistic elements. With regard to the
selection of musical content, songs, musical games, and other short vocal musical forms
are the most frequently used resources (Avdiu, 2022), all belonging to the domain of
music performance. When music listening constitutes the focus of the lesson, the
selected repertoire likewise typically includes songs and musical games with English
lyrics (Kumar et al., 2022). By contrast, music is most often used to motivate learners,
make the learning process more engaging, create a positive classroom atmosphere, and
stimulate imagination, attention, concentration, and active participation (DiDomenico,
2017).

One notable exception to the conventional approach to integrating music and
English language instruction is the SEM concept (Stage—English—Music), developed by
Vidulin and colleagues (Vidulin et al., 2020). This model offers a range of innovative
approaches to integrating music, drama, and the English language. The selected musical
composition serves as the central element around which all instructional activities are
organized. Depending on the characteristics of the composition, an appropriate musical
activity (music listening, singing, or playing an instrument) is implemented, while the
drama activity and English language component are integrated into a unified whole that
complements the process of exploring the musical work. The sequence of instructional
activities is likewise determined by the selected composition and adapted to students’
ability to process different types of information simultaneously. A lesson may begin
with drama, music listening, singing, instrumental performance, or an English language
activity, while the integration of all three domains. provides an interdisciplinary
approach to music learning (see Vidulin et al., 2020, pp. 86-92).

With the aim of moving beyond the conventional approach to integrating music
and foreign language instruction, we designed an integrative teaching model based on
listening as a shared skill and on the methodological aspects of teaching that can
contribute to its development in both domains. Designing an integrative lesson within a
specific thematic framework enables teachers to “move away from an approach based
on passive reliance on textbook materials” (Prosi¢-Santovac, 2021, p. 295) and adopt a
more independent approach tailored to students’ individual needs. Given the
differences in students’ cognitive, linguistic, and musical abilities, it is essential to select
and develop instructional materials that both challenge more proficient learners and provide
appropriate support for those who require additional assistance (Bilsborough, 2020).

The criteria for selecting the content of both subjects, designing the instructional
materials, and integrating them into a coherent lesson are presented below within the
theoretical framework. Since contemporary teaching places the learner, their interests,
abilities, and achievements at the center of the educational process, this study focuses
on examining students’ perceptions of the proposed and implemented integrative
lesson model.
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Theoretical Framework
Designing an Integrative Lesson Model

Music, often referred to as a “universal language,” not only has numerous
positive effects on individuals and the ability to bring people together regardless of
their beliefs, nationality, or religion (DiDomenico, 2017), but also plays a significant role
in creating a stimulating environment for learning and development. This, in turn,
explains its widespread use in foreign language instruction in primary education. While
music inspires creativity and emotions, it can also serve as a constant source of
attention and motivation, encouraging students to engage actively in the learning
process. Precisely because of these educational benefits, careful planning of the ways in
which music is incorporated into integrative teaching is essential. As Heywood, Parker,
and Jolley (2012, as cited in Milankovi¢ Jovanov et al.,, 2022, p. 180) point out,
“integration requires detailed and creative planning and reflection, and subject
integration often presents a challenge for teachers.” When the subjects being
integrated are taught by different teachers, effective collaboration throughout all
stages of the process, from the initial idea and planning of activities to the joint
implementation of the lesson, is of particular importance.

The planning process begins with the selection of content in accordance with the
curriculum requirements for the subjects of English and Music at a particular grade
level. Special attention should be paid to identifying shared characteristics that enable
the two subjects to be integrated in a natural and meaningful way. These
characteristics extend beyond common themes or the conventional use of English
children's songs to facilitate faster learning and more accurate pronunciation of foreign
words and expressions (Ali, 2020). They also include related methodological
approaches, instructional materials, and assessment methods. When the integration of
foreign language instruction and music education is based on a common skill that is
essential for learning in both domains, a higher level of integration can be achieved
while simultaneously creating opportunities to further develop that skill.

As noted in the introduction, listening can serve as the common foundation of
an integrative teaching model when applied within the context of both subjects.
Listening is one of the fundamental skills that learners need to develop in foreign
language learning. Compared with other language skills, listening is particularly
demanding for several reasons: it provides learners with their first exposure to the
foreign language; accurate pronunciation depends on well-developed listening skills;
errors that occur at this stage are often difficult to correct later, making timely and
constructive teacher feedback essential; and successful listening development requires
a variety of stimuli, carefully designed activities aimed at achieving high-quality learning
outcomes, appropriate instructional formats, and approaches based on interaction and
communication (Vuki¢evi¢ & Cirkovié-Miladinovi¢, 2023).

In music education, alongside music performance and music creation, music
listening represents one of the key domains of learning about music. In this regard,
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Kafol distinguishes between the teaching methods used in music listening and those
applied in the domains of music performance and music creation (Kafol, 2015, as cited
in Tratnjek & Kovaci¢, 2023, p. 113). Listening to music requires students' cognitive
engagement while, in accordance with their stage of musical and cognitive
development, simultaneously allowing for emotional experience and fostering musical
imagination, creativity, and expressive abilities. A fundamental prerequisite is to
prepare and motivate students for active listening so that their attention is directed
toward perceiving, analyzing, and interpreting the individual elements of a musical
composition.

