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Abstract

This paper presents issues related to learning Polish as a foreign language by
foreign students. The study contains a description of the phenomenon of mi-
gration undertaken for educational purposes and a presentation of the prin-
ciples of organizing the process of learning Polish as a foreign language. The
description of the research project includes the methodological grounds of the
research, the research area and demonstration of the group of study partici-
pants. The research issues focus on the motives behind learning Polish as a
foreign language indicated by students, the difficulties students identify in
this process, their preferred forms and methods of learning and their expecta-
tions. The survey results are presented in tables and graphs, supplemented
with respondents’ comments and detailed indications regarding the motives
for learning Polish and the difficulties experienced in this regard. The research
conclusions clearly indicate that students undertake learning Polish mainly
for instrumental reasons. They identify various difficulties in mastering the
Polish language, linking said difficulties to all language skills. The respondents
declare that they use Polish frequently and willingly. Some of respondents as-
sociate their future with Poland, even after completing their studies. Knowl-
edge of language is an important tool for communication and integration for
everyone. The reasons for choosing to learn Polish and students’ expectations
are the foundation for formulating recommendations to improve the Polish
language education process.

Keywords: foreign students; Polish as a foreign language; motives, forms and
methods of learning Polish; difficulties in learning Polish; digital tools sup-
porting education.
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Introduction

The decision to go abroad and stay outside the homeland is a signifi-
cant life experience for young adults, the value of which should be con-
sidered in individual categories (education, work, new contacts, learning
about the culture of another country) and social categories (integration, in-
ternational exchange, enrichment of technological, cultural and economic
achievements). In this context, education outside one’s own country has
cognitive, emotional and behavioural values, and among the many deter-
minants of the effectiveness of this undertaking are communication skills,
including command of the language at a level enabling communication,
supported today by a wide range of digital learning tools and online edu-
cational technologies that facilitate interaction and access to knowledge.

Research shows that foreigners appreciate knowledge of the Polish lan-
guage and recognize that it is essential for everyday functioning, education,
developing a professional career and establishing satisfying social relation-
ships. Mastery of Polish language is also an opportunity to improve social
and communication skills, develop intercultural awareness and problem-
solving skills. From this perspective, staying abroad is perceived as an
important stage in life and a source of new experiences, also shaped by
the use of digital technologies that support learning and communication
(Wasikiewicz-Firlej, Szczepaniak-Kozak & Lankiewicz, 2022: 14-17).

Foreigners studying in Poland -
the scale and specificity of the phenomenon

In the 2022/2023 academic year, over 102,000 foreigners studied at Polish
universities, which constituted 8.4% of all students. This is a significant in-
crease compared to the previous year, when the internationalization rate was
7.1%". The largest group consists of students from Ukraine - their number
increased by over 12,000, reaching 48,150 people, or about 47% of all foreign
students. This increase is directly related to the proximity of both countries
and Russias aggression against Ukraine in February 2022. In the 2023/2024
academic year, almost 45% of all foreign students were Ukrainians, and an-
other 12% were Belorussians.

Such dominance of people from neighbouring countries is a characteris-
tic trait of the higher education sector in Poland, unchanged over many years.
However, it is worth paying attention to the differences in the structure of stu-
dents’ countries of origin, depending on the level of study. In the case of first-

1 based on: Analysis: Foreigners at universities in Poland - RAD-on: REPORTS, ANALYSES,
DATA (DW: April 2025)
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cycle studies, the homogeneous structure of the countries of origin of people
studying in Poland is clearly visible - Ukrainians and Belorussians jointly
constitute almost 66% of all foreigners. In the case of second-cycle studies, the
diversity of countries of origin is greater. Ukraine is still in first place (31%),
followed by groups of students from Azerbaijan, Belarus, India and Turkey.

The significant changes in the number of foreign students in Poland are
due to the interest in the offer of first-cycle studies rather than second-cycle
and long-cycle master’s studies. In the 2023/2024 academic year, first-cycle
students constituted 68% of all foreign students. Meanwhile, in 2023 second-
cycle studies were undertaken by nearly one fifth of foreign students. The re-
maining 13% were people pursuing long-cycle master’s studies®

In addition to students from Ukraine, significant increases were recorded
among students from Zimbabwe (+1,175 people) and Turkey (+1,011 people).
In turn, the largest declines in the number of foreign students were observed
in case of students from Nigeria (-451 people), Russia (-273 people) and Ger-
many (-236 people). Geographically, the largest number of students studied
in the Mazowieckie Voivodeship (24% of all foreigners, i.e. 11,500 individu-
als), followed by the Malopolskie, Dolnoslaskie, Lubelski, Wielkopolskie and
L.6dzkie Voivodeships®.

The most popular fields of study among foreigners are: management
(19% of foreign students) and computer science (10% of foreign students).
It is worth noting that in 2022, women were more likely to choose fields re-
lated to education (70%), humanities and arts (68%), while men dominated
in technical fields such as information technology (81.2%) and technology,
industry and construction (71.1%)".

The procedures for enrollment and admission of foreigners to studies in
Poland are specified by the Ministry of Science and Higher Education® and
constitute binding regulations at universities. All foreigners can study at Pol-
ish universities, but the rules of admission and conditions (including finan-
cial) of study depend on the legal status of the candidate. Some groups of
foreigners can receive higher education delivered in the Polish language at
public universities on the same terms as Polish citizens (and therefore also
free of charge). These groups include foreigners, e.g.:

2 based on: The report “Cudzoziemcy na uczelniach w Polsce [Foreigners at universities in
Poland]” was prepared by experts from the Information Processing Centre - National Research
Institute (OPI PIB) at the request of the Ministry of Science and Higher Education.

