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Networking in a virtual environment

Abstract

Networking, as a relatively new learning and professional development strat-
egy, involves connecting people, groups, and/or organisations for the faster ex-
change of information, knowledge, and experiences, as well as joint learning,
research, and the generation of ideas.

Although the beginnings of the scientific approach to networking can be linked
to psychological research into group dynamics, the development of informa-
tion and communication technologies may have contributed the most to the
concept of networking. Networking in a virtual environment, although with
limitations of social interactions, facilitates communication and provides
space for (international) cooperation and enables intercultural connection.
The concept of networking advocates social equality, which in practice is deter-
mined by the social competencies and professional status of individuals and/
or groups. One of the characteristics is better visibility of individuals and/or
groups and promotion of certain ideas and information. At the same time, it
also brings the risk of insufficiently reliable information and the possibility of
“hiding behind” joint decisions.

Following relevant research, it is possible to assume a high level of network-
ing, including virtual/digital, of individuals within the framework of formal
education and professional development. However, this does not exhaust the
possibilities of networking in education.
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Introduction

Networking can be interpreted as a process of connecting people,
groups and/or institutions to exchange information, knowledge and expe-
riences as well as learn, research and generate new ideas (Viskovi¢, 2024).
Most often, individuals, groups and/or organizations with similar interests
and worldviews network. They join networks voluntarily and have their
unique roles (Piaoi Ma, 2018). Networking can be interpreted as social
constructivism because the exchange of information and discussion lead
to the redefinition of existing knowledge and the generation of innovative
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solutions, so networking can be viewed as social constructivism(Dunaway,
2011;Siemens, 2005). Based on different perspectives, experiences and re-
sources, a new intellectual value is constructed that enables a kind of “look
ahead” (Marciano et al., 2020).

The importance and possibility of social networking was researched by
Moreno, the creator of sociometryin 1956. By analysing group dynamics,
he pointed out the importance of social connection. The development of
digital media has enabled networking in a virtual environment. Living and
educational conditions during the COVID-19 pandemic have intensified
networking and learning in a virtual environment. It is possible that it was
networking in a virtual environment that made it possible to continue for-
mal education (Calderén-Garrido & Gil-Ferndndez, 2022; Viskovi¢, 2021).
Some authors like Downes (2020), question the continuation of such a
trend in the post-pandemic era and consider it unjustified. Pando (2018)
criticizes virtual networking as socially incomplete and value-questionable,
even though it has become a common way of accessing information. How-
ever, Eatough (2021) believes that, regardless of technological possibilities,
networking still most often takes place in a physical environment.

Regardless of the methods and reasons for networking, a larger num-
ber of authors emphasise networking as a “strategy of the future” (Alman,
Frey & Tomer, 2012; Bass, 2020; Corbett & Spinello, 2020; Marciano et al.,
2020; Vollenbroek, de Vries & van Dijk, 2021). Moreover, Gqwabaza and
Maqogqa (2024) believe that networking encourages intercultural and inter-
national cooperation and a sense of shared responsibility.

Networking in education

The quality of education, including all forms of formal, non-formal
and informal education, is a predictor of the development of the individual
and society as a whole. Michnick Golinkoff and Hirsh-Pasek (2016) high-
light collaboration, communication, critical thinking, creativity and self-
reliance as fundamental features of modern education.

The European Commission (2023) advocates the creation of diverse
learning environments, including networking, and the development of the
necessary competences to function in such environments. In European
strategic documents (e.g., Strategic framework for European cooperation in
education and training towards the European education area and beyond,
2021; Council Resolution on the governance structure of the strategic frame-
work for European cooperation in education and training towards the Euro-
pean Education Area and Beyond 2021-2030) the importance of developing
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digital and social competencies and learning competencies is highlighted.
All learning strategies that can contribute to the quality of learning, faster
exchange of knowledge and the generation of new ideas are promoted (Best
& Kahn, 2006; Welsh, 2021). Moreover, learning is advocated as a joint con-
structive process subject to critical analysis (Gqwabaza & Maqoqa, 2024).