The musical composition selected for listening, which serves as the link between
the two subjects, should not only meet the curriculum requirements for Music but also
be suitable for integration with foreign language content, taking into account students’
prior knowledge in that area. In this respect, among instrumental works, compositions
with descriptive titles (e.g., excerpts from Carnival of the Animals, the ballets The
Nutcracker and Swan Lake, piano miniatures from Album for the Young, and similar
works) are particularly appropriate, as their titles can help teachers identify and design
additional instructional materials within a shared thematic framework. Stories and fairy
tales are among the content types most frequently recommended for foreign language
instruction, offering numerous opportunities to select texts that are thematically
related to the title of the musical composition. Well-known fairy tales have the
potential to serve as authentic materials in foreign language teaching “for the
development of language skills and knowledge related to other school subjects”
(Prosi¢-Santovac, 2021, p. 295). In addition, fairy tales and other literary texts
commonly used in both first and foreign language instruction present important values
through the relationships between characters and their actions, including empathy,
honesty, tolerance, and “respect for diversity in terms of physical characteristics (The
Ugly Duckling)” (Cutovi¢ & Semiz, 2022, p. 106), as well as differences in social status.

At the preschool and primary school levels, foreign language instruction typically
employs adapted versions of stories and fairy tales, most often in an abridged form.
Such adaptations necessarily incorporate vocabulary that has already been introduced
to learners (Prtljaga, 2020). It is the teacher’s responsibility to design and integrate
learning activities that foster the development of students’ language and musical skills
by drawing on both the title of the selected musical composition and a story whose plot
reflects the same theme in any form (Prosi¢-Santovac, 2021).

The next stage in planning and designing an integrative lesson involves
structuring and organizing the lesson. Given the balanced representation of the two
subject areas—language and music—and the specific nature of listening as a perceptual
activity, the lesson requires certain adaptations to the conventional lesson structure.
Although the lesson incorporates listening to two different forms of artistic
expression—an adapted story in English and a musical composition—these listening
activities serve different instructional purposes within the teaching and learning
process. Listening to the story takes place during the introductory phase of the lesson
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and fulfills a dual function: it supports the acquisition and reinforcement of English
vocabulary while simultaneously providing motivational preparation for the music
listening activity in the main part of the lesson. Consequently, the introductory phase
requires more time than is typically allocated to the opening stage of a conventional
lesson. Listening to a musical composition with the specific task of identifying elements
of musical expression involves activating cognitive processes (Vidulin et al., 2020) that
are initially triggered by the emotional experience of music. Numerous authors regard
analytical music listening, supported by clearly defined listening tasks and explicit
guidance before each listening activity, as the most appropriate methodological
approach for fostering conscious listening and a deeper understanding of music
(lvanovi¢, 2007; Jeremi¢ & Stankovi¢, 2019; Rojko, 2012). Owing to the complexity of
this methodological approach—which encompasses a sequence of activities ranging
from experiencing the musical work, expressing personal impressions, discussing and
identifying musical elements, to addressing the didactic challenges of maintaining
attention and concentration while focusing on specific musical components, as well as
the prerequisites for active listening, such as musical memory and students’ musical
abilities—this stage of the lesson remains within a single disciplinary domain and
follows the conventional methodological framework of music instruction.

The different instructional functions of story listening and music listening
suggest the need for a more balanced distribution of time between the introductory
and the main phases of the lesson. In addition to the thematic coherence of these two
phases, their integration can also be strengthened through the use of the same visual
materials.

Visualization, as a technique employed within the demonstration method, offers
numerous advantages in the teaching process at the primary school level. Visual
materials, such as illustrations, pictures, and photographs, enhance students’
motivation, communication, and creativity. Their use facilitates the comprehension of
auditory information, making them particularly suitable for content acquired through
listening activities in both foreign language instruction and music education. Selecting
or creating appropriate visual materials, as well as placing them within a meaningful
context, is therefore an important task for teachers during the preparation of
instructional materials. In foreign language instruction, visualization is a widely used
technique for supporting the development of all four language skills—reading, writing,
listening, and speaking (Dzakiah, 2022; Kolodii et al., 2017). In music education, by
contrast, it is used primarily in music listening activities (e.g., works of art, photographs,
illustrations, and musicograms) and as a supplementary instructional resource in the
development of music literacy (Vukicevi¢ & Stanojevi¢, 2014). Within the proposed
integrative lesson model, where the emphasis is placed on thematic content, the speed
with which students perceive and recognize the visual motif is of particular importance.
In our view, primary school students are more likely to identify the intended motif in a
photograph, whereas a work of art is more likely to direct their attention to visual
elements, the analysis of artistic representations of a given theme, and the
interpretation of the artist’s ideas and personal perspective.

130



Listening as a bridge for integrating music education and english language teaching to young ..

Providing students with immediate feedback after both the story-listening and
music-listening activities is an essential component of the lesson. This is typically
achieved through brief tests designed to assess students’ comprehension of the spoken
text and the musical composition. In addition to separately designed assessments for
evaluating the acquisition of language or musical content, the proposed integrative
model allows the content of both subjects to be combined within a single test
consisting of questions about the musical composition presented in English. Such a test
would serve a dual purpose: assessing students’ understanding of the English
vocabulary introduced in the story and evaluating their ability to apply that vocabulary
in a new context by identifying the characteristics of the musical composition. This
integrated assessment forms an integral part of the proposed lesson model and can be
implemented during the concluding phase of the lesson. In this context, assessment
provides feedback on students’ learning in both English and Music while simultaneously
reinforcing the connections among all three lesson phases—the introductory, main,
and concluding stages.

Based on the above considerations, it can be concluded that planning an
integrative approach is a complex process that “requires a high level of teachers’
knowledge and expertise” (Cameron, 2001, as cited in Prtljaga, 2020, p. 105). Since the
model integrates two different school subjects, its planning requires the collaboration
and teamwork of two teachers, who subsequently alternate in leading the instructional
activities within their respective areas of expertise during the lesson.