3 https://www.gov.pl/web/nauka/duzy-wzrost-liczby-studentow-z-ukrainy-nowy-raport-opi-
cudzoziemcy-na-uczelniach-w-polsce.

4 https://www.migrant.info.pl/pl/strona-glowna-2/studia-w-polsce/studia-w-polsce-
podstawowe-informacje.

5 Act of 20 July 2018 - Law on Higher Education and Science, Articles 69, 70 and 323, Journal
of Laws of 2024, item 1571.
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- holders of a permit for permanent residence in the Republic of Po-
land;

- holders of a valid Pole’s Card;

- foreigners who received decisions confirming their Polish heritage;

- foreigners who were granted refugee status by the Republic of Po-
land;

- benefiting from temporary protection in the Republic of Poland;

- who have been granted subsidiary protection in the Republic of Po-
land;

- holding a certificate confirming command of Polish language as a
foreign language at least at the C1 level, issued by the State Com-
mission for the Certification of Proficiency in the Polish as a For-
eign Language;

- holding a long-term EU resident permit granted in the Republic of
Poland;

- foreigners who are the spouse, ascendant or descendant of a Polish
citizen residing in the territory of the Republic of Poland.

Enrollment provisions are established individually by universities and

may differ from each other. However, enrollment is usually based on the
competition based on the sum of points obtained during the secondary
school final examination (or its equivalent) in the subjects required by a
given unit (faculty, college). People who have passed the equivalent of the
Polish Matura exam abroad may be required to take an entrance exam if
the total points for the subjects in their Matura exam equivalent are differ-
ent than in Poland and cannot be converted. Most universities also clearly
specify the set of documents required of foreigners in the enrollment pro-
cess (e.g. an electronic registration form, matriculation certificate and its
certified translation, residence card, valid visa or other document author-
izing the holder to stay in the Republic of Poland, as well as a document
confirming command of the Polish language - a certificate issued by the
State Commission for the Certification of Proficiency in Polish as a For-
eign Language or confirmation of completion of a one-year preparatory
course)’. All universities are bound by the principle of non-discrimination
- the admission process is based on an objective assessment of the knowl-
edge and/or skills of candidates and the chances of admission are equal for
everyone, regardless of age, gender or origin.

6 https://wsei.edu.pl/zasady-przyjmowania-cudzoziemcow-na-studia/, https://rekrutacja.
uw.edu.pl/kandydaci-z-zagranicy/,https://www.uken.krakow.pl/kandydat/obcokrajowcy/
rekrutacja-obcokrajowcow.
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Learning Polish as a foreign language at Polish universities -
principles and organization

Many universities offer opportunities to learn Polish as a foreign lan-
guage. The offer of Polish state universities for foreign students includes both
courses in Polish as a foreign language, conducted during studies, and one-
year or semester preparatory programmes aimed at achieving the language
competences necessary to study in Polish, supported by digital learning plat-
forms, online resources and technology-enhanced instructional methods.

Courses in Polish as a foreign language are usually intended for foreign
students who do not have the Polish Matura exam certificate. For example,
the Wroctaw University of Economics offers course in Polish as a foreign lan-
guage for participants of European programmes, covering 60 hours per se-
mester’. The Cracow University of Economics offers Polish language courses
at the Al level - for foreigners undertaking studies in English (classes are
delivered in English) and at the B1 and B2 levels dedicated to people who
want to improve their language qualifications. The classes are conducted for
30 hours over four semesters and end with a standardized exam (written and
oral) — just like all other languages offered by university’s Language Centre.®
The number of required hours and the compulsory status of language cours-
es vary depending on the university and the study programme. For example,
at the University of Wroclaw, the language course lasts 4 semesters and com-
prises 120 hours, ending with an exam at B2 level’.

In some cases, a course in Polish as a foreign language is a compulsory
subject for foreign students. For example, at Adam Mickiewicz University
in Poznan, students of bachelor’s and master’s degree programmes taught in
Polish are required to participate in classes in Polish as a foreign language.
First-cycle students complete 120 hours (4 semesters of 30 hours each), end-
ing with an exam at 1 level, while second-cycle students complete 60 hours (2
semesters of 30 hours each), ending with an exam at C1+ level™. It should be
kept in mind that detailed information regarding the availability of language
courses, admission criteria, number of hours and subject’s compulsory status
may vary depending on the university.

The universities mentioned above also provide intensive preparatory
courses as part of their commercial activities. These are projects that enable
students to fully participate in the educational process. Such classes are also
conducted by other universities, e.g.: University of Warsaw, SAN University,

https://www.sjo.ue.wroc.pl/ce_polski/9917/oferta_kursow.html.
https://cj.uek krakow.pl/o-nas/jezyki/jezyki-jakich-uczymy/.
https://www.sjpik.uni.wroc.pl/pl/s/19/284.

10 https://wn.amu.edu.pl/en/students/international-students.
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University of Maria Curie-Sklodowska in Lublin, University of Lodz, War-
saw University of Technology, University of Silesia in Katowice'. These in-
stitutions also provide preparatory courses for state certified exams, which
are an important component in the process of applying for Polish citizenship
or the Pole’s Card". Detailed information on dates, costs, and conditions of
participation in individual courses can be found on the websites of the afore-
mentioned universities.