Networking in education is a relatively new learning strategy. It is
based on the belief that information is “stored in online friends® (Siemens,
2005). The purpose of networking is not only the exchange of informa-
tion but purposeful change (Anderson & Dron, 2011). Therefore, within
the network, discussion is encouraged as a model for critical considera-
tion of learning content and generation of new ideas. Individuals and/or
groups that are networked, thanks to the faster exchange of information,
gain insight into different paradigms, engage in discussion more quickly,
and thus more easily promote personal and group potential. Baumgartner
(2019) also highlights the transformational potential of learning in a net-
work environment, the development of discourse with the aim of broaden-
ing perspectives through issues of interest to the group, and the creation of
different solutions as optimally agreed strategies.

The concept of networking is increasingly present in higher education.
Some research points to the existing high level of networking of the ma-
jority of individuals during their formal education (Gqwabaza & Maqoqa,
2024; Viskovi¢, Marusi¢ & Topié, 2024; Viskovié, Simi¢ & Marusié, 2022).

Education is increasingly taking place in informal settings as well (Ka-
gan, 2024). Predictors are high individual engagement, critical review of
information, and analysis of personal learning (Miljkovi¢, Puranovi¢&
Vidi¢, 2019). Learning in an informal environment can empower individu-
als and contribute to their professional development and further profes-
sional networking. That is why many higher education institutions initi-
ate alumni and student-practitioner networking (Kagan, 2024). Cranton
(2016) highlights the potential of peer-to-peer networking of students
through project (smaller) groups. Such groups have a stronger focus on the
goal, a higher tolerance threshold, better communication and mutual sup-
port. At the same time, they have a higher level of resilience due to the joint
distribution of tasks and responsibilities (Cranton, 2016).

Networking as a learning and professional development strategy

Learning is the process of acquiring new knowledge, skills and habits.
It results in new experiences and relatively permanent changes in behav-
iour. Learning strategies are ways of managing learning. They are based
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on knowledge of resources and (personal) abilities and knowledge of the
purpose and usability of new knowledge (Miljkovicet al., 2019).

Carvalho (2023) describes contemporary education as a concept of a
new learning strategy that connects digital and technological knowledge,
the use of new technologies and social competences. Bonfield, Salter, Long-
muir, Benson and Adachi (2020), analysing individual networked educa-
tional communities, e.g., My Skills Future (Australia) and Deakin’s Smart
Campus (Singapore), as common dimensions, they single out the develop-
ment of competencies closely related to the jobs of the future and commit-
ment to lifelong learning.One of the predictors of that process is building
a specific relationship of mutual trust and support (Corbett & Spinello,
2020).

Networking as a learning strategy assumes a developmental process.
It combines metacognition and critical reflection on online information,
knowledge of resources (all networked members), and the concept of pur-
pose. It focuses on social learning and advocates a democratic participatory
approach. Trust, Krutka, and Carpenter (2016) believe that learning in an
online environment contributes to student learning and the development
of teacher competencies.

Anders (2018) believes that, within formal education, individuals net-
work at three levels:

- development of personal learning networks (peers and various oth-

er individuals),

- learning communities based on a common area of interest,

- experiential networking with professionals (other practitioners,
collaborators, scholars). These levels of networking correlate sig-
nificantly with professional development activities (Anders, 2018).

Gqwabaza and Maqoqa (2024) believe that networking, primar-
ily through digital technologies, enables collaboration across institutional
boundaries. They primarily network to exchange information and use da-
tabases. However, networking also provides them with insight into differ-
ent perspectives and cultures.

Networking is one of the professional development strategies. It often
assumes involvement in professional groups, connecting and expanding
the network of fellow experts. Along with the faster exchange of informa-
tion, it enables greater visibility of the individual and, indirectly, greater
mobility on the labour market (Kagan, 2024). Trust et al. (2016) emphasize
the contribution of professional networking to affirmative practice changes
and the results/outcomes of that practice.

