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Abstract

In all grades of Slovene primary school, creating is one of the three main activity areas in
music education. The operational learning objectives and contents of creating as well as
the related standards of knowledge and didactic recommendations are set out in the syl-
labus. Teachers are encouraged to include cross-curricular connections and the use of
ICT in the area of creating, as well as to consider the individualisation and differentiation
principles and to apply suitable assessment methods. In 2012 and 2014, attainment of
objectives as stipulated by the music education syllabus was subject to the National As-
sessment of Knowledge (NAK). The present paper presents the structure of the NAK
examination in music education, focusing particularly on area 5 - creating. The examina-
tion is based on the Bloom’s cognitive taxonomy. As the rest of the examination, creative
exercises as well are in the form of written test. In 2012, 4222 nine-graders took the exam.
The exercises in creating were based on the use of graphic notation. In 2014, the music
education NAK involved 4130 nine-graders. The exercises in creating were based on the
use of standard music notation. The present paper first gives examples of the creative
exercises from the examination sheets and the assessment scale used and then presents
and compares the results of both examinations. Certain aspects of the NAK and the cre-
ative exercises presented are oriented more towards the use of musical knowledge than
towards stimulating students’ imagination to generate original musical ideas. Further-
more, the solutions of the exercises have never been performed, which also means that
they have never received aesthetic evaluation and critical reflection on the musical ideas
used. Therefore, we cannot consider these exercises as authentic creative exercises.
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Introduction

he Slovene Music Education Syllabus (Ucni nacrt. Program osnovna sola.

Glasbena vzgoja, 2011) places creating in all grades of nine-year primary school
as one of the three fundamental activity areas. Operational learning objectives and
contents in the field of creating are defined according to triennia. This concept is
based on process orientation and the basic idea that creating is one of the most active
forms of learning. It represents the most direct contact of a student with music,
processes of working with music and sounds, as well as with music as means of com-
munication (Oblak, 2001; Borota, 2013, Sicherl Kafol, 2015). As an authentic form
of learning, it involves the use of acquired musical knowledge in a new situation.

Objectives in the field of creating are directed towards:

a) exploration of sounds, creation of various musical contents (e.g. sound ex-
periments, improvisations, creation of sound pictures, rhythms and melodies,
accompaniments for songs and instrumental melodies, writing music to lyr-
ics, etc.) and elaboration of sounding bodies and improvised musical instru-
ments;

b) performing activities in class (singing and playing instruments with emphasis
on interpretation, musicality and expressiveness);

c) transfer of musical experience and perceptions to areas of movement and
dancing, art and verbal expression.

Fulfilment of objectives in the area of creating also includes cross-curricular
connections with other subjects, e.g. Slovene language, Arts, Sports, Crafts and
Technology. There are many new possibilities brought about by computer-based
learning environments and tools. The degree and ways of their use depend on the
ICT equipment of schools, teachers’ digital literacy and their attitude towards the
use of ICT in music education (Lango, 2011).

Music Education Syllabus defines standards of knowledge for the above men-
tioned segments of creating according to triennia and offers guidelines for teach-
ers: “Creativity should also be encouraged in research and creation of musical
notations” (Ucni nacrt. Program osnovna Sola. Glasbena vzgoja, 2011:17); “Cre-
ative achievements should serve as motivation for discussion, exchange of opin-
ions and evaluation of music.” (ibid.:21). As far as connections with other activity
areas are concerned, there is also a recommendation on reasonable use of elec-
tronic instruments, computer—based tools and environments in creative activities.

Music Education Syllabus also underlines the principles of individualisation
and differentiation, according to which in planning, carrying out and assessing
musical creativity tasks and achievements, a teacher should motivate, engage and
include pupils who attend music school or other forms of music training and
implement strategies to discover and work with talented pupils (Sicherl Kafol,
2015; Rotar Pance, 2015).



Branka Rotar Pance: Creating as Part of the Slovene Primary School Sylabuss... 73

In connection to assessment of knowledge, the syllabus points out complex
and regular assessment of all activity areas, emphasising the value and importance
of quality feedback by teacher, encouragement to pupils to monitor their own
progress, and self-regulated learning. There is a requirement for teachers to estab-
lish assessment criteria on the basis of the defined learning objectives and stan-
dards of knowledge, include them in their yearly preparation and inform pupils
and parents about them.