Methodological premises of own research

The goal of the research is to learn the motives behind foreign students
who decide to learn Polish as a foreign language. From the researchers’ point
of view, it is also important to learn about students’ expectations related to
participation in Polish language courses and students’ assessment of the dif-
ficulties in implementing foreign language education.

The research focused on the following research problems:

1. What are the reasons for learning Polish as a foreign language indi-

cated by foreign students?

2. What difficulties do foreign students report when learning Polish?

3. What forms and methods of learning Polish do foreign students prefer?

4. What are their expectations related to participation in classes in Pol-

ish as a foreign language?

5. The research used the diagnostic survey method, including a survey

(a self-developed survey questionnaire) and an unstructured inter-
view illustrating students” individual feelings related to learning Pol-
ish. The questions included in the survey questionnaire were closed-
ended, with the multiple choice option from among the provided
answer suggestions and the possibility of adding own answers.

Students of the Krakow University of Economics (81 individuals) par-
ticipated in the research conducted in March and April 2025. A purposive
sampling was utilized - the sample consisting of foreign students learning
Polish in the form of a language course was selected. Students completed the
survey immediately after the class, and an academic teacher was available to
provide additional explanations if the wording of the questions or proposed
answers were difficult to understand. From among this group, 14 people were

11 https://polonicum.uw.edu.pl/polski-dla-cudzoziemcow, https://san.edu.pl/kandydat/kursy-
i-egzaminy-jezykowe/kursy-z-jezyka-polskiego,  https://www.umcs.pl/pl/cjkp.htm,  https://
www.unilodz.pl/wydzialy-i-jednostki/studium-jezyka-polskiego-dla-cudzoziemcow-uniwer-
sytetu-lodzkiego, https://www.ojp.sjo.pw.edu.pl/kursy/intensywny-kurs-jezyka-polskiego/, htt-
ps://www.sjikp.us.edu.pl/pl/kurs-jezyka-polskiego-dla-kandydatow-na-studia-w-jezyku-pol-
skim/.

12 https://www.gov.pl/web/ukraina/karta-polaka-informacje-ogolne.
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selected who declared their willingness to provide additional explanations in
the form of unstructured interview.

Analysis of research results

a) Characteristics of the respondents

The surveyed students form a group of 81 people, including 53 men
and 28 women, mostly studying in economic fields, e.g. economics, finance
and accounting, management, international logistics. The countries of ori-
gin of the respondents were: Ukraine (60.5%), Belarus (22.1%), Kazakhstan
(11.1%), Vietnam (6.2%).

b) Motives and goals of learning Polish as a foreign language indi-
cated by foreign students

The choices made by each person are individually or socially condi-
tioned (Lipinska, 2017: 135-148; Kucharczyk, 2020: 9-15) and constitute
an important factor taken into consideration when making decisions. A
motive is an intention consciously experienced by a person, which results
in the willingness to take action or refrain from taking action (Milerski,
Sliwerski, 2000: 126). Decisions regarding learning foreign languages are
also subject to such processes.

Table 1 Motives behind choosing to learn Polish as a foreign language (mul-
tiple choice).

Indication
Category/Motive %
gory Number (for N=81)

I am studying at a Polish university and 69 85,1
learning Polish language is required.
I came to Poland on a student ex- 12 14,8
change (e.g. Erasmus)
I am interested in foreign languag- 16
es and I enjoy learning them.
I don’t want to study only at this university, 49 60,5

Educational and knowledge of Polish language deter-
motives  mines access to most universities in Poland
I require knowledge of Polish in my scien- 59 72,8
tific work - I have better access to literature
and research materials in this language

Mastering Polish language will make it easier 29 35,8
for me to master other Slavic languages
I wish to participate in Polish sci- 32 39,5

entific/research projects
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I work in Poland 48 59,2
I want to find a job in Poland 77 95,1
The company I work for/want to work for 54 66,7
Vocationa] _eduires knowledge of Poh.sh lar.lguage.
. I plan to start my own business in Poland 49 60,4
motives . . .

or cooperate with Polish companies
I am planning a career in a European 64 79,1

company and I believe that knowl-
edge of Polish will be an advantage

I am learning Polish for personal rea- 46 56,7
sons (family, partner, friends)
Personal ;
.. Iplan to settle in Poland permanently and 51 62,9
and family . .
. function without language problems.
motives - - -
I have Polish friends/family and I want 59 72,8
to communicate better with them
I want to better understand Pol- 21 34,6
Social and ish culture and history
018t ane T want to better understand 24 29,6
Cultural ) )
motives Poles and their mentality
I am interested in Polish music/Pol- 13 16,1

ish sports/pop culture/tourism
Source: own research

The data in Table 1 demonstrate that the most frequently indicated mo-
tives are educational (e.g. the desire to study at Polish universities, access
to scientific literature), professional (working in Poland or the intention
to do so) and personal and family-related (Polish friends, family, planned
settlement in Poland). Socio-cultural motives are selected the least fre-
quently. Differences between the choices of students from Slavic and Asian
countries can also be observed. In the case of the former, educational and
personal motives predominate, whereas the latter more frequently point to
issues related to professional conditions. However, due to the major dis-
proportion between study participants from Slavic and other countries, no
quantitative interpretation of these data was performed.