Pascal and Bertman (2012) advocate a praxeological approach to
transformational learning by connecting and verifying theoretical knowl-
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edge with practice. The praxeological approach is part of “action-oriented”
pedagogical concepts that promote the questioning of theory through the
development of practice (UNESCO, 2018). Discussion, analysis, action and
reflection are components of such an approach. This can encourage col-
laborative relationships and contribute to the development of (self)criti-
cism and responsibility (Scager et al., 2016). The development of “learning
communities” begins in part with the building of collaborative relation-
ships in the process of questioning (personal) practice (Arruti & Panos-
Castro, 2020). Such communities can generate general (social) models and/
or solutions, which are adapted in practice to the culture of the individual
community (Viskovi¢, Marusi¢ & Visnji¢ Jevti¢, 2022). Learning through
networking is used in the development of professional competencies in
different fields (education, management). It enables the establishment and
development of relationships within and outside the network of a certain
professional community, especially among educational institutions (Soley-
mani, Laat, Itard, & Specht, 2022). Professional networking represents
a platform for learning, helps solve everyday challenges and encourages
innovative development of competencies with equal participation of its
members (De Laat, 2012).

Miljkovi¢ et al. (2019) interpret practitioner networking as an opportu-
nity to utilize various sources and actively learn, to seek and use help, and,
if necessary, leadership. Networking as a professional development strategy
enables both the generation of innovations and their practical application,
e.g., the Living Labs concept (Lacroix et al., 2017). The networking strat-
egy connects the research sector (universities, institutes), manufacturers
and users, and tests innovations that respond to the needs of users. In this
way, the developed innovations are brought closer to the real needs and re-
quirements of users, and enable learning in practice. Adopting this strategy
in initial formal education encourages the training of individuals to con-
structively solve real problem situations and the development of functional
knowledge and skills (Arnold & Mundy, 2020).

Various professional gatherings (conferences, presentations) are suit-
able for initial introductions and networking of professionals, individuals
and organisations (Kagan, 2024). With greater visibility, they can contribute
to professional promotion and individual achievements (Anders, 2018). De
Laat (2012) and Zhu and Chen (2022) believe that this is also recognizable
in the professional development of educators (early and preschool teachers,
primary school teachers, etc.).

Initial networking usually begins with professionally similar individ-
uals (Kagan, 2024). In the initial stage of networking, most practitioners
are usually “observers and listeners” (Zhu & Chen, 2022). This can be at-



132 Ivana Viskovié, Andriana Marusi¢

tributed to insufficient social competencies and an underdeveloped pro-
fessional identity. By being involved in this process, individuals gradually
adjust their paradigms and recognize their potential, as well as the benefits
of networking. Checking information and ideas from the network can con-
tribute to the development of professional competences, and indirectly to
the development of self-confidence. The self-perception of personal role
and competences in practice enables them to be actively included in the
network through the presentation of personal practice (Civis, Diaz-Gib-
son, Lopez, & Moolenaar, 2019). This can also contribute to building a
group professional identity. Heled and Davidovitch (2021) emphasise that
without the initial construction of group identity, there is no possibility for
optimal development of personal professional identity.

The construction of a professional identity is also recognised in het-
erogeneous groups, e.g., practitioners and students studying for the specific
profession (Willegems, Consuegra, Struyven& Engels, 2018). Certain stud-
ies indicate networking of early and preschool education students and in-
service preschool teachers has positive effects (Viskovi¢ et al, 2024; Sunko&
Marusi¢; 2022; Visnji¢ Jevti¢ & Rogulj, 2022; Viskovi¢, 2021). Networking
in this process contributes to the professional identity of practitioners (who
strengthen mentoring competencies) and students (who learn to integrate
theoretical knowledge into practice). Steenekamp, van der Merwe and
Salieva Mehmedova (2018) emphasise that the experience of early practi-
cal learning and acquisition of functional knowledge positively correlates
with building the professional identity of early and preschool teachers
and teaching staft in general. This is confirmed by research by Sunko and
Marusi¢ (2022), which indicates that ECEC students recognise network-
ing with practitioners as a predictor of personal professional development.
These views are more supported by students in their senior years of study
(Viskovié et al., 2024).

Gross (2014) emphasises the importance of creating personal learning
networks (PLN). PLN enables “learning in a collaborative environment,
the possibility of sharing your problems with others, getting answers and
moral support from colleagues, and showing your examples of experience
and achievements” (Gross, 2014: 141). Oddone, Hughes and Lupton (2019)
investigated the importance of autonomy within the professional learning
networks of educators (preschool teachers, teachers, professors). They as-
serted that teachers perceive autonomy through networking as connect-
ing (choice and control), comprehensive (self-expression as a teacher and
student) and self-affirming (self-expression as a professional person). This
correlates with the research of Kastberg, Buchko and Buchko (2020), who
believe that networking with a wide range of people contributes to the de-
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velopment of socio-emotional competencies. At the same time, some re-
search points to the connection of network structure with the feeling of
developing self-efficacy, and consequently with the development of profes-
sional identity (Anders, 2018).