Method

The aim of this study was to examine fourth-grade primary school students’
perceptions of the integration of Music and English instruction through learning
activities that simultaneously focus on listening as both a musical and a language skill.

The study addressed the following research objectives, focusing on students’
perceptions of the innovative lesson model in three respects: (1) the use of a story in
English as a means of motivating students for music listening; (2) the degree of
integration among the lesson phases through a common task requiring students to
connect visual materials with both the story and the musical composition; and (3) the
use of vocabulary from the story to describe the elements of the musical composition
in English.

The study was conducted in May 2025 using a convenience sample of fourth-
grade primary school students (n = 56), aged 10-11 years, from the “Bosko Durici¢”
Primary School in Jagodina. The methodological design was based on an exploratory,
qualitatively dominant research approach supplemented with descriptive quantitative
data. It should be emphasized that the primary source of data was the focus group
interview, whereas the post-lesson test served only as a supplementary descriptive
indicator.

The primary source of data consisted of students’ responses collected through
group interviews, whereas the results of the achievement test were analyzed using
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descriptive statistics and employed to supplement and corroborate the qualitative
findings. Given that the qualitative and quantitative findings were not integrated into a
unified analysis and interpretation of the results, and that the quantitative data served
solely a supplementary and descriptive role, the study was designed as an exploratory,
qualitatively dominant study supplemented with descriptive quantitative data. The
quantitative indicators were used to further illuminate and support the findings of the
qualitative analysis but did not constitute a basis for the statistical generalization of the
results. As the study was conducted on a convenience sample of 56 students from a
single primary school, without a control group or a pre-test, the findings are
exploratory in nature and relate to the examination of the effects of a new instructional
model within a specific educational context. The primary focus of the study was
students’ perceptions of the implemented lesson. The qualitative component provides
an in-depth understanding of the phenomenon under investigation (Litosseliti, 2010, p.
33) and constitutes the primary basis for the analysis. The quantitative data serve a
supplementary, descriptive function and are used to further illuminate and support the
findings of the qualitative analysis; however, the qualitative and quantitative findings
are not integrated into a single interpretive framework. Accordingly, the study was
designed as an exploratory, qualitatively driven study supplemented with descriptive
quantitative data. The quantitative findings do not provide a basis for the statistical
generalization of the results but rather serve to support and complement the
qualitative findings.

Despite the evident limitations of this methodological design, we considered the
use of mixed methods to be appropriate because this approach can provide a broader
and more comprehensive understanding of both the research problem and the findings
obtained (Patton, 2002, p. 248). To assess the effects of the implemented instructional
model on students’ achievement, an achievement test was administered; however, its
results were used only as a supplement to the qualitative analysis of the responses
obtained through the group interviews. To evaluate students’ learning outcomes
following the implementation of the lesson, an English-language achievement test was
developed in accordance with the intended learning outcomes. The test consisted of six
closed-ended multiple-choice items with two response options (a/b), each containing a
single correct answer. The questions assessed students’ ability to identify the basic
musical elements of the composition studied (the character of the composition, the
presence of vocal parts, the number of instruments, dynamics, tempo, and the title of
the composition). These elements had previously been discussed in Serbian during the
lesson and were subsequently identified by the students in English.

One point was awarded for each correct answer, resulting in a maximum
possible score of six points. An example of a test item is: The music is: a) Fast b) Slow.
The achievement test was not intended to serve as the primary indicator of the
effectiveness of the instructional model; rather, it functioned as a supplementary
guantitative measure used to support and facilitate the interpretation of the findings
obtained from the qualitative analysis of the group interviews.
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The test was developed specifically for the purposes of this study and was based
on the intended learning outcomes of the particular lesson. The content validity of the
instrument was established through expert review conducted by the authors of the
study and the primary school teacher who participated in the implementation of the
lesson. The reviewers concluded that all test items directly reflected the intended
learning outcomes and the content covered during the lesson.

For the purposes of this study, descriptive statistics served only as a starting
point for the qualitative analysis of students’ responses collected through a focus group
interview conducted after the implementation of the lesson. The lesson was specifically
designed for the purposes of this study and is described in detail below. Semi-
structured interview was selected as the primary data collection method because they
enable a more in-depth exploration of students’ impressions, perceptions, and
experiences, which is particularly important when examining the effects of an
innovative instructional approach. Although previous research has identified several
factors that may affect the quality of interviews with primary school children—
including the interview format, setting, and question structure (Ponizovsky-Bergelson
et al., 2019)—appropriate measures were taken in this study to minimize potential
limitations and ensure the validity and trustworthiness of the data. The interview was
carefully adapted to the developmental characteristics of the students. The questions
were formulated in simple and comprehensible language, a friendly and non-intrusive
tone was maintained throughout, and the interview was conducted in a familiar and
safe classroom environment in the presence of the classroom teacher, a person well
known to the students. This approach helped reduce the sense of formality and
facilitated more natural communication. The unit of analysis was each student's
response to an interview question. Although the group interview allowed students to
elaborate on their views, for the purposes of categorization and descriptive
quantitative presentation, each student was assigned to a single category representing
the dominant theme of their response.