Process orientation and a pupil’s personal engagement in the creative process
are regarded as important aspects in the assessment of pupils’ creative achieve-
ments, which also takes into account the level of pupils’ musical abilities, skills and
knowledge. Creative achievements are not evaluated according to artistic criteria
but on the basis of a pupil’s originality and progress made. Pupils are also directed
towards self-evaluation of their achievements. The originality criterion includes,
among others, new ways of expressing with musical elements and elements of
musical language which pupils learned in music education (Borota, 2013).

Exercises in musical creativity give students the opportunity to gain musical
experience and knowledge through authentic learning. However, teacher plays the
key role in inspiring them for musical creativity. The teacher’s learning and teach-
ing strategies will give students encouragement and opportunities to actively ex-
perience creativity in musical communication or in connection with it and to raise
awareness of the “dominant function of creativity in the arts” (Oblak, 2002, p.5 ).
The teacher will stimulate students’ creative thinking by pointing out problems,
posing questions, encouraging discussion, steering attention, providing quality
and timely feedback, creating favourable conditions for cooperation, ensuring a
suitable environment for presentation and evaluation of creative achievements.
Elaboration and presentation of assessment criteria is an opportunity for the
teacher to discuss the aspects of musical creativity with students, thus also stimu-
lating their critical thinking and aesthetic evaluation (Holcar Brunauer, 2010;
Kokotsaki, Newton, 2015).

For the purpose of solving creative tasks, individual, in-pairs or group work
can be used. For each type of creative task the teacher must give very clear instruc-
tions and then monitor, encourage and steer the creative process. Finally, they
must ensure the in-class performance of final products and the reflection upon
them. Pupils reflect on the basis of their experience, but at the same time analyse
the elements used, give suggestions for improvement or participate in selecting
the products which would be performed by the entire class.

Creating as Part of the National Assessment of Knowledge (NAK) -
Results and Discussion

In Slovenia, assessment of attainment of objectives and standards of knowledge
as defined in course syllabi has been carried out at the national level as the Na-
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tional Assessment of Knowledge (NAK) for several years. For the purpose of
NAK, music education can be chosen as the third (optional) subject in the 9th
year of primary school. The NAK system only allows written exams and estab-
lishes the Bloom’s cognitive taxonomy as the basis for the preparation of tests
as well as their assessment in all subject areas (Zagar, 2002; Rutar Ilc, 2003).
Written tests have to consist of 30 % of taxonomy level one (knowledge, com-
prehension) tasks, 35 % of level two (comprehension and application) tasks
and 35 % of level three (analysis, synthesis, evaluation) tasks.

Music education was included in the NAK in the years 2012 and 2014 and
was tested on comparable and representative samples of primary schools from all
Slovene regions and on comparable number of pupils. In 2012, NAK in music
education was held in 111 primary schools and it was taken by 4222 nine-graders.
In 2014, NAK in music education was held in 117 primary schools and it was
taken by 4130 nine-graders. The tests of the two exams were comparable in terms
of difficulty level and taxonomic composition of the exercises. In both cases, the
maximum number of points was 70. The tests were comparable in terms of the
Difficulty Index (DI): in 2012 DI = 0.68, in 2014 DI = 0.62. The Reliability Index
was higher in 2014 (a = 0.94) than in 2012 (a = 0.84).

The structure of the examination was the same in both cases, involving the
following areas:

1. Listening to, Analysis and Evaluation of Musical Works
2. Comprehension and Use of a Music-related Text

3. Knowledge and Understanding of Musical Culture

4. Comprehension of Musical Score

5. Creating

For all activity areas, the NAK provides conceptual explanations. As regards
creating, it says: “Creativity is not only the most active form of learning, but also
an excellent form of examining the developed musical abilities and the acquired
musical knowledge. The exercises are designed in a way which enables pupils to
write down the musical contents they create” (Structure of the 2014 NAK - Music
Education).

