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Abstract

The main aim of my presentation is to indicate the close relationships between the music
and movement based on selected pieces of music composed by Vera Milankovi¢. Both
children’s songs and instrumental pieces of music could be a perfect choice for creating
typical Dalcroze’s tasks and excercises used during Eurhythmics lesson with the Primary
Music School’s pupils and students of the Academy of Music. Different musical param-
eters such as rhythm, intervals, scales, forms etc. could be understood through these
exercises. Dalcroze’s method hence presents the powerful force and inspiring source in
completing creative musical tasks.
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Introduction

At the beginning of the 21 century Emil Jaques-Dalcroze “(...) discover a new
system of music education, rapidly turned into a versatile (miscellaneous)
method for studying the rhythmic and dynamic possibilities of the human body“!.
Eurhythmics is a method of teaching music based on the assumption of compre-
hensive human development in numerous spheres. Already at the end of the 19th
century Dalcroze said: “I dream about such system of teaching music in which the
human body will be playing a direct role between the sound and the thought, it
will simply become an instrument of expressing our sensations.™

Dalcroze believed that movement is the basis of a creative system of teaching
music. He lived with and through music: “My whole system of education by
rhythm is based on music, because music has a strong physic force which, by its

' S. Franco, Working with the body, the body at work, Euhrythmics in art, Teaching and
the medical sciences, In Institut Jaques-Dalcroze Emil Jaques-Dalcroze: music in movement.
Exhibition book. Geneva, 2005, p. 5.

2 M. Brzozowska-Kuczkiewicz, Emil Jaques-Dalcroze i jego Rytmika (Emil Jaques-Dalcroze
and his Eurhythmics), WSiP, Warszawa, 1991, p. 13.
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power of evoking action and then regulating it, can harmonise our whole being.™
Dalcroze used body movement to express a music piece and created a method
consisting of three links related to each other, such as: eurhythmics with plastique
animée, solfége and improvisation. Rhythmics, as the basis of a method “is a form
of musical education, based in the first place on listening and teaching of move-
ment [...].* “Rhythmics teaches the concept of rhythm, structure, and musical
expression by movement.™ It is of crucial importance that “the whole method is
based on the principle that theory should follow practice, that children should not
be taught rules until they have had experience of the facts which have given rise
to them”. Therefore, according to the Dalcroze’s metod, the learning directions
are: I listen to the music->I feel >I do>I name->I keep>I remember.

In December 2015 I received two CD albums from Vera Milankovic: Dan
(Day) and Nostalgia. Since then I found the big inspiration for my personal peda-
gogical work in her music. From the album Dan I selected three children’s songs
to use in teaching Eurhythmics at the Primary music school in Starogard Gdanski.
As being in Serbian language, these songs I used only as a pieces of pure music
without the meaning of words. From the album Nostalgia I also selected three
pieces but for choir, two flutes and piano.

The first song Kupanje (In the Bath)’” could be used for understanding musi-
cal dynamics and its levels such as forte, crescendo, piano and diminuendo. Dal-
croze wrote that “Rhythm, like dynamics, depends entirely on movement, and
finds its nearest prototype in our muscular system. All the nuances of time - al-
legro, andante, accelerando, ritenuto - all the nuances of energy - forte, piano,
crescendo, diminuendo can be realized by our bodies, and the acuteness of our
musical feeling will depend on the acuteness of our bodily sensations”® Dynamics
and agogic are the first elements of music, which Eurhythmics teachers obligatory
include in their syllabus for beginners during the first few months. Dynamics is

3 M. Brzozowska — Kuczkiewicz, Emil Jaques-Dalcroze i Jego Rytmika (Emil Jaques-
Dalcroze and his Eurhythmics), Wydawnictwa Szkolne i Pedagogiczne, Warszawa 1991, p. 31,
cyt. Za: Emil Jaques-Dalcroze.