The focus group interviews were conducted immediately after the lesson in
seven groups of eight students each, allowing every participant to contribute actively
and share their impressions. One of the authors moderated the interviews in the
classroom, while the classroom teacher was present to help maintain the familiar and
supportive environment that encouraged students to communicate naturally. The
interviews were audio-recorded, while the second author simultaneously took notes on
key responses and observations, enabling subsequent verification of the recorded data.
Following the interviews, the audio recordings were transcribed and prepared for
qualitative analysis. Participants were anonymized using identification codes (S1-S56).
The data were coded by the author of the study. Students’ responses were read
repeatedly, after which key ideas were identified and initial codes were generated. The
codes were then grouped into broader categories based on their conceptual similarity
and relevance to the research questions. Each student was assigned to a single category
according to the dominant theme of their response. An example of the coding process
is provided below.
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Student response Initial code Category
“The lesson was interesting because we engaging teaching Interest in the integrated
sang and played games.” approach lesson
. . . ffinity for th - . .
“I like English and music.” athini y orthe Affinity for music or English
subjects

“This lesson was different from our usual

novelty in teachin A new learning experience
lessons.” ¥ J gexp

The qualitative analysis was conducted using thematic analysis with a
predominantly inductive approach to coding. A combined coding approach was
employed in the analysis. The initial analytical framework was based on the research
questions and the topics addressed in the semi-structured interview, whereas the final
categories were developed inductively from recurring patterns and meanings identified
in students’ responses. This approach avoided the imposition of predefined categories
while ensuring that the analysis remained aligned with the objectives of the study. The
findings of the qualitative analysis were then compared with the achievement test
results, which served a supplementary role in the interpretation of the overall findings.

The study was conducted after obtaining approval on 15 April 2025 from the
Faculty of Education Sciences in Jagodina and the administration of the Bosko Djuricic
Primary School in Jagodina, where the research was carried out. Given that the
participants were underage students, written informed consent was obtained from
their parents/guardians prior to data collection, along with the students’ assent to
participate in the study. The purpose of the research was explained to the students in
an age-appropriate manner, and they were informed that participation was voluntary
and that they could withdraw at any time without any consequences. The anonymity of
participants was ensured throughout data processing and reporting, and all student
responses were identified using codes. Since the group interviews were audio-
recorded, parents/guardians and students were informed in advance about the data
collection procedure, the purpose of the recordings, and the measures taken to ensure
confidentiality. The audio recordings were used exclusively for transcription and data
analysis purposes, were not accessible to unauthorized individuals, and were stored in
accordance with the principles of confidentiality and personal data protection. The
presentation of the results did not include any information that could enable the
identification of individual students.

Research Procedure and Lesson Description
The integrative lesson model is divided into three main stages - the introductory,
main, and concluding stages of the lesson. In addition to the characteristics of each

stage that are common to the teaching of both subjects, each stage also includes
mandatory activities typical of foreign language instruction in the lower primary grades.
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Introductory Stage of the Lesson:

1) The first activity with which the lesson began was listening to the story The
Ugly Duckling in English, used as a warm-up activity with the aim of engaging students’
interest in the continuation of the lesson and in discussing the story. After listening,
students observed four photographs and selected one or two options that
corresponded to the content of the story. The photographs depicted a turtle, cygnets,
an elephant, and a duckling. The task of matching the photographs with the story
served as a form of comprehension check.

2) Then, a discussion followed in which students justified their choice of
photographs based on the thematic content. According to this criterion, only two of the
provided photographs corresponded to the story. The story contains vocabulary that
can be used to describe elements of the musical composition students listen to later in
the lesson (in the main stage). The discussion of the story is also directed toward the
understanding of musical terminology. It should be noted that the English-language
story, in addition to words corresponding to expressive features of the composition
(playful, fast, soft), also includes their opposites (fast and slow; soft and loud) as well as
related concepts (happy and playful), which were later used in the achievement test in
the concluding part of the lesson. In this way, the first segment of the lesson and the
research procedure was established, representing the initial level of integration. In the
field of music listening within music education, analytical listening is typically preceded
by a demonstration example through which students are given instructions on how to
listen to the composition (lvanovié, 2007). In this context, the story can be understood
as a form of demonstration presented in another medium, as it enables students to
anticipate that the musical composition to be listened to is thematically connected to
the introductory story.

3) After this segment, listening to music was announced by asking the following
question: Apart from listening to a story, what else can we listen to? (Expected
answers: sounds around us, sounds in nature, music, people talking), which leads to the
main/central part of the Music lesson or the introduction to the main part of the
English lesson (presentation stage).

The main stage of the lesson?:

1 For the purposes of this study, the structure of the English language lesson proposed by Kang Shin and
Crandall (2014, pp. 89-99) was used. It consists of the following stages: Warm-up (motivating students for
the lesson content, announcing the lesson topic, and connecting the previous lesson with the one that
follows); Presentation (the stage in which new content is introduced, including new vocabulary and
language structures in context with extensive repetition); Practice (practice of new vocabulary and
grammatical structures with teacher support through less demanding language tasks such as filling in
missing words, matching concepts, and multiple-choice exercises); Application (a stage requiring more
independent student work without teacher support, where language is used in new contexts, typically
focusing on productive skills such as writing and speaking); Assessment (students practice what they have
learned through activities such as pair work, group work, project work, and discussion); and Follow-up
(instructions for the next lesson and explanation of homework).
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1) At the beginning of this lesson stage, listening to Dance of the Little Swans by
P. I. Tchaikovsky was planned and implemented, accompanied by the observation of
the same set of photographs.

2) After that, students selected the appropriate photograph and justified their
choice, which involved analyzing both visual and musical content and establishing
analogies between visual and auditory elements.

3) This was followed by a lesson segment that included practice activities
(practice part) designed to provide feedback on whether students had understood the
English-language story. For this phase of the lesson, language tasks were specifically
designed to assess vocabulary acquisition from the story (e.g., a matching words task),
followed by an activity in which students determined whether given statements were
true or false.