The examination sheet that pupils receive contains instructions and an ex-
ample of a finished exercise. In 2012, students had to compose a sound picture
entitled In the Playground (Na igris¢u) and write it down with graphic notation.
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Exercise with Instructions and Example (Glasbena vzgoja. Preizkus znanja, 2012):

We use different types of notation to write down music. Look at the example
of a sound picture entitled Busy Street and its legend.
Busy Street: notation of a sound picture

T @I T T @ T e
O (00T

— W{}@%MWW

Legend:

Sources of Ways of producing sounds Graphic symbols
sound

Voice Imitates the sounds of a car, %DJWW

motorbike, x
bus ( )

Triangle Bicycle bell: Roll a steel mallet
on the inside of the triangle b N g & N

Harmonica Car horn: Short and strong
blow into the instrument

Cabasa Braking: Spin the cabasa
quickly

Tambourine Crush: Hit the tambourine
strongly

Create your own graphic notation. Write down a sound picture entitled In
the Playground (Na igriscu). Choose three sources of sounds which you will use
to represent the happening in the playground as you imagine it. Write down the
sources of sounds, ways of producing sounds and symbols in the legend. You
cannot use the elements from the example above.
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This exercise stimulated the sound imagination, while musical experience
and knowledge reflected in the elaboration of the legend, where the sources
of sounds and methods of producing sounds were defined and graphic sym-
bols created. The maximum possible amount of points was 11.!

Results showed that pupils (N = 4221) solved the exercise very well and that
they found it easy (DI = 0.86). On average, they achieved 9.46 points (SD = 0.23).
The original notations they created complied with and fulfilled the requirements.
The levels of inventiveness in the use of sources of sounds, methods of producing
sounds and creating a notation differed. However, this was not measured (Nacio-
nalno preverjanje znanja. Letno porocilo o izvedbi v Solskem letu 2011/12, 2012).

In 2014, the exercise in creating was more demanding, as it included the use
of standard notation:

Exercise with Instructions and Example (Glasbena vzgoja. Preizkus znanja, 2014):

Below, there is an example of a melody written to the text of a Slovene proverb. Ma-
terials used: tone pitches, rhythm of the text. Look at the example, than complete the
exercises 31 and 32:

Materials:
Tones:
0 ——y
'\:)D - - . - — f
Rhythm of the text:

25810 1 P S S S 9 e O 5 S

Rado-sta-ni kjer po-jo, kjer po-jo, Kkjer po-jo,hu - do-bni pe-smi ni-ma-jo, ni-ma - jo.

Rado-sta-ni kjer po-jo, kjer po-jo, Kkjer po-jo,hu - do-bni pe-smi ni-ma-jo, ni-ma - jo.

32. Based on the example given, write a melody to the text of another Slovene proverb,
given below. Write your melody into the empty stave. Use the given materials: tones

! For each element written down in the Legend (Source of Sound, Method of Produc-
ing Sound and Graphic Symbol), pupils received a point (total: 9 points). In order to receive
2 points for the production of graphic notation of the sound picture In the Playground (Na
igriscu), they had to use all three symbols presented in the Legend (Glasbena vzgoja. Navodila
za vrednotenje, 2012).
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and text rhythm. Remember to draw the bar lines and to write the lyrics beneath the
melody.

Materials:
Tones:

Mo

Text Rhythm:

5% Y Y Y s S Y s S

Le - ne-ga ¢a-ka  str-gan ro- kav, pal - ca be - ra- 8ka, pra-zenbo - kal.

33. Mark the pace of your song into your scores and put a repeat sign at the end.

The maximum amount of points was 8 in exercise 322, and 2 in exercise 33,
which means a total of 10 points in the field of creating.

The two exercises mentioned above were more demanding in terms of use of
music knowledge (standard notation, tempo marking, repeat sign). However, as
the following results suggest, pupils (N = 4127) solved them quite successfully. In
exercise 32, the DI was between 0.60 and 0.71, while in exercise 33 it was between
0.38 and 0.46. The average amount of points achieved in exercise 32 was 5.31 (SD
= 0.36), while in exercise 33 it was 0.86 (SD = 0.42). Most pupils had difficulties
writing down the tempo marking into their composition, in other words, with the
use of music knowledge.

Examinations of this type are problematic, as they do not include all the ob-
jectives from the music education syllabus. With NAK it is not possible to exam-
ine an entire set of learning objectives in the field of performing (singing, playing

2 Points were given for correct tone pitches, durations and lyrics in every bar. Each cor-
rect bar was assigned a point, and there were some additional assessment instructions (Glasbena
umetnost. Navodila za vrednotenje, 2014).
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instruments). Also, it does not take account of holistic and authentic assessment,
as it excludes the psychomotor and affective domains which are very important
in music education, representing the experiential basis for cognitive knowledge.