The most frequently mentioned reasons for learning Polish are also con-
nected to long-term goals. These goals are defined in terms of acquiring the
linguistic competences necessary for:

— basic communication (95.1%);

- fluent verbal communication in everyday situations (75.3%);

- communicating in the future workplace where knowledge of the

Polish language is required (81.4%);
- formal confirmation of knowledge of the Polish language in the form
of a certificate (64.1%).
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¢) Difficulties in learning Polish experienced by foreign students

Polish language is classified by linguists as a difficult language in terms
of transparency (the relationship between grapheme and phoneme) and
inflection (requiring the selection of the appropriate forms of nouns, verbs,
adjectives, numerals and pronouns). However, analyses of these issues do
not provide clear explanations behind the difficulties encountered in lan-
guage learning. These analyses only indicate the general principle accord-
ing to which foreign languages are characterised, and the assessment of
their difficulty is always made individually by the learner (Komorowska,
2004: 78-93). The stereotype of Polish as a difficult language has become
established among foreigners, and the persistence of these beliefs is con-
firmed by research (Sagan-Bielawa, 2017: 181-196).

The analysis of the difficulties reported by students concerns both the
acoustic reception of the language and its visual aspects. Arrangement of
said difficulties according to language skills is presented in Table 2.

Table 2 Difficulties in learning and using the Polish language (multiple choice)

Linguistic % for Difficulties
proficiency N=81
Writing 69,1 - mastering the alphabet
- errors in writing dictated and self-written texts
- construction defects
Reading 72,8 - slow pace
- distortions
- difficulties in understanding the content
Speaking 90,1 - incorrect realization of sounds
- poor vocabulary, laconic, schematic, incoherent statements
- agrammatisms and interference from the native language
- incorrect intonation and accentuation
Listening 51,8 - difficulties in understanding the content

Source: own research

Additional specific information includes characteristics of difficulties
indicating:

- phonetic aspects (e.g. pronunciation of sounds inconsistent with
the phonetic norm, difficulties in differentiating voiced and voice-
less sounds, incorrect accentuation related to the mobility or im-
mobility of accents, intonation errors related to the incorrect place-
ment of sentence stress, lack of melodic differentiation and rhythm
of speech);

- grammatical aspects (e.g. complicated grammar resulting from the
system of inflection and conjugation resulting in a multitude of
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cases and inflection combinations of nouns, pronouns, adjectives
and numerals, difficult to master differences in verb forms in the
perfective and imperfective aspects);

- inflectional errors resulting from difficulties in choosing grammati-
cal gender, irregular inflection of nouns and verbs, incorrect selec-
tion of inflection and conjugation endings, incorrect constructions
of compounds of agreement, government and belonging, errors in
word order),

- lexical aspects (e.g. complex lexical aspects, incorrect use of words
or phraseological units, errors based on phonetic associations, lack
of the correct word or entire structure and replacing it with one
close to the intended one in the utterance, large groups of words
similar in meaning but used in completely different contexts - e.g.
“see” and “perceive’, “do” and “complete”, phrases and idioms);

- stylistic aspects (e.g. inappropriate use of the linguistic means in
the overall statement in terms of its content and register, excess of
colloquial expressions appropriate for informal communication,
repetition of words).

As demonstrated by the above lists, students identify a number of dif-
ficulties in learning Polish language. Despite the significant frequency of
these difficulties and their diversity, the respondents demonstrate a great
willingness to communicate in Polish, declare that they often communicate
in this language and only occasionally feel helpless when communicating
in Polish (Charts 1, 2 and 3).

Chart 1 Willingness to communicate in Polish.

8,80% 7,90%

¥ very high

B high
average

H Jow

= very low

Source: own research
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Chart 2 Frequency of using Polish language.

B daily
B several times a week
¥ occasionally

B never

Source: own research

Chart 3 Experiencing helplessness in situations requiring

communication in Polish.

9,10%

Hoften
Hoccasionally

M never

Source: own research

It should be emphasized that the willingness to use the Polish language
and the occasional feeling of linguistic helplessness do not depend solely on
the linguistic competence of the language user but also on his or her per-
sonal resources that allow him or her to overcome stress, embarrassment
and uncertainty and to demonstrate determination leading to understand-
ing in communication. However, these issues were not taken into consid-
eration in the described research project.
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d) Organizational and methodological aspects of learning Polish

All surveyed students learn Polish language in the form of compulsory
language classes, 30 hours per each semester, which amounts to a total of
120 hours in the education cycle provided for in the study plan. Further-
more, in addition to these classes, students have the opportunity to benefit
from individual consultations and assistance from academic teachers deliv-
ering Polish language classes. These institutional forms are supplemented
and enriched by measures that arise from informal and non-formal aspects
of education (e.g. apps and online resources). This information is illustrat-
ed in Chart 4.

Chart 4 Forms of learning Polish (multiple choice)

Forms of learning
100,00%
90,00%
80,00% | b
70,00% -
60,00% - 6
50,00% -
40,00% 46,80%
30,00% -
20,00% - SRR, Bt
10,00% - 0% 1,10%
0,00% - : ; ; ; ‘
& & o & N > @ &
¢ &S & & & & &
© & Ny & \°+ & &
o0 & X & > & A\
\%QQOQ 0@‘ \QQ Q\& 0%&% @{%‘b %%QQ
$ g o R N
N L 2 > S O N
¥ S o S &
A & & ] &° N S
. é@ \%Q Q Q & . Qb
® N ¥ %&é\ N
&
S
%0

Source: own research

The above list indicates that students consider Polish language classes
to be their primary form of education, which is a consequence of their dec-
laration related to the implementation of the study plan. Informal contacts
with Poles and the Polish language in the social space (social media, adver-
tising, films, but also service institutions and offices) are also important.
Students also appreciate the ability to use language learning apps, transla-
tors and online dictionaries. Students less frequently undertake independ-
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ent work with a textbook, and only a small number of them take advantage
of individual lessons (tutoring).