In contrast to the thematic linking of the story and photographs, the connection
between the visual motif and musical elements in a “pure form” represents a more
complex task for students. When selecting the photographs, the criteria were based
exclusively on aesthetic components and the motifs depicted in the images, which
leaves room for subjective interpretation of their appropriateness. Although the
provided visual examples were chosen as counterparts to the cygnets musically
depicted in the composition, some students, in line with their musical and emotional
experience, may have selected an image with a different motif. Such responses should
not be criticized; rather, students should be asked to provide a reasoned justification
for their choice.

The connection between the photograph and the musical composition may also
be reflectively influenced by the preceding story, thereby establishing a link among
three media of artistic expression. Although the story is indirectly included in the
process of connecting visual and musical examples, the primary task remains the
identification of shared characteristics between the visual and musical works. The story
is therefore used purposefully within this context so as not to direct or constrain
students’ musical experience. In the presented integrative lesson model, the English-
language story plays a multi-layered role in fostering intrinsic motivation: it is
introduced as a new and engaging content, previously known content is creatively
interconnected, and discussion of the story initiates the English language lesson phase
referred to in methodology as the application part (Kang Shin & Crandall, 2014).
Students also receive feedback that enables active participation in the subsequent
lesson stages and the transfer of knowledge to another (musical) domain (Vizek Vidovi¢
et al.,, 2014). As a concluding segment of the main lesson phase in both subjects, a
discussion of the musical composition is conducted, followed by the identification of
musical expressive elements and the naming of the composition.

Concluding Stage of the Lesson:

1) In this stage of the lesson, students completed an English-language
achievement test consisting of questions related to the musical composition, i.e., the
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musical elements that had previously been discussed in Serbian and for which they had
received feedback. This part of the lesson was used to assess whether the lesson
objectives had been achieved and whether the intended learning outcomes had been
met (assessment part of the English lesson according to Shin & Crandall, 2014).
Feedback from both subject areas is important for obtaining valid results regarding
students’ understanding of the English text, as it largely eliminates the possibility that
incorrect answers were due to misperception of musical elements. In other words,
based on the feedback provided, the use of whole-class instruction in the central part
of the lesson, and students’ prior experience, it can be assumed that students correctly
identified the musical expressive elements, while any incorrect answers related to the
composition likely resulted from incorrect translation or misunderstanding of English
vocabulary.

The proposed concept of integrative teaching is based on the shared
characteristics of Music and English instruction presented in the theoretical framework.
In accordance with students’ age, prior knowledge, and the unconventional structure of
the observed lesson, which was conducted by the researchers/authors of the study, the
lesson employed thematically related content. The thematic connection between the
components was achieved through the use of visual media and a story that, in addition
to being thematically aligned with the musical composition, was familiar to students in
their mother tongue.

This selection of content significantly facilitated both the perception of the
musical work and the comprehension of English-language content. For this reason, the
test results should be interpreted exclusively within the context of the implemented
lesson, without generalization or drawing broader conclusions about students’
achievement in foreign language learning or music perception.

Results and discussion

After analyzing the students’ responses on the final test, we found that students
best understood the character, dynamics, and atmosphere of the composition
(questions 1, 4, and 6 — 100% correct answers). The greatest difficulties were observed
in recognizing the absence of voices (8.9% incorrect) and the number of instruments
(7.1% incorrect), which indicates the need for additional explanation regarding the
characteristics of orchestral music.

The need to reconsider the approach applied in the field of music listening,
particularly in the domain of instrumental music, is also emphasized by Sudzilovski and
Tanaskovi¢ (Sudzilovski i Tanaskovi¢, 2025), based on findings from their research
indicating a significant level of interest and preference among fourth-grade students for
instrumental music. The results of the test for all 6 questions are presented in Figure 1.
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Figure 1
Results Obtained from the Students’ Achievement Test at the End of the Lesson

PesyntaTu TecTa Ha Kpajy 4aca

6. The name of the composition is: Dance
of Little Swans or Dance of sad duck?

5. The Music is (Fast or Slow)

4. The Compasition is (Quiet or Loud)?

3. 3. How many instruments did you hear in
the composition? (One or Many)
2. Did you hear the voices in the
composition? (Yes or No)?

1. The Compaosition is (Playful or Sad)?

86% 88% 90% 92% 94% 96% 98% 100%102%

HTayHo (%) M HeTauHo (%)

Testing of this sample of students showed that the overall understanding of
musical content and its connection with the English language was at a very high level.
Since quantitative data analysis provides insight into the extent or magnitude of
phenomena, relying on probability theory and statistics (Given, 2008), it is used in this
study only as a starting point for the interpretation of data obtained through student
interviews, which will be analyzed using thematic analysis with a predominantly
inductive approach to coding. Based on the test results, descriptive statistics were
calculated and are presented in Table 1.

Table 1
Descriptive Statistics of the Data Obtained from the Students’ Achievement Test at the End of the
Lesson

- Correct Incorrect

Statistics
Answers Answers

Mean 54.0 2.0
Standard Deviation 2.28 2.28
Minimum 51 0
Maximum 56 5
Median (50%) 54.5 1.5
Lower Quartile (25%) 52.25 0,0
Upper Quartile (75%) 56.0 3.75

The table presents the average number of correct answers per item, i.e., the
results were analyzed at the item level rather than as total student scores. The high
mean value (54/56 correct answers per item) indicates a high level of understanding of
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the content. The low standard deviation (2.28) indicates that responses were consistent
across all students, with no major fluctuations. These results can be explained by the
fact that the students involved in the study were taught by the same English language
teacher and followed the same curriculum, although they belonged to two different
classes in which different classroom teachers taught Music and other subjects.