With its instructions and given materials the creative exercise is very definite.
It is based predominantly on the use of acquired musical knowledge and does not
enable pupils to make a step forward into the field of new (Sternberg, 2006). A
typical example is the creative exercise from the 2014 NAK in which we can rather
assess pupils’ comprehension and use of tonal material (pitches and rhythm) than
their inventiveness, sound imagination or internal hearing. On the other hand, the
2012 exercise does stimulate sound imagination and inventiveness and does not
examine the knowledge of musical language (e.g. notation, musical syntax). How-
ever, pupils still remain at a level which is not connected with the internal hearing.

The presented method of assessing creativity in the framework of NAK can
be considered problematic c also because it is not carried out in an authentic ex-
ercise, where the created work would be performed. The exercises are artificial,
designed to measure and evaluate the attainment of the objectives defined by the
music education syllabus in the area of creating. Therefore, teachers need a lot of
awareness raising and encouragement to prepare exercises which will not remain
only on paper, but will also see an acoustic realisation followed by adequate reflec-
tions by the teacher, pupil-author and peers.

Conclusions

The Slovene syllabus for primary school music education is based on the doctrine
of holistic and process-oriented planning (Borota, 2013, Holcar Brunauer, 2013,
Sicherl Kafol 2015). The system of the NAK does not enable examination of the
learning objectives and standards of knowledge pertaining to the performing ac-
tivity area (Rotar Pance, 2015). Also, it does not allow examination of the learning
objectives connected with creative transfer of musical perceptions, experiences
and notions into other media. As Sicherl Kafol (2015) points out, holistic ap-
proach, which connects assessment procedures with the music-learning proce-
dures of pupils in the affective, psychomotor and cognitive domains, should be
the leading assessment method in music education. She advocates a switch from
a culture of examination to a culture of continuous monitoring and assessment as
support to pupils in music learning. Even though this objective can be found
among the basic premises of the NAK, it is completely overlooked at the imple-
mentation level, with the narrow focus of the NAK on the cognitive domain and
the »paper-and-pencil« type of examination.

In the framework of the NAK examination in music education, creating is
ranked as a top level area according to the Bloom’s taxonomy and represented by
the most demanding exercises in the examination sheet. Moreover, it needs to be
pointed out that »paper-and-pencil« approach to examination enables correct
answers even without understanding (Razdevsek Pucko, 1997). It does not require
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a certain level of an individual’s inner auditive perception and ability to imagine
the created musical contents.

The assessment criteria for the exercises in creating are defined very clearly
and the results achieved in these exercises were positively commented in both
final reports (2012, 2014) by the national music-education assessment commis-
sion. But at the same time, new questions emerged in connection with creative
processes. With regard to that, Adams (2001) points out that thoroughly struc-
tured summative assessment criteria can overlook completely the meaning of
creative processes, thus trivialising the nature of the product assessed.

The examples of creative exercises from the 2012 and 2014 NAK presented
above show that such examinations focus more on students’ musical knowledge
than their musical imagination. Instructions containing excessive directions and
limitations can hinder students’ imagination and original musical ideas and also
send the wrong signal to teachers to see creativity more as an assessment exercise.
Moreover, such exercises are not authentic due to the fact that the created ideas
never see their realisation and reflection.

References

Adams, Pauline (2001). Assessment in the music classroom. In Learning to Teach Music in the Second-
ary School. Edited by Chris Philpott. London, New York: Routledge, 163-176.

Borota, Bogdana (2013). Glasbene dejavnosti in vsebine. Koper: Univerza na Primorskem, Znanst-
veno-raziskovalno sredi$ce, Univerzitetna zaloZzba Annales.