4 D. Porte, Podstawy metody Jaques-Dalcrozea (Les bases de la Méthode Jaques-Dalcroze),
Le Rythme, czerwiec 1974, ttum. B. Niewiadomska, [w:] Materialy Informacyjno-Dyskusyjne
COPSA, z. 162, Warszawa 1975, p. 117.

5> The history of Dalcroze [online]. [dostep: 14 grudnia2011]. Dostepny w Internecie:
www.dalcrozeusa.org/about-us/history/, [w:] A. Galikowska-Gajewska, Brzmienie w interpre-
tacjach ruchowych utworu muzycznego, Debussy, Cage, Penderecki, Szalonek, Dobrowolski,
Olczak, Kaiser (The sound in movement interpretation of a music piece Debussy, Cage, Penderecki,
Szalonek, Dobrowolski, Olczak, Kaiser), Akademia Muzyczna im. S. Moniuszki w Gdansku,
Gdansk 2012, p. 45.

¢ E. J. Dalcroze, Rhythm, Music, Education, translated from the French by Harold E
Rubenstein, Published by The Dalcroze Society (Inc), 5 Edition 2000, p. 63.

7 V. Milankovic, CD album Dan, song No. 22.

8 E. J. Dalcroze, Rhythm, Music, Education, op.cit, p. 60.
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related to human’s muscular system, because each dynamic level we can express
through tension and relaxation of our muscles. To present dynamics bodily we
must use large movements and big space. We've realized that it isn’t an easy task
to practice tension of muscles with children. Therefore, we need to support it with
the use of props. In this song we used colorful ribbons.

The second song Raspevavanje (At School)® presents an encouraging tool in
the process of solfegio teaching. The C major scale is introduced by the melody
gradually going upward and downward (Example No. 1). As the tempo being fast
for singing and moving at the same time, we used the melody to create a wide
variety of tasks and exercises for the students of the second year at the Primary
music school. First we compare scale degrees with steps and stairs allowing stu-
dents to understand scale tonal context faster and easy. At the beginning students
sang without naming C major scale degrees, but later we included singing with
the solmization syllables. Later students learned to play the melody on the piano,
chromatic ringtones and boomwhackers.

The third song we used is Skolska himna (School Anthem).'® Rhythm and
chorus are the most interesting because of the simple rhythmical theme of the
chorus is being performed in the fast tempo (Example No. 2). This chorus theme
was a great inspiration to create movements. Firstly, students of the second year
at the Primary music school feel a pulse and meter, showing it with the accented
movement of their bodies.

The fourth song is Valcer (Waltz) performed by the children’s choir Kolibri.
This song is an independent song composed by Vera Milankovic and it does not
appear on the mentioned CD album Dan (Example No. 3). Students loved this
gentle music and the oldest one improvised moves by themselves probably pro-
voked by the 6/8 time signature. Movement improvisation is an inevitable driving
force during the whole process of Eurhythmic learning, enabling motoric, emo-
tional and creative development. Students started their improvisation performing
body movements in the mirror. One person created his own movement proposal
while the others repeated it with a delay of one measure. The next related move-
ment was performed at the same time by the whole group without a delay. As we
expected, eurhythmic students at the Academy of music created more complex
movement interpretation which presents an integral part of eurhythmics, initially
called plastique animée by Dalcroze himself.!!

The essence of this art form (plastique animee), however, remains constant,
perfectly expressed by Friedrich Schiller: “When the music reaches its noblest

° V. Milankovi¢, CD album Day, song No. 5.

10V, Milankovi¢, CD album Day, song No. 6.

1 Plastique animée is currently included in the Polish curricula under the name of
“Technique and movement expression” or “Exercises in movement expression’, see E. Jaques-
Dalcroze, Pisma wybrane (Selected writings), p. 63-84.
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power, it becomes a shape in space”!? The art of creating movement interpreta-
tions of music consists in continuous construction of relations between music and
human body, between movement and space.