The highest number of incorrect answers was recorded for the item related to
the presence of voices in the composition (5 students), which represents the only result
below 92% accuracy. Descriptive statistics indicate that students successfully
understood both the content of the composition and the instructions in English, which
supports the potential of the implemented integrative teaching approach. The high
average number of correct answers (54 out of 56 students per item) indicates a high
level of understanding of both the musical content and the English instructions. The low
standard deviation (SD = 2.28) shows that students’ responses were consistent, with no
major deviations. The largest number of incorrect answers was again observed for the
item concerning the presence of vocal parts in the composition, where five students
provided incorrect answers, while on the remaining items almost all students answered
correctly.

Since the results of the knowledge test served only a supplementary function
within the exploratory, qualitatively dominant design of the study, supplemented by
descriptive quantitative data, their analysis was restricted to descriptive statistical
measures (frequencies, percentages, arithmetic mean, and standard deviation). The
obtained results served as quantitative support for the findings of the qualitative
analysis of the group interviews, rather than as an independent basis for drawing
conclusions about the effects of the implemented instructional model.

Although the results of this study cannot be generalized to the population of
fourth-grade primary school students, they represent a relevant indicator of the
potential of the applied instructional approach and may serve as a starting point for
future research on larger and more diverse samples. Although the obtained data should
not be considered valid for the entire population of fourth-grade students, this micro-
study may represent a basis for further research on the given topic. The study
conducted on this sample thus indicates that the integration of Music and English as a
foreign language can be effective in developing comprehension of content and
vocabulary, as well as in motivating students for active engagement in music listening
activities.

The interview as a research instrument was selected in order to provide deeper
insight into the perceptions and attitudes of younger primary school students regarding
the integration of Music and English instruction, where listening is considered both a
musical and a language skill. The interview provided students with space and
opportunity to express their emotions and preferences (Cirkovi¢-Miladinovi¢, 2019,
2024), while offering researchers a more comprehensive and detailed understanding of
the investigated phenomenon.
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Qualitative data were analyzed using thematic analysis with a predominantly
inductive approach to coding. Following the transcription of the interviews, students’
responses were read repeatedly, initially coded, and subsequently grouped into
thematic categories according to the dominant meaning of the statements. The coding
procedure, the researcher’s approach to coding, the phases of the coding process, an
example of coding, the procedure for reaching agreement, and the criteria used for
category development are described in the section of the paper presenting the
research methodology.

Question 1. Was the lesson interesting to you? Why? Inductive analysis
identified three thematic categories: (1) the interest of integrated teaching, (2) affinity
for music or English language, and (3) new experience.

Table 2

Categories of Students’ Responses to the Question “Was the lesson interesting to you? Why?”
Category Number of students (n)
Interest in integrative teaching 41
Affinity for music or English language 8
New experience 7

The largest number of students stated that the lesson was interesting because
they were learning content from English and Music simultaneously for the first time.
Some students emphasized that they liked either music or the English language, while
others highlighted the novelty of this way of working as their most significant
impression. lllustrative student statements include: S3: “The lesson was interesting
because we combined Music and English.” S11: “I like these kinds of combinations of
different subjects.” S18: “I liked the musical composition.” S27: “I like that we spoke in
English.”

Question 2. What was unusual or new for you in the lesson? Students’ responses
were grouped into three categories: (1) subject integration, (2) a new way of working,
and (3) linking instructional content.

Table 3
Categories of Students’ Responses to the Question “What was unusual or new for you in the
lesson?”

Category Number of students (n)
Subject integration 33
New working methods 14
New experience 9
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Students’ responses show that most of them recognized as new the integration
of English language and Music within a single lesson. A significant number of students
emphasized that they encountered this type of task for the first time. Illustrative
statements include: S5: “It was new that we had both English and Music in the same
lesson.” S12: “It was unusual to talk about the composition in English.” S19: “We
connected the English story with the musical composition.” $28: “The English tasks that
tested knowledge from Music were new for me.” S36: “I have never talked about
musical compositions in English before.”

Question 3. Did the English story motivate you to listen more carefully to the
composition? Inductive analysis resulted in three categories: (1) motivation for
listening, (2) reliance on prior knowledge, and (3) emotional experience.

Table 4
Categories of Students’ Responses to the Question “Did the English story motivate you to listen
more carefully to the composition?”

Category Number of students (n)
Motivation 35
Prior knowledge 13
Emotional experience 8

Most students stated that the story motivated them to listen more carefully to
the composition, while some emphasized that they were already familiar with the
story, which made it easier for them to understand. lllustrative statements include: S2:
“Yes, the story motivated me.” S9: “I like stories.” S15: “The story was interesting.” S23:
“l already know that story, so it was easy for me.” S33: “It was nice, but | didn’t
understand everything.”

Question 4. Was it difficult for you to connect the photograph and the story?
Three thematic categories were formed: (1) understanding of the English language, (2)
visual support, and (3) prior experience.

Table 5
Categories of Students’ Responses to the Question “Was it difficult for you to connect the
photograph and the story?”

Category Number of students (n)
English language comprehension 34
Visual support 14
Prior experience 8

Students generally assessed that the task was not difficult, emphasizing that the
photographs contributed to their understanding, as well as that their knowledge of the
story and English language helped them complete the task. lllustrative statements
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include: S4: “It was not difficult, | knew the story.” S13: “The photographs were nice.”
S21: “It was not difficult because | know English well.” S35: “l immediately knew those
words.”