Chart 5 Methods of learning a a foreign language preferred by students (mul-
tiple choice).

Learning methods

90,00%
80,00%
70,00%
60,00%
50,00%
40,00%

30,00%
oo i i
10,00%
) 3,60%
0,00% : : : e

student-focused  teacher-focused active teacher's other
assessement and
self-assessement

Source: own research

Preferences regarding language learning methods indicate the domi-
nance of active and student-focused methods (Petty, 2010: 153 et seq.), with
an emphasis on didactic games, drama and simulations, tasks and projects,
conversations, methods involving reading and writing, mnemonics, and to
a lesser extent also lectures, imitation and work with a textbook. Taking
into account the specificity of glottodidactic work proposed by A. Seretny
and E. Lipinska (2005: 133-136), these preferences are mainly related to
conversational and audiolingual methods; cognitive methods are taken
into account to a lesser extent, while foreigners find it very difficult to learn
using grammar-translation methods. Students’ choices result from them
being accustomed to dynamic and engaging forms (e.g. games, films or so-
cial media), as well as various interactive digital environments that they use
daily. The form of an instruction (e.g. lecture) or monotonous work with
a textbook is uninteresting and tedious for students, and does not spark
engagement or motivation to learn. Classes delivered through using active
methods frequently resemble plays and games and force students to focus,
especially when combined with simple classroom technologies that sup-
port participation. The effectiveness of learning is further enhanced by the
experiential learning methods (learning by doing), which focus on action
and interaction, rather than passive listening, and can be complemented by
digital tasks that allow immediate practice and feedback. It is also impor-
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tant to bear in mind that foreign students frequently feel insecure in new
circumstances. Games and simulations help with breaking down barriers
and integrating into the group, while online collaborative activities may
additionally provide a sense of safety and gradual familiarization with the
new environment. Furthermore, games and dramas develop cooperation
and team integration, which builds relationships within the group and is
conducive to the process of adaptation in a foreign country, especially when
supplemented with simple technological tools that facilitate group work.

e) Students’ expectations related to participation in Polish language
courses

Learning Polish language is accompanied by expectations related to
the completion of studies, stay in Poland and, in many cases, gainful em-
ployment. Information on these issues is presented in Chart 6.

Chart 6 Students’ expectations regarding learning Polish (multiple choice).

Students' expectations

100,00%
90,00%
80,00%

70,00%
60,00%
50,00%
40,00%
30,00%
20,00%
10.00% i e
0,00% T T r -

functioningasa integratingwith participationin  possibility of learning
student Polish society public life employment  culture, religion
and tradition

Source: own research

The respondents believe that knowledge of the Polish language will
help them in education and most of their expectations are related to study-
ing. The surveyed students indicate effective communication with other
students, academic teachers and university administration. The respond-
ents believe that command of the Polish language will make it easier for
them to pass exams, write theses, use scientific sources and study materials,
as well as better understand the content of education in various subjects.
Employment opportunities in Poland are also important for foreigners,
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and mastery of the language increases their chances on the job market.
Such expectations also generate a specific “demand” for grammar exercises,
vocabulary development, listening and reading comprehension, conversa-
tions and practical exercises.

Research conclusions and recommendations

The choice of Polish as a foreign language by students is the result of a
combination of numerous factors and bears characteristics of instrumen-
tal motivation (taking into account educational and professional plans, the
need to know the language to function at the university and in Poland) and
integration motivation (concerning integration with Poles, Polish roots
and private connections, learning about Polish culture and society).

Research conducted among students indicates several key categories
of motives:

- educational motives, including primarily the desire to take up or
continue studies in Poland, the need to pass exams, write a thesis,
understand the content of lectures and academic literature, facili-
tate communication with lecturers and fellow students, and to ob-
tain a language certificate;

- professional motives related to plans to take up employment in Po-
land after finishing studies, increasing one’s chances on the job mar-
ket - both in Poland and abroad (e.g. working in companies with
Polish partners), the possibility of working in professions requiring
contact with Polish-speaking clients, the desire to start one’s own
business in Poland, the need to complete a mandatory internship or
professional practice requiring language skills;

- personal and family motives focused on relationships with a Polish-
speaking person (e.g. partner, spouse, flancé), the desire for better
communication with family living in Poland, plans for permanent
residence or citizenship, which often involve the need to know the
language;

- socio-cultural motives relating to the need for integration with Pol-
ish society — participation in cultural events, volunteering, everyday
life, the desire to understand media and information in Polish (e.g.
news, the Internet, social media), conveniences in everyday life (e.g.
shopping, doctor’s visits, official matters), satisfaction from learn-
ing a new, “difficult” language - treated as an intellectual challenge
or hobby, interest in Polish culture, history, literature, film.
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The above indications clearly demonstrate that the motivation of for-
eign students to learn Polish is instrumental in character - the language is
perceived as a tool necessary for effective functioning in the academic and
social environment.