Movement interpretation shows personal experience and how an individual
understands and defines music. And thus Monika Skazifiska (a renowned Polish
artist, teacher of Eurhythmics and choreographer) explained movement interpre-
tation of a musical piece as “A method of piece explanation by using moves ... Its
task is to translate the basic musical material which is ‘sound language’ into ‘move-
ment language.”!* Movement interpretation of musical piece is the way of reflect-
ing music in space. The synthesis of music and movement is being introduced as
well as a deep experience of music embodied in movement of human body.”!*

The complex Balkan meter of 9/8 and simple, but beautiful Serbian folk song
named Posla Vanka na vodu (1991)'> composed for two flutes by Vera Milankovic,
inspired me to set the song with the students of the first year of bachelor degree.
During the entire process of creating choreography, we were trying hard to un-
derstand art’s aesthetics and to feel the atmosphere of a particular period of time.
Then we search for a suitable movement which allows expressing music, not only
its form, but also the emotions that song expresses. Two female students have been
chosen for this choreography to be prepared for the spring concert. First we talked
about emotions that a song provokes. Then we analyzed the song structure. The
bodily duet presented a reaction, response and reflection to the specific and in-
tertwined relation of a two flutes.

The last piece of Vera Milankovic’s music I chose to make choreography is
Prelude No. 6 from the Circle of 27 Preludes for piano (1998).1¢ Two groups of
students were given task to create choreography and their own movement inter-
pretation. Both groups created choreographies after only two lessons. What is the
most interested fact is that students of the first year of bachelor’s degree and stu-
dents of the first year of master’s degree decided to use props and green dresses
in order to create visualization of Prelude.

12 A. Appia, Live work of art and other works, Wydawnictwo Artystyczne i Filmowe,
Warszawa 1974, p. 95.

13 M. Skazinska, Znaczenie interpretacji ruchowej utworow muzycznych w ksztatceniu
nauczycieli rytmiki (The meaning of movement interpretation of musical pieces in education
eurhythmics teachers), [w:] Zeszyt Naukowy Akademii Muzycznej w Lodzi, materialy z 12 sesji,
nr XVIIL, £6dz 1989, p. 215.

14 A. Galikowska-Gajewska, Brzmienie w interpretacjach ruchowych utworu muzycznego,
Debussy, Cage, Penderecki, Szalonek, Dobrowolski, Olczak, Kaiser (The sound in movement in-
terpretation of a music piece by Debussy, Cage, Penderecki, Szalonek, Dobrowolski, Olczak,
Kaiser), Akademia Muzyczna im. S. Moniuszki w Gdansku, Gdansk 2012, p. 49.

15 V. Milankovi¢, the song Posla Vinka na vodu, the Album Nostalgija.

16 V. Milankovi¢, 27 Preludes for piano from the Album Nostalgija.
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Conclusion

Music is having a central point in Dalcroze’s method. To create typical Dalcroze’s
tasks and exercises during Eurhythmic lessons both children’s songs and instru-
mental musical pieces could be used. Vera Milankovic’s three children songs from
the album Dan, then lied, folk song and piano prelude from the album Nostalgia
have been selected to be visually presented. Different musical aspects existing in
the selected pieces became a source of inspiration and movement interpretation
for students of the Primary Music School and the Academy of Music. Through
singing, playing and dancing students understood music composed on the foreign
language and at the same time became familiar with music from the different
country.
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ap Ana l'anuxoscka lajeBcka

Opadpane komnosunyje Bepe Mutankosuh kao usBop MHCIupamyje npu
uspapu JJankpo30BUX 3a/jlaTaKa I BexXOn