Question 5. Was it difficult for you to connect the composition with the
photograph? Three categories were identified: (1) recognition of musical elements, (2)
linking music and the story, and (3) individual pace of comprehension.

Table 6
Categories of Students’ Responses to the Question “Was it difficult for you to connect the
composition with the photograph?”

Category Number of students (n)
Recognizing musical elements 9
Connecting music and story 40
Individual pace of understanding 7

Most students successfully connected the listened composition with the
previously studied story, while a smaller number needed more time to recognize the
link between the musical and visual content. Illustrative statements include: S6: “At
first it was difficult, but later | understood.” S14: “I just needed a little more time.” S25:
“l knew it was about swans.” S39: “The story helped me recognize the composition.”

Question 6. Which task was more difficult for you? The analysis identified three
categories: (1) expressing oneself in English, (2) understanding the English text, and (3)
understanding musical content.

Table 7

Categories of Students’ Responses to the Question “Which task was more difficult for you?”
Category Number of students (n)
Expressing oneself in English 38
Understanding the English text 12
Understanding musical content 6

Most students stated that expressing and understanding content in English
represented a greater challenge than recognizing musical elements. Illustrative
statements include: S8: “It was harder for me to talk in English about the composition.”
S17: “It was harder for me to understand the story.” S29: “It was easier for me to listen
to the composition.”

Question 7. Did this type of lesson help you learn new words? Responses were

grouped into three categories: (1) acquisition of new vocabulary, (2) teacher support,
and (3) transfer of knowledge.

142



Listening as a bridge for integrating music education and english language teaching to young ..

Table 8

Categories of Students’ Responses to the Question “Which task was more difficult for you?”
Category Number of students (n)
Acquisition of new vocabulary 37
Teacher’s support 11
Knowledge transfer 8

Students generally assessed that the integration of Music and English helped
them acquire new words and apply them in a new context. Students also stated that
teacher support during the lesson was important, as well as the use of English words
for musical terminology. Illustrative statements include: S7: “Now | know how to say
quiet, fast, and loud composition.” S16: “The teacher helped me.” S22: “I understand
new words better.” S31: “| learned new words.” S40: “I knew these words, but | didn’t
know they could also be used for Music.”

Question 8. What was the most difficult part of the test? Inductive analysis
identified three categories: (1) language barrier, (2) unusual task format, and (3)
perceived difficulty.

Table 9

Categories of Students’ Responses to the Question “Which task was more difficult for you?”
Category Number of students (n)
Language barrier 41
Unusual task format 8
Perceived difficulty 7

Most students stated that individual English words represented a greater
challenge than understanding the musical content itself. Some students emphasized
that they were confused by the fact that questions from Music Culture were presented
in English, which was a novelty for them in classroom practice. Illustrative statements
include: S1: “Some words were difficult for me.” S10: “It was difficult because the
questions were about music.” S26: “The questions were both about the composition
and in English.” S38: “I have never practiced like this before.” S44: “| like English, so
everything was easy for me.”

Based on the qualitative analysis of data collected through interviews with
fourth-grade primary school students, the following conclusions can be drawn: the
participating students reacted positively to the integration of English language and
Music Culture; according to students’ responses, motivation and interest were at a high
level compared to traditional instruction; language barriers were identified but were
overcome with teacher support and with visual and contextual aids; students stated
that the meaning of musical vocabulary was clearer when these words in English were
connected to concrete artistic content; the test showed that understanding of the
musical composition and the interconnection of the two subject areas was at a high
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level, with a somewhat greater need for work on vocabulary within artistic disciplines.
In addition to predominantly positive student impressions, special attention should also
be given to responses indicating difficulties in implementing the integrative teaching
model. A small number of students stated that they did not fully understand the English
story, that it was difficult for them to speak about the musical composition using
English vocabulary, or that they were confused by “mixed questions” in which musical
content was presented in English. Although such responses were less frequent
compared to positive ones, they represent an important finding as they indicate
limitations of the applied teaching approach. The obtained results show that
integration of teaching content, while encouraging motivation and active student
participation, simultaneously increases the cognitive demands that students need to
meet. Students are expected to simultaneously understand musical content, use the
English language, and establish connections between these two subject areas. For
students with less developed language competencies or those encountering this type of
instruction for the first time, such demands may represent an additional cognitive load,
which was reflected in their statements and in the results of certain tasks. It is
particularly important that some students emphasized that the difficulty was not in
understanding the music itself, but in formulating answers in English or understanding
the questions. This finding indicates that the limitation was not in the musical content,
but in the simultaneous application of knowledge from two subject areas. Therefore, it
can be concluded that successful implementation of the integrative approach requires
careful calibration of language demands, gradual introduction of new vocabulary, and
sufficient time for students to become familiar with this unfamiliar way of learning.

Accordingly, the results of this study should not be interpreted solely as
confirmation of the effectiveness of the integrative teaching model, but also as an
indicator of its limitations and possibilities for improvement. Future research should
examine how gradual introduction of integrative activities, increased language support,
and more frequent application of this approach may contribute to reducing the
observed difficulties and enable a larger number of students to successfully complete
the set tasks.

Looking back at the research tasks, it can be said that they were achieved and
that this micro-study provided insight into the research questions posed in the paper.
Namely, the first task aimed to determine whether the use of a story in English could
serve as a means of motivating students to listen to music. Most students stated that it
was precisely the English-language story that motivated them to listen to the
composition and that they were highly motivated to participate in activities linking the
story with music. All students recognized the composition as “quiet”, and 94.6% as
“fast”, which indicates successful recognition of musical characteristics based on
emotional perception. In light of these data, it can be argued that the English-language
story was an effective motivational tool for listening to music. The combination of
familiar narrative content and a new context (the English language) successfully
directed attention and encouraged active listening.