Unfortunately, indiscriminate access to networks, for example by stu-
dents, carries the risk of accepting unverified information and building
(negative) attitudes based on other people’s (negative) experiences. That is
why Vrasidas (2000) warns of the ever-present risk of leaving the freedom
of choice of learning sources to students. Olayinka (2016) attributes this to
the inadequacy and/or unavailability of diverse quality learning sources.
UNESCO (2020) also warns of the risk of using inadequate learning sourc-
es and promoting scientifically unfounded content, outside the objectivist
paradigm.

Network structure

In the field of education, individuals, groups and institutions (most of-
ten) network for professional interest (e.g., research), greater visibility and
promotion. Individuals, groups and institutions of the same or different
professional level (e.g., scientists and/or practitioners) in specific areas of
interest (e.g., early childhood education) can network. Networking most
often occurs through individuals who already know each other profession-
ally (Viskovi¢ et al., 2022). The structure of the network can be homogene-
ous (e.g., only practitioners), heterogeneous (e.g., scientists and practition-
ers) or multi-heterogeneous (e.g., scientists, practitioners and students).
Mutual respect, trust and focus are greater in homogeneous groups. At the
same time, research shows that heterogeneous groups can achieve better
outcomes due to insight into different perspectives and experiences (Amos
& Pearse, 2008). Heterogeneous groups can contribute to a holistic per-
spective and offer a kind of “looking ahead” (Caraballo, Lozenski, Lyiscott,
& Morrell, 2017; Sunko & Marusi¢, 2022). Some public education policies
(EU Commission 2021; OECD, 2021; UNESCO, 2020) advocate the hetero-
geneity of networked members as an opportunity to verify scientific knowl-
edge in practice, to question pedagogical paradigms, and to continuously
verify scientifically based knowledge through the development of practice.

Involvement in the network is generally voluntary, and the concept of
networking advocates social equality (Caraballo et al., 2017). Nevertheless,
networked groups can have a focally centralized structure or a polycentric
network. With a focal structure, the central position is usually held by an
individual or group with the greatest (professional) influence. In polycen-
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tric networking, all members are equal and have the possibility to propose
and make decisions (Vollenbroek et al., 2021).

Bergvall-Kareborn, Thlstrom Eriksson, & Stahlbrost (2015) believe
that network structure requires the definition of norms and patterns of be-
haviour and practices that create a “sense of place”. These “places” are not
necessarily tied to a geographic location, but can be physical or virtual.
Places that integrate the global and local world and transcend spatial and
temporal limitations are advocated.

Interest in networking is often driven by personal needs, such as faster
access to information, the generation of ideas to solve problems, and the
promotion of personal ideas. It is reasonable to conclude that individuals
who recognise personal benefits approach networking. Conversely, a lack
of perceived personal benefit can also lead to network erosion.

Networking can also be occasional (as needed), temporary (for a pre-
agreed time), and permanent. In the long term, individual networks evolve
into strong collaborative relationships, or they extinguish due to a lack of
need or common interest. Although networking implies a relatively flexible
structure, excessive flexibility and the absence of rules contribute to faster
network erosion.

The durability and effectiveness of a network are also related to the
quality of relationships and behaviours of its members, as well as the posi-
tions of individuals (Steinfield et al., 2008). Rigidly structured networks,
which lack adequate connections and trust, promote polarisation of mem-
bers’ positions. Individuals in “central” positions assess personal and col-
lective capabilities and achievements more significantly (Vollenbroek et al.,
2021).

Advantages and disadvantages of networking

Networking, like most social phenomena, has advantages and bene-
fits, as well as risks and disadvantages. They can be interpreted in terms of
networking methods, relationships, and expectations of network members
(Viskovic¢ et al., 2024).