Glasbena umetnost. Informacije o preizkusu znanja za leto 2017. DrZavni izpitni center. Naciona-
Ino preverjanje znanja. RIC. Drzavni izpitni center. Retrieved: 13. 06. 2016.
http://www.ric.si/mma/2017%20Struktura%20NPZ%20gum %209%202016/2016061614261516/
Glasbena umetnost. Navodila za vrednotenje (2014). RIC. Drzavni izpitni center. Retrieved: 17. 09.
2016. http://www.ric.si/mma/N141-571-3-2/2014061811242243/

Glasbena vzgoja. Navodila za vrednotenje (2012). RIC. Drzavni izpitni center. Retrieved: 16.09.2016.
http://www.ric.si/mma/N121-571-3-2/2012062012542228/

Glasbena vzgoja. Preizkus znanja (2012). RIC. Drzavni izpitni center. Retrieved: 17.09.2016. pp. 14-
15. http://www.ric.si/mma/N121-571-3-1/2012062012542146/

Glasbena vzgoja. Preizkus znanja (2014). RIC. Drzavni izpitni center. Retrieved: 17.09.2016. pp.
14-15.http://www.ric.si/mma/N141-571-3-1/2014061811242160/

Holcar Brunauer, Ada (2013). Preverjanje in ocenjevanje znanja pri glasbeni vzgoji v osnovni Soli.
Doktorska disertacija. Univerza v Ljubljani. Pedagoska fakulteta.

Kokotsaki, Dimitra, Newton, Douglas P. (2015). Recognizing creativity in the music classroom. In-
ternational Journal of Music Education, no.4. pp. 491-508.

Lango, Joze (2011). Poucevanje glasbene vzgoje z uporabo informacijsko komunikacijske tehnologije.
Doktorska disertacija. Univerza v Ljubljani. Pedagoska fakulteta.

Nacionalno preverjanje znanja. Letno porocilo o izvedbi v Solskem letu 2011/12 (2012). RIC.
Drzavni izpitni center. Retrieved: 17.09.2016.
http://www.ric.si/mma/letno%20poro%C4%8Dilo%20npz%202011/2011121413073859/
Nacionalno preverjanje znanja. Letno porocilo o izvedbi v Solskem letu 2013/14 (2014) RIC.
Drzavni izpitni center. Retrieved: 17. 09. 2016. — http://www.ric.si/mma/Letno%20porocilo%20
NPZ%202014%20dokoncno%202/2014121113504097/

Oblak, Breda (2001). Glasbena slikanica 3. Prirocnik za ucitelje. Ljubljana: DZS.

Oblak, Breda (2002). Umetnost je ustvarjalnost : vzgoja za umetnost je vzgoja za ustvarjalnost.
Glasba v $oli.Vol.8. No 1/2. pp 5-7.



80 Mysuuka iiegaioiuja y Espotiu / Music Education in Europe

Razdevsek Pucko, Cveta (1997). Vpliv kognitivne psihologije na spremembo paradigme preverjanja
in ocenjevanja znanja. Psiholoska obzorja = Horizons of psychology.6/4, pp 127-141.

Rotar Pance, Branka (2015). Fulfilment of music education objectives in primary school in terms of
students’ performance at the National assessment of knowledge. In: Bali¢, Vito (eds.). Music pedagogy
in the context of present and future changes 3 : proceedings from the Fourth International Symposium
of Musical Pedagogues, Pula, 15th-17th May, 2015 : topic of the symposium Interdisciplinary approach
to music: research, practice and education. pp 111-122.

Rutar Ilc, Zora (2003). Pristopi k poucevanju, preverjanju in ocenjevanju. Ljubljana : Zavod Republike
Slovenije za $olstvo.

Sicherl Kafol, Barbara (2015). Izbrana poglavja iz glasbene didaktike. Ljubljana: Pedagoska fakulteta.
Sternberg, Robert. J. (2006). The Nature of Creativity. Creativity Research Journal, 18/1, pp 87-98.
Structure of the 2014 NAK - Music Education / Struktura preizkusa NPZ pri predmetu glasbena umet-
nost (2014). RIC. Drzavni izpitni center. Retrieved: 17. 12. 2014.
http://www.ric.si/mma/2015%20Struktura%20NPZ%20gum%209%20r/2014090112313538/pdf
Ucni nacrt. Program osnovna Sola. Glasbena vzgoja (2011). Ljubljana: Ministrstvo za $olstvo in
$port : Zavod RS za $olstvo. Retrieved: 13. 09. 2016.
http://www.mizs.gov.si/fileadmin/mizs.gov.si/pageuploads/podrocje/os/prenovljeni_ UN/UN_
glasbena_vzgoja.pdf

Zagar, Drago (2002). Napotki za pripravo pisnih preizkusov znanja v devetletni osnovni $oli. Vzgoja
in izobraZevanje, let. 33, §t. 2, pp.18-21.