The process of learning Polish by foreigners studying in Poland is
considered difficult. The respondents perceived difficulties in relation to
all language skills, mentioning both the acoustic and visual aspects of the
language. They draw attention to the complicated pronunciation and nu-

» «__»
>

merous sounds characteristic only of the Polish language, such as “sz”, “cz
“2, “A” or “rz’, which are difficult to distinguish and correctly reproduce
phonetically. The surveyed students also experience difficulties with inflec-
tional forms, especially the case inflection of nouns and adjectives, which
affects the grammatical correctness of their statements. The respondents
also point to a problem with the order of words in a sentence, which in Pol-
ish is more flexible than in many other languages, which leads to uncertain-
ty when constructing utterances. Additionally, it is difficult to understand
written texts, which often contain specialized language or academic abbre-
viations, as well as idioms and colloquial expressions that are impossible to
translate literally. Difficulties in understanding fast, colloquial speech are
also not without significance, especially in conversations with Polish peers
or during lectures delivered without linguistic simplifications. Respond-
ents also point to a lack of practice in real-life communication situations,
which makes it difficult for them to develop linguistic competences in a
natural context.

The difficulties listed by students do not significantly hamper their
willingness to use Polish language. Most of the respondents declare high
or very high willingness and frequent use of the Polish language, which is
usually not accompanied by a sense of helplessness.

When learning Polish, students prefer to participate in classes con-
ducted in the form of language courses, and they also willingly use lan-
guage learning applications and materials widely available online. Contacts
with Poles and the public space that is a carrier of the language are treated
by them as an important form of improving their language skills. Students
are less eager to learn a language through their own work and less inspired
by textbooks and teaching materials suggested by teachers. Their meth-
odological preferences primarily concern active methods. Modern tech-
nologies are considered to have only supportive value. Students value the
opportunity to improve their language skills through conversations, simu-
lations, practical tasks, and projects. They expect that knowledge of Polish
language will make it easier for them to function as students and will also
allow them to undertake professional activity. Recognizing both the practi-
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cal and cognitive benefits of learning Polish, foreign students consider Pol-
ish to be a tool enabling them to study, but also to learn and understand the
culture, traditions and mentality of Poles, as well as an important aspect of
integration and acceptance.

For foreign students, command of Polish language is the key to educa-
tional success, professional and cultural integration, and a future in Poland.
Students’ conscious attitude towards language learning translates into spe-
cific educational needs that should be taken into consideration when de-
signing curricula at public universities. Both courses in Polish as a foreign
language and courses improving language competences should focus on
content and practical issues that are applicable in everyday life - academic,
professional and social.
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Yyere No/bCKOr Kao CTPAHOT je3MKa — MOTUBM, OYEeKUBaHa U
Tewkohe Koje A0XUB/baBajy CTPAHU CTYAEHTH

Pag ce dasu yuervem 707bcKOI KAO CHIPAHOT je3uKa KOG CHIPAHUX CULyJeHATHa.
Cagpacu: (1) kpaitiak otiuc eromena muipayuja y odpasose cepxe, (2) upuxas upun-
yuiia opianusayuje ipoveca yuera iopckol Kao CHiparoi jesuxa Ha ipumepy ogadpa-
HUX yHuéep3uiiieinia, (3) meitiogonouike ipeiliiiocitiaske CoUCiBeHOT UCTAPANUBAtLA,
(4) apukas keAHTMURATAUBHUX U K6ATUTLATAUBHUX Pe3yNitiailia ucipaxusara u (5)
3aK/myuKe Koju Upoussase u3 UCPANUeara, Kao u tpeiopyke 3a 06pazoeHy upaxcy.
Hctmapanusauku tipobem ycmepeH je Ha moiliuse Koje CilygeHiliu HABOge 3a yuetve
fio/pcKol Kao cilipaHol jesuka, iwiewikohe Koje iiperiosHajy, uma Hajénuckuje odnuxe u
Mmeitioge yuerbd, Kao U wuxoea ouekusared. 1pyiy uciuinanuxa yute cinygeniiu Kpa-
K08CKOT eKOHOMCKOI yHuBepsuitieitia, iipe céeia us Yxpajune, anu u u3 benopycuje, Ka-
saxcitiana u Bujeilinama, koju y4e iobcKku Kao ciipanu jesux ca io 30 uacosa iioxom
ueiiupu cemeciiipa.