The advantages of learning through networking are multiple. Purpose-
tully organised networking can contribute to the quality of learning (Sunko
& Marusié, 2022; Viskovié et al., 2024; Vollenbroek et al., 2021). Network-
ing with peers and/or scientists can contribute to professional development
and provide peer support. An environment in which an individual feels
safe can contribute to the development of critical thinking and the em-
powerment of the individual and the professional community (Manches &
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Plowman, 2017; McPake et al., 2013). A predictor of such benefits is mutual
trust, which at the same time carries the risk of unreliable information and/
or misunderstanding (Steinfield et al., 2008).

Social interactions between network members enable the recognition
of individual abilities and capabilities (Marciano et al., 2020). Network
members become more visible and accessible, which facilitates the dis-
semination and/or popularisation of individual opinions (Viskovi¢ et al.,
2024). At the same time, joint decision-making on the network can result
in the anonymity of members. The effect/outcome is related to the quality
of relationships between members and their competencies.

Santiago et al. (2021) highlight the management of group dynamics as
a difficulty. In virtual networking, insufficient digital competencies of in-
dividuals, technical problems and difficulty in navigating a technologically
specific socialisation context are observed (Nijland et al., 2023). Santiago et
al. (2021) recognise the lack of face-to-face interaction as a difficulty, which
also hinders the functional application of new knowledge. Therefore, Nija-
land et al. (2023) suggest early academic socialisation that connects scien-
tists, practitioners and students.

Valantinaité and Sederevi¢iaté-Paciauskiené (2021) problematise the
level of participants’ competences in recognising the relevance of informa-
tion obtained online. Their research leads to the conclusion that not all
network participants have the same competencies in noticing key elements
and critically reviewing information. At the same time, social interactions
of network members are not necessarily afirmative.

Analysing the advantages and disadvantages of professional network-
ing, Kagan (2024) advocates avoiding “rush”. Before joining a particular
professional network, Kagan (2024) advises an analysis of the network, the
opportunities it provides concerning personal potential, motivation and
purpose. At the same time, he does not recommend joining a large number
of networks, as this can limit the engagement of an individual.

Table 1. An overview of the recognisable advantages and disadvantages

of networking
Advantages Potential disadvantages
Discussion (as a learning model), High reliance on others
development of critical thinking
Mutual trust The risk of accepting unreliable infor-

mation and/or misunderstanding
Involvement of different individuals Indiscriminate inclusion in the network
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Visibility and accessibil- “Hiding” behind shared decisions
ity of the individual - high visibility that makes
the individual vulnerable
Insight into new information, knowledge Social dynamics (“serving” or re-
sistance to authorities)
Dissemination and popularisation of
certain opinions and attitudes
Understanding theory in Learning from only one perspec-
practice, research tive, without experience and/or
verification of scientific (theoreti-
cal or research) knowledge
Connecting theory and practice Glorifying only one paradigm

Note: according to: Viskovi¢, Marusi¢ & Topi¢, 2024

As a predictor of the quality of networking that each member can rec-
ognise as a personal benefit, Alman et al. (2012) highlight:

- A common system of goals with a clear definition of desired out-

comes and expectations,

- Focus on strengths (what an individual/group can contribute to the

network),

- Network structure (equal or different competences of stakeholders,

working methods depending on the purpose of networking)

- A culture of trust and constructive communication.

Unfortunately, the concept of networking does not yet have a devel-
oped code of ethics. At the same time, the networking of practitioners and
scientists in early and preschool education of children/minors is subject
to ethical principles regulated by the legal legislation of each country, for
example, the Code of Ethics for Research with Children (Croatia, 2020).

Conclusion

Networking is reasonable to accept as one of the strategies for the cur-
rent and future development of individuals and society. Advocating the
development of a “knowledge society” and the flow of information pro-
motes networking as a way of learning. It can be interpreted as a network of
“common ground” (interests) and (social) connections. The development
of digital technologies expands the possibilities of networking in the virtual
world and contributes to the building of specific social relationships.

The benefit of networking, especially in education and the educational
process is a recognisable strategy of active learning. In all forms, it provides
insight into new knowledge, but also its critical and constructive analysis. It
advocates the responsibility of the individual who chooses online commu-
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nities and learning content. Unlike other learning strategies, networking
emphasises the individual as the starting point of learning and connecting
as a benefit for all stakeholders in the process.