gp bpanka Porap Ilanne

MYSI/I‘{KO CTBapanaumTBo Kao geo CI/maSyca Y C10B€HAYKMM OCHOBHMM IIKO/IaMa
" HAIIVIOHA/THM CUICTEM 3a IPOLIEHY 3HaIba

Cakerak

Y cBMM paspefyuMa CTOBEHAYKMX OCHOBHMX IIKOJIA, MY3MUYKO CTBApa/laIlTBO MpPefICTaB/ba
jemHy Of TpH IIaBHe aKTMBHOCTU Y MY3MYKOM 06pasoBamy. Y cmmabycy Cy MOCTaB/beHI
I[V/bEBY OTIePATUBHOT yUerba, CafipyKaji KOji ce OffHOCe Ha MY3MYKO CTBApaallTBO M METO-
IMYKO-IMAAKTUYKY cTaHgapan. HacTaBHULM ce MOACTNYY fa y IpOIieC HacTaBe yBOJie MH-
TepAUCUUIUINHAPHOCT, KopycTe ICT y 06/acT My3UYKOT CTBapa/alliTBa, Te TeXKe NHAUBIULY-
a/mM3alMji HacTaBe 1 CIpoBobhemy ofrosapajyhux Merona 3a ouemuamwe. loguue 2012. u
2014, mpegMet Hanmonamsor cucrema 3a mpoueHy 3Hawa (HAK) 610 je ocTBapuBaise
LW/beBa NpeBuheHnx cumabycoM My3ndkor o6paszoBama. Y pajiy ce IpeicTaB/ba CTPyKTypa
HAK y obmactyt My3ndke Iiefiaroruje, a Hapo4nTa akKiba yCMepeHa je Ha TIeTy 0071acT — My-
3UYKO CTBapasaIITBo. VicnuTuBame je 3aCHOBaHO Ha BIyMOBOj TAKCOHOMMjM BaCIIUTHO-00-
Pa30BHUX LMJ/beBAa Y KOTHUTMBHOM IIOZIPY4jy. Beskbe koje ce ofHOCe Ha My3MUKO CTBapa-
JIALITBO IIPefCTaB/beHe Cy y 0O/MUKY mucaHor Tecta. Joguue 2012, NCIUTHBabE je CIIPOBENEHO
ca 4222 yveHNKa [ieBeTOT paspena. Bexx6e cy 3acHoBaHe Ha ymoTpebu rpadudake HoTanuje.
Topmue 2014, ykbydeHo je jomr 4130 ydyeHuKa JieBeTOT paspefa, Kaja Cy BexOe cagpikare
yHoTpe0y cTaHJap/iHe My3ITdKe HOTanuje. Y pajly ce IpBO flajy pUMepH 3a KpeaTuBHe BexXbe
Ha NOCeOHMM JIMCTOBMMA M CKaJla 3a OllelbJBalbe, @ 3aTHUM Ce IIPEICTaBIbajy 1 opefie Pesyi-
Tatn 06a ucrmrBama. Iojenunn acexTn HAK 1 kpeaTuBHe Bexx6e ycMepeHU €y BHIIe Ka
IIPAKTMYHOM MY3MYKOM 3HaHY HEro Ka CTMMY/IMCAlby YYeHNYKe MAIITe U CTBapalby OPUTH-
Ha/THUX MY3UYIKNX Mp[eja. HITaBI/IHIe, Y4€HIMYIKa peliemba BEXOU HMKaJa c€ HIUCY U3Be€Ia, IITO
taxobhe 3Hauy fia je yueHnMMa yckpaheHa ecTeTcKa IpoLieHa ¥ KPUTUYKA PeaKijuja Ha YIIo-
TpebpeHe Mysuuke uaeje. CTora, He MOXXKEMO Jla CMaTpaMo fia Cy HaBelleHe BexOe IIof ay-
TEHTUYHOT KPeaTMBHOT CTBapa/lalliTBa.

KbyuyHne peun: Mysnuko CTBapalalliTBO, CIOBEHAYKe OCHOBHE ILIKOJIe, HAlIMOHAIHNU CH-
CTeM 3a IPOLEHY 3Hama, CuIabyc My3ndKor obpasoBarma, biymoBa TakcoHOMMja Bac-
IUTHO-00Pa30BHMX IW/beBa