The second research task — to examine the degree of connection between
teaching stages through a shared task involving linking visual content with the story and
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the musical composition — led to the following conclusions: students’ responses also
show reflectiveness, as some students stated that they “needed time” to understand
the task, which is a sign of engagement and cognitive activity. Most students (92.9%)
recognized multiple instruments, and 91.1% recognized the absence of voices,
suggesting successful listening and understanding of the musical content in the context
of visual and verbal material. In this sense, the teaching stages of the integrative
approach were connected through a shared task in a way that enabled contextual and
multimodal learning. During the lesson, students recognized and understood how story,
image, and music intertwine. The third research task referred to collecting data on
whether the application of vocabulary from the story in describing musical elements in
English could positively influence the understanding of words/terms in both subject
areas (Music Culture and English as a foreign language). Student responses collected
through interviews clarified their views on this issue: students reported that they
learned or expanded their English vocabulary (“quiet”, “loud”, “fast”, “slow”), and also
that they already knew some terms but did not know they could also be used in a
musical context. Furthermore, the participating students emphasized that teacher
support was important for understanding words during the lesson. Therefore, it can be
concluded that the application of vocabulary from the story in describing music was
effective with teacher intervention, whereby students demonstrated functional
understanding and active use of new words in the foreign language, all within an
artistic context.Cymupajyhu un3HeTe Hanase, 3ak/bydyyjemo fJa Cy OArOBOPU Ha
nojeAMHavyHe UCTPAXKMBAYKe 3aJaTKe NPYXUIM noTpebHe nogaTke o NMTakbUMa Kojuma
ce pag 6aBM a TMMe je OCTBApPEH M LW/b UCTPaXKMBarba — WUCMMUTAHO je MULL/beHe
yYyeHMKa mnaher LWKONCKOr y3pacTa O MHTerpauuju HactaBe My3MUKe KyaType u
EHI/IeCKor je3anka ca ¢GOKYCOM Ha C/lylWare Kao My3WYKy WM je3uUuKy BewTuHy.. A
modified integrative lesson model, with the possible changes already proposed, and a
different methodological framework of the research would provide new and more valid
results on the integration of the contents of the aforementioned subjects.

Conclusion

In the integrative lesson model on which this research is based, one of the
innovations is the dual role of musical content and activities, which, in addition to
supporting English language learning, retain their basic function in the acquisition of
musical knowledge (perception of musical elements) in the fourth grade of primary
school. The selection of the composition is the first step in designing an integrative
lesson, since other contents, such as the story and the image, can be adapted
accordingly. The subjects are equally represented, the contents are interconnected and
interwoven, and the applied approaches simultaneously correspond to the specificities
of both Music Culture and English as a foreign language instruction.

The testing of students applied in the lesson is aimed at checking the acquisition
of knowledge in the context of both subject contents and their interconnection.
Although students’ performance on the test with questions about the musical
composition in English is an indicator of the effectiveness of the proposed integrative
model, it must be taken into account that the choice of content largely facilitates the
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perception of the musical work. Namely, the visual medium and the story as a medium
connecting content from the domains of foreign language and music were selected on
the basis of thematic coherence, which contributes to better understanding of the
English-language content and better perception of musical elements. In this sense, the
inclusion of content that is not thematically close and interconnected across all
segments of the integrative model, both in the preparation for listening and in the
listening activities, would enable the collection of more relevant data on vocabulary
acquisition and text comprehension in the foreign language, as well as on the degree of
understanding of expressive musical means among students. Therefore, the test results
serve only as a starting point, while the focus of the study is on students’ opinions
about the implemented lesson that integrates foreign language teaching and Music
Culture. Students responded positively to the integration and alternating application of
content from both subjects. The fact that, in the introductory part of the lesson,
students described segments of the story with the teacher’s support, and then used the
same terms in English to describe musical characteristics of the composition, leads to
the conclusion that students successfully “translated” terms from one context into
another. Understanding words in a new context, comparing them, and distinguishing
between them goes beyond the level of basic knowledge and represents a step toward
a higher category of cognitive understanding. However, as already emphasized, due to
the thematic framework of the model lesson, students’ responses do not fully reflect
their level of knowledge of musical expressive means or their degree of musical
perception and understanding. This limitation of the study provides a starting point for
further research in this area, focused on the structural integration of content and the
development of functional knowledge.

The achieved connection between musical and linguistic expression shows that
the integration of teaching content can encourage deeper understanding and more
active use of acquired knowledge. The study indicates that such teaching models not
only strengthen students as listeners and speakers, but also as reflective and creative
interpreters of artistic and linguistic content. Students evaluated the implemented
lesson positively and demonstrated a high level of success on the immediate post-
lesson test. However, the quantitative results were obtained through an exploratory
examination of the effects of the applied teaching model in a specific school context, on
a convenience sample; therefore, due to these methodological limitations, they cannot
be fully considered reliable or generalizable. The qualitative results, also due to the
limitations of the applied methodology, do not provide a complete picture of the
advantages and disadvantages of the proposed integrative model. In line with the
research findings and implications for future research directions, it can be
recommended that teachers design lessons that enable interdisciplinary connections,
where artistic content is used to support the development of language skills and vice
versa. It has also been shown that it is both effective and important for teachers to
encourage students to engage in reflective thinking and to connect concepts from
different domains through tasks that stimulate creativity and analytical thinking. Finally,
it should be emphasized that continuous monitoring of students’ opinions and
impressions can be a valuable source of feedback for the further improvement of
teaching practice.
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