Cakerak

Jankposos mMeton — EypurMmuja — Ouo je monasuinre 3a IpUIpeMy oBe papuoHuie. Y
OKBHUPY IpeseHTalyje yKasahe ce Ha Ommcky Besy usmeby Mysmke u mokpera Koja je
mpousaiia u3 ofgadpaHmx kKommnosunuja Bepe Mmmankosnh. Mysuxa 3aysmma
LeHTpanHO MecTo Y Jankpososom Merony. OHa je, yjenHo, u Hajseha mHcnmpanuja y
JIMYHOM II€[JarOLIKOM M YMETHIMYKOM pajly. CTBapaibe IIpero3HaT/buBuX JJankpo3oBux
3aj7laTaka M BeXOM KOje ce KOpICTe y TOKY 4acoBa Eypurmuje Moryhe je Kako y3 nomoh
fedjux mecama, Tako ¥ IOMONyY MHCTPYMeHTa/HUX KOMIo3ulrja. BpojHe Kommnosuiuje
IocTasie Cy U3BOp MHCIMPAIuje y pajy 3a ydeHIKe OCHOBHE My3MUKe LIKOJIe ¥ CTyeHTe
My3nuke akajemuje. Mysndke IojaBe, Kao LITO Cy PUTMUYKM Odpacum, MHTEPBAJIM,
cKajle, MHTOHALMja, My3n4ka ¢opma 1 L., Mory ce odpanutu momohy Jlankpososor
MeToza. JINYHy MHCIIMpaLyjy IIPOHALIIA CaM Y OITycy KoMrosnuTopke Bepe Munankosuh.
Mys¥uka [oCTaje CHaKHa CIJIa ¥ MHCIMpalja y KpeaTHBHUM 3ajialiiMa 1 Bexxdama Koje
MoxkeMo fa mponahemo y okBupy Hankpososor meropa. Ongadpane kommnosuruje Bepe
MunankoBuh fonpuHOCe yueHMLMMa M CTYAEHTUMA [a ce YIIO3HAjy ca MY3MYKUM
CTBapa/IAIITBOM Jpyre KYAType. Y3 HoMoh eMOIVIOHATHOT U IMYHOT [JOXKMB/baja My3UKe
KpO3 IIOKpeT JIAKO Ce pasyMejy 4aK 1 HajClIOKeHuje MysudKe 1ojase. [IpaBuman usdop
My3JKe jeCTe OCHOBA 3a y4elba 1 IPYMEHY 3aJlaTuX I/beBa.

Kipyune peun: [Jankpos meron, Bepa Munankosuh, fiedje necme, eypurmuja, CIymHn
TPEHUHI, IOKpeT, n3Boheme.
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Example No. 1

KIIaBHP

KOLI y KOLI

e - M TO ITO 700 - po

caMm pa J0C TaH
JIOI - Te CKpO3 3a - ja - My - pe - HH

Lo}

pa3 - HU M3 -JIac - UK
MHO - TO TO - Ta jOLI

ja

(e}

CH Ha-Ma

ao

M
U JIpym - TBO

Ka - 1a
0 - KO

Jion-Ta Ka-Jga no-ro-ad y

[0}

Ka-o

Ja Jpy IITBO BH
€H -IJIeC KU - au - KH

[0}

0 - Ky-IIH- MO CBH

(o)

-

y - 4e - \be
I 11 volta
KaJg je pac-Ie-BaH

I 11 volta

(o]

Ka

ce
[ 4

Mpo-jy -pu 3a 4ac
O

11T volta
11 volta

(e}

Ta - KO Jionr
KO BO - JIMII

(e}

Yu - TT€-Jba BO - JIUM

caM II0 HO CaH
r

[r— ——

Haj-Jen-me je Kajg

pac-10 - pe - 1a TpH
CBE ITO ja

HH - je
L8]
y -
L8]
3Ha
MH

ja

)
o)




iuja y Eepotiu / Music Education in Europe

fiegaio

Mysuuka

136

Example No. 2

Mys3uyka mKosia

¥ T 4 4

My 314 Ka je Ha-1na mKo-ja Ha-ima mko-ma My-3ud-Ka

T4 4 4

J 4 &

Jila J1a Jia Jja

Ja

Tpa

[ © N

JJa Jja Ja

jJa

na ya na ma Tpa

J1a

Tpa

JJa Ja ja J1a

Tpa

:
|
'e

e 7

17

[ fn ¥

T

T

>
g

b H.\_/. b& _J.‘ j

vy

17
o)




137

Ana Galikowska Gajewska: Selected Pieces of Vera Milankovi¢ as a Source of Inspiration...

Example No. 3
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