Social processes, including networking, are often nonlinear, so the
outcomes are difficult to predict. Networking, as a social learning strategy,
along with a number of advantages, also brings risks. Although the de-
velopment of digital technologies expands the possibilities of networking,
it also increases the risks. This suggests need for systematic research into
virtual, but also all other forms of networking.
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YMperKaBare y BUPTYE/THOM OKpYKekby

Ympesasarve je penaitiueHo Hoéa cilipaitieluja yuerva u ipopecuoHanHol
passoja. Ilogpasymesa tiosesusarve wyqu, ipyia u/unu opianusayuja pagu dpice
pasmene UHOPMAYUja, 3HAA U UCKYCIHIABA, 3ajegHUUKOT y4ervad, UCTAPAKtCU-
sara u ienepucarba ugeja. ¥laxo iloueyu Hay4Hol UPUCiiyiia ympexcasary moiy
ga ce ioeexcy ca UCUXONOWKUM UCHUPANUBArUMA IPYiHe guHAMUKe, PA36ojy
ympexasarea je Hajeéuule goupuHeo paseoj UHPOPMAUUOHO-KOMYHUKAUUOHUX
ilexHonoiuja. Ympexcasaree y 6UpPiLyenHOM OKpPyicerby, UAKO UMa oipanuveroa
COUUJANHUX UHTHepaKyuja, onakuasa komyHukauujy u (mehynapoguy) capagroy
u omoiyhasa unitiepKynilypanmy 106e3aHOCH.

Konyeutni ympescenociiu 3atosapa coyujanty pasHoupasHocii xoja je y
apaxcu geiliepMUHUCaAHA COUUJANTHUM KomilellieHyujama U UpopecuoHanHum
ciiaitiycom iojequmua u/unu ipyia. Ono omoiyhasa eehy sugmusocii iojegun-
ya u ipytia u upomosucarbe iojegunux ugeja. Viciiospemero HocU U PUsUK He-
goB0mHO Tloy3ganux ungopmayuja u moiyhuociti “ckpusaroa” uza 3ajegHuuxux
ognyka.

Y ciupamewixum gokymeniiuma EY 3aiosapajy ce cee ciipailieiuje yueroa
Koje Moly ga gotipurecy Keéanuitieily yuerva, Opaoj pasmenu 3Harea u ieHepuc-
ary Hosux ugeja. Ilogcitiuue ce yuere Kao 3ajegHuuku KOHCIPYKIMUBHU Tipoyec
iognoxcan Kpuiliuuxoj ananusu. Paciipasa ce tiogciiuve kao mogen Kpuitiuuxoi
pasmattiparea cagpicaja yuera. To goupuHocu WPAHCHOPMAUUOHOM TOTTEH-
uujany yueroa.

Iojeguna uctiipancusara ykasyjy Ha tociiojelty 6ucoKy ympeineHocil
sehune fojequnaya wokom popmannoi odpasosarva. Konuetiti ympesxcasarva
cée je 3aciiytizeHuju u y 6UCOKOM 00pa306ary, kao Uy upodecuoHanHom pas-
80jy lojegunya u ipyiia, Ha TU4HOj u Upodecuonantoj pasuu. Ha apumep, mHoie
8UCOK008pA306He UHCTHUTHY e UHUUUPAfy ympPexrcasatve aryMHujd, Kao u Ciiiy-
genatia u upakimuuapa. Vliax, mume HUcy ucuypivere moiyhHociiu ympexca-
sara. Caspemene illexHonoluje iose3yjy guiutianua u WexHoNOUKA 3HAA Ca
COUUJANTHUM UHTUEPAKUUjaMA.

Kibyune peun: pasmena ungopmayuja, paciipasa, citipaitieiuje yueroa,
yuerve y MPeIHOM OKPYicervy.
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Sieciowanie w wirtualnym srodowisku

Chociaz poczgtki naukowego podejscia do sieciowania mozna tgczy¢ z ba-
daniami psychologicznymi nad dynamikg interakcji grupowych, rozwojowi siecio-
wania prawdopodobnie najbardziej przystuzyt sie rozwoj technologii informacyj-
no-komunikacyjnych. Sieciowanie w wirtualnym srodowisku ogranicza interak-
cje spoteczne, ale utatwia komunikacje i (miedzynarodowg) wspétprace, a takze
umozliwia nawigzywanie miedzykulturowych powigzan.