Pesynitiaiiiu anxeitie, y3 KoMeHiliape UCHUTAHUKA U OUTliHe HATlOMeHe, YKA3Yjy
Ha MoTU6e 3a yHerve T0/bCKOT U ieuikohe Koje goruemasajy. 3akmyuuu ucrparcu-
8atba JACHO YKA3Yjy HA UHCTIPYMeHITianHe pasnioie 3a yerve H0bCKOT — 00paA306HU U
fipogpecuoHantu MOUBY, JOK Ce Y MArb0j Mepu HABOGE TUHHU, HOPOGUHHU U COUUOKYIT-
iypru moiniusu. Tewikohe y casnagasarey iio/pckol je3uka ciiygeHitiu 1106e3yjy ca ceum
jesuukum eewiitiuHama — 1060pom, uuiiarem, tucarem u cryuwarem. Taxohe um je
ineuixo ga: (a) oenagajy oueitickum actiekimiuma iorpckol (Hip. inacosu ogciynajy og
doneiticke HOpMe, HEUPABUNHO aKueHaitiosarwe), () oenagajy IpamamiuuKum CipyK-
wypama (Hip. cuctiiemom geknuHayuje u Konjyiauuje, pasnuxama usmehy inaionckux
obnuka cepuieHol u HecepuieHol euga), (8) usdeiny mopgonouixe ipeuixe (Hip. y usdo-
Dy ipamatiuukol poga, Merbary UMeHUUa u inaiona, y KOHCUPyKyujama 6e3anum 3a
cnaiare U uspaxcasaree ipuilagHocitiu), (i) oenagajy nexcuukum acileximiuma (Hap. tio-
ipewio Kopuuiherve peuu uny U3pasa, Ipeuike 3acHoBarHe HA POHETACKUM Acouujayuja-
ma, pasymesaroe u yhowpeda dpaseonoiusama u uguoma) u (g) 0671agajy ciuncKum
acileximuma (HAp. HelpUKAgHA YTLOTPeda je3uuKux cpegcitiasa y 0gHOCY HA cagpicaj u
peiuctiiap uckasa, ipexomepHa yioitipeda gupekimiHUX U3pasd, HoHABbAE PeULL).

Yapxoc 6ucokoj yueciianocitiu u pasHo8pcHoCHiu wewikoha, clilygenitiu usja-
87bYjy ga oMbCKU je3uk Hecilio U pago Kopucitie, KAxo 3a tiotpede Ciliyguparea, waxo u
6an yHueepsuitieia. Hexu ceojy dygyhnociii tiose3yjy ca Ilomckom, 4ax u HaKoH 3aep-
wieitika cilyguja. Ilosnasaroe jesuxa 6axca je anaili 3a KOMyHUKAUUSY u uHiieipayujy
ceaxoi fiojequHya. Pasnosu 3a u3dop y4era fiobCKol U 04eKU6arba CiliygeHaiia ipeg-
cilasmvajy ocHosy 3a opmynucare lipeilopyxa 3a yHatpeherve poveca yueroa UomcKoi
jesuxa. Ipegciniasmene iipeiiopyke ogHoce ce tipe caeia Ha cagpiaj u meiioge Hacitiase,
a y Maroj mepu Ha oplanusayuore acilexiile. 3Ha4ajHy ynoiy y dpouecy 06pazoearoa
UMa yKbyuuearoe MogepHux iexHonoiuja y yueroe — je3uuKux aunuxayuja, yHueep3u-
ileltickux Unaimgopmu u MyniiuMequjanHux anaiia.

KibyuHe peun: cilipanu citlygeiiu, 1i07Cku kAo CIUpanu jesux, Momueu, 00nu-
Uu U Metiioge y4eroa HobCKoT je3uka, iieuikohe y yuervy jesuxa, guiuiiannu anammu 3a
yuerve.
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Nauka jezyka polskiego jako obcego — motywy, oczekiwania i
trudnosci studentéw obcokrajowcéw

Artykut prezentuje wybrane zagadnienia zwigzane z naukg jezyka polskiego
jako obcego realizowang przez studentéw-obcokrajowcéw. Opracowanie zawiera:
(1) krétkg charakterystyke zjawiska migracji podejmowanej w celach edukacyjnych,
(2) prezentacje zasad organizowania procesu nauki jezyka polskiego jako obcego na
przykladzie wybranych uczelni, (3) zatozenia metodologiczne badarn wlasnych, (4)
opis wynikow bada#n - ich interpretacje ilosciowq i jakosciowq, oraz (5) wnioski i
wskazania dla praktyki edukacyjnej. Problematyka badawcza koncentruje si¢ wo-
kot motywow nauki jezyka polskiego jako obcego wskazywanych przez studentow,
trudnosci, jakie identyfikujg w tym procesie, preferowanych form i metod nauki oraz
oczekiwan. Grupe badanych stanowiqg studenci Uniwersytetu Ekonomicznego w Kra-
kowie, pochodzgcy z Ukrainy, Biatorusi, Kazachstanu i Wietnamu, uczqgcy sie pol-
skiego jako obcego w wymiarze 30 godzin przez cztery semestry.

Wyniki ankiety, uzupetnione komentarzami badanych i istotnymi uwagami,
wskazujg na motywy podejmowania nauki jezyka polskiego oraz na trudnosci, kto-
rych doswiadczajg. Wnioski z bada# jednoznacznie pokazujg instrumentalne powo-
dy nauki jezyka polskiego — dominujg motywy edukacyjne i zawodowe, natomiast w
mniejszym stopniu wskazywane sq motywy osobiste, rodzinne i spoteczno-kulturowe.
Trudnosci w opanowaniu jezyka polskiego studenci gczg ze wszystkimi sprawnos-
ciami jezykowymi — moéwieniem, czytaniem, pisaniem i stuchaniem. Trudno im
rowniez: (a) opanowac aspekty fonetyczne jezyka polskiego (np. wymowa glosek
niezgodna z normgq fonetyczng, niewlasciwe akcentowanie), (b) opanowac struktury
gramatyczne (np. system deklinacji i koniugacji, roznice form czasownikéw w aspek-
cie dokonanym i niedokonanym), (c) unikac bledow fleksyjnych (m.in. trudnosci w
wyborze rodzaju gramatycznego, odmianie rzeczownikéw i czasownikéw, bledne
konstrukcje zwigzkow zgody, rzqgdu i przynaleznosci), (d) opanowac aspekty leksy-
kalne (np. niepoprawne uzycie wyrazow lub zwigzkoéw frazeologicznych, bledy op-
arte na skojarzeniach fonetycznych, rozumienie i uZycie zwrotow frazeologicznych i
idiomow) oraz (e) opanowac aspekty stylistyczne (np. niedostosowanie uzytych srod-
kow jezykowych do tresci i rejestru wypowiedzi, nadmiar zwrotow bezposrednich,
powtorzenia wyrazow).