Koncepcja sieciowania zaklada réwnos¢ spoteczng, ktéra w praktyce jest
determinowana kompetencjami spotecznymi i statusem zawodowym jednostek i/
lub grup. Dzieki niej moZzliwa jest wigksza widocznosé osob i grup, a takze promo-
wanie okreslonych idei, przy jednoczesnym ryzyku pojawienia sig¢ niewiarygod-
nych informacji i mozliwosci “ukrywania si¢” za wspolnymi decyzjami.

W strategicznych dokumentach UE promuje si¢ wszystkie strategie uczenia
sig, ktére mogq przyczynic sig do podniesienia jakosci uczenia sig, szybszej wymia-
ny wiedzy i generowania nowych pomystéw. Uczenie si¢ przedstawia sig jako pro-
ces wspolnotowy i konstruktywny, podlegajgcy krytycznej analizie. Z tego wzgledu
zacheca sie do dyskusji jako modelu krytycznej refleksji nad tresciami nauczania,
co wzmacnia transformacyjny potencjal uczenia sie.

Niektore badania wskazujg, ze sieciowanie jest szeroko wykorzystywane
przez wigkszos¢ studentow w trakcie edukacji formalnej. Koncepcja sieciowania
jest coraz bardziej obecna w szkolnictwie wyzszym oraz w rozwoju zawodowym
jednostek i grup — zarowno na poziomie osobistym, jak tez profesjonalnym. Przy-
ktadowo, wiele instytucji szkolnictwa wyzszego inicjuje sieciowanie wsréd absol-
wentow, studentow i praktykow. Nie wyczerpuje to jednak mozliwosci sieciowa-
nia. Nowoczesne technologie tgczg wiedze cyfrowq i technologiczng z interakcjami
spolecznymi.

Stowa kluczowe: dyskusja; wymiana informacji; strategie uczenia sig;
uczenie sie w Srodowisku sieciowym.
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UmreZavanje u virtualnom okruzenju

Umrezavanje je relativno nova strategija ucenja i profesionalnog razvoja.
Pretpostavlja povezivanje ljudi, grupa i/ili organizacija radi brZe razmjene infor-
macija, znanja i iskustava, zajednickog ucenja, istraZivanja i generiranja ideja.

Iako se pocetci znanstvenog pristupa umreZavanju mogu povezati s psiholo-
gijskim istraZivanjima grupne dinamike, razvoju umrezavanja moguce je najvise
doprinio razvoj informacijsko-komunikacijskih tehnologija. Umrezavanje u virtu-
alnom okruzenju, iako ima ogranicenja socijalnih interakcija, olakSava komuni-
kaciju i (medunarodnu) suradnju te omogucava interkulturalnu povezanost.

Koncept umreZenosti zagovara socijalnu jednakopravnost koja je u praksi
determinirana socijalnim kompetencijama i profesionalnim statusom pojedinca i
/ili grupa. Omogucava vecu vidljivost pojedinca i grupa te promicanje pojedinih
ideja. Istodobno donosi i rizik nedostatno pouzdanih informacija te mogucnost
“skrivanja“ iza zajednickih odluka.

U strateskim dokumentima EU zagovaraju se sve strategije ucenja koje
mogu doprinijeti kvaliteti ucenja, brzoj razmjeni znanja i generiranju novih ideja.
Promice se ucenje kao zajednicki konstruktivni proces podloZan kritickoj analizi.
Rasprava se potice kao model kritickog razmatranja sadrzaja ucenja. To doprinosi
transformacijskom potencijalu ucenja.

Pojedina istrazivanja ukazuju na postojecu visoku umreZenost vecine po-
jedinaca tijekom formalnog obrazovanja. Koncept umreZavanja sve vise je zastu-
pljen i u visokoskolskom obrazovanju te profesionalnom razvoju pojedinca i gru-
pa, na osobnoj i profesionalnoj razini. Primjerice, mnoge visokoskolske institucije
iniciraju umreZavanje alumni te studenata i prakticara. Ipak, time nisu iscrpljene
mogucnosti umreZavanja. Suvremene tehnologije povezuju digitalna i tehnoloska
znanja uz socijalne interakcije.

Kljucne rijeci: razmjena informacija, rasprava, strategije ucenja, ucenje u
mreznom okruzZenju.
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