Pomimo roznorodnosci trudnosci, studenci deklarujg, ze chetnie postugujg sie
jezykiem polskim — zarowno podczas studiow, jak i poza uczelnig. Czes¢ z nich wigze
swojg przysztos¢ z Polskg, takze po ukoriczeniu studiow. Znajomosé jezyka stanowi
wazne narzedzie komunikacji i integracji. Motywy wyboru nauki jezyka polskiego i
oczekiwania studentow stanowig podstawe rekomendacji dotyczgcych udoskonale-
nia procesu ksztatcenia. Rekomendacje odnoszg sig gtownie do tresci i metod naucza-
nia. Wazng role w procesie edukacji odgrywa wlgczenie nowoczesnych technologii
- aplikacji jezykowych, platform uniwersyteckich i narzedzi multimedialnych.

Stowa klucze: studenci obcokrajowcy, jezyk polski jako obcy, motywy, formy
i metody uczenia sig jezyka polskiego, trudnosci w nauce jezyka polskiego, narzedzia
cyfrowe wspierajgce edukacie.
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Ucenje poljskog kao stranog jezika — motivi, ocekivanja i
poteskoce koje dozivljavaju strani studenti

Clanak prikazuje odabrana pitanja vezana uz ucenje poljskog kao stranog
jezika koje provode studenti-stranci. Rad sadrZi: (1) kratak prikaz fenomena
migracija u obrazovne svrhe, (2) prikaz principa organiziranja procesa ucenja
poljskog kao stranog jezika na primjeru odabranih sveucilista, (3) metodoloske
pretpostavke vlastitog istraZivanja, (4) opis rezultata istrazivanja - njihovu kvan-
titativnu i kvalitativnu interpretaciju, te (5) zakljucke i preporuke za obrazovnu
praksu. Istrazivacki problem fokusira se na motive za ucenje poljskog kao stranog
jezika koje navode studenti, teskoce koje prepoznaju u tom procesu, preferirane
oblike i metode ucenja te njihova ocekivanja. Ispitanici su studenti Ekonomskog
sveucilista u Krakovu, porijeklom prvenstveno iz Ukrajine, ali i iz Bjelorusije, Ka-
zahstana i Vijetnama, koji uce poljski kao strani jezik u opsegu od po 30 sati kroz
Cetiri semestra.

Rezultati ankete, nadopunjeni komentarima ispitanika i bitnim napom-
enama, ukazuju na njihove motive za ucenje poljskog jezika i na teskole koje
dozivljavaju. Zakljucci istraZivanja jasno pokazuju instrumentalne razloge za
ucenje poljskog - dominiraju obrazovni i profesionalni motivi, dok se u man-
joj mjeri navode osobni, obiteljski i sociokulturni motivi. Teskoce u savlada-
vanju poljskog jezika studenti povezuju sa svim jezicnim vjestinama - govorom,
Citanjem, pisanjem i slusanjem. Tesko im je takoder: (a) ovladati fonetskim aspek-
tima poljskog (npr. glasovi u izgovoru odstupaju od fonetske norme, nepravilno
naglasavanje), (b) ovladati gramatickim strukturama (npr. sustavom deklinaci-
je i konjugacije, razlike izmedu glagolskih oblika svrsene i nesvrsene vrste), (c)
izbje¢i morfoloske pogreske (npr. u izboru gramatickog roda, promjeni imenica i
glagola, formiranju konstrukcija vezanih za slaganje i izraZavanje pripadnosti),
(d) ovladati leksickim aspektima (npr. nepravilna uporaba rijeci ili frazeologi-
zama, pogreske temeljene na fonetskim asocijacijama, razumijevanje i uporaba
frazeoloskih izraza i idioma) te (e) ovladati stilski aspektima (npr. neprikladna
uporaba jezicnih sredstava u odnosu na sadrZaj i registar iskaza, pretjerana upo-
raba direktnih izraza, ponavljanje rijeci).

Unatoc raznolikosti teskoca, studenti izjavljuju da Cesto i rado koriste poljski
- kako u akademskim situacijama, tako i izvan sveucilista. Dio njih povezuje svo-
ju buducnost s Poljskom, i nakon zavrsetka studija. Poznavanje jezika predstavlja
vazan alat komunikacije i integracije. Motivi za izbor ucenja poljskog i ocekivanja
studenata predstavljaju temelj za formuliranje preporuka za unaprjedenje procesa
ucenja. Preporuke se odnose prvenstveno na sadrzaj i metode nastave. Znacajnu
ulogu u procesu obrazovanja ima ukljucivanje modernih tehnologija - jezicnih
aplikacija, sveucilisnih platformi i multimedijalnih alata.

Kljucne rijeci: strani studenti, poljski kao strani jezik, motivi, oblici i me-
tode ucenja poljskog jezika, poteskoce u ucenju poljskog jezika, digitalni alati za
ucenje.
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